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PEDAGOGICAL APPROACHES
TO THE FORMATION OF LIFE COMPETENCE
IN CLASSICAL UNIVERSITY STUDENTS

Summary. The article is devoted to the issues of developing life competence in teachers-to-be in
the educational environment of a classical university. Some information about certain peculiarities
in a system of pedagogical training in a classical university which cause attempts in elaborating
new practically oriented tactics and perficient mechanisms for effective realization of professional
training in future specialists in the educational field has been highlighted and systematized.
It is found that in classical universities there is the tendency not only to provide students with
fundamental knowledge, but to develop their creative thinking, research skills, independent
creative approach to solving practical tasks, striving to learn throughout life, continuous self-
education which considerably contribute to student life competence developing. It is determined
that in the educational process in classical universities the emphasis should be based on two main
blocks, which form life competence of a person: learner-centered (physical, cognitive, emotional-
volitional and spiritual) and society-centered competencies which define the successfulness
of a person’s life activity in economic, social, family, politic, and cultural spheres. The purpose
of the article is to outline and analyze the principal components of the main approaches to
the formation of life competence in classical university students. The basic aspects of personality-
activity, axiological and competence approaches as a theoretical background of pedagogical
conditions of developing life competence are stressed. The fundamental pedagogical principles
in the process of professional training of teachers-to-be are accentuated. It is concluded that
fulfillment of the basic aspects of personality-activity, axiological and competence approaches
contributes to forming value guiding line of a personality, to developing ethical and creative
abilities, effective performing social roles, self-development and self-fulfillment and productive
living which are constituents of a concept of life competence.

Key words: life competence, classical university, pedagogical conditions, pedagogical principles.
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MEJATOTTYHI NIAXOAM 10 ®OPMYBAHHS JKUTTEBOI
KOMHOETEHTHOCTI Y CTYAEHTIB KJIACUUYHUX YHIBEPCUTETIB

Anomauyia. Cmammsa npuceiueHa NUMAHHIO QOPMYBAHHA HCUMMEBO KOMNEMEHMHOL
ocobucmocmi MatOymHb020 84UmMeNsl 8 0C8IMHLOMY Cepedo8UWi KAACUYHO20 YHIGepcumemy.
Axmyanizyromsca  Oeaxki  ocobausocmi  cucmemu  NI02OMOBKU — Ne0a2o2iuHux  Kaopie
8 YMOBAX KIACUYHO20 YHIgepcumemy, sAKi 3yMOGAI010mMb NOULYK NPAKMUKO OPIEHMOBHUX MAKMUK
ma 0i€8ux Mexauismis 05 echexkmuenoi peanizayii npogheciiinoi niocomosku maudymHix gpaxieyis
0CBIMAHCHKOI HUBU. Bcmanosneno, wo 8 KiacuyHux yHigepcumemax Ha2oioc pooumscs He mijibKu
Ha npuwjenienni IPYHMoBHUX 3HAHb, ajle 1l HAd PO3GUMK) Y CMYOeHmie MEopu020 MUCTIEeHHS, HABU-
YOK 00CAIOHUYLKOL pOOOMU, CAMOCMINUNH020, HeWADIOHHO20 NIOX00Y 00 BUPIULEHHS NPAKMUYHUX
3a60amb, NPUWENTIOEMbC nompeda 8 NOCMIUHOMY HONOBHEHHI 3HAHb, NOOANbWLILL CAMOOC8IMI,
Wo cymmeso 8NIU8a€ Ha YOPMYBAHHA HCUMMEBOI KOMNemeHmHocmi cmyoenmia. Becmanoeneno,
wo nio 4ac HA8YAHHA 8 KIACUYHOMY YHigepcumemi HeoOXiOHO pooumu aKyeHm Ha 080X OCHOG-
HUX 0O10Kax KOMnemeHmMHOCmell, WO CHPUsioms QOPMYBAHHIO HCUMMEBOT KOMNEMeHMHOCMI
ocobucmocmi:  0cOOUCMICHO-YeHMPOo8anux  (Qi3uyna,  KOSHIMUBHA,  eMOYIUHO-801b08A
ma 0yXo8Ha KOMNeMeHMHICMb Mma No8 s3ani 3 HUMU 30AMHOCMI 0COOUCMOCMIT) Ma CYCRIIbHO-
YEeHMPOBAHUX (BUZHAYAIOMb YCRIWHICMb HCUMMEOISLIbHOCMI 0COOUCMOCMI 8 eKOHOMIUHIL,
COYIanbHil, POOUHHO-NOOYMOBIU, NONIMUYHIU, KYIbMYPHIL chepax OiANbHOCMI) KOMNemeHm-
nHocmsx. Poszensaoaromvcsa OCHOBHI NONONCEHHSA 0COOUCMICHO-OIANbHICHO20, AKCION02IUHO20
ma KoOMnemeHmHiCHO20 Niox00ie aAK meopemuyne NiOIPYHMs GUHAYEHHS Ne0a202iUHUX YMO8
Gopmyeanns ocummegoi komnemenmuocmi. Posxkpusaromvcs ma aunanizyromvcs CKiaOHU-
KU neoazociuHi NPpUHYUnu OCHOBHUX NiOX00i8 Y npoyeci npogecitinoi niocomoxu mMaudymuix
oceimsH. Busnauaemwvcs, wo peanizayis 6a308ux NpUHYUNi6 0COOUCMICHO-OISNbHICHO2O,
aKciono2iyno2o ma KOMNemeHmMHICH020 Ni0X00i8 V HABUAbHO-8UXOBHOMY HNpoyeci 3abe3neuye
GPopmyBanHs YIHHICHUX OpIEHMUPIE 0COOUCMOCTI, PO3BUMOK i OYXOBHUX, MOPANbHUX [ MEOPUUX
OCHOB8, BUDIUWEHHS CKIAOHUX NUMAHDb 8 YCIX chepax HuUmmeoQisibHOCMI, YCRIUHICMb BUKOHAHHSL
AHCUMMEBUX [ COYIANLHUX pOJIell, CAMOPO3BUMOK [ camopeanizayiro, o € CKAaOHUKAMU NOHAMM L
AHCUMMEBOT KOMNEMEHMHOCMI 0COOUCTNOCII.

