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YK 378.046-021.68:376.091

HIATOTOBKA BYUTEJIB ¥ 3AKJTIATAX )
HICJIAAUITIOMHOI OCBITH YKPAIHHU 1O OPI'"AHI3AILIII
THKJIFO3UBHOI ®OPMU HABYAHHSA YYHIB

Cmammio npucesiueHo po3s s13auHi0 npodIemMu nio2omosKy 4umenié 00 op-
2anizayii IHKII03UBHOI (hopMU HABUAHHS YUHIB, BUSHAYEHO POJIb 3aKAA0I8 GIMUU3HSL-
HOI nicisouniomuoi oceimu Yxpainu 6 ii 3abe3neuenni. Ilokazano 6niue 306HiUHIX
YUHHUKIG (COYIANbHO-eKOHOMIUHUL CIAH 0epiicasu ma ii MeouyHoi 2any3i, 0ceimHi
KOHYenyii 1l 3aKOH00as84i akmu, eKoa02iuHi 3a2po3u) Ha PO3GUMOK IHKIIO3UBHOT OC-
simu 6 Ykpaini. Oxpecieno mpyoHouwji 6npo8adiceHHs IHKI03U8HOI hopmu Hasua-
HHSL 8 CYYACHY BIMYUZHAHY OCBIMY, 30KpeMd HeCmaya KeanidikoeaHux Kaopis, ma-
mepianbHUX pecypcie 0 OCHAUeHHs KaOiHemie IHKII03UBHO-PeCyPCHUX YeHmPIs,
HeOOCKOHAIULL 3MICM 0C8IMU, GIOCYMHICIMb YIMKO OKPeCleHUX CMAaHOapmie OYiHio-
BAHHA HABYAHHSA 015 Oimell 3 IHBANIOHICMIO MOWo. Busnaveno cmpykmypy 2omos-
HOCmi @yumenie 00 opeauizayii IHKI3UBHOI opmu oceimu: MOMUBAYIUHO-0CO-
oucmicHull, KOZHIMusHo-onepayitiHull, peguexcueHo-oyinutl komnonenmu. OOTpyH-
MOBAHO KPUMEPIHO-0IACHOCIUYHUL IHCIPYMEHMAPIl chOpMOBAHOCME 20MOBHOCI
yuumenie 00 pobomu 3 0imbMu, WO MarOmMev 0COOAUBOCMI NCUXOPI3UUHO20 PO3-
BUMKY, KOHKPEMU308AHO BIONOBIOHI Kpumepii (0coOUCmicHO-YiHHICHULL, IHHOPpMAYItiHO-
OIANbHICHUL, NPOEKMHO-AHANTMUYHUL) MA NOKA3HUKU DI6HI8 (8UCOKULL, cepeoHill,
HU3bKULL).

Pospobneno i excnepumenmanvuo nepesipeHo MemoouKy ni020MoGKU Y-
menig y 3aK1a0ax nicisoOuniomMHoi oceimu 00 opeanizayii iHKI03UHoOI popmu Ha8-
YAHHA YYHIG AK BIOKPUMY CUCTEMY, WO CKIAOAEMbCA 3 YINbOBUX, 3MICMOEUX, NPO-
YecyanvbHux i pe3yabmamueHux KoMnonenmie. Ii ckiaoHukom € KoMniekcHa npo-
epama 3 ni02omosKu guumenie 00 opeanizayii IHKIO3UBHOI (hopmu HABYAHHS 300-
byeauie oceimu. Heio nepedbaueno ¢hopmysanns 6 yuumeinie CUCmMeMHUX IPYHIMOS-
HUX 3HAHb NPO OPeAHI3AYII0 THKIIO3UBHO20 HABYAHHS, YMIHb PO3POOASIMU [HOUBIOY-
AnbHI npoSPamu po3eumKy OUMUHU, WO NOMPeOYE KOpeKyii ncuxo@izuuHo2o po3-
BUMKY, A MAKONC NPOEKMHO-AHATIMUYHUX YMIHb YUUmMenie: ananizysamu i giocme-
oHcyeamu pe3yibmamu 61acHoi npogecilinoi OisinbHOCMI ) 3a3HAYEHOMY HANPAMI
071 nooanbuoz2o kopuzysans. Cxapakmepuszoeano iHHOBAYINHI MEeXHON02T ma me-
moou pobomu. Ilokazano OoyinbHicmy IHMEPAKMUBHUX, NPOEKMHUX Memodie ma
Memooy Kelic-cmaoi. AKYeHmosauo yeazy Ha HeoOXIOHOCMI CAMOOC8IMU.

