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IMPOBJIEMA ®OPMYBAHHS JUCIHUIIJITHOBAHOCTI
YYHIB 3AKJIAJIIB CEPEJHbOI OCBITH
VYKPATHCBKUX I'YBEPHIN POCIMCBKOI IMITEPI|
HA MEXI XIX-XX CTOJIITH
(3a maTepiajiaMu 3acifaHHs paJ¥ NPH MONeYUTeJ i
OnecbKoro HaBp4YaJIbLHOI0 OKPYIY)

Y emammi na ocnogi ananizy icmopuko-neoazo2ivHux oxcepen i apxXieHux
OOKYMeHmMi8 po3Kpumo nozuyito paou npu nonevyumeni Q0ecbKko2o HA8UANbLHO20
OKpY2y w000 0i€sux cnocobié hopmysanHs OUCYUNTTHOBAHOCMI YYHIE 3aK1A0I8
cepeonwoi ocgimu nanpukinyi XIX — na nouamky XX cmonimms. 3 ’sicoeano, wjo
3aK1A0U cepednboi 0cimu YKpaincbkux 2yoepniil Pociticokoi imnepii y 0ocnioxcy-
8aHull nepio0 (QYHKYIOHYBANU 8 YMOBAX CYMMEBUX COYIAIbHO-EKOHOMIUHUX |
CYCNINbHO-NOIMUYHUX 3PYULEHb, N0 SA3AHUX 3 00HO20 OOKY 13 PO3BUMKOM Kani-
MAniCMU4HUX 6IOHOCUH, 3 THUL020 — 3 eKoHoMiunoto kpu3zoro 1901-1903 poxis u
NOCUNEHHAM POOIMHUYO020 1 CEISIHCOKO20 PYXiB8, NIOHECEHHAM NONIMUYHOI aKmue-
Hocmi 1i0epanbHO-0eMOKPAMUYHUX 6EPCME HACENeHHsl, CMYOeHMCbKOI ma yuHiG-
cvkoi monoodi. Ha yvomy mai nesionosionicme icHyouoi cucmemu cepeonboi
ocgimu, SIKy CK1a0aiu NepeajdCcHo 2iMHA3I ma peanvHi yYunuud, eKOHOMIYHUM
ma CyCniibHUM NOmMpedam 0epiucasu cmasana 0eoaii 8i0YYmHIULON0, Wo 3MYCUTLO
Minicmepcmeo HapoOHOT ocsimu nopywumu RUMAanHs npo peghopmy cepeonboi
oceimu.

Yemanoeneno, wo imnepamop Muxona Il, 3anenokoeHuti 3p0cmanHim no-
JUMUYHOT aKMUBHOCMI CMyOeHMCbKOI ma V4HIBCbKOI MONIOOI, OOHIEN) 3 20N08HUX
3aca0 Ol YKIAOAHHS NPOEKMY peopmu cepeOHbOi WKOMU BUSHAYUE BUMOZY
NOEOHAHHS HABYAHHSL IOHAYMBA 3 BUXOBAHHAM ) OYCI 8ipu, 8I00AHOCMI NPeCmoy U
8imuu3sHi, nosazu 00 CiM’i, a MaKodC NPUBYAHHS 3 PAHHLO2O OUMUHCMEA 00
nopsoKy i oucyuniinu. Ha suxonanns yboco po3nopsodicenHs MiHicmp HApOOHOT
ocsimu 1. 3enzep maodicnas noneuumensim HAGUANLHUX OKpYei8, 30kpema Kuigco-
k020, Odecvkozo i Xapkiecvkoeo, yupkyaap “llpo oucyunniny 6 cepeouix Hag-
yaneHux 3axnaoax” (1903), de eusnas icHyrouul cmawn cnpas 3 OUCYUNTITHOW VUHI8
i KoHmponem 3a Helo 3 60Ky WKIIbHO20 HAYANLCMBA Ui Ne0a202i4H020 NEPCOHATY
HenpUtiHAMHUM Ma 8UMA2A8 HEYXUTbHO20 BUKOHAHHS MOHApuioi 601l baxcanux
BUXOBHUX pe3VIbMAamie NPONOHYBANOCA 00CA2amU K Nedda202iuHuMu, max i
penpecusHumu memooamu. /[o diceux memoois i nputiomie nonepeoiceHHs neoa-
202IUHUM NEPCOHAIOM NOPYULeHb YYHAMU NOPAOKY i OUCYUNTIHU OVI0 8IOHECeHO
maki. neoazo2ivHull maxkm i 000po3uUYIUSe CMABIeHHs 00 YYHI8, 3MiCM HABYA-
HHA [ 11020 8UXOBANLHULL Xapakmep (0COOIUB0 HA YPOKAX MO8U, Nimepamypu,
icmopii); opeauizayis NO3AYPOYHUX BUXOBHUX 3AX00I8 3 BUKOPUCNAHHAM OC8ide-
HH5, HABIIOBAHHS, NEPEKOHAHMA YYHIG, Chisnpays 3 bamvKamu; MOPAIbHA Nio-
MPUMKA BUXOBAHYIB, AKI NPOICUBATOMb HA YUHIBCOKUX KEAPMUPAX, 36epPMAHHS
00 peniciliHuUX NepeKoOHaHb i NoUymmie YuHis.
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Buseneno, wo na 3acioanni 12 epyons 1903 poky unenu paou npu nonedu-
meni O0ecbKoeo HABYANIbHO20 OKpY2Y, 0emallbHO GUEHUSULL CINAH CHpA8 i 03HANO-
MUBUUCL 3 YUPKYTIAPHOIO NPONOSUYIEIO MIHICIPA HAPOOHOI OCc8imu ma OyMKamu
neoazo2ivHux pao 3akiaoie cepedHboi 0csimu oKpy2y ujooo Gopmysants Ouc-
YUniiHO8aHOCMI YYHI8 3aKNA0i6 cepeOHbOol 0C8IMuU, BUCTIOBUNU BIACHY NOZUYIIO 3
Yboeo numanns. B yxeani paou ceped naubdinvu Oiesux cnocobie GopmysanHs
OUCYUNTIIHOBAHOCMI YUHIB OVIO BUOKDEMIEHO MAKI: 3MEHUEHHS. HANOBHIOBAHOCL
KAACI8;, 3anpo8a0NCeHHs THCMUMYmMy 6UX08AmMenis, VIAulmyeaHuHs YUHI6CbKUX
Keapmup, iHmMepHamis, 0OMOBUX UEPKO8; SUKOPUCMAHHS BUXO8HO20 NOMEHYIATY
Jimepamypuux i peniciiHo-MopaibHux 0ecio; Hala200HCeHHs 83AEMUH 3 Oamb-
Kamu YuHie. Y Hill makooc Ha2010uly8anocsi Ha HeoOXiOHOCMI NOKDPAUjeHHS
MamepianbHo20 ma cayicO08020 CMAHOBUWA B84UUMENIE 5K 3ANOPYKU SAKOCMI
HABYAIbHO-8UXO0BHO20 NPOYEC).

Knrwouoei cnosa: Minicmepcmeo Hapoonoi ocgimu, 3akiaou cepeoHboi
oceimu, yyHi; oucyuniinoganicms, gopmyeanus; Qoecbkuul HABUANLHUL OKDY2;
paoa npu noneyumerni HABUAILHO20 OKPY2).

THE PROBLEM OF CULTIVATING DISCIPLINE AMONG
STUDENTS OF SECONDARY EDUCATION INSTITUTIONS
IN UKRAINIAN PROVINCES OF THE RUSSIAN EMPIRE
AT THE TURN OF THE 20" CENTURY
(on materials of the meeting of the curator’s council
of Odesa educational district)

The article, based on the analysis of historical and pedagogical sources
and archival documents, reveals the position of the curator’s council of Odesa
educational district on effective ways to cultivate discipline among secondary
school students in the late nineteenth to early twentieth century. It has been
found that the secondary schools of Ukrainian provinces of the Russian Empire
in the period under study functioned in conditions of significant social, economic
and political changes associated, on the one hand, with the development of
capitalist relations, on the other hand, with the economic crisis of 1901-1903
and activation of workers and peasants movements and the rise of political
activity among liberal and democratic strata of population and the student
youth. Against this background, the inconsistency of the existing system of
secondary education, which comprised mainly grammar and real schools, with
the economic and social needs of the state became more and more noticeable,
forcing the Ministry of Public Education to raise the issue of the secondary
education reform.

It has been found that the Emperor Nicholas Il, concerned about the
growing political activity of students and pupils, identified the requirement of
combining youth education with religion, faith, loyalty to the crown and the
fatherland, respect for the family, and learning from early childhood to main-
tain order and discipline. In pursuance of this order, the Minister of Public
Education H. Zenger sent to the curators of educational districts, including
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Kyiv, Odesa and Kharkiv, a circular “About Discipline in Secondary Education
Institutions” (1903), recognizing the current state of affairs with students’
discipline and control over it by school authorities and pedagogical staff as
unacceptable and demanded strict execution of the monarch’s will. The desired
educational results were proposed to be achieved by both pedagogical and
repressive methods. Effective methods and techniques for prevention of order
and discipline violations by the students to be used by pedagogical staff were
considered the following: pedagogical tact and friendly attitude to students; the
content of studying and its educational nature (especially at the language, lite-
rature and history lessons); organization of extracurricular educational activities
with the use of teaching, suggestion, persuasion of students; cooperation with
parents; moral support for pupils living in student dormitories; appeal to the
religious beliefs and feelings of students.

It has been found that at the meeting on December 12, 1903, the members
of the curator’s council of Odesa educational district, having studied in detail
the state of affairs and having considered the circular proposal by the Minister
of Public Education and the views of pedagogical councils of secondary education
institutions of the district on discipline issue, expressed their opinion. In the
decision of the council among the most effective ways to impose the discipline
among students were identified as follows: reducing occupancy of classes; in-
troduction the institute of educators; organization of student dormitories, boarding
schools, home churches; use of educational potential of literature, religious and
moral discussions; establishing good relationships with students’ parents. It
also highlighted the need to improve the financial and official status of teachers
as a guarantee of the quality of the educational process.

Key words: Ministry of Public Education; secondary education institutions;
students; discipline; cultivating; Odesa Educational District; Curator’s council
of the educational district.
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Introduction

Nowadays changes in the system of general secondary education in Ukraine
are aimed at forming a holistic, comprehensively developed individual who has
an active civic position, acts in accordance with moral and ethical principles and is
able to make responsible decisions (“Nova Ukrayinska Shkola”, 2016). Achieving
this goal is possible provided that the children and young people have such a
moral and ethical quality as obedience, which is closely related to responsibility,
organization, perseverance, honesty, endurance (Sybouts, 1967), sense of duty
and requires the understanding the essence of discipline (Clark, 1998; Bridges,
2006), conscious following standards and behaviour rules in society and at school,
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compliance with the requirements of morality in actions and deeds (McCluskey,
2014), developing skills and abilities of self-organization, self-discipline, etc.
The primary role in development of this quality belongs to the school. However,
the study of modern school shows that there is a contradiction between strengthening
the society’s requirements for students’ education level and the increase in the
number of disciplinary violations by them. In search of effective ways to solve
this problem, it is advisable to study the positive historical and pedagogical
experience in developing the students’ discipline in the educational environment of
the school in a particular historical period.

The analysis of scientific and pedagogical sources showed that the prob-
lem of cultivating discipline among students at different stages of development
of Ukrainian society is widely represented in historical and pedagogical discourse.
The greatest scientific interest of researchers is the period of the 19" — early 20"
century.

In particular, the dissertation research of S. Samarina (2012) is devoted to
the peculiarities of developing students’ discipline in schools of Ukraine in the
second half of the 19" to early 20" century. The author found that the concepts
of “student’s self-discipline” and “school discipline” (internal — mental, external) in
this period were identified and interpreted as unquestioning obedience of a stu-
dent to the requirements of a teacher by following their orders, compliance with
the rules that ensured proper external and internal school (disciplinary) order.
The researcher identified methods (with “positive effect” and “negative effect™)
and disciplinary techniques used to form disciplined behaviour of students in
the educational process of the school.

The problem was partially covered in the dissertation of L. Yershova (2015)
in the context of a comprehensive analysis of the problem of transformation of
the educational ideal in the pedagogical theory and practice of the Russian Ukraine
in the 19" to early 20" century. The study of archival materials on the history of
Kyiv, Odesa and Kharkiv educational districts of the period under consideration
allowed the researcher to conclude that the development of schoolchildren’s
discipline in the Russian Ukraine was carried out through a consistent introduc-
tion of the imperial educational ideal (a loyal citizen, a devoted son of the father-
land), created according to the interests of the monarchy and Orthodox Christianity
as the dominant religion, the principle of nationality, the class system of the
empire and its gender traditions.

I. Zabolotna’s dissertation (2013) arouses scientific interest in the context
of the problem under analysis. The researcher systematized the views of teachers
and scholars of the second half of the 19" to early 20™" century about the sense
and methods of cultivating discipline among students. The experience of deve-
loping this moral quality among students in public schools in Ukraine of the
specified period was analyzed. However, according to the analysis of historical
and pedagogical literature, in the modern scientific circulation there are no works
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that present the practice of organizing the activities of collegial education autho-
rities to solve the problem of cultivating discipline among secondary school
students in a particular historical period.

The purpose of the article is to reveal the position of the curator’s council
of Odesa educational district on cultivating discipline among students of secon-
dary education institutions (late nineteenth to early twentieth century).

The Development Level of Secondary Education Institutions in Ukrainian
Provinces of the Russian Empire at the turn of the 20'" Century

The turn of the 20" century brought a wide range of social and economic
changes. Big capitalistic industry was developing very fast; foreign and domestic
capital investments were growing; monopolistic associations were formed. The
rapid development of capitalism led to a fast growth of the working class. At the
same time, the economic crisis of 1900-1903, the intensification of exploita-
tion of workers, delay in the final solution of the agrarian problem, the objective
interest of the bourgeoisie in its involvement in solving important state prob-
lems, the lack of democratic freedoms, the growing problem of the national
question caused a wave of workers and peasants movements, the growth of liberal
and democratic segments of population, university and school students (Slyusa-
renko et al., 2000).

In these conditions, the problem of inconsistency of the existing system of
secondary school with the economic and social need of the state became urgent.
The system consisted mainly of grammar and real schools. Thus, in the circular
letter of July 8, 1899, the Minister of Public Education M. Bogolepov drew the
attention of the educational districts curators to the shortcomings in the work of
secondary schools, which were pointed out by teachers and students’ parents in
their numerous complaints: alienation from family and a bureaucratic nature of
the secondary education institutions; disregard for children’s individuality and
neglect of their moral and physical development; early specialization of education,
which did not take into account the natural talents and aptitudes of primary school
students; an excessive daily mental load on children, especially in the case of
younger students; inconsistency of the syllabi with each other and with the study
time, overloading them with secondary and even unnecessary requirements; an
excessive attention to the ancient languages and outdated methods of teaching;
insufficient mental maturity of grammar school graduates; the low level of subject
teaching in real schools, and hence the low level of graduates’ knowledge. The
Minister assumed that the majority of these complaints were due to the miscon-
ception about the school’s omnipotence and the disregard for the conditions in
which it operated. However, he acknowledged that the arguments were fair to
some extent (Kapterev, 1915, pp. 538-539).

The study of historical and pedagogical sources (Anrep, 1908; Berezivska,
2019; Kapterev, 1915; Rozhdestvenskiy, 1902) makes us believe that at the begin-
ning of 20th century teachers, parents and the general public presumed that both
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classical and real schools do not meet the objectives of the secondary education.
As the evidence of this there were a large number of articles, published separately
or in periodicals in various fields, petitions by the nobility and Zemstvo autho-
rities, materials of special meetings, opinions of pedagogical councils of educa-
tional institutions, faculties and individual university professors, etc.

Under public pressure, the Ministry of Public Education was forced to
raise the issue of a secondary education reform. Under the leadership of a privy
councillor M. Bogolepov (December 6, 1898 — March 2, 1901), and later Adjutant
General P. Vannovsky (March 23, 1901 — April 11, 1902) commissions were
created to develop draft fundamental documents. It was planned to make changes
in the structure and content of the secondary education, the organization of the
educational process. However, the submitted projects were never approved as
the law (Berezivska, 2019).

The Position of the Ministry of Public Education on Cultivating Dis-
cipline among Students of Secondary Education Institutions in the Early
Twentieth Century

On April 11, 1902, privy councillor H. Zenger (April 11, 1902 — January 23,
1904) was appointed the head of the Ministry of Public Education. In a rescript
dated June 10 of the same year, Emperor Nicholas Il formulated the guiding
principles, which were supposed to be followed by the developers for conclu-
ding a new draft of the secondary education reform. In the view of the subject
of our study;, it had to be noted that among all requirements the main one was about
combining general education with religion, developing loyalty to the crown and
the fatherland, respect for the family, and promoting order and discipline since
early childhood. “The school that gives to a young man only course knowledge,
not related to religious and moral education with a sense of duty, discipline and
respect for elders is not only useless, but often harmful, because it develops such
pernicious qualities for every business, as arbitrariness and arrogance”, — was
noted in the rescript of Nicholas 1l (Rozhdestvenskiy, 1902, p. 703).

On June 28, 1903, H. Zenger sent a circular letter No. 19744 “On Discip-
line in Secondary Education Institutions” (“Tsirkulyar popechitelyam”, 1903) to
the curators of educational districts, in particular Kyiv, Odesa, and Kharkiv. The
document noted that recently the Ministry of Public Education had been receiving
more and more reports from administrations of educational districts, which con-
tained facts indicating a decline in discipline in secondary education institutions,
spoilt students, as well as cases of unacceptable pernicious thoughts, which often
occurred among high school students (a whole class could refuse to carry out
the orders of the school authorities); rude and defiant antics of students who got
unsatisfactory grades or remarks from teachers; students’ attack on pedagogical
staff and offending them; broad anti-government propaganda among high school
students.
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The reasons for this situation, according to the Minister, lay in the “weak-
ness” of the school administration and pedagogical councils in suppressing the
bad behaviour of students. The pedagogical personnel did not pay attention to the
indecent behaviour of students on the streets and in public places. The meetings
of directors of secondary education institutions of cities for general discussion
of the issues about organization of supervision over the students’ behaviour outside
schools were not widely used. Students were not properly explained the rules of
behaviour. Quite often violations of the rules of behaviour by students went
unpunished.

Recognizing this state of affairs as unacceptable and demanding a strict
observance of the monarch’s will to teach children and youth at school to respect
order and discipline from early childhood, H. Zenger pointed out that the heads
of secondary education institutions and pedagogical councils had sufficient means
(both pedagogical and repressive) to influence students in order to achieve the
desired educational results. In his opinion, the effective methods and prevention
techniques for maintaining order and discipline to be used by the teachers were
the following: pedagogical tactfulness and friendly attitude to students; the content
of syllabi and its educational nature (especially at language, literature, history
lessons); organization of extracurricular educational activities with elements of
convincing, influencing, persuading students; cooperation with parents; psycho-
logical support for students living in dormitories; appealing to religious beliefs
and feelings of students. The Minister asked not only to acquaint the pedago-
gical councils of secondary educational institutions with his thoughts, but also
to discuss the issues raised by him at the meetings of the curator’s councils of
educational districts (“Tsirkulyar popechitelyam”, 1903).

Proposals of Pedagogical Councils of Secondary Education Institutions
and Curator’s Councils of Educational Districts on Effective Forms and
Methods of Cultivating Discipline among Students

A study of archival documents (“Zaklyucheniya professorov”, 1899-1903,
sheets 218-269 verso) shows that on December 12, 1903, the proposal of the
Minister of Public Education H. Zenger was considered at a meeting of the
curator’s council of Odesa educational district. The following members were
present during the meeting: 1) district inspectors: I. Soloviov, M. Korzhynsky;
directors of grammar schools: Richelieu — V. Grolikh, Odesa 2nd — K. Piatnitsky,
Odesa 4th — P. Borzakovsky, Odesa 5th — A. Yungmeister; directors of real
schools: Odesa — O. Sokolov, Odesa St. Paul — M. Kaminsky; professors of No-
vorossiya University: Ye. Klimenko, O. Kochubinsky, V. Repiakhov, . Sleshyn-
sky, O. Tomson, Ye. Shchepkin; director of public schools of Kherson Province
0. Uarov. The meeting was chaired by the curator of Odesa educational district,
privy councillor Kh. Solskyi.

It had to be noted that the discussion of the circular letter of the Minister
of Public Education was preceded by a lively exchange of views on improving
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students’ discipline at meetings of pedagogical councils of education institutions of
Odesa educational district, such as classical grammar schools, preparatory gram-
mar schools, real schools, Bairamcha Teachers’ Seminary, Feodosiia Teachers’
Institute and Mykolaiv Secondary Technical School. The pedagogical councils
presented their conclusions to the curator of the educational district.

The conclusions of 23 secondary education institutions (17 grammar schools,
2 preparatory grammar schools and 4 real schools) were articulated directly at
the meeting of the curator’s council of Odesa educational district. The expressed
views and suggestions were summarized in 70 paragraphs, such as:

1. Schools had to be exempted from the issuance of certificates, which
provide certain benefits in the service or for admission to higher education
institutions.

2. The requirements for enrolling students had to be increased and transfer
tests had to be conducted. Only those students could be transferred to the next
grade who received grade “4” for the year in the subjects, and “5” in behaviour.
Students had to follow the rules accurately and strictly, without any concessions
or indulgence.

3. Heads of education institutions had to select staff similar to English schools.

4. The issue of student number in the classroom had to be regulated. It
was difficult to stimulate individual development and inclinations of students
when there were more than 40 students in a class.

5. The teaching staff had to be an example of courtesy, restraint and
friendliness to students, thereby eliminating rude and offensive antics by students.

6. The authority of the teacher had to be strengthened. To do this, their
dependent and unstable position which humiliated the teacher in their own eyes
and in the eyes of society, had to be changed.

7. The financial situation of teaching staff had to be improved. The tea-
cher had to work in one education institution exclusively, and had to not conduct
more than 15-18 (18-22 and 12) lessons per week. The burden of a significant
number of lessons had a detrimental effect on both the personal qualities of tea-
chers and the effectiveness of teaching.

8. Classroom mentoring in its current form had to be eliminated. The
institute of educators with a high pedagogical reputation at the rate of one edu-
cator per class had to be introduced.

9. Close contact with students’ families had to be established. In addition
to discussions about misdemeanours and failures of children with their parents,
public ceremonies, concerts, performances, literature evenings, public speeches,
discussion of brochures and magazines with pedagogical content were to become
common.

10. The leisure activities had to be provided for students by offering classes
that corresponded to their aptitudes and talents. For example, literary-vocal-
musical meetings in the mornings or evenings were to be arranged, as well as
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reading sessions to cover different fields of knowledge; students, especially at
high schools, were to be involved in writing essays, singing in student choirs,
playing various musical instruments. Excursions, amateur performances, cycling,
boating, outdoor games were to be arranged as extracurricular activities; gar-
dening was to be conducted at the premises of educational institutions, etc.

11. Student dormitories and boarding houses were to be organized be equip-
ped and the parents were recommended to send their children there.

12. Existing grammar and real schools were to be reorganised into separate
educational institutions for children of primary and secondary school age or at
least young children were to be isolated, creating appropriate conditions for their
natural development and comprehensive education.

13. The grading system had to be abolished. It was better to provide parents
with weekly information on the progress and behaviour of their children. Quarter
grades were to be replaced with four-month or semi-annual, or semi-annual and
annual ones. Register lists and honour rolls were to be eliminated.

14. Such characterizing remark for students’ progress as “average abilities”
had to be abolished.

15. High school students were to be involved in overseeing the order and
discipline of primary school students during breaks, or their behaviour outside
of the school.

16. Among the methods of punishment the most appropriate and natural
reprimands in various forms were suggested, such as driving the disturbers out
of the classroom for misdemeanours and misconduct during lessons, or expelling
them from the school (“Zaklyucheniya professorov”, 1899-1903, sheets 263—
267 verso).

It had to be noted that some pedagogical councils, along with quite prog-
ressive methods and techniques to improve the discipline of school students,
offered quite authoritarian, in particular discriminatory ones. For example, there
was an idea to forbid attending schools to a significant number of children of
national minorities or of groups with different religion with “ugly and nasty traits”
(Jews, Karaites, Armenians); to refuse access to the children of uncouth and poor
parents who were unable to supervise their children at home and create appro-
priate conditions for them to study, etc.

Having taken the opinions and proposals of the pedagogical councils of
secondary schools of the Odesa educational district into consideration, the mem-
bers of the curator’s council posed the question: how exactly the circular letter
of the Minister of Public Education H. Zenger was to be discussed, and what
was to be the character of the council’s decision. Some council members believed
that the minister’s circular proposal obliged the curator’s council to consider the
reasons for the decline in discipline in secondary education institutions and to
amend the measures proposed by the ministry, taking into account the views of
the pedagogical councils.
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On the other hand, other council members denied the need to consider or
clarify the reasons for the decline in student discipline and to design any mea-
sures that would change or supplement ministerial regulations. In their view, the
measures proposed by the Ministry had to be seen as guidelines to be implemented.
In view of this, the council could only express its position on the issues raised
by the ministry, but by no means set the task of looking for new methods or
techniques. There was no need, considering the exact content of the minister’s
circular, to consider the measures proposed by the pedagogical councils of se-
condary schools in the district to improve the students’ discipline.

Some members of the curator’s council of Odesa educational district, re-
ferring to the circular proposal of the Minister of Public Education H. Zenger,
which required the influence of teachers on students, expressed doubts about the
possibility of implementing the instructions provided in this regard. According
to them, in order to influence people in general and children and youth in par-
ticular, it was necessary: 1) to have clear, established views, which were rare at
the time; 2) to command respect among those who need to be influenced; 3) to
be completely honest with those you influence. All this could be expected from
a teacher only when “their personality will be significantly raised in the eyes of
society, i.e. ... when they will be a person with a thorough and appropriate
training being so well-to-do as to be able to pursue scientific research, and have
such a position in the service so as to be able to preserve the independence of
their thoughts” (“Zaklyucheniya professorov”, 1899-1903, sheet 268 verso).
They also proposed to exempt the teacher, as far as possible, from the existing
regulations of their rights and responsibilities.