Knwuosa cnosa: sxcummeea KomMnemeHmuicmy, KAACUYHUL YHIGEpCUMem, Neddazociumi yMosu,
neoazo2iyni NPUHYUNU.

Introduction. Modern global transformations cause a change in the priorities of social development,
social institutions, a part of which is education. According to V. Kremen (2005), the modern era
poses to society, especially to education, the important task to form a new individual: competent,
educated, professional in his or her business. Hence, it is an urgent need to find practice-oriented
tactics and effective mechanisms to implement the tasks of training of future teachers, because they
must play the leading role in the implementation of these reforms. Basic features of teacher training
in classical university — namely, fundamentality, interdisciplinary nature, focus on scientific research,
lack of psychological and pedagogical training — highlight certain contradictions between the society’s
demand for pedagogues with a well-shaped system of conscious manifestations of life competence
and lack of scientific and pedagogical conditions that ensure the formation of life competence
of students of classical university in the course of their training.

Analysis of recent publications. Brief analysis of scientific sources proves that the problems
of university training of future teachers have been studied in the works by V. Bazylevych, T. Turkot,
A. Kutuzov, Y. Lazarev and others. The features of the educational process in higher pedagogical
school are covered by such scholars as V. Galuzinsky M. Evtukh, E. Spitsyn, Z. Shalik. But the range
of issues associated with the formation of life-competent individuality of a future teacher in
the educational environment of classical university has not been studied sufficiently and needs further
scientific exploration.

The purpose of the article is to outline and analyze the principal components of the main
approaches to the formation of life competence in classical university students.

Presentation of the main material. We consider the study of the individual activity, competence
and axiology to be the theoretical basis for determining pedagogical conditions of formation of life
competence of future teachers in the classical university.
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At the core of the personality-activity approach (B. Ananiev, L. Vygotsky, A. Leontiev, A. Markova,
K. Platonov, S. Rubinshtein, K. Ushinsky, I. Yakimanska et al.) lies the understanding of individual as
the subject of activity formed in the process of communication with other people.