Loseodeno eghpexmusnicmo excnepumeHmanbHoi MemoOuKU: nicjisi NPO8eOeHH
GdopMysanbHo20 eKcnepumMeHmy 30bUIacsa KilbKicmos ocib i3 cepeOHim pieHem
20MoGHOCMI 8uumenie 00 opeauizayii inKuo3ueHoi opmu Hasuyanus 3 34,7 % (3a-
¢Qixkcosano nio uac KoHCmMamy8aibHO20 ekcnepumermy) 0o 61,6 %, smeHwunacsa 3
65,3 % 0o 36,5 % Kinvbkicmb npeOCmasHUKi6 HU3bK020 pieHs comosHocmi. 11io-
MBePONCEHO BUCHOBOK NPO HeOOXIOHICMb NOWLYKY HOBUX WLTIAXI8 Op2aHizayii iHKI0-
3U6HOI (POpM HABUAHHA YYHIG: YUCIEHHICMb 0COOIUBOCMEU NCUXODIZUUHO20 PO3-
eUmMKY Oimetl, CYCNiIbHO-eKOHOMIYHI U MeOUUHI NPOOIeMU YHEMONCIUBTIOIOMb 00C-
KOHAIy ni020moeKy 8uumeris.
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Knwuoei cnoesa: inkniosuena oceima, niocomoska euumenie; 3akia0 Nicis-
OUNJIOMHOI 0C8IMU, THKIIO3UBHA KOMNEMEHMHICIb, MEeMOOUKa Ri020Mo6KU.

PREPARATION OF TEACHERS IN UKRAINE’S
POSTGRADUATE EDUCATION INSTITUTIONS ON ORGANIZATION
OF INCLUSIVE SCHOOL EDUCATION

The article is devoted to the problem of training teachers in organizing in-
clusive school education and to the role of Ukrainian postgraduate education in-
stitutions in it. The influence of external factors (the socio-economic condition of
the country and its health care system, educational concepts and legislative acts, en-
vironmental threats) on the development of inclusive education in Ukraine has been
demonstrated. The difficulty of introducing the inclusive form of education in the
modern educational system of Ukraine has been outlined, consisting particularly in
the lack of qualified staff, insufficient material resources for equipping inclusion
centres, the imperfect content of education, the lack of clearly defined standards for
the assessment of teaching children with disabilities, etc. The structure of teachers’
readiness for the organization of inclusive forms of education has been determined
to include motivational-personal, cognitive-operational, and reflexive-evaluative
components. A criterion-diagnostic toolkit of teachers’ readiness to work with chil-
dren with certain peculiarities of their psychophysical development has been sub-
stantiated; relevant criteria (personal-value, informational-activity, design-analy-
tical) and level indicators (high, medium, low) have been specified.

We have developed and experimentally tested a methodology of teacher trai-
ning in postgraduate education institutions in organizing inclusive school educa-
tion. It is presented as an open system consisting of target, content, procedural and
effective components and comprises a comprehensive teacher training program for
organizing inclusive education. It calls for the formation in teachers of complex
knowledge about the organization of inclusive education, the ability to draw up
individual programs that would help with correction of a child’s psychophysical de-
velopment and such analytical skills as analysing, monitoring and further adjusting
of their own professional activities in the specified field. Innovative technologies and
methods of work have been described. The expediency of the interactive, project
and case study methods has been demonstrated. The emphasis is laid on the need
for self-education.