In view of the above, the curator’s council of Odesa educational district
adopted the following decision. Recognizing that the measures mentioned in the
circular letter were expedient, useful and desirable, the Ministry of Public Edu-
cation was to be informed about the following:

I. Regarding the content of education: the financial situation of teachers
had to be improved as a guarantee of the quality of education; literature discussion
clubs were to be included in the lesson schedule; syllabi were to be abridged.

I1. Regarding the implementation of the educational function of the stu-
dying process: the status of a teacher had to be raised both in financial and pro-
fessional ways and special educators were to be introduced to guide the youth
on the path of duty; teachers with proper salary were to conduct no more than
12 lessons per week; pedagogical work had to be carried out in one educational
institution exclusively; principals were to be exempted from lessons and the
amount of letter correspondence minimized; the number of students in classes
had to be reduced as much as possible.

I11. Regarding extracurricular supervision of students: teachers were to
limit their visits to the students’ domicile due to the extreme dissatisfaction of
parents with this measure; the system of student dormitories and boarding schools
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had to be expanded; extracurricular supervision of students, which in its current
form poorly achieved its goal, had to be carried out in new ways.

IV. In order to develop students’ religious feelings: home churches and
religious and moral colloquia had to be arranged, but students were not to be
forced to attend church. The responsibility for the religious education of stu-
dents was to lie on their parents.

At the same time, the council considered that it was expedient to present
to the Ministry with the views and proposals of the pedagogical councils of se-
condary education institutions of Odesa educational district, which were articulated
during the meeting (“Zaklyucheniya professorov”’, 1899-1903, sheets 269—
269 verso).

Conclusions

The conducted research suggests that the problem of finding effective
ways to cultivate discipline among students in secondary education institutions
of Ukrainian provinces of the Russian Empire at the turn of the 20" century was
under the control of the Minister of Public Education and the Emperor. Both pe-
dagogical councils of secondary education institutions and curator’s councils of
educational districts, in particular Odesa, took part in its discussion. At a meeting
on December 12, 1903, having studied in detail the situation, members of the
curator’s council of Odesa educational district expressed their own position on
this issue. The decision of the council identified among the most effective ways
to cultivate discipline among students the following: reducing the size of classes;
introduction of the institute of educators; organizing student dormitories, boar-
ding schools, home churches; use of educational potential of belles-lettres litera-
ture, religious and moral colloquia; establishing contacts with students’ parents.
They also highlighted the need to improve the financial and official position of
teachers as a guarantee of the quality of the educational process.
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BUMIPU MPO®ECIMHOI NIATOTOBKH MAUBYTHIX
MATICTPIB IIEPEKJIAZY B YHIBEPCUTETAX KAHA/IU:
3MICT TA HEPEJIOBI LJIEI

Y ecmammi nooano ananiz cucmemu npoghecitinoi nio2omosxku MatlOymHix
nepexnaoauvis 8 ynisepcumemax Kanaou 3a oceimmnvo-keanigpikayivinum pienem
“Macicmp”. Jlocniosxceno, wo ons 3axknadie euwjoi oceimu Kanmaou, saxi 30ii-
CHIOIOMb Ni020MOBKY MAUOYMHIX MA2iCmpie nepexnady, XapakmepHumu € 08a
Muny npocpam. 2auy3esi ma dHcanposi. Buznaueno, wo 3a 2anyzeeor o3naxoro
QyHKyionyioms ma2icmepcobKi npoepamu ni020moeKy YCHUX NepeKnaaydis, nuch-
Moeux nepeknaoavie ma mepminonocis. JKauposa cneyianizayisi nepeobavae
8ubip npocpamu 3a cgheporo 3acmocy8aHts. KOMEpYIUHUL nepekiao, MeouyHul
nepexnao, eKOHOMIYHUL Nepexnad, XYOOMCHIU nepeKiao, Cy0o8ulli nepexiao,
IOpUOUYHULL nepekaao. Y3azanbHeHo OCHOBHI NPUHYUnu npocpam nio20moexu
Maubymuix mazicmpie nepexiady (npoghecilina Cnpsamo8aricmy, HYUKiCmb ma
8apiamueHicmo, BLIbHUL BUOID HABYANLHUX OUCYUNTIH, OOMIHYBAHHS NPAKMUYHOL
ni02omosKu, 8iOnoGiOHicmb sumocam npogecii ma puHxy npayi). Ilpoanani-
308AHO Memoou, hopmu ma 3acodou HABYAHHS MAUOYMHIX MALiCMpie nepeknaoy.
Jlocniosceno suou ma ocobnusocmi opeanizayii npakmuxu. Bueueno cucmemy
MOHIMOpUH2Y 3abe3neyents AKOCMi HAOAHHs OC8IMHIX NOCNye, a came cepmu-
Qixayiro ma axpeoumayito OCGIMHIX Npocpam mMa GUHAYEHO IX Kpumepii.
30iticneno nopieHanbHUL aHANI3 cucmem NiO20MOBKU MAUOYMHIX Ma2icmpis
nepexnady ¢ 3BO Kanaou ma Yxpainu, Ha 0CHO8I K020 8UOKDEMIIEHO iX 8i0-
MIHHOCMI MA 3aNPONOHOBAHO NPOSPECUBHI 10ei 3aKOPOOHHO20 00C8I0Y OJisl NPO-
BAOINCEHHS ) BIMUUSHAHOMY OCBIMHbOMY Npocmopi. Pezynivmamu 0ocaioicenHs
V3A2ANbHEeHO V U0l CUCMeMU, KA MICIMUMb YilbOBUL, 3MICMOBUL, npoye-
CYanbHULl ma MOHIMOPUH208ULL KOMNOHEHMU.

Knrouoegi cnosa: niocomoska mazicmpie nepexnady, mazicmp nepexnaoy,
npogeciiina KOMnemeHmHiCmMy nepex1a0ada, 8uwd 0ceima, nepexidao.

DIMENSIONS OF TRAINING OF THE PROSPECTIVE
MASTERS OF TRANSLATION IN THE UNIVERSITIES OF CANADA:
CONTENT AND ADVANCED IDEAS

The article presents an analysis of the system of professional training of
future translators in Canadian universities at Master’s degree level. It has been
studied that Canadian higher education institutions that train future Masters of
Translation are characterized by two types of programs: sectoral and genre. It
has been determined that sectoral programs comprise Master’s programs of
training interpreters, translators and terminologists. Genre specialization involves
the choice of program in the following fields: commercial translation, medical
translation, economic translation, literary translation, court translation, legal
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translation. The basic principles of training programs for future masters of
translation have been generalized (professional orientation, flexibility and
variability, free choice of academic disciplines, dominance of practical training,
compliance with the requirements of the profession and the labor market).
Methods, forms and means of teaching of future Masters of Translation have
been analyzed. The types and features of the organization of practice have been
investigated. The system of monitoring the quality assurance of educational
services, namely the certification and accreditation of educational programs
and their criteria has been studied. A comparative analysis of the systems of
training future Masters of Translation in the universities of Canada and Ukraine
has been conducted. According to the analysis their differences have been high-
lighted and the progressive ideas of the foreign experience have been proposed
to be implemented in Ukrainian higher education. The results of the study have
been summarized in the form of a system that contains goal, content, procedural
and monitoring components.

Key words: Master’s degree translators’ training; Master’s degree in
translation; professional competence of translator; higher education; translation.

Funding. The authors received no financial support for the research, author-
ship, and/or publication of this article.
No potential conflict of interest was reported by the authors.

Introduction

The globalization processes in all the spheres of human activity have led
to an increasing role of foreign language communication. Having proclaimed
integration into the European Union as its strategic policy Ukraine cannot reach
this aim without a profound modernization of the higher education in general and
training of translators and interpreters in particular. Highly qualified translators
and interpreters are among the most demandable nowadays. They provide inter-
national communication in the spheres of economy, trade, science, tourism etc.
Translators and interpreters are responsible both for the accuracy of formulating
agreements texts, contracts, business plans and other relating documents and an
adequate mutual understanding of people from different countries.

An analysis of recent research. A study of the current state of translators
and interpreters training in Ukrainian reveals some drawbacks. In particular, the
existing curricula do not meet modern demands and training for master’s degree
in terms of its didactic purpose is not given enough scientific credence. The
competence based approach is partly implemented. The curricula for training
translators and interpreters on master’s degree level are integrated and are not
distinguished according to the types of translation and interpretation activity, so
consequently it does not respond to the international standards and experience.
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The study of scientific sources on the issue, an analysis of the practical
experience of the professional training of Masters of Translation in Ukraine has
allowed identifying the following contradictions between:

— the need for a comprehensive analysis of the progressive foreign expe-
rience of the professional training of Masters of Translation and the lack of its
systematic study and adaptation in Ukrainian higher education;

— the growing need for highly skilled translators and interpreters and the
real state of their training in higher education institutions to be ready to perform
professional functions;

— the established content, forms, methods and technologies of teaching
translators and the need to use innovative training.

Therefore, it appears necessary to study a progressive foreign experience
in order to implement its positive ideas in Ukrainian educational system. In this
context, the system of professional training of translators, in particular masters,
in the high school of Canada is of considerable interest.

Canada is a bilingual country where the demand for translation services is
one of the highest on the American continent. According to the Committee of
the Canadian Translators Industry, the state languages make up more than 90%
of the translation: translation from English to French is about 75%, from French
to English — 15%. Interpretation takes about 10% in the translation market, and
this is considerably more compared to the world scale, where it is only 1%. This
linguistic situation has made Canada the world leader in the field of translation.
Over the last decade, the number of professional translators has grown by 44%,
which is twice as much as other occupations. Canada has more than 15.000 pro-
fessional translators. That is why their qualifications in higher education institu-
tions in Canada are at a high level.

However, the problem of the professional training of masters of translation at
Canadian universities is not systematically approached in Ukraine. In particular,
the features of the structure and content of Master’s Degree programs, forms,
methods and technologies of training translators remain unstudied. There is no
research based on the comparative analysis of the Canadian and Ukrainian
systems of training translators on graduate level in the context of improving the
national higher education.

The purpose of the study is to identify the content as well as organiza-
tional and procedural peculiarities of the system of training prospective Masters
of Translation in the universities of Canada and to substantiate the ways of im-
plementing positive ideas of foreign experience in the educational process of
higher educational institutions of Ukraine.

Presentation of the main research material

I. Theoretical aspects of translators’ education. The results of the study
show that translation and professional training of specialists in this field have a
long history, but many questions still remain open. Study of the works of both
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domestic and foreign scholars on the given aspect of the professional training of
translators (D. Kelly, A. Kozak, L. Latyshev, V. Lugovyi, O. Matsyuk, R. Minyar-
Beloruchev, G. Miram, A. Noybert, A. Olhovskaya, O. Pavlyk, Z. Pidruchna,
E. Pim, Y. Retsker, N. Sobol, J. Talanova, O. Cherednychenko, L. Chernovatyi,
E. Chesterman, K. Shaffner, A. Shyba, O. Shupta, M. Zwing etc.) proves that
considerable attention is focused on the competent approach and the formation
of the professional competence (Holovatska, 2014).

It has been determined that the main components of the professional compe-
tence of the translator are linguistic, intercultural, textual, thematic and information
retrieval competencies. Among other approaches, scholars offer a conceptual and
integrated approach. A considerable attention in pedagogical literature is focused
on the problem of specialization of translators’ education, in particular the diffe-
rentiation of the main areas of translation activity (written, oral) and its genres
(Bondarenko, 2018; Kassymova & Gile, 2009). The analysis of studies devoted
to the Ukrainian system of education on translation (A. Kozak, V. Radchuk,
O. Cherednychenko, L. Chernovatyi etc.) indicates a humber of shortcomings
that reduce the level of professional training of translators and their non-com-
pliance with world standards. One of the areas of improvement is the reform of
the Master’s degree syllabi, for which a study of the progressive experience of
foreign countries is very important.

Having studied the history of translation in Canada, we can state that the
translation activity and the translators’ training have been in place since the country
was founded. There are four periods in history of the professional training of
translators: 1) activation of translation activities during the period of coloniza-
tion of North America by the French; 2) the development of translation activities
during the British rule; 3) translation activities since the country was united until
the adoption of the Act on the Official Languages in 1969; 4) from the adoption
of the Act to the present. Each period is marked by constant improvement of the
previous experience in order to meet the needs of the state in the specialists of
this profile. The main reason for the high level of professional training of trans-
lators at the universities of Canada is a significant demand in the specialists
because of the country’s language situation. This is reflected in such features of
the translators’ education as the variability of curricula, genre specialization,
extensive research work in the field of translation, and a well-developed system
of the professional organizations (Delisle, 2001).

According to the Classification of Instructional Programs (CIP) Canada
2016, specialty 16.0103 “Language Interpreting and Translation” is a part of the
16.01 “Linguistics, Comparative Linguistics and Related Science and Services”,
which is a part of the educational program 16 “Aboriginal and Foreign Languages
and Literatures”. The description of specialty 16.0103 “Language Interpreting
and Translation” states that the educational program includes programs for the
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training of interpreters and translators from English and French into other lan-
guages and vice versa (“National Occupational Classification”, 2016).

The study of graduate programs reveals the functioning of seven programs in
training translators (short program of the first cycle, short programs of the second
cycle, certificate programs, programs that include receiving a diploma on higher
specialized education, Bachelor’s programs, Master’s programs, doctoral programs).

Programs that allow to obtain a certificate (short programs of first and
second cycles and certificate programs), aimed at people who have already got
a degree in a particular field, have a good command of foreign languages and
are keen to translate in a highly specialized field. There are two types of such
programs: full-time, distance learning, or online education. As the analysis of
certificate programs in the universities of Canada shows, training for this type
provides getting 30 units and lasts for the most part, a year and a half. Programs
for obtaining a diploma in higher specialized education (DEES — Dipléme d’études
supérieur es spécialisées) are valid only in the French-speaking province of
Quebec and last for one year. A diploma of this type is borrowed from the system
of higher education of France. It is worth noting that today it is gradually replaced
by Master’s degree program.

Bachelor’s programs in Translation are very diverse: from general programs
to specialized ones. After studying the diversity of these programs, one can
divide them into three types: regular, “accelerated type”, and cooperative learning.
Traditional Bachelor’s programs are designed for four years of study, encom-
passing 120 units, 48 units are optional courses and 72 units are given to compul-
sory ones. The compulsory courses can be divided into three groups: general
courses (e.g. Philosophy, Reasoning and Critical Thinking), professional courses
(General Translation, Difficulties in Translating into and out of English, French
or third languages (depending on the type of program), Comparative Stylistics,
Lexicology, etc.) and courses aimed at the formation and development of lan-
guage skills (writing, grammar, spoken language). Programs of the “accelerated
type” are designed for two years encompassing 60 units. Under the cooperative
learning programs, students can work simultaneously. The curricula of such
programs provide the opportunity to combine theoretical and practical training.
Duration of training is four and a half years, as nine additional internships are
added to 120 units. Taking into account the language situation in the country, most
baccalaureate programs are taught in two languages (English and French), third
language is also possible (usually Spanish).

According to the data of the National Occupational Classification (NOC)
2016, occupation 5125 “Translators, terminologists and interpreters” comprises
the following titles: community interpreter, conference interpreter, consecutive
interpreter, court interpreter, terminologist, legal terminologist, localizer, medical
terminologist, technical translator, translator in the field of jurisprudence/me-
dicine/culture/education/literature/news and advertising, translator for people
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with disabilities, etc., in general more than 50 directions. Though, it is worth
mentioning that not all of the titles incur university programs, in particular gra-
duate ones (“National Occupational Classification”, 2016).

The analysis of the content of Master’s programs in Translation in Canadian
high schools allows them to be divided into general and specialized. The general
programs are oriented on the developing research skills in various branches of
Translation Studies, as well as on the advanced level of training in the field of
terminology, translation technology and translation of texts of different genres.
Specialized Master’s programs encompass programs for training translators in
the field of written and oral translation and terminology. Genre specialization
involves the teaching of Masters of translation and terminology in the following
spheres: legal translation, economic translation, medical translation, commercial
translation, literary translation. The training of Masters of Interpreting involves
educational programs for the teaching of simultaneous / consecutive interpreters
and court interpreters. The content of Master’s programs is carried out according to
the type of translation and genre specialization.

I1. Content of training of the prospective translators. The author has de-
veloped the model of professional training of Masters of Translation. It is rep-
resented with the goal, content, procedural, and monitoring components which
interact to provide the training of specialists able to carry out professional func-
tions in accordance with requirements established by the state labor market. The
main objectives of the system of professional training of Masters of Translation
are: formation of professional competence; developing of research abilities; for-
mation of readiness for professional activity. This system is based on the following
principles: professional specialization; variability and flexibility of educational
programs; freedom of course choice; proper correlation of theoretical and prac-
tical training; compliance with the requirements of the labor market (fig. 1).

Let us consider each of the components.

Having studied the content of the programs of professional training of
Masters in Translation in the Canadian universities we can state that the objec-
tives of these programs are achieved through intensive training consisting of
compulsory courses combining theory and practice, optional courses, lab-work,
a practicum, pre-exam training and research and final examinations conducted
by a board of external examiners. Masters programs can be of two or three types
within one program. The list of both compulsory and optional courses is deter-
mined by the faculties of the universities that carry out the training. As a rule,
both of them include the study of courses that correspond to the direction of
training with a clearly defined specialization. Optional courses devote most of
the curriculum to ensure that the chosen courses meet the personal and pro-
fessional interests of the students.
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Goal Component
Aim: training of Masters of Translation who can provide professional services of a high quality
according to the demands of the state and international labor market.
Objectives: formation of professional competence; developing of research abilities; formation
of readiness for professional activity.

The main principles: professional specialization; variability and flexibility of educational
programs; freedom of course choice; proper correlation of theoretical and practical training;
compliance with the requirements of the labor market.

Content component
- General program Compulsory courses
Optional courses
Practicum
Master’s thesis
- Specialized programs

Procedural
Methods: verbal (discussion, explanation, conversation); practical (role-playing game; design
method; experimental method); inductive and deductive; search method.
Forms: lectures (problem lecture, lecture-discussion, interactive lecture, lecture-visualization,
lecture-provocation, round table lectures), seminars (seminar-discussion, seminar on special
issues, seminar-conversation, seminar-conference), tutorials and laboratory classes).
Means of teaching: traditional technical means (audio and video equipment, computers, etc.);
printed materials; CAT tools; e-learning syllabuses.

Monitoring
Accreditation: criteria of accreditation (study organization; structure and content of
educational programs; textbooks and technical recourses; level of knowledge; professors staff;
importance of educational program for the labor market; scientific and research activity;
practicum; students role in defining the structure and content of educational programs;
employers’ part in study process realization; job placement of graduating students)
Certification: certification on dossier, certification by mentorship, certification exam.

Fig. 1. Model of training the Prospective Masters of Translation in the Universities of

Canada
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The subject content of the curriculum depends on the educational objec-
tives of the programs for professional training of Masters in Translation in different
universities. To study each academic discipline 3 units are given, corresponding
to nine academic hours The analysis of the distribution of academic load among
all disciplines in general shows that the largest number of hours (44%) is assigned
to individual work, theoretical training takes 34%, and 22% of total time is allo-
cated to practical classes. The minimum average student load is 6—7 disciplines
of three units each, maximum — 9—-12 disciplines of three units each. The dis-
tribution of the academic load for the terms varies in different universities and
depends on the duration of the Master’s program (1 or 2 years). Thus, the Master’s
degree in the field of Translation is awarded after enrollment of 18-51 units,
including units for practicum and defending Master’s thesis.

Practical training is a compulsory component of the curriculum of profe-
ssional training of Masters in Translation. Its purpose is to form and develop
readiness for the performing of the professional activity, acquisition and deve-
lopment of professional skills and abilities of making independent decisions.
Practicum is characterized by a large number of functional responsibilities; it is
adequate to the content and structure of professional activity; creates conditions
for self-testing of the readiness and suitability of students for professional activity.
Practical training is carried out under the guidance of a university supervisor and a
specialist who works in the institution where the practicum takes place. The
curriculum defines the content and the terms of the practicum, as well as the
amount of units that are allocated to it.

The study of the content and the structure of the curriculum of the pro-
fessional training of Masters in Translation in Canadian universities provided
the basis for determining the following main forms of practicum:

— in-house practicum — practical training, which takes place in the university
and involves an advanced course on specialized translation, as well as translating to
order;

— external practicum — practical training in a professional environment i.e.
translation agencies, international companies, government agencies and other
institutions where translators and interpreters work;

— foreign internship — practical training, which is carried out in different
institutions abroad.

Consider the practicum for graduate students at the Ottawa University, the
School of Translation and Interpretation. In the curriculum of this program of
practice is not allocated as a separate structural element. It takes place in the form
of a translation workshop, for which students gain 3 units.

In-house practicum involves the translation of texts of a certain speciali-
zation, which students choose individually from the suggested list. Another form of
this practical training is the translation for the translation bureaus the university
co-operates with, thus modeling real professional duties. Graduates perform
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practical tasks under the supervision of a lecturer who coordinates their activities
and gives advice. Students also combine practical training with research work,
because they analyze translations based on theoretical knowledge. As a rule, the
majority of students after the end of practicum use the chosen subject when
writing a scientific or scientific-practical Master’s thesis.

External practicum involves practical training in translation bureaus, inter-
national companies and organizations, government and government institutions,
enterprises, and law firms. On average, the practice lasts eight weeks and takes
place in three stages:

1) introductory — students are acquainted with the peculiarities of the
institution’s work;

2) educational — students study the documentation, they are expected to
work with and the requirements for performing their professional duties;

3) professional — students carry out translations under the supervision of
the head of practice from the institution; learn to make decisions, work in a team;
during this period special professional skills, corresponding professional qualities
and abilities are formed.

The final stage of the all types of practicum is a defending of the report in
the presence of responsible supervisors and specialists.

An important aspect of ensuring the effective practical training of graduate
students is the involvement of professional translators to the training process.
For this purpose, for example, translation departments conduct a “week of trans-
lation”, during which meetings are organized, where experienced translators from
different specializations present the “pros and cons” of their profession, give a
general idea of the employment possibilities in accordance with their special-
ties. There are also widespread master classes from professional translators to
various specialized topics. All this contributes to the development of the pro-
fessionalism of graduate students and brings them closer to the profession.

Much attention in the process of professional training of Masters in Trans-
lation is paid to the formation of research skills. This is realized through the writing
of Master’s theses, which, as a generalized analysis of the content of educatio-
nal programs shows, can be of different types. For instance, the students of the
School of Translation and Interpretation of the Ottawa University who are get-
ting a degree of Master of Arts in Translation Studies may choose one of two
options: basic research option (thesis) or applied research option (commented
translation or commented terminology or lexicography file).

The main methods of teaching future Masters of Translation are verbal
(discussion, explanation, conversation); practical (role-playing game; design
method; experimental method); inductive and deductive; search method. It has
been found out that the professional training of Masters in Translation is marked by
a variety of forms. The most common are lectures (problem lecture, discussion
lecture, interactive lecture, visualization lecture, provocation lecture, round table
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lectures), seminars (discussion seminar, seminar on special issues, conversation
seminar, conference seminar), tutorials and laboratory classes.

Interactive learning technologies are actively used in the process of orga-
nizing practical classes. Along with the traditional forms of organizing the training,
various non-traditional forms (professional consultations, “week of translation”,
“light breakfasts”) are also applied. The material and technical support of the
educational process of the future Masters of Translation in the universities of
Canada is at a high level. In addition to traditional technical aids (audio and video
equipment, computers, etc.), the latest translation technologies, software, and
databases are used. Considering the aforementioned a great attention is paid to
the development of computer skills and abilities, which is realized through the
use of the newest software created for professional translation. Graduates work
with the following machine translation programs: MultiTrans, LogiTerm, Fusion
Translate, OmegaT etc.

In addition, students are practicing with machine translation systems, elec-
tronic dictionaries (La Petit Roberts, MultiTerm, etc.), text editors, databases,
presentation software, desktop publishing systems. The active use of computer
technologies in the learning process is reflected in the development of special
e-learning syllabuses, such as LinguisTech (Language Technologies Toolbox).
They give students free access to a wide range of educational and scientific re-
sources, technologies for improving language and translation skills, the ability
to communicate virtually with lecturers and translation specialists. Another examp-
le in this context is the on-line course of the Collection of Electronic Resources
in Translation Technologies (CERTT), developed and operated by the University
of Ottawa. This is a bilingual collection of tutorials, exercises, glossaries, reco-
mmended reading materials, references, etc., the purpose of which is to develop
and improve the skills of working with professional translation programs and
technologies.

The monitoring component is represented by accreditation and certification.
Accreditation of Masters programs is aimed at determining the quality and level
of training in accordance with the professional standards and labor market re-
quirements. The accreditation of the programs is carried out by the Association
of Universities and Colleges of Canada, which is a member of the Association
of Accrediting Agencies of Canada. In the province of Quebec the accreditation
is conducted by the Ordre des traducteurs, terminologues et interpretes du Québec,
namely the Training Committee, which consists of two representatives of the
Association of Rectors and Principals of Quebec Universities and a represen-
tative from the Provincial Education Department.

The process of accreditation involves assessing the quality of providing
educational services, which guarantees graduates the demand for the labor market.
The accreditation procedure has the following sequence:

— application for the accreditation;
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— an independent assessment of the quality of educational services accor-
ding to established criteria;

— presentation of the accreditation results in the form of a detailed report;

— making the decision by the Accreditation Commission (“Association of
Accrediting Agencies”, n.d.).