The personal aspect of this approach means maximum consideration of the student’s individual
psychological, national, age-sex, and status features while teaching any school subject and requires
treatment of the individuality as a product of social and historical development and bearer of culture,
recognition of its uniqueness, intellectual and moral freedom, right for respect, which is based on
the natural process of self-development of abilities, self-determination, self-realization and self-
assertion in appropriate conditions. The activity aspect considers the subject’s activity in knowledge,
work, communication, its personal development. V. Lozova, (JIozoBa, Tporko, 2002) emphasizing
the dialectical unity of the personality and activity approaches in pedagogy, argues that both these
aspects form an indissoluble, unified integration aimed at self-motion, self-raising and, as the final
result, the fulfillment of the individual’s capabilities (p. 222).

Implementing the personality-activity approach to learning and identity formation involves
the revision of the traditional ideas about the learning process as mainly translation of knowledge,
formation of skills, and transition to a more productive form of interaction between the teacher
and the student: subject-to-subject, or dialogical (Bummnescrkuii, 2003, p. 117).

Let us define the basic principles of the personality-activity approach that we believe are important
to determine the pedagogical conditions of formation of life competence:

The principle of individual approach that takes into account individual psychological characteristics,
educational level, experience and needs of each student, including requirements relating to new
knowledge and skills in the field of life creativity and self-realization.

The principle of personal approach, according to which teachers, while studying certain qualities
of a student, should seek to maintain and develop the natural inclinations of the person, the formation
the personal identity, capacity for life, professional and social self-realization.

The principle of humanistic orientation, based on the recognition of the value of human being.
It provides the human right to free expression and development of their abilities for the purposes
of life activity, and is the factor which encourages people to expand their knowledge in the field of life
creativity and self-realization and application of these skills when needed.

The principle of activity and independence in learning takes into account the important regularity
of human cognitive activity: knowledge is the result of the individual’s independent intellectual work.
The student must be the subject of creative cognitive activity and clearly understand the purpose
of training (for example, to develop its life competence), to be able to plan and organize activities to
implement life plans, self-analysis and self-control, to realize the responsibility for the results of his
or her own learning and cognitive activity as well as the use of the acquired knowledge.

The central category of the axiological approach is values. Scientists (V. Andrushchenko, I. Bekh,
V. Butenko, 1. Zyazyun, S. Polyakov, G. Selevko, V. Slastyonin, N. Tkachova et al.) emphasize that
a person is constantly in a situation of moral, aesthetic, and ideological evaluation of events, setting
goals, finding and making decision and their realization. The values in the axiological approach are
understood as the sense-creating principles of human existence that define the direction and motivation
of the individual life aspirations, guidelines for evaluating the past and projecting the future activities
and actions. The values affect the overall course of action. The universal values — life, health, love,
education, labor, peace, beauty, home, prosperity and self-sufficiency of man — have always attracted
the attention of people at different times. The moral, aesthetic, economic, legal and other values
characterize the individual; their development is the main task of Humanistic Education, say V. Lozova
and G. Trotsko (JlozoBa, Tporko, 2002, p. 15).

In modern science, the axiological approach is seen as “a set of the principles of the meaning
of life, involving assessment of mental activity and reviewing of the moral criteria, as well as the links
connecting knowledge not only with intelligence but with will; defines rational and spiritual attitude
to the world and man; needs appeal to reflection of diverse human existence, in which man lives
and moves by way of educational and cultural growth” (Jlapina, 2013, p. 22).

Realization of the axiological approach in the professional training of students focuses on selection,
translation and formation in future specialists of the main humanistic values. The essence of the axiological
approach is fixed in the system of the axiological principles, which include: the principle of equality
of philosophical views within the single humanistic values system; the principle of equality of traditions
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and creativity; acknowledging the need of creative usage of the achievements of the past and the orientation on
spiritual discoveries, present and future; the principle of existential equality of all people; social and cultural
pragmatism rather than debate about the basis of the values (Porosa, 2010, p. 56).

The axiological approach is based on understanding the social nature of values, reflection of the-
meaning-of-life questions from the standpoint of the positive and creative values, the impact of quality
value choice on the formation of the individual value guidelines, the development of the personal
spiritual, moral and creative bases, as well as on the value results in all areas of life. Regarding our
research, the idea of V. Slastyonin and G. Chizhakova (Cnactenun, Umxkakosa, 2003) is relevant that
identity formation (namely spiritual and creative) is possible only through constant and consistent
formation of the “dialectical triad”: value consciousness — value attitude — value behavior (p. 102).