The efficiency of the experimental methodology has been proved: in the wake
of the formative experiment, the number of teachers with an average readiness to
organize the inclusive form of education increased from 34.7 % (recorded during
the summative experiment) to 61.6 %, the number of persons showing low level
readiness decreased from 65.3 % to 36.5 %. This conclusion confirms the necessity
of finding new ways of organizing inclusive forms of education as numerous pecu-
liarities of children’s psychophysical development, socioeconomic and medical
issues affect the quality of teacher training.

Key words: inclusive education, teacher training, postgraduate education in-
stitution, inclusive competence, training method.
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Introduction

The ideas of humanization and life-creation in the modern education of Uk-
raine are oriented towards ensuring equal education opportunities to individuals with
typical and atypical development. Recognition of children with special educational
needs led to large-scale steps being taken towards their multi-level support which
was proclaimed one of the top priorities of the modern democratic society, a prio-
rity direction of the national education reformation. At present, many multi-vector
changes have been made in this direction. At the same time, Ukraine still faces mul-
tiple challenges on this relatively new path: the lack of material resources, expertise,
understanding of the main advantages of inclusion; uncertainty in many theoretical
and practical issues, etc. The main hindrance toward the implementation of the idea of
inclusion in Ukraine is the issue of staffing, as there is a shortage of specialists who
can skilfully carry out pedagogical activities within inclusive school education.

The analysis of recent research

In view of its topicality the problem of inclusive school education is the sub-
ject of numerous studies. American scholars A.J. Artiles and E.B. Kozleski stated:
«Few ideas have received so much praise and enthusiastic responses in the world of
education policy, research, and practice as inclusive education. But ironically, few
ideas have been so criticized and resisted as this notion. Indeed, inclusive education
has provoked contradictory responses from professionals, researchers, and politi-
cians» (Artiles & Kozleski, 2016, p. 3). A Canadian scientist G.L. Porter pointed
out that a gap between theory and practice is the main disadvantage of inclusive edu-
cation (Porter, 2014, p. 10). S. Chakraborti-Ghosh believes that one of the ways to
improve the education of children with disabilities is sharing valuable experience in
this field: «It will be intriguing to experience effective inclusive education services
for children with disabilities and exceptionalities educated with their non-disabled
peers» (Chakraborti-Ghosh, 2017, p. 61).

Emphasizing the importance of coordinating inclusive education with general
and special, a Ukrainian researcher N. Ashytok stresses that teachers’ professional
unpreparedness to work with children who have peculiarities of psychophysical de-
velopment is a real challenge to its success (Ashytok, 2015, p. 4). According to
Z. Udych, one of the ways of improving such training is creation of inclusion centres
in higher educational institutions: «an inclusive-resource centre as a separate unit
of a higher educational institution plays an important role in the implementation of
inclusive education as well» (Udych, 2018, p. 384). A. Zubko recommends that the
potential of institutions of postgraduate pedagogical education, capable of respon-
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ding instantly to the needs of the country, society, and teachers, can be used to sol-
ve urgent educational problems (Zubko, 2006). O. Kazachiner performed significant
scientific research into the development of inclusive competence of philological
teachers in the system of post-graduate education, revealing the efficiency of trainings,
brain-rings, setting up creative teams, creating a so-called «teacher’s road map for
inclusive educationy, etc. (Kazachiner, 2018, p. 26, 27). However, further attention
should be paid to the problem of training teachers in other educational specialties
for work with children with psychophysical peculiarities.

The purpose of the article is to substantiate the methodology of teacher training
in postgraduate education institutions for organizing inclusive school education.

Diagnostics of teachers’ readiness to work with children in the inclusive
environment

The analysis of the development of inclusive education in foreign countries
shows that its organization requires not only a humane attitude to people with spe-
cial educational needs, teachers’ ability to implement innovative techniques and tech-
nologies, but also significant material resources to create an inclusive environment
(Bunch, 2015; Omelianovych, 2016; Porter, 2014). Having studied scientific sources
and conducted our own research we have come to the conclusion that training tea-
chers in inclusive school education is a complex process which depends on external
factors, in particular, the socio-economic condition of the country and its health care
system, educational concepts and legislative acts, environmental hazards, socio-po-
litical and cultural progress. Since countries differ considerably by these factors, it
becomes clear that it is not worth copying the experience of foreign countries with
differing socio-economic conditions. Instead, it is worth developing own ways of
inclusive education and preparing teachers for its organization. To accomplish this
task, it is crucial to elaborate diagnostic tools for the formation of readiness to work
with pupils who have peculiarities of psychophysical development. The above in-
dicates the prospects for improving teachers’ qualifications.