The purpose of certification is to determine the level of professional com-
petence of the translator, carried out by the corresponding authority. The pre-
sence of a certificate proves the level of knowledge, skills and abilities necessary to
provide translation services. Certification of translators in Canada takes place in
the following areas of specialization: certified translator, certified terminologist,
certified translator, certified conference interpreter and certified court interpreter.
Certificates are issued by the responsible provincial authorities. The leading autho-
rity that establishes national standards for the quality of services in translation,
interpretation and terminology, as well as examinations for the certification, is
the Canadian Translators, Terminologists and Interpreters Council. The main tasks
of this body are standardization of the ways of entering the professional acti-
vities and monitoring the professional skills of translators who are members of
professional organizations at the provincial and state levels. Nowadays there are
three types of certification: certification on dossier, certification by mentorship,
certification exam (““Canadian Translators”, n.d.).

I11. Implementation of foreign experience in modern Ukrainian education
for translators. Having analyzed the system of training translators in Canadian
universities we can define its best applicable aspects for the Ukrainian higher
education. The most important recommendations on improving the professional
training of Masters in Translation in Ukrainian universities include the following:

1. Making the professional training of Masters in Translation consistent
with the demand of the labor market. Considering the Canadian experience, it
is very important to monitor the translation industry of the country for the proper
organization of the training of future translators. These studies determine the
level of employment of graduates, the demand for the specific qualifications, and
the requirements of employers for the professional skills and knowledge of ap-
plicants. Universities take these data into account when enrolling students and
forming the content of educational programs. We believe that such a practice
can positively affect the domestic system of training translators. The monitoring
can be carried out by the professional organizations of translators which are
actively developing in Ukraine today.

2. Specialization of Master’s programs. In our opinion, the specialization
of translational education is one of the key ways to improve it. Though, the in-
troduction of specialization (according to the types and genres of translation
activities) is a complex and lengthy process, we believe that a significant achie-
vement would be a partial specialization, namely the distribution of Master’s
programs in two directions — translation and interpretation.
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3. Regular review and update of Master’s programs in Translation with
the help of leading specialists of the field. The high quality of education can be
ensured by continuous review of educational programs, jointly carried out by those
who teach and experienced translators and interpreters. Involvement of the qua-
lified specialists will make it possible to bring the organization of training to an
authentic working environment, and thus will better the quality of teaching
materials, as it will enable the selection of materials from the professional sphere. It
IS important to organize meetings, conduct seminars, conferences, etc. with the
participation of experienced translators and interpreters. So, in Canada, for each
term, a plan of appropriate events is created (week of translation, master classes
from professional translators, etc.). The positive aspect of Canadian experience,
such as participation of professional translators in assessing the quality and level of
knowledge, in particular during the defense of Master’s thesis and final exams,
should also be taken into consideration.

4. Improving the content of Master’s programs:

a) improving the compulsory part of the curriculum will allow to review
the existing cycles of the courses, analyze the feasibility of some of them and make
some changes that will have a positive impact on the quality of the translators
training. We believe that attention should be paid to the expediency of some of
the courses of the humanitarian and socio-economic training cycle and the dis-
tribution of units between them. Having analyzed the national curriculum, we
came to the conclusion that some courses from these cycles should be replaced
by those that more closely correspond to the professional training at the level of
Master’s programs;

b) increasing in the number of optional courses. Effectiveness of the
educational process highly depends on the opportunities for graduate students to
study courses that are relevant to their professional interests. As can be seen from
the national curriculum, the list of optional courses is much narrower than that
offered to Canadian students. The authors believe that the expansion of the op-
tional part will enable the introduction of the thematic and genre specialization
of Master’s programs (through the introduction of courses of specialized trans-
lation (economic, medical, commercial translation, etc.) into the curricula.

5. Diversification of teaching forms. For the effective mastering of theo-
retical knowledge and acquisition of practical skills, forms of conducting classes
play an important role. As Canadian experience shows, the training of Masters
in Translation is carried out through active learning forms (discussion lectures,
problem lectures, interactive lectures, conference seminars, seminars on special
issues, workshops, etc.). These forms encourage students to solve problem situa-
tions that may arise in practice, encourage teamwork, and carry out research in
the professional field. Forms of active learning help to improve knowledge, skills
and abilities, form and develop the important professional qualities necessary
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for the highly qualified translation activities. The introduction of such foreign
experience, in our opinion, will have a positive result.

6. Introduction of special teaching methods for future Masters of Trans-
lation. One of the conditions for the successful implementation of didactic goals in
the process of training future Masters of Translation is the optimal combination
of general and special methods of teaching. Considering this aim, different me-
thods are used harmoniously. Their combination implies a comprehensive deve-
lopment of future professionals and promotes high motivation of students to
study, prepares them for professional activity. In our opinion, the implementa-
tion of these approaches in the Ukrainian system of Master’s training of trans-
lators requires a thorough study by the teachers and the selection of the relevant
educational material.

7. Intensive use of interactive learning technologies. The intensification
of cognitive activity of Master translators, intensification of understanding, assi-
milation and practical application of knowledge, increase of motivation to find
ways to solve educational problems, and also the formation of skills of indivi-
dual and collective work is possible through the introduction of educational pro-
cess of interactive learning technologies. Their relevance is emphasized by both
domestic and foreign scholars. The Canadian educators use a variety of interac-
tive technologies during practical classes, such as round table discussions, work
in small groups or pairs, case method, brainstorming, simulation, simulation,
business games, role-playing games, discussion, talk shows, debates and others.
It provides for deepening linguistic and cultural knowledge of future translators,
improving their research skills; practice of translation techniques; studying the
professional aspects of translation activities, developing skills for organizing
and managing translation projects, improving self-education and self-esteem
skills.

8. Improvement of practical training. Practical training is one of the most
important components of the curriculum of Masters programs. Ukrainian under-
graduate students mostly undergo their practicum in private translation companies.
In Canada, the list of institutions that universities co-operate with include govern-
ment agencies (provincial and territorial governments, the federal government,
courts, etc.), which provides opportunities for better professional development
of future professionals, increases chances of employment. Therefore, we are con-
vinced that domestic universities should improve the practical training of future
masters of translation by expanding cooperation with both state and private
translation companies. Today, this opportunity appears due to the signing of an
association agreement with the European Union. One cannot overlook the need
to increase the length of the practicum of graduate students, in some univer-
sities it takes only two weeks. In our opinion, its minimum term should be from
four to eight weeks.
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9. The active use of information and communication technology training.
Today, one of the most important competencies of a qualified translator is the
information and searching, which implies the ability to apply computer techno-
logy in professional activities. The use of information and communication tech-
nologies not only positively influences the organization of the educational process,
but also prepares future translators for their professional activity. The high level
of technical support provided by the universities of Canada gives opportunities
for graduate students to work with advanced software, electronic dictionaries, ter-
minology databases, language skills improvement programs, specially developed
for professional and future translators by electronic resources. Computer-based
learning also allows applying a variety of technologies during practical and la-
boratory classes with graduate students (quizzes, chats, wikis, e-portfolios, glo-
ssaries, etc.). In order to implement these technologies in domestic educational
institutions, it is necessary to seek funds for the purchase of licensed translation
software, and to introduce appropriate training courses.

10. Improvement of accreditation of Master’s programs and certifica-
tion of masters of translation. The assessment and quality control of educatio-
nal services is important for the training of qualified translators. In Ukraine,
accreditation is carried out by the Ministry of Education and Science. We believe
that for their efficiency it is worth reviewing the criteria of program implemen-
tation, considering the following: the relevance of the educational program for
the labor market; research activity; level of practical training; participation of
students in determining the content and organization of the educational process;
participation of employers in the implementation of the educational process. It
is advisable to implement the certification system for Masters of Translation, as
the certification procedure carried out by the Ukrainian Association of Trans-
lators is foreseen only for the relevant institutions in general and does not take
into account the needs and capabilities of individuals.

Conclusions

The conducted study leads to the following conclusions:

— The professional training of Masters of Translation in the universities of
Canada is marked by the diversification of qualification areas (translator, inter-
preter, terminologist) and genre specialization (literary, medical, economic, com-
mercial, legal translation). According to the curriculum there are two types of
Master’s programs: general (Master’s degree in Translation Studies) and specia-
lized (Master’s degree in Translation, Master’s degree in Interpretation, Master’s
degree in Terminology);

— The study of the system of Master’s training of translators in the univer-
sities of Canada made it possible to distinguish between such interrelated com-
ponents: goal, content, procedural, evaluation, monitoring;

— The study of the system of Master’s training of translators in the universities
of Canada and its comparison with the domestic system gave the opportunity to
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substantiate advanced ideas for their implementation in the higher school of
Ukraine: the specialization of Master’s programs according to the types of trans-
lation activities; inclusion of only professionally oriented courses in the curriculum;
increasing in the proportion of optional courses; the use of special teaching me-
thods; creative combination of traditional forms of teaching with active, interactive
and problem solving learning forms; increase in the number of academic hours
allocated to individual work (from 1/3 to 1/2); use of the latest information and
communication technologies; improvement of practical training, namely: increasing
the number of training hours for practicum, introducing in-house practicum,
concluding agreements with regional institutions that require qualified translators;
improvement of criteria for accreditation of Master’s programs and certification
of Masters of Translation; making the professional training of Masters in Trans-
lation consistent with the demand of the labor market.
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TEOPETUYHI OCHOBHA
PETTOHAJIIBALIIL OCBITHBOI'O TPOLECY
B 3AKVIAJJAX BUILI1OI OCBITH YKPAIHU

Y cmammi poszensioaiomscsi npobnemu pezionanizayii 0ceimmbo2o npoyecy y
3BO ma wnsaxu ix po3s’sa3anHs, adxice CbO2OOHI 3aNUUUAIOMbCA HeOOCMAMHbO
chopmosanumu meopemuKo-memoooN02iuHi OCHOBU OOCHIONCEHHS PO3GUMK)
PE2IOHAIbHUX OCBIMHIX cUCmeM | NOHAMIUHO-MEePMIHON02TYHULL anapam, noe -
3aHUll 3 yiero npodremamuroro. B ocmanti poku oedai NONYIApHIUUMU CIMAIOMb
2anysesi 00CniodHceH s 3 numauns 2nooanizayii. Taka menoeHyis € o4iKy8aHow 3
0271510y HA ICMOPUYHY 2TUOUHHICMb MA OHCEPENbHY CKIAOHICMb A8UWA C8IMOBOT
inmeepayii. OQOHiel0 3 makux okpemux cgep enobaricmuxku cmana 2nooanic-
muxa oceimu. Ocobaueo axmyanoHUMU mako2o pooy NOULYKO8i pobomu cmanu
V 8UMIPI 6UWOT WIKOIU, OCKLIbKU came OCMAHHS 3a3HANA HAUOLIbW SAGHUX 3MIH
nio 6NAUBOM BUMOE CYHACHOCHIL.

Okpim pizHOMaHImMmMs HAYKOBUX NONA0I8 Ha (heHoMeH 2nobanizayii 6
0C8imi, NpUCYmHs makoxic npoobaema oughepeHyitiosanoi peakyii Ha 3ycmMpiuHi
YMOBU 8 PAMKAX OKPEMUX HABUATbHUX CMPYKMYP 6 PI3HUX KPAiHax ma pecioHax.
I nobanizayis uuHuIQ 6NIUE 8 COYIANBHUX DehOpMax HAYIOHANbHUX O0epIHCaAs,
00 SAKUX CeKMOpU OCGIMU 3MYUEH] RPUCIOCYB8AMUCS 8 HOBUX 2I0OAIbHUX YMOBAX,
WO XapaKmepusyomsCs SHYYKICIIO, PISHOMAHIMHICINIO, NOCULEHHAM KOHKYDEHYIL
i Henepedbawysanow 3miHHicmio. Po3yminna enusy enobanizayii Ha 0ceimHiu
npoyec y 3axknadax 8Uwoi oceimu € 8axciusum O0si 0Y0b-1K020 pO3pPOOHUKA
nONIMuUKU, KOHCMPYKMopa pegpopm ma 0ceimubo2o nidepa, 30Kpema.

YV 36’a3ky 3 mum, wo euwa oceima € nOMimHoOW 8 2100ANbHUX PUHKOBUX
BIOHOCUHAX, B0OHA HABYAE KEPIGHUKIB | MEXHOII02I8 2100abH020 bi3Hecy, 30ilCHIOE
OCHOBHE 3POCMAHHA CMYOEeHMCbKOI MOOILIbHOCMI 8 2100ANIbHOMY Macumaoi,
wo cnpusie 6i3Hec-00CIONHCEHHAM T 0i1080oMY 30UNCeHHIO Hayil mowo. Omoice,
MU PO32TAOAEMO OCBIMHIL PEeCIOHANI3M K PI3HI hopmu COYIaIbHO-KYIbIMYPHOIL i
nOIMUYHOI camoioeHmughixayii mepumopiaibHux Cniemosapucms, uo nposis-
JA0Meb cebe 8 i0esix, HACMposx, OisX, HAMIPAX, HANPABIEHUX HA 30epediCeHHs
camobymuocmi pe2iony abo niosUweHHs 1020 CMamycy 8 0epiHCasHill 0C8ImHill
cucmemi.

Knrouogi cnosa: pezionanizm; oceimuiii npoyec, 3akiaou uujoi oceimiu,
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THEORETICAL FUNDAMENTALS
OF THE EDUCATIONAL PROCESS REGIONALIZATION
IN HIGHER EDUCATION INSTITUTIONS OF UKRAINE

The article considers the problems of regionalization of the educational
process in higher education institutions and ways to solve them, since at present
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the theoretical and methodological foundations of the study of regional edu-
cational systems and the conceptual and terminological apparatus related to
this issue are still insufficiently established. In recent years, research on glo-
balization in various fields has become increasingly popular. This trend is not
surprising given the historical depth and source complexity of the phenomenon
of global integration. One of such separate spheres of globalization became the
globalization of education. Such research works have become especially relevant
in the sphere of higher education, as the latter has undergone the most obvious
changes under the influence of modern requirements.

In addition to the diversity of scientific views on the phenomenon of glo-
balization in education, there is also the problem of different response to adverse
conditions within individual educational structures in different countries and
regions. Globalization has had an impact on the social reforms of nation states,
to which the education sectors are forced to adapt in the new global environment,
characterized by flexibility, diversity, an increased competition and unpredic-
table variability. Understanding the impact of globalization on the educational
process in higher education institutions is important for any policy maker,
reformer and educational leader in particular.

Due to the fact that higher education is visible in global market relations,
it trains managers and technologists of global business; carries out the main
growth of student mobility on a global scale, which contributes to business
research and business rapprochement of nations, etc. Thus, we consider educa-
tional regionalism as various forms of socio-cultural and political self-identifi-
cation of territorial communities, which manifest themselves in ideas, attitudes,
actions and intentions aimed at preserving the identity of the region or increa-
sing its status in the state educational system.

Key words: regionalism; educational process; institutions of higher edu-
cation; region; globalization; education system; world development; Ukraine.
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Introduction

The complex process of formation of Ukrainian state has led to the urgency
of studying the range of problems related to the regional relations. The trans-
formation of the entire regime of the country and the transition of the Ukrainian
system, in particular the educational system, to European standards, requires the
study of phenomena that already have a significant impact on the processes in
the developed countries. One of such phenomena is the phenomenon of regio-
nalism, which emerged in the middle of the 19" century and became especially
wide-spread in the second half of 20" century.

The influence of regionalism in Western Europe at the present stage was
especially evident in the process of the society decentralization (Leitch, 2019).
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Moreover, this process affected even those states that used to be considered the
stronghold of the centralized system — Britain, Spain and France. However, the
increasing role of the state in regulating social relations gradually led to an over-
load of state institutions, which demonstrated the inefficiency of centralized
public administration in modern conditions. The problem of regionalism is also
relevant for Ukraine, primarily given the existence of significant differences bet-
ween different regions of the country, including economic, historical, cultural,
and geopolitical ones. The relatively short period of Ukraine’s existence as an
independent state is insufficient to form a sense of national unity for most of its
citizens that could become a safeguard for disintegration processes.

Analysis of recent publications and sources

The theoretical aspect of the evolution of regional educational systems in
the context of social change was studied by A. Shevchuk (2013, pp. 47-48),
who believes that a retrospective analysis will clarify the main role of education
in shaping the worldview of an individual and the society — the main aim of the
study is to consider man as a social being; the role of education in the formation
of the preconditions of social change, the consequence of which is the general
progress of society, which is reflected in the changes of entire epochs of human
development.

The peculiarities of the global and regional education, the characteristics
of internationalization and Europeanization of education were studied by a group
of scholars in the Ukrainian Military Medical Academy (Shmatenko, Khomutetska,
Holub et al., 2018, p. 114), who emphasize the importance of equipping provi-
ding the institutions in each region with modern information and communication
equipment. The peculiarities of the relationship between the processes of globa-
lization and regionalization in the field of higher education were considered by
S. Terepyshchy (2015). In the context of the problem under consideration, V. Zin-
chenko (2015, p. 127) considers the internationalization of education as a free
academic exchange of teachers and students between different countries, as well
as the creation of unified special curricula, and globalization as the universali-
zation of curriculum carried out by the demand of certain types of specialists in
global labor markets.

Therefore, the formation of a management system, in particular the educa-
tional district in modern conditions in Ukraine should be considered through the
prism of history and European experience (Melnyk, 2014, p. 3), because educa-
tional districts are an important element of public organization of the educational
process. Management and development of education at the regional level, an
effective guide for the provision of quality services in education and a fuller
consideration of the interests of parents and university students as the end users
of educational services. After all, it is in the educational district that it is possible to
rationally organize and ensure an effective network interaction of educational
institutions with the institutions of culture, physical culture and sports, business,
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public organizations, and create conditions for optimal use of their logistical,
financial and human resources.

Presentation of the main material

The historically original approach was the so-called “old regionalis”, which
represented the concept of integration processes within the cultural and civili-
zational international regions. The second approach to understanding regionalism
is related to the activities of the School of Nice as a political doctrine, which
involves the combination of the global integration processes with the processes
of internal decentralization, which should contribute to the democratization of
society. The third approach is related to the processes of regionalization under the
influence of regional political movements (Rodgers, 2006). An analysis of literary
sources provides a chance to generalize the basic approaches to understanding
of the concept of regionalism in science and to single out several groups of its
definitions: the spatial approach to the study of the social phenomena, synony-
mous with a unitary decentralized system of state; the principle of territorial diffe-
rentiation of the state policy; a relatively holistic system of political views, the
central idea of which is to give the regions broader powers, or regionalization, and
to preserve their own identity; the totality of socio-political movements. In our
opinion, it is the last two groups of definitions that most characterize regiona-
lism as an object of study.

In Ukraine, the problem of regionalism began to be studied by scholars of
the national-democratic political orientation, so this phenomenon was seen as
an obstacle to the process of the national consolidation of the Ukrainian society:
regionalism of Ukraine in the context of interethnic relations; ethnocultural and
economic preconditions of regionalization in Ukraine, its influence on the coun-
try’s foreign policy; a potential for interregional conflicts in Ukraine, etc. After
all, the region is a relevant part of the territory of a state, which by its economic,
political, cultural characteristics and experience of historical development is a
certain integrity and at the same time differs from other parts of the country. It
is the presence of the past historical experience and clearly defined boundaries that
contributes to the preservation of the regional identity. Regionalism is a socio-
political movement whose goal is to establish the region as a subject of political
relations or to expand the powers of the regional authorities, as well as the corres-
ponding system of political orientations (Makarov, 2005).

There are legal, economic, geopolitical, historical, cultural and other inter-
pretations of this complex phenomenon. Each of them focuses on only one aspect,
ignoring the rest of the important characteristics. At the same time, many synthetic
definitions of this concept can be found in the scientific literature. According to
the eminent geographer J. Mashbits, regionalism is a fact of existence in the
country of areas with significant natural, economic, social and ethnocultural diffe-
rences. But the most important thing in regionalism is that the population of a
region realizes that it is their homeland. At the same time, the inhabitants of a
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region are inextricably linked with it economically and, above all, spiritually and
culturally (even if the natives of this district or their descendants live in other parts
of the country or abroad) (Yelahin, 2004, p. 43).

Regionalism is a different form of socio-cultural and political self-identifica-
tion of territorial communities, which manifests itself in ideas, attitudes, actions,
intentions aimed at preserving the identity of the region or increasing its status
in the system of national states. Regionalism is associated: 1) with different in
origin and character ethnic groups in a multinational state or different subethnic
communities that have retained their specificity as a result of an incomplete ethnic
consolidation; 2) with the presence of internal territorial communities, the spe-
cific features of which were formed as a result of the settling of a certain natural
and geographical environment and the corresponding economic system, specia-
lization of the region within the national division of labour, as well as the social
structure, the local manifestations of a single national culture.

Regionalism is aimed at the practical use of those opportunities that arise
from the natural territorial division of modern societies, and thus creates the con-
ditions for a rational distribution of power competence and productive resources
among different groups. Therefore, regionalism is inherent in all types of modern
societies, regardless of their size, level of development, peculiarities of the poli-
tical structure, etc. (Makarychev, n.d.). Regionalism exists in a passive form and is
manifested in various habits, customs, types of mentality, public activity, cultural
characteristics, etc. This type of regionalism is determined by a common identity,
culture, history, geography. In terms of the direction of the regionalism vector
(“regionalization”), it is advisable to distinguish between two understandings of
this term. First, it may provide for the option of uniting adjoining areas for econo-
mic, cultural, political, military and other reasons; it is an “integrative” or “asso-
ciative” regionalism, which has a supranational character. Second, regionalism
can be dissociative in nature and come into close contact with such concepts as
decentralization, territorial identity, localism, regional autonomy, and others.
Therefore, this process (globalization) occurs simultaneously in the forms of
integration, unification, internationalization, expansion, and — regionalization,
deglobalization, alterglobalization, etc. Over the past 20 years, globalization has
significantly increased the impact on the transformation of the national higher
education systems (Terepyshchy, 2015).

Regional approach in the development of the educational environment

As a result of these significant transformations, the regional approach in
the development of the educational environment acquires a special significance,
which provides conditions for understanding the changes, producing progressive
ideas, and overcoming conservative stereotypes. The regional education system
takes into account the potential opportunities and peculiarities of the educational
environment, the real needs of consumers of educational services, the education
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market and the labor market, approves innovation policy, helps meet the edu-
cational needs of society (Kasyanova, 2010).

The regionalization trend in education is viewed upon at different levels.
At the macro level, it is expressed in the desire of local civilizations to protect
themselves from external influences, where processes unfold within states. At
the middle level, it is manifested in the integration of individual territories that
are parts of different states. Therefore, all modernization projects in the field of
education must take into account both factors — the integral global and the indi-
vidual regional ones, because traditions and innovations are symbolic formations of
regionalization and globalization, respectively. It is the regionalization of edu-
cation that actively interacts with other trends and is seen as a counter-trend of
globalization. And the implementation of the strategy of regionalization of edu-
cation, in particular the higher education, is provided by the orientation on pre-
servation of ethnocultural development priorities and social and political inde-
pendence of different regions.

Thus, regional integration provides an opportunity to protect oneself against
global trends and absorptions by the global market and at the same time to become
a special case of global integration and go through a transitional, preparatory stage
before full entry into the global market (Shmatenko, Khomutetska, Holub et al.,
2018, p. 116). Therefore, scholars identify the parameters which can be the basis
for the development of the educational environment in the context of regiona-
lization, in particular: a high level of criticality; projectiveness; aiming at the frontal
solution of scientific and production tasks; focusing on finding non-standard
solutions; understanding the difference between ethnic and ethical thinking; abi-
lity to intercultural communication; recognition of lack of knowledge, which is
the motivation to learn and to compare, self-perception, etc. (Shmatenko, Kho-
mutetska, Holub et al., 2018, p. 117).

In view of the above, the modern education should take into account the
main trends of world development, among which the major ones are: the emer-
gence and growth of global problems that can be solved through cooperation
within the international community, which requires teaching the younger gene-
ration to think globally; the transition to the post-industrial, information society,
a significant expansion of intercultural interaction, where tolerance and commu-
nication become especially important; accelerating the pace of the social deve-
lopment, and, as a consequence, the need to prepare people for life in rapidly
changing conditions; the democratization of the society, expanding opportunities
for political and social choices, which necessitates an increased level of prepared-
ness for such choices (Kasyanova, 2010).

Therefore, considering the education as a complex dynamic system designed
and organized to meet the public demands for universal culturally relevant com-
petencies of the younger generation, it becomes important to determine the corres-
pondence of the obtained results with the planned ones. Therefore, in the situation
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of constant change in various spheres of social life, the issue of not only adjustment,
but also a fundamental change of targets for the final educational outcomes of
different levels of education becomes relevant.

Globalization directly affects universities, as it makes it especially important
to popularize the national cultures, promotes standardization of education (under
the influence of modern information technology and the emergence of global
research networks) and limits the budgetary capacity of the developed countries
(Skott, 2000, pp. 3-4). Therefore, universities are expected to adapt to the re-
quirements of the globalization era and, as a result, the university is becoming the
main social institution of the modern society (Tausch, 2018). As an elite insti-
tution of higher education, it has recently taken on a large number of new func-
tions: organizing and conducting joint international basic research; meeting the
needs of the society in highly qualified personnel; development of the general
education.

The higher education system is developing today in the conditions of market
transformations, so it becomes possible and necessary to apply to its operation
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some economic categories, such as “market”, “demand”, “supply”, “competition”,
“competitiveness”, “marketing”. The level of satisfaction of the needs of indi-
vidual free economic zones is known to depend on the quality of the logistic,
scientific, information and methodological basis and the teaching potential. There-
fore, one of the important criteria of a higher school activity is the quality of the
“final product” — a graduate, a specialist.