The competence approach is now recognized by most scientists as the key in the process
of modernization of all levels of education in Ukraine, and, according to A. Mekhrabov (Mexpa6oB,
2009) is “an attempt of the international community to match education and the market needs, erase
the contradiction between the educational and professional activities” (p. 5). The organization
of the educational process in terms of competence approach is designed to meet the society’s need
in educated qualified competent professionals who enter the independent life being prepared to
solve problems independently and take responsibility for their own decisions.

The principle of the personal focus of the competence based education is based on treating
the student as the subject, perception of the value of each individual, respecting its identity.
Realization of the competence approach means support of the student’s personality, development
of the mechanisms of self-development, self-defense, self-education which are necessary for human
life, shaping the capacity for social and creative self-realization (€pmaxos, 2005, p. 453).

Another basis of the competence approach is the principle of activity focus of the educational process
by which a necessary condition for the acquisition of competencies is the person’s own activity, each
competence being acquired in the relevant activities. Competence is not just formed but appears only in
activity, which puts forth such a demand of organization of training activities that not only contribute to
the formation and development of the student’s competence, but also create conditions for their display
and realization. Special attention should be paid to the fact that the individual competence is inextricably
linked not only with productive activities aimed to solve theoretical and practical problems, but also with
the responsibility for the individual actions. Thus, a person can obtain the necessary level of life competence
through dynamic and productive activities aimed at acquiring the necessary knowledge and skills in
the field of life creativity and self-realization and their use in professional and social activities.

The fundamental tenet of the principle of relying on past experience is understanding that
acquiring competence occurs not only while the student is studying subjects, but also by means
of non-formal education, as the result of the influence of the social environment and so on. S. Shishov
and V. Kalney (IIumos, Kanbneit & I'ip6a, 2014) emphasize that the process of formation
of competencies should be based on already available, even in the least, the experience of previous
activities, and insist that “the competence is developed, enriched, expanded, strengthened, starting
from the entry level” (p. 82).

The principle of creative comprehension of the social experience considers the possibility
of the individual’s building own life strategy under the condition of constant change. The society
offers to the individual traditional means of understanding and solving of vital problems on
which each one builds his or her own life strategy, but the result of acceleration of modern social
and economic processes is that the pace of change today is much higher than the rate of change
of generations. Regarding the development of life competence of future teachers, this principle
is decisive, because with the rapid development of society, life competence requires constant
conscious improvement and development. As M. Fullan (®ymran, 2000) aptly notes, “the secret
of growth and development is to learn how to behave with the forces of change, taking advantage
of the positive ones and weakening the impact of the negative” (p. 11).

The principle of focusing on the result in terms of our research involves consideration of the study
results from the standpoint of their demand by society, ensuring that a classical university graduate
meet the needs of our time, labor market, capacity to effectively solve the vital issues, that is,
a correlation between the individual level of life competence and the society’s needs.

The competence approach involves implementing into education of the principle of life creativity —
that is, independent construction of the individual’s own life strategy, taking into account the objective
correlation of man’s own aspirations and opportunities, conscious identifying of the life guidelines
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and ways self-realization, formation of the life principles and priorities based on the knowledge,
experience, beliefs and values that have been acquired over the years of education.

Conclusions. Thus, the most significance for the formation of life competence in future teachers pertain
the principles of the personal-activity, axiological and competence scientific approaches. In particular,
the leading role in the personality-activity approach in the forming of life competence is determined
by the fact that, being realized in the context of the individual’s life activity, this approach considers
his/her life plans, value orientations and other parameters of the subjective world. The personality-
activity approach provides orientation of the individual to an active independent activity of acquiring
knowledge, abilities, skills and experience in professional work and life fulfillment. From this perspective,
the personality-activity approach can be defined as practice-oriented tactics of forming life competence.
The axiological approach provides awareness and personal acceptance of humanistic life and professional
values, whose inheriting allows one to be consistent in building a career, professional growth, life self-
realization, which in turn ensures the formation of life competence. The competence approach considers
education as the ability to solve problems, regardless of their complexity, relying on with the knowledge
that man possesses. This approach focuses on the result of education, and this result is understood not as
the summary of the obtained information but as the professional’s ability to act independently in different
problematic situations, that is to have life competence.
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