The analysis of the criterion-diagnostic base, which helps to find out the level
of teachers’ readiness for work in the inclusive class, involves determining the struc-
ture of the readiness as well as necessary qualities and skills. According to a num-
ber of scholars (Kolupaieva, 2009; Zbroieva, 2012) these are: the adoption of a
humanistic system of values; the pursuit of «acme orientationsy; the ability to create
conditions for the socialization of children with special educational needs in a group of
peers and the society in general; the ability to cooperate with other specialists and
utilize their expertise, find solutions in difficult situations, implement methods of
psychological and pedagogical diagnostics and special technologies for working
with children with different nosologies, carry out self-education and interpersonal
communication (Sadova, 2015, p. 316). The successful introduction of inclusive
education can be achieved through differentiating teaching; joint teaching (invol-
ving a defectologist and / or teacher’s assistant); creation of an individual develop-
mental program for children with special educational needs; assessment of educa-
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tional achievements of pupils with special needs in conditions of inclusive edu-
cation; team work; positive communication (Sofii, 2017, p. 125).

Teachers’ readiness to organize inclusive education is viewed as a prime and
most desired result of their training in postgraduate education institutions. It is ne-
cessary to stress on readiness, not inclusive competence, whose formation requires
experience (which Ukrainian teachers are lacking as their time of studying in a post-
graduate education institution is too short for its formation). O. Kazachiner singled
out the motivational-personal, cognitive-operational, reflexive-evaluative components
in the structure of inclusive competence of philological teachers (Kazachiner, 2018,
p. 16). In our opinion, they also reflect the structure of readiness for inclusive edu-
cation of teachers in other specialties, since readiness presupposes a solid motiva-
tion for this type of activity and prevents psychological barriers that impede the de-
velopment of inclusive education. Consequently, teachers’ readiness for inclusive
education is considered as a complex integral formation, which involves psycholo-
gical readiness for this type of work, as well as a set of qualities and abilities that
have already been mentioned: humanistic values, creation of conditions for children’s
all-round development, etc.

In accordance with the structure, we have identified criteria and indicators of
levels (low, medium, high) of readiness for inclusive education: personal-value (the
level of awareness of the importance and relevance of inclusive education, willing-
ness to engage in inclusive education, development of personal qualities — humanism,
responsibility, patience, etc.); informational-activity (the level of understanding le-
gislation, theoretical and methodological aspects of inclusive education, formation
of an ability to develop individual programs for children with special educational
needs, mastery of methods and technologies of work in the inclusive environment),
project-analytical (the level of formation of skills to evaluate and analyse readiness
for inclusive education, to design programs of self-education). To find out the current
state of teachers’ readiness for inclusive school education, we conducted a summa-
tive experiment, which involved 98 teachers. As the main diagnostic methods sur-
veys, questionnaires, tests, observations were used.

Assessing the possibilities of extensive introduction of inclusive education in
Ukraine, 64 (65.3 %) of surveyed teachers believe that today the country is not
ready or is only partially ready to move to a large-scale inclusiveness, despite some
positive results of such work. At the same time, teachers note that inclusive edu-
cation, in accordance with the provisions of the Law on Education, is already a fact
that requires immediate resolution of outlined problems. And children with deve-
lopmental peculiarities or complications need attention right now and cannot wait
until the state and society are ready for it.

Among obstacles in the organization of inclusive education teachers point out
the imperfect content of education: school curricula are too complicated for most
children, especially those with special educational needs. Individual programs often
developed by teachers themselves (rather than specially created committees) mostly
follow the principle of curtailing the learning material, rather than taking into ac-
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count the individual needs and abilities of children. 67 (68.4 %) of respondents are
not ready to develop proper individual programs or often do it intuitively, without
applying any scientific approaches or methodological recommendations. And so
far, there are no clearly defined standards for the assessment of education of children
with disabilities, and the format of the school leaving certificate remains debatable.