The number of institutions of higher education as providers of educational
services, producers of educational, methodological, scientific and technical pro-
ducts is quite large, so they are forced to compete for their consumers, i.e. by
students. The dynamics of demand for specialists of a certain profile and quailfi-
cation in the labour market came into conflict with the traditional training system,
with the range of specialties and specializations. Students want to study additio-
nal disciplines, obtain additional skills: their interests are now shifted to the field of
economics, management, law — which do not involve the study of pedagogical
disciplines or foreign languages. Therefore, the approach to training a specialist
in terms of market economy gives grounds to explore the set of qualities of the
future specialists, which would allow them to take into account the situation on
the labour market, their own capabilities and needs to effectively compete and
realize their potential. For the university, such a marketing approach to the orga-
nization of its own activities means the need to find and implement a techno-
logy that would provide a future specialist a comfortable existence in terms of
personal and social development goals. This is possible when the educational
process will consciously develop a complex personal need for a combination of
narrow professionalism and universalism, which can ensure for the individual
and future professionals their competitiveness in the labour market, and for the
universities, competitiveness in the market of educational services.
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Therefore, the problem of quality of labour resources in different regions
of Ukraine is transformed into the problem of the quality of students training in
the system of professional higher education. It should be noted that it is not only
about the formation of certain theoretical knowledge, practical and professional
skills, but also about the development of those professionally important and
universal qualities and personal traits that will promote rapid adaptation in pro-
duction, development of new equipment and technology, and will help them to
dynamically change the specialty, and if necessary, the profession. Therefore,
the problem of the quality of students training in the system of professional, in
particular, pedagogical education is divided into two problems. The first problem is
to increase their level of knowledge, skills and abilities (modern pedagogical science
recognizes the formation of new ways of activity, synthesized on the basis of
the acquired knowledge, skills, abilities) as the ultimate goal of learning in any
educational institution. In a higher education institution, the purpose of educa-
tion, respectively, is the formation of new ways of professional activity. The
second problem is the development of professionally important and socially sig-
nificant qualities and personal traits of university graduates.

That is why the globalism of higher education is a radically intersectoral
view of the educational process and its purpose, it is an attempt to get a clear
picture of what is happening and predict the possible consequences based on the
experience of foreign education systems and given that education does not go to
a common denominator but on the contrary, is differentiated. In addition, any
extrapolation of educational management models should not conflict with the
purpose of the national education and should primarily take into account the in-
terests of individuals (Terepyshchy, 2015).

An analysis of the level of the legal support of regional educational systems
makes it possible to understand that we are talking about the creation and im-
plementation of a new model of education management, which can ensure effective
networking of regional entities and synchronization of all management structures
(from preschool to university) taking into account the specifics of the area and
the demographic situation, the concentration of basic technical, financial and
human resources in the basic educational institutions to meet the quality edu-
cational needs of the population of the surrounding areas. Skilfully organized
activities of the subjects of the regional educational environment and the created
management system will solve a number of the most acute educational problems,
in particular: creation of an optimal network for the education of school chil-
dren, a modern system of educational work, organization of pre-professional
training and profile training, promotion of a healthy lifestyle of children and youth,
modernization of scientific and methodological work and provision of highly
qualified pedagogical staff, improvement of the system of work with gifted and
capable students, implementation of inclusive education, creation of a system of
monitoring research, etc. Note that the activities of educational districts require
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a clear division of functions between the subjects of the educational district, the
definition of principles, main directions, types and forms of activity (Melnyk,
2014, p. 5).

Conclusions

The modern regionalization of education, the model of which began to
take shape in the 1990s, is now undergoing its development. Education in the
context of global regionalization is under stronger administrative pressure, which
leads to a change in its main guidelines. Therefore, there is a need to identify
clear ways to reform education, which would increase its effectiveness. Regional
education systems should become an important element of the governmental
and public organization of the educational process, which will attract additional
investments, effectively use human resources and material and technical base,
as well as public funds to ensure the educational process, create favourable con-
ditions for spatial access to educational services, raise the quality of education,
ensuring high efficiency of use of educational resources and creation of educa-
tional options in the district network in order to take into account individual re-
quirements of the students (Melnyk, 2014, p. 6).

References

Kasyanova, O. (2010). Ekspertyza rehionalnoyi systemy osvity na zasadakh staloho
rozvytku [Examination of the regional education system on the basis of sustainable
development]. Teoriya ta metodyka upravlinnya osvitoyu — Theory and methods
of education management, 3, 1-12 [in Ukrainian].

Leitch, D. (2019). Leaving like an Englishman: Assisting institutional reform in post-
communist  Ukraine.  Development  Policy Review, 37, 111-128.
doi: https://doi.org/10.1111/dpr.12330.

Makarov, H. (2005). Rehionalizm yak chynnyk politychnoho protsesu u suchasnomu
ukrayinskomu suspilstvi [Regionalism as a factor in the political process in modern
Ukrainian society]. (Extended abstract of candidate’s thesis of political sciences).
Kyiv [in Ukrainian].

Makarychev, A. (n.d.). Vliyanie zarubezhnykh kontseptsiy na razvitie rossiyskogo
regionalizma: vozmozhnosti i predely zaimstvovaniya [The Influence of Foreign
Concepts on the Development of Russian Regionalism: Possibilities and Limits
of Borrowing]. Retrieved from http://www.prof.msu.ru/publ/book/round3.htm#Mak
[in Russian].

Melnyk, M. (2014). Normatyvno-pravove zabezpechennya diyalnosti osvitnioho okruhu
[Regulatory and legal support of the educational district]. Nova pedahohichna
dumka — New Pedagogical Thought, 4 (80), 3—7 [in Ukrainian].

Rodgers, P. (2006). Contestation and negotiation: regionalism and the politics of school
textbooks in Ukraine’s eastern borderlands. Nations and Nationalism, 12, 681—
697. doi: https://doi.org/10.1111/j.1469-8129.2006.00262.x.

Skott, P. (2000). Globalizatsiya v universitetakh [Globalization at the universities]. VVS
“Alma Mater” — “Alma Mater” High School Bulletin, 4, 3-8 [in Russian].



https://doi.org/10.1111/dpr.12330
http://www.prof.msu.ru/publ/book/round3.htm#Mak
https://doi.org/10.1111/j.1469-8129.2006.00262.x

I. Strazhnikova & 1. Yehorova, Human studies. Series of Pedagogy, 11/43 (2020), 39-49 49

Shevchuk, A. (2013). Rehionalni osvitni systemy: teoriya, metodolohiya, praktyka inno-
vatsiynoho rozvytku [Regional educational systems: theory, methodology, practice
of innovative development]. Lviv: INAN [in Ukrainian].

Shmatenko, O., Khomutetska, N., Holub, A. et al. (2018). Vplyv hlobalnoyi inte-
hratsiyi na rozvytok osvity [The impact of global integration on the development
of education]. Viyskova medytsyna Ukrayiny — Military medicine of Ukraine, 1 (18),
114-117 [in Ukrainian].

Tausch, A. (2018). Globalisation and development: the relevance of classical “depen-
dency” theory for the world today. International Social Science Journal, 68, 79-99.
doi: https://doi.org/10.1111/issj.12190.

Terepyshchy, S. (2015). Dialektyka rehionalizatsiyi ta hlobalizatsiyi v sferi suchasnoyi
vyshchoyi osvity [Dialectics of regionalization and globalization in the field of
modern higher education]. Hileya: naukovyy visnyk. Seriya: Filosofiya — Hileya:
scientific bulletin. Series: Philosophy, 94, 289-293 [in Ukrainian].

Yelahin, V. (Ed.). (2004). Polityka rehionalnykh orhaniv vlady: teoriya ta praktyka
[Policy of regional authorities: theory and practice]. Kharkiv: Mahistr [in
Ukrainian].

Zinchenko, V. (2015). Sotsiosystemna hlobalizatsiya vyshchoyi osvity: tendentsiyi,
naslidky, perspektyvy [Sociosystem globalization of higher education: trends, con-
sequences, prospects]. Osvitolohichnyy dyskurs — Educational discourse, 3 (11),
127-139 [in Ukrainian].



https://doi.org/10.1111/issj.12190

Jlronmnosnasui cryxii. Cepis “Ilenarorika”
Human studies. Series of Pedagogy
11/43 (2020), 50-62

DEVELOPMENT OF STUDENTS' TALENTS
IN UKRAINIAN HIGHER EDUCATION SCHOOLS

https://doi.org/10.24919/2413-2039.11/43.220437

PEBTb Anna — kanouoam neoa2o2ivnux HayK, 0oyeHm Kapeopu 3a2aibHol neda2oiku
ma OowKinbHOl oceimu, [poeobuybkuil OepicasHull nedazoeivnuil yHisepcumem imeni leana
@panxa, syn. leana @panka, 24, m. /[pocobuy, 82100, Yrpaina

REVT Alla — PhD (Education), Associate Professor of General Pedagogy and Preschool
Education Department, Drohobych Ivan Franko State Pedagogical University, 24 lvan Franko
Str., Drohobych, 82100, Ukraine

E-mail address: alla_revt@ukr.net

ORCID: https://orcid.org/0000-0002-8006-6186

ResearcherID: https://publons.com/researcher/1965658/alla-revt/

KAPITEHKO Opecma — 00kmop neda2o2iunux Hayx, npogecop kapheopu 3a2anvHoi
neoazoziku ma OOWKiIbHOI oceimu, J[pocobuybkuil depicasnull nedazoiunull yHigepcumem
imeni leana @panxa, eyn. leana @panxa, 24, m. /lpoeobuy, 82100, Yrpaina

KARPENKO Oresta — PhD hab. (Education), Professor of General Pedagogy and
Preschool Education Department, Drohobych lvan Franko State Pedagogical University,
24 lvan Franko Str., Drohobych, 82100, Ukraine

E-mail address: orestakarpenko@gmail.com

ORCID: https://orcid.org/0000-0003-1841-882X

ResearcherID: https://publons.com/researcher/2899891/oresta-karpenko/

To cite this article: Revt, A., & Karpenko, O. (2020). Development of students’
talents in Ukrainian higher education schools. Human Studies. Series of Pedagogy, 11/43,
50-62. doi: https://doi.org/10.24919/2413-2039.11/43.220437

Avrticle history Journal homepage:
Received: August 15, 2020 http://Issp.dspu.edu.ua/
Received in revised form: September 25, 2020
Accepted: November 23, 2020 p-1SSN 2313-2094
Available online: December 30, 2020 e-1SSN 2413-2039

© 2020 The Authors. Human studies. Series of Pedagogy published by Drohobych Ivan
Franko State Pedagogical University & Open Journal Systems. This is an open access article
under the CC BY-NC-SA 4.0 license (http://creativecommons.org/licenses/by-nc-sa/4.0/).



https://doi.org/10.24919/2413-2039.11/43.220437
mailto:alla_revt@ukr.net
https://orcid.org/0000-0002-8006-6186
https://publons.com/researcher/1965658/alla-revt/
mailto:orestakarpenko@gmail.com
https://orcid.org/0000-0003-1841-882X
https://publons.com/researcher/2899891/oresta-karpenko/
https://doi.org/10.24919/2413-2039.11/43.220437
http://lssp.dspu.edu.ua/
http://creativecommons.org/licenses/by-nc-sa/4.0/

A. Revt & O. Karpenko, Human studies. Series of Pedagogy, 11/43 (2020), 50—62 51

UDC 378.091.212.3(477)

PO3BUTOK OBJIAPOBAHOCTI
CTYJAEHTCBKOI MOJIOJI Y 3BO YKPATHHI

Y cmammi 30iticneno KomniekcHuul aManiz GIMYU3HAHUX | 3apYOIdHCHUX
Hanpayeans 3 NUMaHbL 0060aposanocmi 6 yitomy ma 000aposanocmi cmy-
0eHMCbKOi MON0OI 30Kpema, 0OIPYHMOBAHO NOHAMMSA “‘060aposanicmy”; po3-
KpUmo 3micmoee Hano8HeHHs NPOBIOHUX NOHAMb npobaemu. Bucsimneno i cuc-
memMamu3068aHo O3HAKU, 8UOU, (DYHKYII ma Y3a2aibHeHO SKOCMI 000apo8aHoi
ocobucmocmi. Ilpoananizo8ano ncuxono2o-neoazociuni nioxoou 00 npoyecy
PO36UMK)Y 000apOBAHOCMI CIYOEHMCbKOI MOI0O0I Ma NpedCmAasieHo pe3yibmamu
Q0CNIONCEHHST CIMAHY PO3BUMKY 000apO8aAHOCHI CMYOeHMCbKOI MON00I Y 3a-
K1aoi euwjoi oceimu.

Jlocniosxceno u susHaueno 3micm, qbopjvzu ma memoou pobomu 3 060apo-
BAHUMU CIYOEHMAMU Y 3aK1A0ax euujoi oceimu Yxpainu. Oxapakmepusoeauo
coyianvHi yMosu eupiuieHHs npod.iem 0cobucmichoi coyianbHoi camopeanizayii
i npoghecitinozo camosusnavents 060aposanux cmyoOeHmia y HO8UX COYiaIbHO-
EeKOHOMIYHUX YMo8ax. Po3kpumo winsaxu coyianbHoi pobomu, 5Ki HANAUIMOBAHT
HA CNPUSHHA BUABTIEHHIO MA PO3GUMK) NPUPOOHUX 3A0AMKI8 MONOOL Ha Npoghe-
CIlIHOMY DIBHI, @ MAKOMC AOpecHa NIOMPUMKA KOICHOI MANAHO08UMOI 0coouc-
mocmi i nooanbUlo2o po3sumky 30ionocmelt ma 060apo8aHOCmi 0COOUCMOCTI,
i1 ycniwnoi meopuoi camopeanizayii.

Ha ocnosi nposedenoco oocniodicenns 0y10 6UABIEHO CMAH DO3GUMKY
KOMNOHeHmieé 000apoeanocmi y CMyOeHmi6 SUUX HABYAIbHUX 3aK1A0I8 mda
BU3HAYEHO, KL came Gopmu pobomu 3i CMyOeHmMCbKOW MON000I HAUOIIbUL
Cnpusitoms po38UmKy 30ioHocmen. AKYeHmosano y8azy Ha Momy, o iCHYE He-
00XIOHICMb PO3POOKU KOMNAEKCHOI MemOoOuKu OiacHOCmuKu 060apoeanocnii,
30KpemMa U3HAYEHHS PIHS 3a2aibHUX 30I0HOCmel ocobucmocmi, ocobaugocmel
inmenexkmy i KpeamusHocmi (30amuHocmi 00 MEOPUOCMI), @ MAKOAHC MOMUBAYIL,
WO 3HAX00UMb C80€ BI00OPAICEHHS ) YUCTEHHUX NYONIKAYIAX GIMYUSHAHUX MA
3apyOINCHUX HAYKOBYIE.

Knrouosi cnosa: ob6oaposanicmv, 0060aposana cmyoeHmcbKa Moa00b;
3akaaou suwoi oceimu,; Yrpaiua.

DEVELOPMENT OF STUDENTS’ TALENTS
IN UKRAINIAN HIGHER EDUCATION SCHOOLS

The article provides a comprehensive analysis of the national and foreign
research on talents in general and the talents of university students in par-
ticular; the concept of “talent” have been substantiated; the semantic content
of the leading concepts of the problem outlined. The features, types, functions
and qualities of a gifted personality have been highlighted and systematized.
Psychological and pedagogical approaches to the process of development of
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gifted students have been analyzed and the results of the study of the develop-
ment of gifted students in higher education institutions are presented.

The content, forms and methods of work with gifted students in higher
education institutions of Ukraine have been researched and determined. The social
conditions for solving the problems of personal social self-realization and
professional self-determination of gifted students in the new socio-economic
conditions are characterized. The types of social work are revealed, which are
aimed at promoting the identification and development of natural talents of young
people at the professional level, as well as targeted support of each gifted
person and further development of the abilities and talents of an individual,
his/her successful creative self-realization.

On the basis of the research the development of components of students’
talents has been revealed and the forms of work with student determined which
promote development of abilities to the greatest extent. Emphasis is placed on
the fact that there is a need to develop a comprehensive methodology for diag-
nosing giftedness, including determining the level of general personal abilities,
intelligence and creativity, as well as motivation, which is reflected in numerous
publications of domestic and foreign scholars.

Key words: talent; gifted students; institutions of higher education; Ukraine.
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Introduction

One of the most important resources of the society is its intellectual potential,
represented by a community of people who have found their place in life, fully
realized their own creative and professional capabilities, intellectual and organi-
zational abilities. There is a growing need for people who have a non-standard
mindset, are able to set and solve new complex tasks related to creating the future.
They are the main driver of progress in all spheres of the society and the state.

The society needs energetic, talented people who can set and creatively solve
not only current tasks, but also those related to the future. In the modern economy
of Ukraine, which is aiming at European integration, the professional training
and pedagogical activities should be aimed at forming the needs of professional
growth, creative approach to work, active use of new achievements of science
and technology in everyday work. Special attention is needed by students who
have high intellectual potential and have significant technical, technological or
organizational skills in both theoretical and vocational training (Wiley, 2020).

Higher education institutions in the process of their activity try to work
with such students in two directions. First, they try to develop creative thinking
of students. Secondly, to recognize specific academic abilities of students already
at the initial stage of learning and develop them (Lakin & Wai, 2020). In order
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to be successful in these areas and find, support and stimulate intellectually and
academically gifted children and youth, self-realization of creative personality,
Ukraine has developed appropriate legislation aimed at changing attitudes towards
gifted students who show extraordinary abilities (Lukashevych, 2002, p. 89).

Neither in legislative documents, nor in scientific literature is it possible
to find a universal definition of the concept “talent”. It simply does not exist, but in
various sources of information there are integrated definitions that try to cover a
vast majority of manifestations of such human qualities as talent. Many resear-
chers, both domestic and foreign, tried to provide their own definition of talent
(Kulchytska, 2007; Molyako, 1998; Savenkov, 1998). According to scholars,
talent is a general ability that determines the scope of human capabilities, level and
originality of a person’s activities, mental potential, a holistic picture of a person,
which provides a comprehensive description of the cognitive sphere, opportu-
nities and abilities to learn. Talent implies a set of inclinations, natural data, i.e.
it is a characteristic of the degree of expression and originality of natural precon-
ditions of abilities.

An analysis of recent research and publications. The results of an analysis
of the basic theoretical knowledge and the data of experimental research concer-
ning the problem of talent in general and that of students in particular are covered
in works of many scholars. Despite the considerable experience of working with
gifted persons, in world science there is no single approach, firstly, to the defi-
nition of the concept of “talent”, and secondly, to the development of a common
concept of talent. Nowadays there are more than a hundred definitions of “talent”.

J. Renzulli (1977), a well-known American expert on the gifted, has pro-
posed an approach to solving this problem, which is perhaps the most popular
among the Western concepts of talent. In his opinion, talent is the result of the
interaction of three characteristics: intellectual abilities (which exceed the average
level), creativity, and perseverance (motivation). In addition, his model takes into
account knowledge (erudition) and a favorable environment. This concept is
actively used to solve applied problems. The triad defined by J. Renzulli (1977,
p. 46) in a more or less modified form is involved in most modern Western con-
cepts of talent.

P. Torrance uses a similar triad: creative abilities, creative skills, creative
motivation. The researcher notes that high levels of creativity do not guarantee
great creative achievements, but only indicate a certain probability of their mani-
festation. The maximum level of creative achievements is possible only with a
combination of all three factors (Torrance & Hall, 1980, p. 5).

The ideas of J. Renzulli largely coincide with F. MOnks’s “multifactor model
of giftedness”, in which the author does not separate creativity and intellect. It
offers other parameters: motivation, creativity and exceptional abilities. This
model is versatile, as it allows explaining the partial manifestations of talent in
different areas (special talent).
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B. Teplov (1985) noted that certain abilities do not yet provide an oppor-
tunity for a particular job to be successfully performed by a particular person.
By giftedness he meant “a qualitative peculiar combination of abilities, on which a
possibility of achieving greater or lesser success during a particular activity
depends”. According to the scholar, the activity approach is crucial for determi-
ning abilities and talents.

V. Kostiuk (Kostyuk, 1974) defines giftedness as an individual originality of
human abilities, pointing to the importance of natural qualities of each individual
as a force that is the initial internal motivation for the development of abilities.
At the same time, he understands abilities as “essential properties of a persona-
lity that are manifested in their purposeful activity and determine their success”.
He assumes inclinations as the natural opportunities for development, which create
internal conditions for the development of a person’s abilities to certain activities,
considering abilities as inclinations realized to some extent (Kostyuk, 1974, p. 35).

A. Matiushkin (Matyushkin, 1989) dealt with the problems of giftedness,
believing that giftedness is a general prerequisite for creativity in any profession,
science and art. For him, talent is a condition for the formation and development of
a creative personality capable of self-expression, self-realization; its indicators,
according to the scholar, being: the dominant role of cognitive motivation; creative
research activity; opportunities to achieve original solutions; possibilities of
forecasting and prediction; the ability to create ideal standards that provide high
aesthetic, moral, intellectual assessments, constitute a single integrative structure of
talent (Matyushkin, 1989, p. 30).

L. Slobodeniuk (Slobodenyuk, 2000, 2003) believes that talent is not only a
kind of combination of human abilities, but also a set of personal characteristics.
V. Chudnovsky and V. Yurkevych (Chudnovskyy & Yurkevych, 2005, p. 2)
define giftedness as a high level of development of general and special abilities.
V. Voitko defines giftedness as “a high level of disposition and inclinations, the
result and evidence of high intellectual development of the person” (Voytko, 1982,
p. 97). Thus, he, together with many other scholars, considered intelligence to
be the main indicator of giftedness, narrowing the concept of “giftedness” to the
concept of “intellectual giftedness”. D. Bogoyavlenska (D. Bogoyavilenskaya &
M. Bogoyavlenskaya, 2013) notes that the concept of “giftedness” can be revealed
only within a systemic approach, understanding it as a systemic quality of the
psyche that has the ability to develop throughout human life. At the same time,
based on the opinion of B. Teplov, D. Bogoyavlenska notes that talent cannot be
perceived as a simple sum of abilities: compared to abilities, it appears as a new
quality.

0. Kulchytska (2007, p. 145) characterizes giftedness as a complex pheno-
menon that includes a set of cognitive, sensory and personal qualities of a person.
According to the scholar, the concept of “giftedness” contains the following
main components: a high level of intelligence, creativity, diligence and perseve-
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rance, which, in her opinion, is the main quality of a person; it is a kind of “alloy”
of desire to succeed, emotional passion and interest in the field of knowledge,
the person is engaged in.

V. Moliako (Molyako, 2002) is a well-known researcher of the structure
of creative talent, who characterizes the six main parameters of this structure.
The first parameter includes the sphere of realization of giftedness, its predomi-
nant type; the second parameter outlines the sphere of expression of creativity;
parameter 111 indicates intelligence; IV — the method and dynamics of activity; V —
the spheres and levels of achievements; VI — the emotional coloring of the talent.

Therefore, solving the problem of the socio-pedagogical support of gifted
students, identifying the socio-pedagogical factors, creating a social environment
conducive to the development of creative talents of a person capable of inde-
pendent creative activity, determine the relevance of our study.

The purpose of the article is to clarify the relationship between giftedness
of an individual with certain features and personal characteristics, to outline
ways to evoke giftedness in students.

In order to solve certain problems we used a set of research methods, which
included: theoretical methods (analysis of philosophical, sociological, psycho-
logical and pedagogical literature, synthesis, comparison, systematization, gene-
ralization to substantiate the initial provisions of the study, identifying the nature
and specifics of gifted students); empirical methods: purposeful pedagogical
observation, questionnaire (using the method of R. Ovcharova), survey (diagnosis
by the method of “Motivation of professional activity” by K. Zamfir modified
by A. Rean; a method that studies satisfaction with the profession, developed by
V. Yadov), conversation, generalization of pedagogical experience, quantitative
and qualitative analysis of the obtained results, which contributed to the study
of the real state of the problem.

Presentation of the main material. An issue of special important in mo-
dern socio-pedagogical space is creating conditions for the development and self-
realization of young people, releasing their creative potential and talents, based
on social challenges and the prospects of our country entering the European
Community. Having analyzed the achievements of the psychological and peda-
gogical sciences, we will consider it appropriate to define the talent of students
as a holistic multifactorial model, which combines intellectual, creative abilities
and personal qualities. Based on the results of a theoretical analysis of the research
problem, we made a questionnaire, which included questions that provided an
opportunity to find out the level of development of certain components of gif-
tedness of university students.

The empirical study covered first- and fourth-year students of the Depart-
ment of Psychology, Pedagogy and Social Work of Ivan Franko State Pedago-
gical University, Drohobych (total number of students 157).



56 A. Revt & O. Karpenko, Human studies. Series of Pedagogy, 11/43 (2020), 50—62

The questionnaire contained 4 blocks of characteristics that were to be
evaluated by students at different stages of the experiment.

The first block of the questionnaire contained general and personal ques-
tions (items 1-9), which are aimed at studying the prerequisites for the deve-
lopment of the relevant abilities of students.

The second block — motivation and value — (items 10-13) is aimed at stu-
dying the attitude to the profession, as well as the motives for its choice.

The third block of the questionnaire is aimed at studying the qualities and
characteristics of the individual, which directly characterize the level of deve-
lopment of the giftedness components. A comparison of the initial data and the
level of assessment and self-assessment of students at the end of the experiment
allow us to draw conclusions about the presence (or absence) of dynamics in the
development of these components of giftedness.

The fourth block — technological — (items 16-17) is aimed at studying the
possibilities of the educational process in the university in the aspect of the de-
velopment of the relevant components of gifted students.

A significant place in our study is dedicated to diagnosing the development
level of motivation and professional orientation, by which we ascribed the students
to different levels (creative, constructive, reproductive) and identified the group
of students who could be called gifted. According to the researchers of giftedness,
an important aspect of working with a gifted person is to determine the hierarchy
of his motives, which is a relatively stable mental formation. Formed in child-
hood, it changes little. From the point of view of giftedness, the dominance of
motives related to the content of education is most desirable (focus on mas-
tering new knowledge, facts, phenomena, patterns; focus on mastering the ways
of acquiring knowledge, etc.). Therefore, when developing our questionnaire,
we decided to choose the method of R. Ovcharova (2003), which is aimed at
identifying the dominant type of motivation in choosing a profession. Table 1.
presents the different types of this motivation depending on their significance
for the respondents.

We used a level approach to assess the identification of the dominant type
of motivation for choosing a profession. For this purpose 5 levels were defined:
“5” — very strong influence; “4” — strong influence; “3” — medium influence,
“2” — weak influence, “1” — no influence. Symbols: “I”” — internal individually
significant motives; “C” — internal socially significant motives, “+” — external
positive motives, “— — external negative motives.

As you can see, the most important factors were related to the content of
education (the profession is close to a favorite school subject — 0.78-0.74), as
well as opportunities to realize themselves in creative activities — 0.70-0.75. At
the same time, the motivation for opportunities to show their creativity grows
with the learning process and acquires the greatest manifestation in the final year.
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Table 1. Dominant types of motivation in choosing a profession
by students of the Department of Psychology, Pedagogy and Social Work

Item Factors influencing the choice Factor Ranging
of teaching profession value 1%t year 4" year
1. Close to the favorite school subject + 0,70 0,74
2. Provides great opportunities to show creativity I 0,67 0,69
3. Corresponds to my abilities 1 0,66 0,64
n Usage of professional skills outside of work + 0.64 0.64
possible
5. Benefits people C 0,63 0,61
6. Promotes mental and physical development I 0,62 0,60
7. Requires communication with various people I 0,61 0,65
8. Z’Iz)l\l/sides conditions for improving professional C 0,61 0,60
9. Using my abilities to rule people C 0,60 0,58
10. | Provides a developed sense of responsibility C 0,59 0,60
11. | Attractive I 0,57 0,54
12. | Allows getting a good result at once C 0,52 0,48
13. | Prestigious, with a fairly high social status - 0,50 0,46
14. | Can work close to home + 0,44 0,37
15. | Parents like it - 0,41 0,34
16. | The only job possible under the circumstances - 0,40 0,28
17. | High pay + 0,32 0,30
18. | Limited to the available facilities - 0,30 0,23
19. | Requires moving to a new place of residence + 0,27 0,17
20. | Chosen by my friends - 0,23 0,11
XI=
XC=
TH4+=
Y=

According to the data presented in Figure 1, among the factors that influenced

the choice of profession, internal individually significant and external positive
motives prevail; internal socially significant motives and external negative mo-
tives became less important.

At the same time the greatest development is reached by the motives con-

nected with closeness to a favorite subject (0.70), creative possibilities of profe-
ssional activity (0.69), conformity to abilities of the student (0.66), an opportunity
to apply the professional skills out of work 64) etc. Thus, the motivational complex
of pedagogically gifted students is aimed at developing professional orientation,
acquiring skills and studying subjects that contribute to this process.
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Fig. 1. Factors influencing the choice of profession

Satisfaction with the profession was determined using the methodology
developed by V. Yadov, where it is presented quantitatively in the form of an
index of satisfaction with the profession (Raygorodskiy, 2002). This index can
vary from -1 to +1, taking any value. A value of -1 indicates obvious dissatisfac-
tion, +1 — complete satisfaction. To determine the satisfaction ratio, 11 inter-
related questions are used, which determine the attractiveness factors of the
profession. For each of the 11 factors, the significance factor (SF) is calculated by
the following formula:

Hg_n—i——n—
N

where N is the sample size (number of subjects), n + is the number of subjects
who noted this factor in graph A, n- is the number of subjects who noted this
factor in graph B. The most influential factors that are of high importance with all
samples of students of different years, were: the ability to achieve social recog-
nition, respect (70-80%), the possibility of self-improvement (60-80%), corres-
pondence to their abilities (55-65%). At the same time, the importance of these
factors tends to increase throughout the empirical study, which indicates an
increase in students’ trust in their own pedagogical abilities and the possibility
of self-realization in this type of activity.

Among the adverse factors that repulse able students from teaching, the
most common are low wages (85%) and high workload, which causes fatigue
(60%). To find out the degree of motivation of students’ professional activity,
in our survey we used the method of K. Zamfir in the modification of A. Rean
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(Rean & Kolominskiy, 2008), which is based on the concept of internal and
external motivation.

Table 2. Factors influencing job satisfaction (averages)

. Factors and their significance
Sampling
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It is known that the internal type of motivation means that the activity
itself is important for the individual. If the motivation of professional activity is
based on the desire to meet other needs, external to the content of the activity
itself, then in this case we talk about external motivation. External motives them-
selves are divided into external positive and external negative. External positive
motives are undoubtedly more effective and more desirable from all points of
view than external negative motives. Most students noted that they enjoy the
process and the result of pedagogical activities, can fully realize themselves in
the work of the teacher, feel the need to achieve social prestige and respect from
others. Other motives turned out to be much less significant.

Analyzing the results of diagnostics by the method of “Motivation of
professional activity” by K. Zamfir in the modification of A. Rean, it should be
emphasized that the motivational complex under research is a type of relationship
between three types of motivation: internal (IM), external positive (EPM), and
external negative (ENM). The best, optimal complexes include the following
types of relations IM > EPM > ENM and IM = EPM > ENM. The worst moti-
vational complex is the ratio of ENM > EPM > IM. We calculated the intensity
indicators of each of the motivation types (internal (IM), external positive (EPM),
and external negative (ENM). The results of the calculations are shown in table 3:
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Table 3.
IM ENM EPM
1% year 25 2.09 2.07
4" year 4.08 2.76 2.13
Average 3.29 2.42 2.1

The general motivational complex can be represented by the inequality:
IM (3.29)> EPM (2.42)> ENM (2.1), which belongs to the optimal motivational
complex. Thus, it can be stated that most of the surveyed students consciously
chose the teaching profession, using internal motives, which is characteristic of
the possible manifestation of pedagogical talent. However, as we see, for the
first year students the motivational complex can be considered more negative
than for the fourth year students. For the 4th year, the indicators of internal
motivation increase, and there is a certain increase in the value of negative external
motivation. In general, the motivational complex of future professionals de-
monstrates a steady dynamic to the growth of positive motivation for the teaching
profession.

In order to assess the effectiveness of forms, methods and tools of teaching,
students were asked to determine which forms of work with university students
are most conducive to the development of abilities. Among the most important
ones were: creative contests (33.3%); national contests (23.3%); visualization
lectures, making visual aids (20%); discussions (13.3%); role play games
(10%), etc.

Therefore, by means of a set of methods aimed at studying the attitude of
future professionals to the profession, as well as the motives for its choice, we
found that:

« among the dominant types of motivation for choosing a profession the
most important were the factors related to the content of education and oppor-
tunities to realize themselves in creative activities;

» most of the surveyed students consciously chose their profession, using
internal motives, which is characteristic of the possible manifestation of peda-
gogical talent;

« the most influential factors that are of great importance for students were
the ability to achieve social recognition, the possibility of self-improvement,
correspondence to their abilities.

Conclusions

Our study of the development of gifted students once again revealed the
presence of this problem, thus confirming its relevance. Based on the theoretical
analysis of the psychological and pedagogical literature, we have clarified the
essence of the category “giftedness”, identified its content components and criteria
for formation. It can be argued that among the most important indicators of gifted-
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ness is the level of formation of internal subjective psychological mechanisms
that are manifested in a particular activity. The most common way to diagnose a
talent is to look for talents among a large number of young people; strategy of
individual diagnostics, identification of gifted student youth in concrete activity.

Theoretical analysis of scientific works of Ukrainian and foreign researchers
on giftedness leads to the conclusion that there is no single definition of gifted-
ness, researchers have studied only some aspects, in particular, that the deve-
lopment of giftedness occurs throughout life, and giftedness is an integrative
quality. And yet there is no research that would comprehensively cover the prob-
lem of educational work with gifted university students in Ukraine. A creative
use of the achievements of our predecessors will contribute to the development
of higher pedagogical school, development of abilities and talents of an individual.
The best achievements of the past should be filled with modern scientific con-
tent, and promising for further research are the choice of ways and forms of work
of higher education institutions of Ukraine, which will help Ukraine reach the
world level in education, science and industry.
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UDC 378.016:811

HABYAHHS CTYJAEHTIB HEJIHIBICTUUHHX
CHEIJAJIBHOCTEHN MPO®ECIMHOI'O JJUCKYPCY
IHO3EMHOIO MOBOIO Y BLUIOPYCI

Cmamms npucesaueHa 0OHill 3 HAUBANCIUBIUUX NPOOIEeM CYUACHOI UUOT
ocgimu — niocomosyi ¢haxisys H08020 NOKoNIHHA. Busnaueno xapakmepucmuxu
KOHKYPEHMOCHPOMONCHO20 (Paxieysl, OCHOBHOIO AKUX € BOJOOIHHA HABUUKAMU
MINHCKYTbMYPHOT KOMYHIKAYIL y cucmemi npoghecitinoeo cninkyeanns. Ocobnusa
y8aza 30cepedtcyeEmupcs Ha HeoOXiOHOCMi (POPMYBAHHS Y CIYOEHMIE IHULOMOB-
HOT éucxypcueﬁoi' KoMnemeHyii, AKa € Hegid €EMHOI0 CKIA0080K0 KOMNEemeHyii
KOMYHIKAMUGHOI I CKI1A0A€ OCHO8Y 3HAHHS PIZHUX MUNIE OUCKYDCI8, Npauil ix
noOyoo8uU, a Makoic YMiHHA CMEOPIOSamu i posyMlmu iX 3 ypaxyeauHam cumyayii
cninkyeanns. Haseoeno npuknaou opeanizayii HaguanHs iHUOMO8HO20 npoge-
CIlIHO20 CRINKYBAHHA HA OCHOBI CYYACHUX MeMOOi8 BUKIAOAHHS THO3EMHUX MOS.
3asznaueno, wo ides hopmysanms npoghecionana Ho8020 NOKONIHHS BUXOOUMb 3
Bononcekoi' dexnapayii, 8i0onogiono 00 nonodicenv AKoi Oyiu po3poodNeHi ChilbHi
npunyunu €8poneticbKoi YHIiBepCcumemcobKoi mepexci. Y 36 3Ky 3 yum €8poneicobKi
pamku Keanigixayii euwoi oceimu UCMYnaromo pe2yisimopHUM MeXaHizMOM,
AKUL 6azamo 8 Yyomy 6UHAYAE COYIANIbHO-eKOHOMIYHULL PO3GUMOK CYYACHO20
cycninbcmea. Takum 4uHOM, MOJ*CHA He CYMHIBAMUCH, WO 8 CYYACHOMY OUHA-
MIUHOMY c8imi OLIopyCcoKa uwa 0C8ima NOBUHHA CMAamu OLbUL HYHKYIOHATLHOTO,
OPIEHMOBAHOI HA [THHOBAYIUHUN HAYKOBO-MEXHIUHULL Npozpec i MIdHCHAPOOHI
ocgimui cmanoapmu. 3a80aHHs: POPMYBAHHS 3a2ANILHOEBPONELICHKO20 OCBIMHBLO20
cepedosua po3s’si3yIomspcs Y KOHMEKCMi KOMNemeHmHICHO20 NioXo0y, AKUl
BUBHAYAE ONMUMATbHE PO3YMIHHA 3Micmy Keanigikayii ¢paxisyie Ha pieHsX
npoghecitinoi niocomosxu. Takuti nioxio nepedbauac opmysanns Habopy oa-
308UX KOMNemeHYill 6UNYCKHUKA 3aK1ady GUUOI 0C8imuU, W0 BUHAUAIOMb 5K
tl020 npoghecitino opicHmosani 30ioHoCmi, Max i c8iMocIA0HI KOHYenyii.

Yeaowcaemo, wo ynikanvuicme KoMnemeHmHicHo20 Ni0Xo0y NoOA2a€ Y Ha-
OQHHI MOXMCIUBOCMI MOOeN08amu iHme2posanuti npoyec Hasuanua. Ha naw
noensnd, neéHa YiliCHICMb THHOBAYIUHO CHPAMOBAHUX NPOGHeCciliHo aKMUGHUX
@yHryit gaxieys, ananiz axoi mae OymMu KOMNJIEKCHUM, MOdiCE CLYHCUMU OC-
HOB010 0151 MOOENH0BAHHS KOMNEMEHMHICHUX XAPAKmMepucmux ¢haxisys Hemo8Ho20
npoghinio nHogoeo noxoninus. Iliokpecaroemovcs, wo GopmyeanHs THULOMOBHOL
KOMYHIKAMUGHOi KOMnemenyii 6UnyCcKHUKI6 HeMOBHUX 3aK1adie suwoi oceimu
HeoOXiOHO 30TUCHI08AMU 8 PAMKAX NApaAoueMu “OUCKYPC — CRIIKY8AHHS — MidiC-
KyIbmypHa npoghecitina komyHikayis”

Knrwouoei cnosa: xkonkypenmocnpomoodicnuil ghaxieeyv; komMnemenmHicHu
nioxio, OUCKYPCUBHA KOMNEemeHyis, munu OUCKYpCie; cumyayis CnilKy8aHHsl,
memoo; binopyces.
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TEACHING FOREIGN LANGUAGE
PROFESSIONAL DISCOURSE TO STUDENTS
OF NON-LINGUISTIC PROFILES IN BELARUS

The article deals with the problem facing modern higher education — the
training of a new generation of specialists. To solve this problem higher edu-
cation in Belarus should become more functional and advanced in its essence
as well as focus on innovative scientific and technological progress. The concept of
a competitive specialist with professional communicative competence is revealed.
Particular attention is paid to the formation of foreign language professional
discursive competence which is an integral part of intercultural communicative
competence. Examples of the organization of teaching foreign professional
communication based on modern methods and techniques, such as an educa-
tional project, visual aids, and working with text, are given.

It should be noted that the idea of forming a professional of a new gene-
ration comes out of the Bologna Declaration, according to which the joint prin-
ciples of the European University Network were developed. In this regard, the
European framework for the qualification of higher education is a regulatory
mechanism that largely determines the social and economic development of the
modern society. Thus, there is no doubt that in the modern super-dynamic world,
Belarusian higher education should become more functional, guided by innovative
scientific and technological progress and international educational standards.
It should be emphasized that the tasks of the formation of a pan-European edu-
cational environment are being solved in the context of the competency-based
approach, which determines an optimal understanding of the content of qualifi-
cations of specialists at the levels of professional training. This approach involves
the formation of a set of basic competencies of a university graduate which
define both his/her professionally oriented abilities and worldview concepts.

We believe that the uniqueness of the competency-based approach lies in
the fact that it makes possible modeling an integrated learning process. In our
opinion a certain integrity of innovatively directed professionally active functions
of a specialist, the analysis of which should be comprehensive, can serve as the
basis for modeling the competency-based characteristics of a non-linguistic
profile specialist of a new generation.

Key words: productive educational activities; non-linguistic specialties;
educational technologies; educational process; professional communicative
competence; independent activity; natural language environment.
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Introduction

In the context of the rapidly accelerating pace of the global social changes
taking place in the world, one of the pressing problems facing the scientific and
pedagogical community today is the conceptual need for the formation of a new
generation of professionals. In this regard, a mobile, dynamic and accurate
reorientation of the regulatory and parametric standards of both industrial and
humanitarian specialists is required (Globalizatsiya i obrazovaniye, 2004, p. 21).
Therefore, the question arises: how to form a new competitive professional that
complies with the needs of the modern society. It is obvious that a high-quality
education is a part of the world culture and has the status of universal value (Hult,
2018). In our opinion, the higher the quality of education is, the higher the indi-
cators of all spheres of human activity are. Undoubtedly, the intellectual, spiritual
and cultural condition of the society depends on the quality of education. On the
one hand, high-quality education gives the young professional an absolute guarantee
of success. On the other hand, the success of each individual person in the so-
ciety provides a high-quality standard of living for the society as a whole.

It is well known that the professional activity of a modern specialist involves
a complex combination and interaction of the functions performed: information-
analytical, diagnostic, organizational, communicative, etc. That is why the interests
of many researchers in the field of teaching methods in training the professionals of
the highest category turn to a synergistic concept, which provides for modeling
the training process on the principle of interdisciplinary coordination. Synergetics,
a term proposed by H. Haken (2009), focuses on the consistency of the interac-
tion of parts in the formation of a structure as a whole. Practice shows that the
role of synergetics in education is multifaceted.

We are talking about synergistic approaches to education, synergistic ways
of organizing the process of training and education, as well as education through
synergetics, through the transfer and dissemination of interrelated interdiscipli-
nary knowledge. The above mentioned concept offers specific nonlinear approaches
to learning such as awakening learning, learning as an adaptive modification,
learning as a phase transition to continuous innovation-oriented self-education,
etc. (Tsilenko, Tamrazova, & Klyukina, 2016, p. 129). Recently, theoretical and
practical research of scientists from leading foreign and domestic universities is
being actualized as well as new integrative approaches to training personnel are
being developed. The priority trend of the educational strategy is the interdepen-
dent multidimensional professional and personal formation of the graduate, which
has its own syncretic content (Zyryanova, 2004; Kissau & Algozzine, 2017).

Analysis of recent research and publications. In the modern globalized
space of international partnership and cooperation, the role of a foreign language
communicative competence of a specialist of any profile is growing. Therefore,
a university graduate should be able to express innovative scientific ideas, algo-
rithms, concepts in a foreign language both at the receptive and productive levels in



L. Maksimuk & L. Levonyuk, Human studies. Series of Pedagogy, 11/43 (2020), 63—74 67

a figurative, graphic, audiovisual format in order to achieve effective solutions
by expressive language in professional communication situations.

As for the communicative professional competence, it provides for the
ability to master the complex communicative skills of foreign language speech
in various social structures, which requires knowledge of social and cultural, extra-
linguistic, ethical, aesthetic, religious, national, mental and other applied aspects.
Communicative activities between partners can be formal and informal, indivi-
dual and collective, which creates the need to acquire the skills of a verbal and
non-verbal model of behavior adopted in different cultures, the realization of a
nationally specific preference for perceiving a value system, and the formation
of a tolerant attitude towards foreign cultures, religions (Tsilenko, Tamrazova,
& Klyukina, 2016, p. 130).

So, in our opinion, the discursive competence, which is an integral com-
ponent of communicative competence and represents the knowledge of various
types of discourses and the rules for constructing them, as well as the ability to
create and understand them taking into account the communication situation,
plays a huge role in the formation of multifaceted communicative competence
of a competitive specialist. Discourse competence is based on the concept of
discourse, which means speech, the process of linguistic activity, the way of
speaking. In order to show the specificity of the discourse and its role in teaching
foreign language professional communication, it is necessary, first of all, to de-
termine this phenomenon.

The role of discourse in teaching foreign language professional communi-
cative competence is studied in the works of J. Purpura (2016), Yu. Karaulov &
V. Petrov (1989), N. Arutyunova (1990), M. Makarov (2003), V. Karasik (2002)
et al. The discourse category is one of the fundamental categories in communi-
cative linguistics and social sciences. The fact that in English the word “discourse”
can be used both as a noun and as a verb is important for understanding the con-
cept of “discourse”. Therefore, discourse should be understood not only as a
process of interaction, but also, which is not less important, as the final result of
mental activity and communication. It should be noted that discourse is a social
process of creating and reproducing meanings. That is why, in the context of
this article, we fully share the opinion of M. Makarov (2003, p. 117), who claims
that the definition of a category such as discourse already implies some ideo-
logical orientation, its own point of view on the study of language and language
communication.

The study of intercultural discursive interaction, considered as a process
of communication between communicants who represent different linguistic
cultures and, as a result, different cultural cognitive models, is conducted today
mainly from the point of view of a social-pragmatic approach and represents a
completely new direction in the analysis of discourse. In addition to purely prag-
matic concepts, this trend also relies on a modern cognitive approach to the
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consideration of the relationship between language and culture, based on the de-
finition of culture as a national way of life shared by all members of society.

The study of human discursive activities in the context of intercultural
communication from a cognitive point of view makes it possible to describe the
structures of the representation of various types of culturally determined know-
ledge, as well as their impact on the language strategies of discursive activities
that are characteristic of particular speech culture representatives. We believe that
such an approach to the consideration of discourse is directly related to solving
the problem of studying the linguistic image of the world, since it allows consi-
dering the discursive activity of a person as a reflection of the national picture
of the world in the forms of his/her communicative behavior, and the linguistic
means used in the communication process as a way of expressing a system of
culturally determined values representing knowledge, assessments and value
orientations shared by society members.

To our mind, as for the theory and practice of teaching a foreign language, in
this context it is important to understand discourse as a complex speech work,
which is not limited to a specific statement, but has certain extra-linguistic para-
meters, such as communicant, recipient, their personal, social characteristics
and other aspects of the social situation. Depending on the field of activity, a
stereotypical set of speech actions, typical communication situations inherent to
representatives of a particular profession can be distinguished. In the process of
teaching foreign language professional communication, studying the features of
the discourse of a particular specialty, analyzing its form and content, we inevitably
enter the semantic field of the sphere of knowledge from which this discourse is
taken. Knowing this specific field, we begin to actively use the expressions cha-
racteristic of this discourse, thereby acquiring the ability to interact in various
situations of professional communication.

It should be pointed out that all discourses are deterministic. In each specific
area of professional communication, an oriented selection of language means,
reflecting the intentional attitudes of communicants, is carried out (Zyryanova,
2004, p. 57). Therefore, the formation of foreign language communicative com-
petence of graduates of non-linguistic universities should be carried out within
the framework of the paradigm “discourse — communication — intercultural pro-
fessional communication”.

The purpose of this article is to show that one of the most significant
components of the characteristics of a competitive specialist is his/her readiness
for communicative international activities, in other words, the possession of a
foreign language professional communicative competence, in the formation of
which a discursive competence plays an important role.

The research outcome. In this context, it seems advisable to consider the
issue of organizing the process of training in professional foreign language
communication based on modern methods of teaching foreign languages.
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Many years of practical experience in teaching foreign languages allowed
us to conclude that the modern methods used in foreign languages teaching should
be aimed, on the one hand, at developing communicative competencies, and on
the other, at grammatical competencies, i.e. for the conscious mastery of students
of the system of the foreign language they study. In our opinion, the combina-
tion of both parts will allow students to improve the morphological and syn-
tactic skills of building a statement in the process of speech activity, which will
greatly contribute to the achievement of the main goal of training — formation of
effective foreign language professional communication skills.

In our opinion, the goal of training can be achieved if students have a desire
to use the acquired knowledge and formed skills. Therefore, the teacher needs
to choose those methods of teaching that will motivate students to communicate
effectively, given that the mastery of a foreign language will be carried out in a
language environment with simultaneous reliance on the grammatical system of
the foreign language which is studied. As for the method it can be defined as
specific actions and operations of a teacher, the purpose of which is to transfer
knowledge, form skills and abilities, stimulate students’ learning activities to solve
particular problems of the learning process (Zyryanova, 2004, p. 59), in other
words, these are concrete ways to solve educational problems. Currently, in the
process of teaching foreign languages, teachers of non-linguistic universities
widely use in their practice methods such as project work, authentic professio-
nally oriented texts, visual accompaniment of the studied material, communication
resources, computer technology, and many others. Let us consider some of them
more in detail.

We think that visual aids play an important role in the process of teaching
foreign languages. So I. Pavlov in his doctrine of two signal systems says that
all phenomena of reality are reflected in the human brain, firstly, in the form of
sensations, perceptions, impressions (the first signal system, characteristic of both
man and animals), secondly, in the form of special conventional signs — words
that make up the second signal system of reality, characteristic only of man. The
analysis and synthesis carried out by the cerebral cortex, in connection with the
presence of the second signal system, concerns not only individual specific stimuli,
but also their generalizations presented in words (Boyko, 1976, p. 48). Thus, words
become equivalents of visual, auditory and other images, giving rise to speech
and languages. According to psychologists, the main part of the information re-
ceived by a person in the learning process is perceived through vision. Language
material is no exception, since visual means become a visual-semantic support
for the introduction, activation and consolidation of language units, being a con-
necting link between the semantic and sound side of a word (Globalizatsiya i
obrazovaniye, 2004, p. 39).

L. Kryuchkova believes that the explanation of the new material should
be based on joint visual reading of the printed or electronic text, and on the tables,
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figures, graphs, photographs, presentations accompanying this text. In this case,
the illustration plays the role of a kind of “an anchor”, that is, a kind of “supporting
notes”, which allow reproducing both the vocabulary and the grammatical struc-
ture of sentences (Kryuchkova, 2013, p. 216). According to N. Moshchinskaya,
the student’s work becomes more motivated if both the text and the illustration
to this text exist in the same visual field, which creates a single information field
for the material being studied (Moshchinskaya, 2013, p. 42). Of course, students
are faced with a rather difficult task to draw a parallel between the visual image
and the lexical material. However, when semantic connections have been found
and the necessary lexical and grammatical forms have been used, it can be con-
fidently stated that the main task has been solved, because as a result, students
begin to build easily their own statement.

Another method actively used in foreign languages classes is the educa-
tional project activities of students. E. Polat (1998) believes that the project
method is a way to achieve a didactic goal through the detailed development of
a problem, which should have a very real, tangible practical result, framed in one
way or another, focused on the independent activity of students — individual, in
pairs, in group, which students perform over a certain period of time. Not being,
in the absolute sense of the word, a modern method (it was developed in the first
half of the 20" century based on the pragmatic pedagogy of J. Dewey), project
activity, however, is currently becoming especially relevant in the methodology
of teaching foreign languages in connection with the development of informa-
tion technologies and widespread use of computers.

In our opinion, the use of this method provides for a certain algorithm of
actions, which should be developed under the direct supervision of a teacher.
Firstly, it is necessary to formulate a problem that students will work on (we be-
lieve that the range of problems should be connected with the formation of students’
foreign language professional competence), determine where and how informa-
tion will be searched, decide how the final results will be framed (presentation,
report, debate, round table, etc.). Secondly, the process of collecting, systema-
tizing and analyzing the data obtained; thirdly, summing up, presentation of the
results, reflection and conclusions.