70 (71.4 %) of respondents acknowledge that they are not sufficiently fami-
liar with certain specific issues of special pedagogy, which was taught to them only
superficially, and do not understand the difference between inclusion and integra-
tion as forms of education organization. The major issue is a lack of understanding
that every child is a value that needs love and attention. Instead, «special children»
usually cause sympathy or annoyance and are often perceived by some «high-per-
formance teachers» as an obstacle to obtaining high results in the classroom environ-
ment. After all, high performance is considered today one of the main criteria of
class or school ranking, an indicator of a teacher’s professional skills during attes-
tation. The results of pedagogical measurements show that 65.3 % of respondents
have a low level of readiness for inclusive school education; in 34.7 % of cases it is
average.

Designing a methodology for training teachers in postgraduate education
institutions for inclusive school education

The current state of Ukrainian teachers’ readiness for work in an inclusive
educational environment does not satisfy the needs of society. The urgent nature of
the problems of inclusive school education, the analysis of the results of the sum-
mative experiment necessitate the development of a special methodology that would
improve the qualification of pedagogical staff in working with children whose psy-
chophysical development needs to be corrected. Its goal is to promote the readiness
of teachers in postgraduate education institutions for inclusive school education. The
investigated method is represented as an open educational system, which consists
of target, content, procedural and effective components. To develop the methodo-
logy, we used the ideas of the scholars who studied the problems of preparing tea-
chers for work in an inclusive environment, in particular, in the system of postgra-
duate education. We took into account the pedagogical preconditions of teachers’
inclusive competence formation defined by O. Kazachiner: an increase in teachers’
motivation for professional activities in an inclusive environment; introduction of
the provisions on inclusive education into postgraduate course programs, combining
traditional and innovative forms and methods of training teachers to implement in-
clusive education (Kazachiner, 2018, p. 10). We consider the third pedagogical pre-
condition, the need to combine traditional and innovative methods of study, to be a
major requirement for the educational process in any educational institution.

Having used the experience in improving teachers’ qualifications we have
modified the second pedagogical precondition and developed a comprehensive prog-
ram for teacher training in inclusive education. This program is the leading struc-
tural component of the developed methodology and provides for the formation in
teachers of complex and comprehensive knowledge about the organization of in-
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clusive education, the ability to draw up individual programs for pupils whose psy-
chophysical development has to be corrected, and designing and analytical skills for
analysing, monitoring and further adjusting of their professional activities in the spe-
cified field. The procedural component of the studied methodology reflects traditio-
nal and innovative methods and technologies of the formation of teachers’ readiness
for inclusive education: interactive, project, portfolio, etc.

The analysis of the studied sources demonstrated that insufficient attention
was paid to the use of the case-study method in the learning process, while it is a
detailed breakdown of specific situations from school life that makes it possible to
gain experience in organizing an inclusive form of education, to form motivation for
work with children whose psychophysical development needs to be corrected. There-
fore, we have created a project «Supporting a child with special needs». Self-edu-
cation is a compulsory component of teacher training in this field. We also consider
it promising to step up distance training of teachers as it allows to significantly ex-
pand the number of teachers becoming aware of these issues.

Experimental testing of teacher training methodology in postgraduate edu-
cation institutions for inclusive forms of education

The control (CG) and experimental (EG) groups were formed for the expe-
rimental verification of the developed methodology on the basis of «Kherson Aca-
demy of Continuing Education». There were 56 teachers in the control groups, 52 tea-
chers were involved in the experimental ones. In the experimental groups the me-
thodology under study was implemented, while in the control groups the training
was carried out in accordance with the conventional approaches. The evaluation of
the effectiveness of the implemented methodology was carried out using question-
naires, interviews, surveys, tests, observations, practical tasks, creative works (gradua-
tion papers, articles). Experimental work was somewhat complicated by constant
amendments in the legislation on the above issue, redistribution of functions and
responsibility for certain activities, changes in the requirements for participants of
the inclusive educational process, a lack of clarity on many practical issues, often im-
balanced or even contradictory recommendations. However, systematic work was
done in order to form knowledge about children with special needs, the ability to for-
mulate individual development programs, self-assess the level of readiness for work
with children whose psychophysical development needs to be corrected.