Since the main purpose of educational project activity is the students’ ability
to acquire knowledge independently in the process of solving the tasks assigned
to them, this means that the project activity develops the students’ skills to search
for information, to organize it in a systematic way, and what is the most impor-
tant — to present it in an accessible for their classmates form. And since the search
for information is accompanied by work with foreign texts, and, therefore, helps
to expand the vocabulary, deepen the knowledge of the grammatical system of
the studied language, the preparation of the presentation by students is nothing
but preparation of their own discursive statement. Participating in a project activity
allows students not only to acquire knowledge and experience in research, but
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to form strong grammar and communication skills in the foreign language they
study. According to T. Shaikhullin (Shaykhullin, 2006, p. 17), this method does
not impose linguistic knowledge on students, but rather helps it to be born and
developed. The process of learning a language should be that of its discovery, in
other words, research and experimental process.

The following method, which is widely practiced in the process of deve-
loping communicative professional competence in foreign language classes, is
working with text, since the text remains the main unit of information in the
learning process, and also has cognitive and educational value, contains great
opportunities for working on the language, serves as an incentive for the deve-
lopment of speech skills in the studied foreign language. The main methodological
purpose of the text is to be the basis for the formation, development and impro-
vement of all speech skills. In this context, the question arises of how to organize
training in foreign language professional communication based on the language
means of a text. As it is well known, special professional terminology, intended
primarily for professional communication, is used by representatives of a certain
part of society and has a pragmatic orientation. In this regard, in the process of
preparation of manuals, educational complexes and other didactic material for
non-linguistic profiles, it is necessary to pay special attention to issues related to the
intensification of the learning process precisely in professional terminology.

Firstly, we believe that it is necessary to formulate clearly the basic re-
quirements for texts that students work with independently or in foreign language
classes, since the teaching of professional communication is carried out mainly
on the bases of the text. We propose to select various types of texts according to
the following criteria:

—the nature of the selected texts is determined by the communicative
needs of students in certain types of texts and terms, involving different types of
speech activity, reflecting the students’ future professional tasks: texts-definitions,
descriptions, instructions, abstracts, annotations, contracts, etc.;

— the texts are graduated by their simplicity/complexity depending on the
stage of training;

— the selection of texts for training is carried out according to their richness
in necessary professional terms, as well as the channel of information transfer:
for students of non-linguistic universities the most relevant are written (printed
or electronic) and computer audio texts;

— the selection is carried out depending on source/application scope: texts
from textbooks/scientific texts, online texts of both types (educational and
professional).

As practical experience shows it is better to build the system of work with
the professional vocabulary on the basis of hypertexts both in the classroom and
during the independent work of students. Since information and communication
competence is an integral component of the professional competence of students of
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non-linguistic universities, therefore, the specifics of the origin and formation
of terms should be taken into account in the structure of textbook or teaching
and methodological complexes and become the main criterion for constructing
a system of exercises in accordance with the subject of the main text. In our
opinion, it is advisable to divide the work on the terminological component of a
professionally oriented text into pre-text, text, post-text and hypertext stages.

During the pre-text study of special vocabulary, students get acquainted
with the professional terminology of the topic they study. We believe that this is
an important stage in the study of professionally oriented vocabulary, due to the
complexity and novelty of the introduced terms. Therefore, pre-text exercises
should include such types of tasks as finding definitions of the new terms, sy-
nonyms and antonyms, as well as options for lexical compatibility. It is also
advisable, in our opinion, to draw the attention of students to such moments as
the internationality of terminological vocabulary, methods of word formation,
polysemy. The text stage implies working with special text on the topic, finding
in the texts the terms and phrases worked out in the pre-text exercises. An ana-
Iytical reading with the study of lexical and grammatical features of the text is
also carried out.

The post-text stage includes exercises that can be aimed at solving the
following problems: consolidation of terminological units in speech; consolida-
tion of the vocabulary by doing exercises for reverse translation, in terminological
games as well as in question-answer exercises. This stage also includes a discu-
ssion of the text, during which questions that require knowledge of the terms
and understanding of the text are asked. This stage is important for the formation of
professional communicative competence of students, since during it analysis
and modeling of professional activity, imitation of social and professional interac-
tion by means of a foreign language are implemented. In our opinion, it is ne-
cessary to control lexical and grammar skills acquired by students by means of
the final lexical and grammar tests.

The hypertext stage is aimed at the formation of monological/dialogical
speech skills on problematic material. At this stage, graphic methods of presenting
information (conceptual, semantic, network and mental maps; denotative text
maps) that are widely used in practice are mastered. Other types of graphic supports
help to improve understanding of the content of the text, form methods and
techniques for mastering the language material, etc. We also believe that at this
stage it is advisable to offer the students some creative exercises which involve
using additional information in order to prepare a reasoned statement, write a
scientific or popular science article or give a lecture or presentation on the issue
considered in the text. The teaching methods for introducing, consolidating and
reproducing professional vocabulary proposed above can, in our opinion, be
changed and supplemented depending on the specifics of the audience, purpose,
stage of training and etc.
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Conclusions

Thus, it seems possible to assert that one of the priority components of a
competitive specialist’s characteristic is readiness for communicative internatio-
nal activity, in other words, possession of a communicative foreign professional
competence, in the formation of which a foreign language training course plays
the leading role. There is no doubt that a specialist of any profile who has a good
command of foreign languages becomes a free, active and full-grown participant in
the socio-economic life of society, able to effectively solve different problems,
as well as find fundamentally new, sometimes non-standard, approaches to solving
them.
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UDC 378.091.33-027.22:174.7

AKAJIEMIYHUM IIJIATIAT TA CAMOILIATIAT SIK EJIEMEHTH
MOPYIIEHHS AKAJTEMIYHOI TOBPOYECHOCTI

Y cmammi npogedeno O0ocniodxicenns nopyuieHvb akaoemiyHoi 0oopoyec-
Hocmi makux, AK ‘“‘axademiunui naaziam’ ma ‘“‘camonnaziam” 5K il cK1a008i
enemenmu. 3’sC08aHO, WO eMUMONOSTYHO NOHAMMS ‘‘akademiuHa 0oOpouecHicmy ™
cKIaoaemvcs 3 080x ciig “‘axademiyna’” i “0obpouecnicmv”, wo pooums 1o2o
eMUYHO-HAYKOBUM NOHAMMAM, A MAKI 6UOU NOPYULEHHS AKAOEMIYHOI 000po-
yecHocmi, SIK akademiynuul niaziam, camoniaziam, gabpuxayis, anvcugpika-
yis, obmaw, xabapHuymeo iOHOCAMb 1020 00 Npasosoi kamezopii. Ilonsmms
“axkademiuna 0obpoyecHicmv” no8’sa3amne 3 HAYKOBOK NOPAOHICHIO, V MOMY
YuCi HABUANBHOI, MA MAE NEeBHY 001Acmb OOMUKY 3 NPABOM [HMENeKMYaNbHOT
enacrocmi. Jlompumanusa akademiuHoi 000pouecHOCmi HAyKOBYAMU [ OCBIMAHAMU
CMOCYEMbCSL He ule MOPAIbHUX NPUHYUNIE MA 3aXUCmy iHmepecie IHuux ocio, a
Il nog’szame 3 wecmio i 2IOHICMIO 0COOU, SIKA OOMPUMYEMbC NPUHYUNIE AKA-
demiuHoi 00bpouecHocmi, cnpusoyu opmysanHio ii 0ino8oi penymayii y Hay-
KOBIll ma 0C8IMHIU OISLIbHOCHIL.

IIposedeno cnissionowentss noname “naaciam’ ma “‘axademiynuii niaciam’”
Po3yminna nonsmms “‘naaziam”, wo 3agixcosane 6 3axoni Yrpaiimu “Ilpo as-
MopcvKe NPAaso i CyMIdiCHI npasa’” iCMOMHO 8yicye, HIdC POZYMIHHA aKaodemiy-
HO20 naaziamy 6 oceimHix 3akoHax. Boonouac cghepa 3acmocyeanna nonamms
“nnaciam” nabazamo wupwa, Hixe “axademiunuil naaciam”. Axademiunuil nia-
eiam obmedxcyemvcsa 06’ ekmamu, Koiom cyo’ekmie ma cgheporo 3acmocy8anHsi.
Buoineno xapaxmepni oznaxu 3axonooasuoi oeiniyii nonasmms “‘axademiunuii
naaziam”, AKi 8 CYKYNHOCMI YMBOPIOIOMb IOPUOUUH)Y KOHCMPYKYIIO aKademiy-
Ho20 naaziamy. 3’sco8aHo, wo noHamms ‘camonnaziam”’, 3aKpinjieHe 8 3aKoHi
Yrpainu “Ilpo oceimy”, mae anenomosHe noxooxceHHs i nepuie 3 6UNOCs 8
CIIIA sk cmyoenmcokuil scapeor. Koodenw nopmamusHuti akm 3apyOiscHux Kpait
He micmums noHamms ‘‘camonnaziam’, a 018 6IMYUHAHO20 3AKOHOO0ABCMEA
B0HO € HOBOBBEOCHUM 1 BUKIIUKALO YUMATIO OUCKYCIU Y HAYKOBOMY Cepedosuli.

Ob6rpynmosano neobXionicmb 6sedenns nowamms “‘camonnaciam’ 0o Gim-
YU3HAHO020 3aKoHooascmaa. llompeba 6 3akpinaenni nonamms “‘camonnaziam”
0y1a BUKIUKAHA 2TUOOKOI KPU30I0 AKAOEMIYHOI 000pOUeCHOCE 8 HAYKOBOMY
ma ocsimubomy cepedosuwyi. Camonnaziam 3HUNCYE 008IPY 00 HAVKOBUX De3Yilb-
mamis, 6600UMb 68 OMAHY HAYKOBYIB, SKI BUKOPUCMOBYIOMb NPAyi 3 camonia-
2iamom ma cnpuse HeobIPYHMOBAHOMY 30IIbULEHHIO Pe3YIbMamie 00C1i0NHCeHD,
WO BNIUBAE HA KOHKYPEHMO30AMHICMb HAYKO8YI8 8 OMpumMaHi ghinancosoi nio-
MPUMKU 011 OOCNIONHCEHb, NpU NpayeslauimysanHi mowo. Busznaueno, wo
30inbUenHs iHghopmayii y nonepedmx HAYKOBUX 00CNIOJHCEHHAX He 3A8HCOU €
CAMONNA2iamom. Hoemopnuu auaniz paiule onyoIiKo8aAHUX OAHUX MOdice Oymu
3YMOGIEHU MEXHONO02IYHUM NPOSPECOM, HOBUMU HAYKOBUMU PO3POOKAMU, NOSBOIO
HOBUX HayKosux meopiti ma in. Ilpu 800CKOHANEHHI C80iX nonepeoHix npayb
HeoOXiOHO po3medicogyeamu cmapi ma HO8I OaHi, YimKoO UHAYAMU AKMYAlb-
HICMb IX BUKOPUCMAHHA.
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Kniouosi cnoea: axaodemiuna 0obpouechicmsv, niaciam, axademiyHuil
naaziam, camonnaziam, oceimuit npoyec, Yxpaina.

ACADEMIC PLAGIARISM AND SELF-PLAGIARISM
AS ELEMENTS OF VIOLATION OF ACADEMIC INTEGRITY

The article examines such violations of academic integrity as “academic
plagiarism” and “self-plagiarism”. Since the concept of “academic integrity”
etymologically consists of two words “academic” and “integrity”, it makes it
an ethical and scientific concept, and such types of violations of academic integrity
as academic plagiarism, self-plagiarism, fabrication, falsification, deception,
bribery refer it to the legal category. The concept of the “academic integrity” is
associated with the scientific integrity, including the teaching integrity, and
correlates to some extent with the intellectual ownership. The observance of
academic integrity by scholars and educators refers not only to the moral prin-
ciples and protection of the interests of others, but also to the honor and dignity
of a person who adheres to the principles of academic integrity and contributes
to the formation of his/her business reputation in science and education.

The relationship between the concepts of “plagiarism” and “academic
plagiarism” has been elucidated. The understanding of the concept of “pla-
giarism” contained in the Law of Ukraine “On Copyright and Related Rights”
is significantly narrower than the understanding of the academic plagiarism in
the laws on education. At the same time, the scope of the concept of “plagiarism”
is much wider than the scope of the concept of “academic plagiarism”. Academic
plagiarism is limited to objects, a range of subjects and the scope. The charac-
teristic features of the legislative definition of the concept of “academic plagiarism”
are highlighted, which together form the legal structure of the academic pla-
giarism. It has been found that the concept of “self-plagiarism”, reflected in the
Law of Ukraine “On Education”, is of English origin and first appeared in the
United States as student slang. No regulatory enactment of foreign countries
contains the concept of “self-plagiarism”, it is newly introduced in the national
legislation and has already caused a lot of discussion among scholars.

The necessity of introducing the concept of “self-plagiarism” into the na-
tional legislation is substantiated. The need to consolidate the concept of “self-
plagiarism” was caused by a deep crisis of academic integrity in the scientific
and educational environment. Self-plagiarism reduces the trust in scientific results,
misleads scientists who use the work with self-plagiarism and contributes to an
unjustified increase in research results, which affects the competitiveness of
scientists in obtaining financial support for research, employment, etc. It has
been determined that adding information to that in the previous scientific research
is not always self-plagiarism. A re-evaluation of previously published data may
be justified by technological advancements, new scientific developments, the
emergence of new scientific theories, etc. When improving one’s previous work,
it is necessary to distinguish between the old and the new data and clearly define
the relevance of their use.
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Introduction

The scientific and technological progress, the development of international
relations and international cooperation leads to significant changes in the socio-
economic, political and scientific spheres, introducing new concepts and terms
in the Ukrainian language. At the same time, there is a problem of their uniform
interpretation, as well as the appropriateness of the use of these concepts and
terms.

The relevance of the research topic is primarily due to the fact that in 2017
the Law of Ukraine “On Education” and later the Law of Ukraine “On Higher
Education” defined the concept of “academic integrity” and identified the main
types of academic integrity violations, which the participants in the educational
process can resort to. In particular, “academic plagiarism” and “self-plagiarism”
were classified as violations of academic integrity. At the same time, the concept of
“self-plagiarism” is completely new and still unknown to the law, which has
caused a lot of discussion in the scientific community. And the concept of “aca-
demic plagiarism” is often identified with the concept of “plagiarism”, which is
quite erroneous, because the concept of “plagiarism” is directly related to copyright
infringement, while the concept of “academic plagiarism” has more ethical and
educational character.

An unambiguous interpretation of these concepts, as well as an under-
standing of the negative consequences for people whose scientific works may
contain plagiarism and self-plagiarism, will help reduce the cases of academic
integrity violation, which is topical for the national science and education (And-
reescu, 2019). This is due to the fact that with the rapid development of computer
technology and open access to the intellectual achievements there is a rapid
increase in cases of unscrupulous borrowing and use of other people’s works,
including an increase in recorded cases of plagiarism, falsification and fabrica-
tion of results by scholars, undergraduate and postgraduate students.

Therefore, we can see the relevance of the study of violations of academic
integrity, in particular, “academic plagiarism” and “self-plagiarism”.

An analysis of recent research. Recently, more scientific papers and
materials are being published examining the issue of the academic integrity and
responsibility for its violation in scientific and educational processes, which has
caused a crisis of academic integrity and an increase in the number of recorded
cases of its violation (Scott, 2017). A particular attention was paid to the study
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of academic integrity, the peculiarities of plagiarism and the newly introduced
term “self-plagiarism”. Our study contains a comprehensive approach to under-
standing the concepts of “academic integrity”, “plagiarism”, “academic plagiarism”
and “self-plagiarism”. A considerable attention is paid to the etymology of these
concepts and their relationship, as well as maintaining the academic integrity;
therefore, we will outline the main trends in the scientific research of academic
integrity.

Scholars from various fields both in Ukraine (V. Zub (2014), A. Kovalova
(2013), Ye. Nedohibchenko (2017), H. Ulyanova (2015), V. Fedorenko (20164,
2016b), etc.) and abroad (C. Carter and C. Blanford (2016), S. Scott (2017),
B. Stitzel, G. Hoover, W. Clark (2018), M. Roig (2010), M.S. Garfinkel,
J. Bailey, G. Pavela and others) studied the topic of observance and violation of
academic integrity.

The principles of academic integrity were first described in the article
“Teachers and Academic Integrity” in 1997 (Synthesis: Law and Policy in Higher
Education, edited by G. Pavel), which reveals ten principles of academic integrity.
The scholar V. Khmarsky, studying the American experience of academic in-
tegrity, draws attention to the essence of the academic integrity, which contri-
buted to a better understanding of the etymology of the concept and confirms
the urgency of the problem of maintaining the academic integrity, topical not
only in the Ukrainian science, but also in foreign doctrines.

In our opinion, the definition of the term “plagiarism” proposed by H. Ulya-
nova, who considers plagiarism as a “social, ethical and legal category”, is more
successful. Ye. Nedohibchenko’s article “Academic Integrity: Constituent Ele-
ments” is quite interesting, in which the origin of the concept of self-plagiarism
and its essence are studied. No less interesting is the work of V. Bakhrushin
“Academic plagiarism and self-plagiarism in science and higher education: the
legal basis and the global experience”, in which he makes distinction between
copyright protection and academic plagiarism.

Analyzing the reference literature on academic integrity revealed some gaps
in the scientific and theoretical understanding of such instances of academic
integrity violation as “academic plagiarism” and “self-plagiarism”, as well as in
definition of certain areas of their application, which necessitated this study.

The purpose and objectives of the study. The purpose of the article is to
study and generalize the essence of the concepts of “academic plagiarism” and
“self-plagiarism” and to analyze the problems of academic integrity violation.

The objectives of the study are: to clarify the etymologies of the terms
“academic integrity”, “plagiarism” and “academic plagiarism”, as well as to de-
termine the nature of the origin and essence of the concept of “self-plagiarism”;
to correlate the concepts of “plagiarism”, “academic plagiarism” and “self-pla-
giarism”; determine their meaning in scientific publications; demonstrate the
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differences between plagiarism and academic plagiarism, specify the application of
the concept of “self-plagiarism”.

Resonant examples of academic integrity violation and definition of
the concept of “academic integrity”

V. Fedorenko claims that the problems of ensuring the proper level of
academic integrity in Ukraine are gaining more and more public resonance. There
is a noticeable intolerance on the part of the scientific community and the society
as a whole to plagiarism in scientific works, including scientific qualification
works both master and PhD dissertation papers. The scandal with the wife of
the former Deputy Prime Minister Vyacheslav Kyrylenko, Kateryna Kyrylenko,
has aroused a great public interest. The scholars of the Ukrainian Language and
Information Foundation with the National Academy of Sciences noted in 2017
that her doctoral dissertation contained 26% of the borrowed text, and 142
fragments of the text were copied from the works of other authors. Vyacheslav
Kyrylenko, in turn, called the accusations against his wife aimed at discrediting
him (“Huchni istoriyi z plahiatom”, 2018).

Former Verkhovna Rada Speaker Volodymyr Lytvyn was also accused of
plagiarism. He was accused of plagiarism several times: in 2002, the American
political scientist Thomas Carothers recognized his own article ‘Civil society.
Think again’ in Lytvyn’s ‘Civil Society: Myths and Reality’. The Ukrainian his-
torians O. Tolochko and N. Yakovenko accused Lytvyn of using their scientific
works in his three-volume History of Ukraine, and the political scientist O. Haran
claimed that Lytvyn used in his article whole pieces from the former’s book. As
a result, O. Haran wrote an article about Lytvyn’s plagiarism, where he collected
accusations against him (“Huchni istoriyi z plahiatom”, 2018).

Such examples of academic plagiarism and violation of academic integrity
by high-ranking officials, as well as Ukrainian scholars are not uncommon, caused
by the flourishing of nihilism, corruption, deliberate and unconscious violations
of law, young scientists and students’ ignorance of the concept and principles of
academic norms in general. Such situation is typical not only of the Ukrainian
science and education, but also of highly developed EU member states, where the
legislation in the field of copyright and educational process is more developed,
and the level of legal and ethical awareness is higher. In particular, striking
examples of violations of academic integrity are observed in such countries as
Germany and Hungary.

In Germany, there was once a so-called “Karl-Theodor zu Guttenberg
affair”. In the doctoral dissertation of the youngest Minister of Defense in the
history of Germany, K-T. zu Guttenberg, 72.7% borrowings were found. After a
hearing on this public issue in the Bundestag, on March 1, 2011, K.-T. zu Gu-
tenberg was forced to resign from all his posts and soon leave Germany with his
family. And in 2012, the Hungarian President P. Schmitt was forced to resign after
Semmelweis University of Budapest withdrew his doctorate for plagiarism.
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P. Schmitt defended his doctoral dissertation at this University back in 1992
(Fedorenko, 2016a, pp. 11-12). Charges of plagiarism were also proffered against
German President Christian Wulff, Romanian Prime Minister Victor Ponti and
others.

In Ukraine, in contrast to the developed western countries, the plagiarism of
the first persons of the government has not yet caused any punishment. However,
in the scientific community there are cases of prosecuting scientists for violating
the academic integrity and withdrawing their academic degree in court, which
in itself is a positive step in the development of the legal and ethical conscious-
ness of the scientific community. The first Ukrainian precedent of withdrawing
a scientific degree in court took place on November 16, 2012, when the Shev-
chenkivsky District Court of Kyiv upheld the claim of Serhiy Rudenko, the Deputy
Dean of the Faculty of Philosophy of Taras Shevchenko National University in
Kyiv to the specialized scientific council of the said university on the cancella-
tion of the resolution to award Ksenia Vasylenko (also known by the penname
“Sonya Koshkina”) the degree of Candidate of Sciences, as plagiarism was found
in her dissertation (Zub & Demyanenko, 2014).

Despite the fact that today the scientific community increasingly demons-
trates intolerance of plagiarism in science and education, especially when aca-
demic dishonesty is demonstrated by politicians and statesmen, the problems in
combating academic integrity violations still outweigh the achievements. Often
such situations are the result of ignorance of the principles of academic integrity,
responsibility for its violation, as well as an ambiguous understanding of the
concept of the “academic integrity”. In connection with the above, there is an
urgent need to clarify the etymology, the nature of the origin and essence of the
concept of “academic integrity”.

Etymologically, the concept of “academic integrity” consists of two words
“academic” and “integrity”. The English philosophers Jeremy Bentham and
George Moore believed that virtue was the opposite of selfishness, it was a duty,
and the German philosopher Gustav Radbruch “called virtue a positive moral
quality, the high morality of a particular person” (“Kompleks moralnykh obo-
vyazkiv”, n.d.). “Virtue is the desire to do something for the benefit of others,
for the sake of the society. A virtuous person is one who is not guided by his own
goods and benefits, but is subject to humanness, decency, and justice” (“Ponyattya
dobrochesnosti”, n.d.).

As noted by H. Broslavska, virtue is a philosophical concept, a deep con-
cept, because it combines morality, selflessness, competence with a large number
of abilities (competencies) and so on. If we consider the components of the
concept of “virtue”, it is goodness and honesty, which are mandatory elements
of a highly moral person (Broslavska, 2018). We consider it appropriate to agree
with the definition of integrity by H. Broslavska and to add that virtue is not
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only about the moral principles and interests of others, but is directly related to
the reputation and honor of a person who is virtuous in his/her activities.

The concept of “academic integrity” has been widely used in the doctrine
of foreign countries. In particular, V. Khmarsky, studying the American experience
of academic integrity, draws attention to the essence of the academic integrity
and notes that “academic” comes from the word “Academy”, known since anti-
quity as the name of the 1V century BC school in which Plato lectured, and the
corresponding adjective is used to denote what is associated with the highest
level in the field of science or art — the academic level, academic theater, etc., as
well as a synonym for the term “academic” — academic group, academic leave,
etc.; “Integrity” comes from the late Latin words “integer”, “integrare” (integrate)
or “integritas” (integrity) — the vast majority of words with this root refer to ma-
thematics, and only the term “integrity” is an exception, because out of its three
interpretations the first place is taken by “moral purity”, “decency”, and only
then — “integrity, completeness” and “quality or condition of inviolability”
(Broslavska, 2018). The existence of similar terms in foreign doctrine indicates
that the observance of academic integrity is relevant throughout the world, and
its violation entails significant negative consequences not only for the scientific
community, science and education, but the society as a whole.

The principles of academic integrity were first set out in the article “Tea-
chers and Academic Integrity” in 1997 (Synthesis: Law and Policy in Higher
Education, edited by G. Pavel). It mentions ten principles: affirm the impor-
tance of academic integrity; cultivate a love of learning; treat students as in-
dependent persons; create an atmosphere of trust in the classroom; encourage
students’ responsibility for academic integrity; formulate clear expectations for
students; develop fair and relevant forms of evaluation; limit opportunities for
academic dishonesty; challenge academic dishonesty when such cases occur; help
define and maintain common university standards of academic integrity (Tsentr
akademichnoyi dobrochesnosti, n.d.).

The beginning of the development of academic integrity in Ukrainian science
and education should be considered the adoption of the Code of Ethics of the
Ukrainian Scientist in 2009 at the general meeting of the National Academy of
Sciences of Ukraine, which defined the general principles of the scientific work,
emphasizing that “the scientist is morally responsible for consequences of his/
her activities that can affect the development of mankind, nature conservation
and spiritual and cultural heritage ...” (“Etychnyy kodeks”, 2009). It is difficult
to disagree with this statement (Nedohibchenko, 2017).

We believe that the adoption of the Code of Ethics of the Ukrainian
Scientist was a significant step forward to further consolidate the definition of
the “academic integrity” at the legislative level, which included such components
as academic plagiarism and self-plagiarism. It took the legislator nine years to
improve the regulations in the sphere of science and education, and in 2017 the
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concept of “academic integrity” was defined for the first time at the legislative
level in the Law of Ukraine “On Education”. Prior to that, no normative docu-
ment disclosed the concept of “academic integrity”, or contained it at all. Later,
this term was reflected in the Law of Ukraine “On Higher Education”.