Comprehensive knowledge about inclusive education was provided through
successive training: the content of the training sessions was substantially supplemen-
ted by the abovementioned topics, in particular, the philosophy of inclusive educa-
tion; experience in implementing the idea of inclusiveness in the world, psy-
chological and pedagogical aspects of the organization of inclusive education; the
specifics of interaction with the parents of inclusive class pupils. Teacher training
was supplemented with thematic cascading workshops, which ensured its intensity,
dynamism, and large-scale participation. During these classes, teachers analysed the
most common nosologies of children with special educational needs, learned to
develop individual development programs for children with various impairments.
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During the pedagogical practice it was useful to watch activities in inclusive
and special classes which made it possible to compare advantages and disadvantages
of such forms as inclusion and integration. Based on the conducted analysis the ef-
fectiveness, feasibility and productivity of the investigated methodology was pro-
ved. At the end of the experiment, most of its participants (65.3 %) displayed a high
level of readiness by the first criterion and the average level by the second and third
criteria. In total, out of 52 teachers in experimental groups, only 1 (1.9 %) achieved
a high level of readiness; 32 teachers (61.6 %) — an average level; 19 (36.5 %) tea-
chers —a low level.

The analysis of the results confirms the assumption that it is problematic to
obtain a high level of readiness for inclusive education while studying in a post-
graduate education institution. This can be explained by unfavourable socio-politi-
cal tendencies accompanying inclusive education in Ukraine, peculiarities of chil-
dren’s psychophysical development, the decline of the healthcare industry, contra-
dictory approaches to the organization of inclusive forms of education. Under such
conditions, perfect (high-level) teacher training is impossible, as stated by American
scholars J. Kauffman and D.R. Mock. Given the variety of abnormalities in the de-
velopment of children, the scholars have come to the conclusion that perfect tea-
cher training is impossible even under the most fortunate conditions: «Examples from
medicine and other fields illustrate the impossibility of such training under even
the most favourable circumstances» (Mock & Kauffman, 2002, p. 202). Given a
significant increase in the motivation of the experimental group to teach children
whose psychophysical development needs to be corrected and the average level of
readiness for this work, one can count on self-education which can potentially im-
prove indicators by the project-analytical criterion. After all, a motivated teacher who
is capable of adequately monitoring and analysing the results of his own activities,
or adjusting them in accordance with the results obtained, has opportunities for
further professional growth.

Conclusions

Preparation of teachers in postgraduate education institutions for work with
pupils with peculiarities of psychophysical development is a complex process in-
fluenced by external factors — the socio-economic condition of the country and its
health care system, educational concepts and legislative acts, environmental threats.
The result of such training is teachers’ willingness to organize an inclusive form of
education, which is a complex integral entity, consisting of a system of interrelated
components: motivational-personal, cognitive-operational, reflexive-evaluative. Accor-
ding to the criteria (personal-value, informational-activity, project-analytical), 3 le-
vels (high, medium, low) of readiness have been defined. The analysis of research
results testifies to the necessity of implementing the methodology of teacher training in
postgraduate education institutions in order to organize inclusive school education
as an open system consisting of target, content, procedural and effective components;
the need for the development of a comprehensive teacher training program on in-
clusive education as part of the proposed methodology.
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Prospects for further research

Additional attention in the postgraduate education of specialists should be de-
voted to the organization of co-curricular and extracurricular teaching and metho-
dological activities, provision of appropriate practical and research facilities, mate-
rials for self-education, creation of favourable conditions for lifelong professional
improvement, internships in countries where teachers demonstrate a high level of in-
clusive competence, etc. The preparation of future teachers for the organization of
inclusive education requires further study.
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