Therefore, in accordance with Art. 42 of the Law of Ukraine “On Educa-
tion” and Art. 1 of the Law of Ukraine “On Higher Education”, the academic
integrity is a set of ethical principles and statutory rules that must guide the par-
ticipants in the educational process during training, teaching and scientific
(creative) activities to ensure confidence in learning outcomes and/or scientific
(creative) achievements (“Pro osvitu”, 2017). At the same time, the Laws of
Ukraine “On Higher Education” together with the Law of Ukraine “On Copy-
right and Related Rights” also contain certain tools to prevent violations of the
academic integrity.

The consolidation of the concept of “academic integrity” at the legislative
level has determined the development of the entire national education system,
where academic integrity is now a legitimate requirement, the value of which is
to build confidence in learning outcomes and scientific achievements. Part 4 of
this article also identifies the main violations of the academic integrity that can
be resorted to by participants in the educational process, in particular: academic
plagiarism, self-plagiarism, fabrication, falsification, cheating, deception, bribery,
biased evaluation (‘“Pro osvitu”, 2017).

From the above we can conclude that the concept of the “academic integrity”
etymologically consists of two words “academic” and “integrity”, which makes
it an ethical and scientific concept, and such types of violations of academic in-
tegrity as academic plagiarism, self-plagiarism, fabrication, falsification, deception,
bribery makes it a legal category. In our opinion, academic integrity is both a
scientific/educational and ethical/legal concept that is related to scientific decency,
including educational decency, and has a close connection with the intellectual
ownership. The observance of academic integrity by scholars and educators refers
not only to the moral principles and protection of the interests of others, but also to
the honor and dignity of a person who follows the principles of academic integrity
and contributes to the formation of his/her reputation in science and education.

Definition of “academic plagiarism” and “self-plagiarism”

The legislator introduces a new concept of violation of academic integrity,
such as “self-plagiarism”, which has caused a lot of discussion in the scientific
community. This is due to the fact that the concept of “self-plagiarism” is new
to the legislation of Ukraine and is not reflected in the Law of Ukraine “On Copy-
right and Related Rights”. Moreover, Ye. Nedohibchenko (2017), having studied
a number of laws and regulations on secondary education and higher education
in such countries as Germany, Great Britain, the United States, Canada, etc., argues
that the concept of “self-plagiarism” has not been detected in any legal act. The
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large explanatory dictionary of the modern Ukrainian language also does not
contain the definition of “self-plagiarism”.

Etymologically, the concept of “self-plagiarism” consists of such parts as
“self” and “plagiarism”, so to clarify the essence of the concept of “self-plagiarism”
and to avoid ambiguous interpretations, we propose to analyze the concepts of
“plagiarism” and “academic plagiarism” and compare them with the concept of
“self-plagiarism”. Every researcher who considers the problem of plagiarism in
one way or another, notes that this phenomenon is ancient and is associated with
the emergence of writing (Kovalova, 2013), as well as transnational and universal,
because the use of plagiarism is, without a doubt, a problem of many univer-
sities of the world (Ryzhko, 2016). However, the figure of the author, according
to Roland Barthes, emerged only in the New Age, when the society began to
consider the benefits of a “human personality” (Romantsova, 2018).

In accordance with Art. 50 Part 1 paragraph ¢ of the Law of Ukraine “On
Copyright and Related Rights”, plagiarism is the publication, in whole or in part, of
someone else’s work under the name of a person who is not the author of this
work. A. Stefan notes that the legislative definition allows to identify the following
three characteristic features, which together form the legal structure of plagiarism:
illegal use of someone else’s work; indication of the name of the person who is
not the author of the used work; promulgation (publication) of an object that is
a complete reproduction of someone else’s work or which includes someone
else’s work (works) or a part (parts) thereof (Shtefan, 2016).

In our opinion, the definition of the concept of “plagiarism”, which was pro-
posed by H. Ulyanova, who considers plagiarism as a “social, ethical and legal
category” and gives the following definition: “it is a complex socio-ethical, legal
phenomenon in the field of intellectual ownership, which can be considered as:
infringement of the copyright of the creator of the original text; abuse of the
right to freedom of creativity by a person who commits plagiarism; violation of
the rights of consumers of intellectual/creative activity; violation of the public
order (interests of the society and the state) — in cases where authorship is given
public importance” (Ulyanova, 2015).

Thus, the concept of “plagiarism” simultaneously contains two categories:
the socio-ethical and the legal ones. The legal is related to the observance of
copyright, and the socio-ethical to the observance of the academic integrity. In turn,
the concept of “academic plagiarism”, in addition to these two categories, also
includes a scientific category, as its scope is much narrower and relates to the
publication of scientific (creative) results.

In accordance with Art. 42 Part 4 of the Law of Ukraine “On Education”,
academic plagiarism is “the publication (partial or complete) of scientific (creative)
results obtained by others as if a result of their own research (creativity), and/or
reproduction of published texts (published works of art) of others authors without
indication of authorship” (“Pro osvitu”, 2017). A similar wording is contained
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in Art. 69 Part 6 of the Law of Ukraine “On Higher Education” (“Pro vyshchu
osvitu”, 2014).

By analogy with A. Stefan’s definition of the characteristic features of the
legislative definition of “plagiarism”, we propose to identify the following cha-
racteristic features of the legislative definition of the “academic plagiarism”, which
together form the legal structure of academic plagiarism: a narrow object of
academic plagiarism, i.e. mainly scientific results; scientific (creative) results are
obtained not only as a result of creative activity, but also as a result of con-
ducting relevant research, including scientific; a limited number of subjects that
can involve academic plagiarism and a limited number of objects, the results of
scientific (creative) research which can become objects of academic plagiarism,
namely: scientists, graduate and undergraduate students and other educators;
misuse (publication) of such results may be complete (a full reproduction of
someone else’s scientific (creative) results) or partial (publication of scientific
(creative) results, which include someone else’s work or part thereof), indica-
ting the name of the person who is not the author of the mentioned scientific
(creative) result.

It follows from the above that the concept of “plagiarism” contained in
the Law of Ukraine “On Copyright and Related Rights™ is significantly narrower
than the understanding of academic plagiarism in educational laws. At the same
time, the scope of the concept of “plagiarism™ is much wider than the scope of
the concept of “academic plagiarism”. The academic plagiarism is limited to
objects (results of scientific (creative) activity and research), range of subjects
(scientists, graduate students, undergraduate students, etc.) and areas of applica-
tion (scientific and educational). It is important to note that the academic pla-
giarism should not be equaled to copyright infringement.

V. Bakhrushin in his article “Academic plagiarism and self-plagiarism in
science and higher education: the legal basis and world experience” identifies
significant differences between the copyright protection and the academic pla-
giarism, which are as follows (Bakhrushyn, 2018): 1) protection of copyright and
related rights relate primarily to the personal intangible and tangible ownership
of copyright and related rights, while the rules on academic plagiarism are aimed
not at them but at those who violate the academic integrity; 2) the academic pla-
giarism is considered a violation of the ethical norms of the academic commu-
nity, while a copyright infringement is a delinquency; 3) the requirements for
academic integrity provide for the provision of correct references to the actual
authors of the works, and not to persons who may be the copyright owners; 4) the
copyright has a limited validity period and after its expiration the use of the
work is allowed without the consent of the authors or their successors and without
payment of appropriate remuneration. But this does not eliminate the need to refer
to the authors. Lack of proper references is a major feature of academic plagiarism.
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In addition, according to Art. 52 Part 2 of the Law of Ukraine “On Copy-
right and Related Rights”, the subjects of copyright and/or related rights may
apply to the court or other competent authorities to protect their rights. But the
law does not provide for the possibility of bringing violators to justice without
recourse to the subjects whose rights have been violated (Bakhrushyn, 2018).
Moreover, Art. 433 Part 3 of the Civil Code of Ukraine directly excludes ideas,
processes, methods of activity or mathematical concepts as such from the objects
of copyright, but it should not prevent their identification as academic plagiarism in
cases of lack of proper references to real authors in academic works (“Tsyvilnyy
kodeks Ukrayiny”, 2003).

Thus, when it comes to the relationship between the concepts of “pla-
giarism” and “academic plagiarism”, they should be correlated as “the whole” and
“a part”. Academic plagiarism is a type of plagiarism and is an instance of the
violation of academic integrity in the scientific community.

Etymology and the origin of the concept of “self-plagiarism”. The ap-
propriateness of using the term “self-plagiarism”

The Law of Ukraine “On Education” defines the concept of “self-pla-
giarism” as the publication (in part or in full) of their own previously published
scientific results as new scientific achievements. The same definition is duplicated
in the Law of Ukraine “On Higher Education” (“Pro osvitu”, 2017). At the same
time, it is interesting that the concept of “self-plagiarism” is not contained in
any other legal act, including the Law of Ukraine “On Copyright and Related
Rights”. In addition, this concept is new not only for legislation but also for scien-
tific doctrine. The large explanatory dictionary of the modern Ukrainian lan-
guage also does not define “self-plagiarism”.

From the above it is obvious that the legislator applies the concept of
“self-plagiarism” only to scientific results, while the world practice extends it to
other activities, in particular, creative activity. Ye. Nedohibchenko studied a
number of laws and regulations on secondary education and higher education in
Germany, Great Britain, USA, Canada and other countries. However, the concept
of “self-plagiarism” is not contained in any of their normative acts (Nedohib-
chenko, 2017). The term “self-plagiarism” is of English origin and first appeared in
the United States, however, no glossary defines the term. Ye. Nedohibchenko
claims that the concept of “self-plagiarism” belongs to the student jargon (Nedo-
hibchenko, 2017).

Unlike the concept of “plagiarism”, which has a socio-ethical and legal
category, the concept of “self-plagiarism” is scientific and educational and is
directly related to scientific (creative) results and violations of the principles of
the academic integrity by duplicating the publication. The introduction of the
concept of “self-plagiarism” is necessary precisely for the proper observance of
the academic integrity, because self-plagiarism reduces confidence in the results of
scientific results, misleads scientists who use works that contain self-plagiarism
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in their research. In addition, self-plagiarism contributes to an unreasonable increase
in the author’s scientometric indicators, which negatively affects the competi-
tiveness of scientists, in particular in obtaining funding for research, employment.

M. Roy in his article “Plagiarism and self-plagiarism: What the author should
know?” states the following: A key feature of all forms of self-plagiarism is the
existence of significant overlaps between publications, and most importantly,
the lack of a clear indication of the relationship between the various duplicates
or relevant documents. Due to this the word “concealed” should always be added
to these symbols (for example, a concealed duplicate publications, etc. As with
the traditional forms of plagiarism, the probable cause of self-plagiarism is the
desire of authors to increase the number of publications in their legacy (Roig,
2010).

Self-plagiarism should include also duplication of scientific results, dupli-
cation of publications, editing or supplementing data, submission of results con-
tained in previous work in reports on the implementation of scientific projects,
data editing, re-analysis of previously published data without reference to previous
publication of this data etc. It is important to note that the increase in information
on scientific research may make it difficult or impossible to interpret it correctly, as
the data may be incomparable, relate to non-identical objects, and so on. Re-
analysis of previously published data may be due to technological advance-
ments, new scientific developments, the emergence of new scientific theories and
others. When improving their previous work, it is necessary to distinguish between
the old and the new data and clearly define the relevance of their use.

Since according to the Law of Ukraine “On Education”, the concept of
“self-plagiarism” applies only to scientific works, it does not apply to the repro-
duction of other works, nor does it apply to the reproduction of scientific results
in non-scientific publications. It follows that the term “self-plagiarism” should
not be used in cases of failure to provide references to information about the
author’s scientific results, which have previously been published in non-scien-
tific sources, including social networks, media, educational and popular science
publications.

Conclusions

As a result of the study, it can be argued that the concept of “academic
integrity” etymologically consists of two words “academic” and “integrity”; it is a
scientific/educational and ethical/legal concept; it is related to scientific decency,
including educational decency, has a certain relation to intellectual ownership.
The observance of academic integrity by scholars and educators refers not only
to the moral principles and protection of the interests of others, but also to the
honor and dignity of a person who follows the principles of academic integrity
and contributes to the formation of his/her reputation in science and education.

The understanding of the concept of “plagiarism” contained in the Law of
Ukraine “On Copyright and Related Rights” is significantly narrower than the
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understanding of academic plagiarism in laws on education. At the same time,
the scope of the concept of “plagiarism” is much wider than the scope of the
concept of “academic plagiarism”. Academic plagiarism is limited to objects
(results of scientific (creative) activity and research), range of subjects (scientists,
graduate and undergraduate students, etc.) and areas of application (scientific
and educational). Thus, the concepts of “plagiarism” and “academic plagiarism”
should be correlated as “the whole” and “a part”. Academic plagiarism is a type
of plagiarism and is an integral part of the violation of academic integrity in the
scientific community.

We propose to highlight the following characteristic features of the legis-
lative definition of the “academic plagiarism”, which together form the legal
structure of academic plagiarism: a narrow object of academic plagiarism, namely:
misuse of creative, mostly scientific, results; scientific (creative) results are
obtained not only as a result of creative activity, but also as a result of relevant
research, including scientific; a limited number of objects that can involve aca-
demic plagiarism and a limited number of subjects, the results of scientific
(creative) research which can become objects of academic plagiarism, namely:
scientists, graduate and undergraduate students and other educators; misuse (pub-
lication) of such results may be complete (full reproduction of someone else’s
scientific (creative) results) or partial (publication of scientific (creative) results,
which include someone else’s work or part thereof); indication of the name of
the person who is not the author of the mentioned scientific (creative) result.

It has been found that the concept of “self-plagiarism”, which is reflected
in the Law of Ukraine “On Education”, is of English origin and first appeared in
the United States as student slang. No regulatory enactment of foreign countries
contains the concept of “self-plagiarism™, and it is newly introduced in the
Ukrainian legislation and has caused a lot of discussion in the scientific commu-
nity. The need to consolidate the concept of “self-plagiarism” has been caused
by a deep crisis of academic integrity in the scientific and educational environ-
ment. It is determined that adding information to previous scientific studies is
not always self-plagiarism. A reevaluation of previously published data may be
justified by technological advancements, new scientific developments, the emer-
gence of new scientific theories, etc. When improving one’s previous work, it is
necessary to distinguish between the old and the new data and clearly define the
relevance of their use.
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BUXOBAHHS OCOBUCTOCTI KPI3b ITIPU3MY
norJjasaiB BOJIOAUMUPA BEPHAICBKOI'O

Cbo2c00enns cmagumuv nepeo 1H00CMEOM CepUO3Hi 3A80AHH MA BUKTUKU,
noe 'sa3ami, 30KpeMa, i3 eKON02TUHHUMU NPOOIeMaMU, Wo CMAlU HACTIOKOM UC-
HAMCIUBO20 MA €KON02IYHO HeDe3neuno2o cocnooapiosants. Cb0200Hi 3HAUHA
yacmuHa HaceleHHs 3eMHOI Kyl nomepnac 8i0 necmayi NUMHOL 600u. 3aopyo-
HeHe HABKOIUUIHE cepedosuule 8NIUBAE HA 300P08 sl HACENeH s 3eMHOI Kyi. A
came 100CmMB0 NEPMAHEHMHO ONUHAEMbCS HA MeXCT Kamacmpogh. npooo6oIbuUX,
eKONI02TUHUX MOW0. Y makux CKIaOHUx ymoeax n00UHa MyCUms NepeocMuc-
JUMU HACTIOKU CBOEI 20CN00APCHKOI JisIbHOCMI ma 635mu Ha cebe 8i0Nnosi-
oanbHicmb 3a 6ce dcuge, wo Hacense nianemy 3emns. Ha ypomy nazonouryeas
we eenuxuti mucaumens Kinys XIX — novamky XX cm. B. Bepnaocekuii. Jlroouna
NOBUHHA YCBIOOMUMU HEOOXIOHICMb 3MIH Y C8IMOGIOuymmi ma ceimobdbauenui. A
ye, C80€I0 4epaoio, CMasUmMs HO8I 3a60AHHS Neped CYUACHOIO 0C8IMOI0, SIKA MAE
cghopmysamu HoocghepHull c8imoeasi0 KOAHCHOT 0cobUCmocmi.

Mema cmammi nonseae y euceimienni noenadie Bonooumupa Bepnaocekoeo
Ha oceimy ma euxoeanHs. l1lo2na0u Ha uxo8anHs ocobucmocmi y meopuii cnao-
WUHT MUCTIUmesa po321a0aiomovcs 8 KOHMeKCMi po3eumKy Hoocgepu K emany
esonoyii biocghepu, BUPIUATLHUM YUHHUKOM PO3BUMK) SKOI CMAE pPO3YMHA
J00CbKa OisibHicmb. JJo8e0eHo, wo NOKpauwjeHHs dcumms arooel Modice 8io-
Oysamucs 6HACIIO0K 3pOCMAHHI HAYKOBUX 3HAHb. /15 Yyb020 8ANHCIUBO 3MIHUMU
cucmemy oceimu, NOCMIUHO YOOCKOHATIO8AMU, NIOBUULYBAMU POb iT I 3HAYEHHS.
Bona nosunna emintoeamu y cobi e nuute nesny inghopmayiro, aKoi cmae wopazy
Oinvute, ane U YiHHICHI OpiEHMUPU, cepeld AKUX 0COOIUBOI 8acu HA0A8as 6A30-
8UM — OYXOBHOCMI, MOPANbHOC, CYMAHIZMY.

Buoineno ioei' B. Bepnaocvroeo, akmyanvhi ons cyyachoi oceimu. OcKinbKu,
HA NepeKoHaHHs MUCIUMENs, 8 YMOBAX HOOChepu 3POCMAE POoib TH0O0CMBd, sKe
Mae cmamu BUPTULATLHUM YUHHUKOM PO3BUMKY ma 30epedicenHs biocgepu, yue-
HULL CMOoA8 HA no3uyii HeoOXIOHOCMI PI3HOOIUHO20 PO3BUMKY KOJICHOI 0cobuc-
mocmi. L[innicne cmaenenHs 00 JOOUHU, WO € HACKPIZHUM ) npaysax B. Bep-
HAOCbKO20, CNOHYKAE 00 NOULYKY BUXOBHO20 IHCMPYMEHMApIto, AKUll 003601U8
ou suxosamnyesi giouygamu cebe NOBHOYIHHUM YUACHUKOM BUXOBHO20 Npoyecy, y
AKOMY 8paAxos8ysanucs 6 tio2o nompeobu ma iHmepecu.

loseodeno, wo y npoyeci euxosanns mae popmysamucs HoocghepHe muc-
JleHHs1 ocobucmocmi. Ananiz cnaowunu B. Bepnaocbko2o 00360116 Koncmamy-
gamu. IHOOUHA 3 PO3GUHYMUM HOOCGHEPHUM MUCTEHHAM — Yye PISHOOIMHO pO38UHEHA
ocobucmicmob-meopeysb, THOOUHA-2YMAHICT, THOOUHA-0eMOKpAm, KA 8i0CMOIE
i0eanu bpamcmea i c60600u.

Knrouosi cnosa: B. Bepraocwkuil;, Hoocghepa; HOOCHepHe MUCTIeHHS, HAVKA,
OVYXO0BHICMb,; PI3HOOIYHO PO38UHEHA OCOOUCMICMb.
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EDUCATION OF A PERSON IN VIEW
OF VLADIMIR VERNADSKY

Nowadays, the humanity faces serious problems and challenges, including
environmental problems resulting from debilitating and environmentally unsafe
economic activities. At present, much of the world’s population suffers from a
shortage of drinking water. A polluted environment affects the health of the
world’s population. And humanity itself is constantly on the verge of disasters:
food shortage, environmental catastrophes, etc. In such difficult conditions,
people must reinterpret the consequences of their economic activities and take
responsibility for all living things that inhabit the planet Earth. This was em-
phasized by a great thinker of the late nineteenth — early twentieth century V. Ver-
nadsky. One must be aware of the need for changes in worldview. And this, in
turn, poses new challenges to modern education, which should form the noospheric
attitude of each individual.

The purpose of the article is to highlight the views of Vladimir Vernadsky
on education and upbringing. The great thinker’s views on the education of an
individual are considered in the context of the development of the noosphere as
a stage in the evolution of the biosphere, a decisive factor in the development of
which is the intelligent human activity. It has been proven that the improvement
of people's lives can occur due to the growth of scientific knowledge. For this
purpose, it is important to change the education system, and constantly improve
and increase its role and importance. It must envision not only certain informa-
tion, the amount of which is constantly increasing, but also the values, among
which a special importance is attached to the basic ones, i.e. spirituality, mo-
rality, humanism.

The ideas of V. Vernadsky, relevant for modern education, are highlighted.
Because, according to the thinker, in the noosphere, the role of humanity is
growing, which should be a decisive factor in the development and preservation
of the biosphere, the scientist stood on the position of the need for a universal
development of each individual. The value attitude to the human being, which is
pervasive in the works of V. Vernadsky, encourages the search for educational
tools that would allow the pupils to feel competent participants in the edu-
cational process, which would take into account their needs and interests. It is
proved that in the process of education the noospheric attitude of a person
should be formed. An analysis of V. Vernadsky’s legacy revealed that a person
with a developed noospheric attitude is a multifaceted personality, a creator, a
humanist, a democrat who supports the ideals of brotherhood and freedom.

Key words: V. Vernadsky; noosphere; noospheric attitude; science; spiri-
tuality; universally developed personality.
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Introduction

The present situation poses serious challenges for humankind. They are, in
particular, related to environmental problems resulting from debilitating and
environmentally unsafe economic activities. The human intervention in nature
nowadays leads to complex consequences that will be felt for decades and even
centuries (Kern, 2020). Scientists are alarmed by the growing degradation of the
environment. They draw attention to the significant pollution of water and soil,
deforestation, the use of substances that negatively affect the ozone layer of our
planet, etc. At present, much of the world’s population suffers from a shortage of
drinking water. A polluted environment affects the health of the world’s popu-
lation. As a result, scientists estimate that the number of children with physical
and/or mental disabilities or other health restrictions has increased several times in
recent decades. And the humankind itself is constantly on the verge of disasters:
food shortage, environmental catastrophes, etc.

In such difficult conditions, people must rethink the consequences of their
economic activities and take responsibility for all living things inhabiting the
planet Earth. This was emphasized by a great thinker of the late nineteenth — early
twentieth century V. Vernadsky. One must be aware of the need for changes in
worldview. And this, in turn, poses new challenges for modern education, which
should form the noospheric attitude of each individual.

According to S. Ivanov (2004, p. 46), the main features of the noospheric
attitude include the following: it is based on the leading ideas of the philosophy
of cosmism (total unity, anthropocosmism, panethics, active evolution, etc.); the
integrity and integrativity of different branches of knowledge (scientific, humani-
tarian, religious, philosophical); people’s awareness of themselves and their place
in the world, their purpose; following the norms of socio-natural (noospheric)
ethics, their practical observance in one’s actions. A search for sources of noospheric
attitude leads to the scientific legacy of V. Vernadsky. In his works we can find
answers to questions about the sense of human life, the ways to form a new type
of personality capable of living and acting in the noosphere.

An analysis of recent research and publications. V. Vernadsky’s ideas,
important for education and upbringing, have been studied in the works of
M. Diachenko-Bohun, M. Poliuzhyn, A. Sova, O. Stoliarenko, and others.

In particular, A. Sova identifies the prerequisites for the creation of the
noosphere, which, in our opinion, have an impact on education. These are, in
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particular, the following ideas: the humankind has become a single whole; trans-
formation of the means of communication and exchange; discovery of new energy
sources; increase of the welfare of the people; equality of all people; exclusion
of wars from the society. The essence of the noosphere is formulated by the
scientist as follows: “if the coherence of processes occurring in inanimate nature IS
provided by self-regulation mechanisms, the coherence of environmental charac-
teristics can be achieved by reason and will” (Nevmerzhytska, 2013, pp. 49-50).

The belief in the omnipotence of man, which is basic in the worldview,
asserted by V. Vernadsky, is noted by O. Stoliarenko. The researcher writes that
V. Vernadsky became one of the first scientists in the twentieth century, “who
substantiated a new view of the scale of human activity, according to which hu-
mans are more organically inscribed in nature than previously thought, and the
mind is not just a mirror-like appendage of nature, but also one of the factors of
cosmic evolution of the world” (Stolyarenko, 2002, p. 28). “The Anthropocene
has emerged as the paradigm of rupture, materiality, and warning; the Noosphere
as the paradigm of development, mind/culture, and hope” (Shoshitaishvili, 2020).

M. Poliuzhyn states: V. Vernadsky’s ideas “are reinterpreted in the system of
noospheric education, upbringing, physically and morally healthy human deve-
lopment”. The noospheric education takes into account everything — the socio-
economic situation in the country, the specifics and characteristics of regional
education, the resources for education. Taking into account the socio-political,
economic, pedagogical conditions of education, making the most of the available
resources and opportunities, the noospheric education can provide the best result
for the specific conditions of its implementation (Polyuzhyn, 2011, p. 354).

Since the research of modern scientists focuses mainly on the study of Ver-
nadsky’s personality as a researcher in the natural sciences, as well as the his-
tory of science, or on the development of the basic principles of the noospheric
education based on the scientist’s views on the noosphere, we consider it appro-
priate to focus on education of a personality through the prism of the ideas of
the outstanding scientist. After all, it is in this perspective that the legacy of the
thinker is insufficiently studied.

The purpose of the article is to highlight the views of Vladimir Vernadsky
on education and upbringing.

Volodymyr Vernadsky (1863-1945) was an outstanding thinker whose
ideas were based on the idea of the world as a whole, the active and creative
nature of the evolution of the wildlife, the society, and the human civilization.
Although he was born in St. Petersburg, his life is closely connected with Ukraine.
It was here, in the Poltava Province, that the Shishaky hamlet belonging to the
Vernadsky family was located, to which they had moved from Vernadivka. During
the rule of Hetman P. Skoropadsky he was elected the president of the newly
established Ukrainian Academy of Sciences (1918). At the same time he lectured
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at the University of Kyiv. And the next year he moved to the Crimea to lecture
at the Tavriya University in Simferopol. Already in 1920 he was elected the rector
of the university. The scientist later returned to Petrograd and his further life
was connected with Russia.

Vladimir Vernadsky: views on the education of an individual in the
context of the development of the noosphere

The central idea of V. Vernadsky’s works is the idea of the unity of the
biosphere and humankind. While solving it on a philosophical level, the scientist
wrote: in an era of an exceptional flourishing of scientific thinking, the close and
deep connection of science with other currents of the human spiritual life is often
forgotten; hence we have to hear about the contradiction between the scientific
and the religious, between the scientific and the philosophical, and even between
the scientific and aesthetic worldviews. Sometimes we hear that the role of the
philosophical worldview and even the creative and nourishing role of philoso-
phy for humanity has been lost and must be replaced in the future by science.
Never before have we observed in the history of mankind the science without
philosophy and, studying the history of scientific thinking, we have always seen
that philosophical concepts and philosophical ideas included as a necessary ele-
ment that permeates the science throughout its existence (Vernadskiy, 1988b, p. 58).

An important concept that became system-forming in the works of V. Ver-
nadsky was the “noosphere”, which he considered as a stage in the evolution of
the biosphere, a decisive factor in the development of which is the intelligent
human activity. People by their work and their conscious attitude to life change
the earth, i.e. the geological area of life, the biosphere. It translates it into a new
state: by their work and consciousness the biosphere transforms into the noosphere
(Vernadskiy, 1994, p. 428).

The noosphere is determined by the development of civilization, consistent
with the nature and the cosmos, as well as with the human responsibility for
their own life and that of future generations. The scientist was one of the first to
consider living organisms in unity with the environment: people, like all living
things are not an environmentally independent natural object (Vernadskiy, 1999,
p. 13). Moreover, all life on Earth is also interconnected: from microbes (and
even viruses) to humans (Vernadskiy, 1997, p. 141). In fact, we are even now
facing a situation where the pandemic of corona virus infection has influenced
not just individuals, but entire countries or even continents. People live in nature.
It, on the one hand, affects them, and on the other — depends on them.

Therefore, people are fully responsible for the result of their activities in
the environment. At the same time, in the notion of the “noosphere”, Vernadsky
emphasized the humanistic aspect, believing that it was a branch of human cul-
ture and a manifestation of human thought (VVernadskiy, 1997, p. 428).

The thinker was convinced that values and ideals are created by the masses,
and therefore produced by life itself. In a letter to V. Vodovozov, he wrote: and
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this work [of a set of individual units — N. O.] produces the forms of poetry, so
incomparable, wonderful; this work achieves a well-known social knowledge,
which is expressed in other laws, in other customs, in other ideals; it develops the
concept of beauty and many others, which we accept (Vernadskiy, 1988a, p. 398).

At the same time, the scientist was aware that unfavorable living condi-
tions lead to the creation of anti-values that will negatively affect both the public
life and the educational process. Thus, during the turbulent revolutionary years,
V. Vernadsky wrote in his diary: all the villages are full of debris from looting.
Adolescents are involved in robberies, and we have very serious consequences
as a result. Syphilis and disease, debauchery and justification of robberies — the
ground on which a new generation is built (Vernadskiy, 1994, p. 50). A year and
a half later, a diary entry about educational ideals appears: looking closely at
young people, we see in many of them the loss of an ideal without replacing it
with a new one. Will business be an ideal? (Vernadskiy, 1994, p. 136). And as a
conclusion, we come across the phrase: a strange irony of fate — what the Russian
liberation movement has come to — a complete disregard for human conditions
of existence. There is more and more hatred, indifference to life, and dull despair
within the society and among the people. The wild instincts of self-preservation
are rising. It reminds us of what cultural peoples and societies had to go through
when they were captured by other conquerors, with a different ideology (Ver-
nadskiy, 1994, p. 136).

In the process of finding ways to improve the life situation of people, V. Ver-
nadsky came to the conclusion that the growth of scientific knowledge can
serve this purpose. To do this, it is important to change the education system,
constantly improve, increase its role and importance. It must embody not only
certain information, the amount of which is constantly growing, but also the va-
lues, among which he attached special importance to the basic ones, i. e. spiri-
tuality, morality, humanism. In his opinion, they should become an alternative
to technocracy and scientism (Nevmerzhytska, 2013, p. 163).

Moreover, the scientist did not consider the knowledge a factor in educa-
tion. After all, the latter can be based on a religious basis, as well as on a huma-
nitarian or civic basis, because one of its tasks is to understand the sense of life,
and the purpose of life must go through education. This goal can be provided by
religion (in a broad sense), by the work for the benefit of mankind, can be put
forward by the civil society. And in conclusion, the thinker says: | think it should
be an axiom: education of a person can be based only on the study of life, ideas,
and the human history. Without denying the natural sciences, he, however, argued
that education can not be organized solely on their basis (\VVernadskiy, 2000, p. 12).

According to the philosopher, the humanization of education is one of the
means of developing high morality, new universal ideals and values. V. Ver-
nadsky’s credo, as noted by M. Drobzhev (2009, p. 189), was that the living
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conditions of the people could be dramatically improved by raising the cultural
level of the masses, the level of democracy, the spiritual development of an in-
dividual, the totality of meaningful actions of the humankind.

The scientist valued every person, emphasizing the need to protect and
respect every free human personality. He realized that the man is not only related
to the nature, but also to the society. Therefore, he wrote that education should
prepare people for life, create a personality in the society (Pisma N.E. Vernad-
skoy, 1991, p. 111).

Everyone’s task should be to bring the greatest possible benefit to others.
In particular, they must be involved in the creation of spiritual values that emanate
from a human person, and not from any form of state or social life (\Vernadskiy,
1994, p. 90). Their happiness lies, according to the philosopher, both in the
intellectual and artistic outlook, and in the material welfare; the intellectual out-
look is the science; the artistic outlook is the arts, poetry, music, painting, sculpture
and even religion — the world of human imagination, the world of ideals and the
most pleasant dreams; the material welfare is needed to a lesser extent, because
it recedes into the background, but its necessity is quite great and it is
impossible to do without it (\VVernadskiy, 2000, p. 113).

Challenges of modern education in the context of Vladimir Vernadsky’s
ideas

V. Vernadsky believed that over time, humanity will learn to live in har-
mony with the nature, and such shameful phenomena as war, murder, barbarism
will be excluded from the life of the society. He was convinced that the common
sense, as well as the rational will, would still win. However, the present realities
indicate that the humankind has not reached the level of development that the
great thinker wrote and dreamed of. It is obvious that this state of affairs actualizes
the development of the theory and practice of education, which, in particular,
can and should be based on the views of V. Vernadsky. Because, according to the
thinker, in the noosphere, the role of humankind is growing, which should be a
decisive factor in the development and preservation of the biosphere, the scientist
stood on the position of the need for a versatile development of each individual.
This idea remains relevant for the modern pedagogy.

Within the noosphere, according to the scientist, the role of the human
mind is growing, the development of which is impossible without a full-fledged
intellectual education of the individual. In this context, it should be noted that
V. Vernadsky was strict to himself. He outlined a program of his own life, which
included the strengthening of character (he referred to such traits as openness,
courage in expressing his own opinions, defending his own views, indepen-
dence) and the development of intelligence (learning philosophy, mathematics,
music, arts, etc.). The best opportunity to build one’s own life is the opportunity
to be independent. And for this one needs to have a powerful intellect, know-
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ledge, talents. He also valued the sincerity and integrity of the human persona-
lity (Vernadskiy, 2000, pp. 217-218).

He emphasized the importance of work, on which the development of the
noosphere largely depends. It is obvious that the formation of the work culture
and diligence is ensured by the labor education. It is important that the scientist
has repeatedly emphasized the importance of creativity in both physical and in-
tellectual work. V. Vernadsky’s reverent attitude to the nature is well known.
Today, we are often faced with consumer attitudes towards natural resources,
environmental pollution and so on. Therefore, the need for the ability to pursue
economic activities competently in the environment actualizes the need of eco-
nomic education of an individual. He stated the need for the development of
human traits, and thus supported the ideals of moral education. As V. Vernadsky’s
contemporaries mentioned, he was also characterized by decency, modesty, sin-
cerity, kindness, respect for others, unpretentiousness, etc.

He attached considerable importance to arts, believing that the Tretyakov
Gallery could give much more than thousands of people for the development of
a free personality. He loved classics and Ukrainian folk songs, he appreciated
painting, sculpture, and literature. His daughter N. Vernadskaya-Toll mentioned
that he loved the works of Mozart, Bach, Beethoven, but a new tone of Bartok’s
work was alien to him. He appreciated the Ukrainian poetry, in particular, the
works of Taras Shevchenko. He loved the theater and Italian opera (\Vernadskiy,
2000, pp. 156, 161). Thus, it can be argued that V. Vernadsky proved the rele-
vance of aesthetic education by his own life.

His ideas about the interconnectedness and interdependence of all living
things on the planet Earth, the impact of humans on nature, habitat and human
ecology, and thus the global processes taking place on our planet, allow scien-
tists to understand the relevance of the environmental, valeological and physical
education. He himself, according to his daughter’s recollections, was extremely
reverent to all living things — animals, flowers, forests, feather grass, steppe,
sky and stars. He did not perceive and very painfully experienced the senseless
destruction of life and the living, and taught the children to love and treat all
living things with care (VVernadskiy, 2000, pp. 158-159).

The idea of a versatile and harmonious development of personality is still
extremely relevant today. And the views of a number of Ukrainian teachers are
in agreement with the ideas of V. Vernadsky. In particular, the ideas expressed
in the works of 1. Anosov and M. Elkin (2013), I. Bekh (2006), E. Holoborodko
(2015) and others are very interesting.

The value attitude to the man, which is pervasive in the works of V. Ver-
nadsky, encourages the search for educational tools that would allow the pupils
to feel like competent participants in the educational process, which would take
into account their needs and interests. Obviously, the modern pedagogy is based
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on a subject-subject approach to education. And in this it agrees with the views
of the thinker. However, in our technocratic era, it is necessary to continue the
search for educational tools for the development of human qualities in man, the
crystallization of absolute eternal values as important life landmarks of an indi-
vidual. This, in particular, is emphasized by I. Bekh (2006), M. Zhurba (2015),
G. Soroka (2002) and others.

In the process of education the noospheric attitude of an individual should
be formed. Therefore, people must be able to comprehend natural, humanitarian,
philosophical, religious, environmental and moral problems, and solve them based
on a holistic worldview. A person with a developed noospheric attitude should
be aware of the relationship between the physical and the spiritual, the human
and the animal, because this is an important condition for the development of
responsibility for one’s actions and deeds. The ability to self-reflection and self-
realization, the awareness of one’s own role and place in the world should be-
come extremely important for people. In their actions and deeds, they must be
guided by the principles of morality, spirituality, humanism and democracy. The
active commitment of an individual to the universal culture should not be limited to
consumption. They must be able and strive to create individual patterns. A per-
son with a developed noospheric attitude is a multifaceted creative person, a hu-
manist, a democrat who defends the ideals of brotherhood and freedom.

Conclusions

An analysis of V. Vernadsky’s views shows their importance in the subject
field of pedagogy, in particular the theory of education. Although the researcher
was primarily interested in the problems of natural sciences, as well as the
history of pedagogy, he expressed valuable ideas useful for improving the modern
education. The ideal of humanity formulated by him — humane, democratic,
tolerant, which does not accept violence, war and barbarism — even today remains
unattainable. Thus, the ideas of educating the values of a person, their versatile
development, the subjective attitude to each person, which leaves its mark on
the educational tools remain relevant for the modern pedagogy and can be very
productive not only for the theory but also the practice of education.
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SAKICTh BUII[O1 MFiIlI/I‘IHOi OCBITH B HIMEYYHHI:
PEAJIII TA OCOBJIMBOCTI

YV cmammi npoananizoeano pieenv niocomoexku mavOymuix jaikapie y
Himeyuuni, axuii 6azyemvcsa Ha HAYKOBIll OCHO8I mMa 2apaHmoBarill AKocmi nio-
2omoeku axisyie meouyunu. O6IPYHMOo8ano, wo meouune HagyanHs 3aKiaoae
HeoOXiOnutl ynoamenm Ons1 MeOuuHoi npoghecii 6 cepedosuwyi, sike Xapax-
MepU3yEMbC WUBUOKUM HAYKOBUM NPOSPECOM. YCBIOOMNEHHS HEMONMCIUBOCHI]
ONMUMANbHOI peanizayii USHAYEHUX HANPAMI8 YOOCKOHANEeHHs cucmemu npoge-
CItIHOI ni020MOBKU MAUOYMHIX NIKApi6 8 YMO08AX MpaoUuyiiHux HAGYANbHUX
NIAHIG, HEe36aNCalO4U HA iX OHOBNIEHHS 8IONOBIOHO 00 HOB020 3AKOHOO0ABCMEA,
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3anponoHo8aHo 020 po3pooOKU Ul NApalevbHoi peanizayii eKCnepumMenmalbHux
HABYAILHUX NAAHIB, WO 30IUCHIOEMbCS 811000 qbe()epafzbnoi' 3eMi, 8 AKIU 3HA-
xooumwvcs 3BO. Obrpynmosano yini pegpopm ma ouiKy8aHUX pesynbmamie
SKICHO20 YOOCKOHATIEHHSI MEOUYHOI OC8IMU, 8Pe2yNI08AHHS MONCIUBOCHEU nepe-
X00y 610 eKChepuMenmanibHo20 00 MpaouyiuHo20 HABYANLHO20 NIAHY 3 YPaAXy-
BAHHAM BUMOZ RICAAOUNIOMHOI OCBIMU, 3APAXY8AHHS KIIbKICHUX [ SAKICHUX
NOKA3HUKIE NIO20MOBKU CMYOeHMI8, GUHAYEHO 00 €KMUBHI OYIHKU edeKxmue-
HOCMI HABYAILHUX NAAHIE Y npoyeci anpobayii ma peanizayii KiHyesux pe3yib-
mamis. Iloscneno, wo 00 mMeduyHoi keanigikayii nanexcamo K hopmy8anHs.
HABUYOK [ YMIHb 8 001aCmi HAYKOBUX OOCIIOHNCEHb, MAK i Ni020MOBKA Nepco-
HAY 0715 BUKIAOAHHS, HAYKOB8UX p0o36i0oK. [Ipogecopcbro-surnadaybruii ckiao
3abe3neyye BUKNAOAHHSA OA308UX NPeOMemie ma KIIHIYHUX OUCYUNIIH U UKIA-
O0aHHs npeomemis 00 KIIHIYHO20 Ma KIIHIYHO20 YUKIY 3a0e3neuyioms wmamHi
suxnaoaui. Axicna niocomoska gaxieys mac 8i0nosioamu cmaHoapmam UUoi
0C8imuU, aKaoemiyHuM 8UMO2aM, KOHCIMUMYYIIHOMY Npasy Ha meoudHe o0ciy-
208VBAHHSI.

Knrwowuoei cnosa: sxicme meduunoi oceimu, cucmema npogheciiinoi nio-
20MOBKU; MAUOYMHI NIKAPI, HABYATLHULL NIIAH.

QUALITY OF HIGHER MEDICAL EDUCATION IN GERMANY::
REALITIES AND PECULIARITIES

The article analyzes the level of future doctors’ training in Germany, which
is based on a scientific basis and guarantees quality of medical professionals’
preparation. It is substantiated that medical education is the necessary foun-
dation for the medical profession in an environment characterized by rapid
scientific progress. Awareness of the impossibility of optimal implementation of
certain areas of improvement in the system of professional training for future
doctors in the context of traditional curricula, despite their updating in accor-
dance with new legislation, offers a review of development and parallel imple-
mentation of experimental curricula by the federal state. It has been emphasized
the substantiation of the purposes of reforms and expected results of qualitative
improvement of medical education, regulation of possibilities under transition
from experimental to traditional curriculum taking into account requirements
of postgraduate education, enrollment of quantitative and qualitative indicators
of preparation of students, objective estimations of efficiency of curricula in the
process of testing and implementation of the final results. Medical qualifications
include both the formation of skills and abilities in the field of scientific research
and the training of personnel for teaching and scientific research. The teaching
staff provides the academic process for basic subjects and clinical disciplines
and the teaching of subjects for the clinical cycle is provided by full-time teachers.
High-quality specialist training must meet the standards of higher education,
academic requirements, and the constitutional right to health care.
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Introduction

Optimization of research in the field of improving the professional training
of future specialists and professional training in general pose challenges to the
educational system, which require first of all to address both the historical and
pedagogical heritage and the study of foreign experience on many issues. Such
an analysis will allow to identify the advantages and avoid miscalculations and
will promote the further development of quality vocational education. An im-
portant component of the domestic educational system is higher medical edu-
cation, aimed at high-quality reproduction of human resources in the field of health
care in Ukraine. The main directions of reorganization of the domestic system
of higher medical education are determined by domestic processes, and the choice
of European vision, and the benefits of global development. Such aspects include
bringing the structure, content and quality of medical education in line with
both state needs and the requirements of the health care system of international
standards. Modernization of the domestic health care system and, consequently,
medical education is complex and controversial (Shulha et al., 2020, p. 57; Vykh-
rushch et al., 2020, p. 278). It has undergone many changes, reforms, reorga-
nizations, which were caused by internal and external factors. The works of
M. Pirogov, V. Razumovsky, and V. Florinsky made a significant contribution
to the development of higher medical education in Ukraine. Some issues of deve-
lopment of higher medical education were studied by A. Bourke (1997), B. O’Brien
& K. Forrest (O’Brien et al., 2018), J. Powell & L. Graf (Powell et al., 2012),
O. Winkler & R. Sackmann (2020), H. Ertl (2005), J. Huisman, L. Meek and
F. Wood (2007). The relevance of retrospective assessment is due to certain
factors, as current situation places new demands on physicians in particular and
medical staff of any level in general, and a systematic assessment of the experience
in providing quality medical education will facilitate effective management
decisions.

Theoretical framework

Nowadays national higher medical education is marked by intensive reform
processes, which determine the relevance of research on the functioning and
reform of the system of professional training for medical personnel in deve-
loped countries of the world and Europe. References to experience in this area
from leading countries are frequent. Thus, the historical aspect and prospects for
the development of medical education in Canada aroused interest of T. Yerosh-
kina (Yeroshkina & Derevyanko, 2018); professional training of nurses in Ca-
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nadian universities became the topic of the thesis of Yu. Lavrysh (2009); trends
in the development of medical education in the Slovak Republic were analyzed
by S. Andreychin (Andreychyn, 2006); the structure of professional training of
future doctors, the peculiarities of state examinations in medical specialties in
Germany and Austria were studied in the works of G. Klishch (Klishch, Fed-
chyshyn, & Yelagina, 2017), N. Kuchumova (2012); hence the peculiarities of
the formation of higher medical education and the training of physicians in Great
Britain were researched by I. Palamarenko (Palamarenko, 2014). The study of
Germany’s experience in the field of development, formation, current trends,
the main achievements of the reform and modernization of higher medical edu-
cation is particularly relevant nowadays. According to German historians of peda-
gogy G. Buhler (1999), G. Gebert (1994), S. Kliesch (1990), S. Schliesfer (2003),
H. Shéfer (Schafer, 1998), D. Scheffner (1999) with the change of generations
in Germany not only the requirements for medical education were modified, but
also educational standards, focused primarily on the formation of knowledge,
skills and abilities in medical practice, which over time have become traditional
ones.

In “Educational Reforms in German Medicine (Studienreform in der deu-
tschen Medizin 1953-1959)” H. Shéfer analyzed the main problematic issues of
improving the system of professional training of future doctors in Germany.
The author was ready to solve the problem of such training, as he was included
in the work of the commission for the reform of medicine. As a representative
of the High Commission, while participating in the congresses of medical schools
in Germany he proposed the core solutions to address this issue. H. Shafer (Scha-
fer, 1998, p. 49) pointed out the unpreparedness of Germany in the 50s for a
constructive dialogue and interaction of the main subjects of higher medical
education in the country. The author proposed a comparative aspect of the German
system with the peculiarities of higher medical education in the United States in
the postwar period and pointed to the lack of intensity of the clinical and prac-
tical component and maladaptation to the legal framework.

Examining the development of medical education in Germany, G. Gebert
in his article “Reform of the Doctor’s Professional Training” (“Die Reform der
Ausbildung zum Arzt”) suggested considering the peculiarities of the functioning
and development of the system of medical training in Germany from another point
of view. He drew attention to the principles of medical practice that correspond
to traditional values and stressed the need for continuous self-improvement of
the doctor in the new environment, when the rapid development of medical bio-
logical sciences, information technology, changes in the organization and func-
tioning of health care. G. Gebert (1994) emphasized cooperation with other health
professionals, recommended that the rights of patients should be taken into
account, and emphasized the importance of undergraduate medical education as
a prerequisite for obtaining good medical practice.
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Another researcher S. Kliesch (1990) in his publication “The state of
medical education in GDR” (“Zur Situation der Arztlichen Ausbildung in BRD”)
described the content and organizational and methodological foundations of
medical education in higher medical institutions in Germany and noted the im-
portance of theoretical and practical training of a doctor who is able to perform
their duties professionally, has the basics and methods of medical thinking, has
a high level of knowledge, skills and abilities, able to implement the functions of
the medical profession independently in society. The author focused on proble-
matic issues, namely the lack of integration of natural, chemical and medical
disciplines, the excessive theoretical orientation of the clinical stages of under-
graduate training of future doctors, which, in turn, may reduce the motivation of
medical students for the future profession (Kliesch, 1990, pp. 144-145).

Our interest was generated by G. Biihler’s (1999) work ‘“Medical Education
and Reform in the Soviet Occupation Zone and the GDR (1945-1990)” (“Me-
dizinstudium und Studienreform in der BRD und in der DDR (1945 bis 1990))”
where the author analyzed the legislative regulations, curricula, level and main
trends in the training of future doctors. He drew attention to the continuity of all
stages of medical education, in accordance with the purpose and content, and
pointed to the full control of public authorities over medical education, which,
in turn, limited the academic rights and freedoms of universities and other higher
education institutions (Buhler, 1999, p. 36).

In the article “Medical education reform in Germany — aspirations and
hesitations” (“Die Reform des Medizinstudiums in Deutschland — Bestreben und
Bedenken”) D. Scheffner notes that during the 1960s and 1970s, about 200 con-
cepts and proposals for the reform of higher medical school, and its legal frame-
work was updated over the course of a century almost every three years. However,
the optimal conditions for the implementation of the reform in practice were
created only at the end of the twentieth century, due to the weakening of the
centralized regulation of medical education. In his work the scientist hopes that
higher medical schools in Germany, developing and implementing creative ideas
and innovative approaches will contribute to the progress of the German higher
medical education system, and thus the quality of the national health care system
(Scheffner, 1999, pp. 10-13).

In the works mentioned above special emphasis is put on the practical
activities of the teacher at the medical institution, because the quality of acquired
professional competence of the medical students depends on the teacher’s com-
mitment, the use of different forms and methods of work. This raises questions
about the assessment of the professional training of the teaching staff. The tea-
chers themselves have sometimes a negative attitude to innovative evaluation of
their work. An analysis of the experience of the German education system will
be useful to study this problem.
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Medical education in Germany, as in other European countries, has a well-
organized health care structure. A peculiarity of the German system is a clear
traditional heredity of treatment and a high level of health professionals’ training.
In the Netherlands, for example, or in the United Kingdom, health professionals
practice exclusively in hospitals and are involved there in appropriate systems
for providing quality services. The German health care system enables constant
professional and scientific activity of a doctor and against this background ensures
the quality of education and medical practice. Today we raise the issue of the
quality of medical education and consider how the state ensures the quality of
higher medical education, how higher education is funded according to the rating,
how intermediate and final exams are conducted and the results of medical
students who are responsible for medical training are evaluated, etc.

In Germany the practice-oriented vector of medical training prevails with
a special emphasis on the use of the latest technologies in the educational process,
the modern content of education and the compliance of teaching staff with modern
world requirements for such training. State legislative and regulatory documents
regulate the approaches and principles of the educational process in accordance
with the traditions and experience in medical education, as well as the dynamic
requirements of the health care system, technical capabilities of medical practice,
improving the scientific base of medical science (Fedchyshyn & Bychok, 2017,
p. 159).

Accordingly, higher medical institutions use official papers on the educa-
tion of these territories. Modern processes in the field of medicine place new
additional requirements in a globalized society. In addition to highly qualified
professional theoretical and practical training, teachers have the condition to acquire
computer technology skills, knowledge of foreign languages, etc. For example,
at the Medical Faculty of the Humboldt University’s of Berlin tradition is to award
the best professors and lecturers based on the results of a student survey. The
evaluation of the quality of the teaching staff is also determined by the scientific
activity, in particular the amount of funding for research, which is allocated by
interested organizations or enterprises, for example, drug development.

It is worth noting some innovations in the field of higher medical education
in Germany, namely, the Law on Attestation of Physicians (2002), which specifies
the goals of medical education, aimed at both physical health and mental &
spiritual health. Of course, the main goal of medical education in any society
remains common, we mean the practical training of a doctor capable of inde-
pendent responsible professional activity, postgraduate education and continuing
professional development. Such training is supported by the state and is carried
out at the medical faculties of universities. Given the demographic changes in
Germany, as well as epidemiological threats, new requirements are set for the
quality of training of doctors and health workers. That is why certain hopes are
placed on the non-state sector of medical education, but in compliance with all
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standards, which caused a “struggle” for guarantees of a high level of medical care,
regardless of the institutional and legal basis of education (Schliesfer, 2003).

Acquisition of medical education is regulated by the Regulations on licen-
sing of doctors and dentists who are granted the admission to the medical (den-
tal) profession. Medical education should provide the formation of basic know-
ledge, skills and abilities in all subjects necessary for effective comprehensive
services. This is primarily knowledge of the structure and functions of the body
in a state of norm and pathology; skills and abilities of diagnostic, therapeutic,
rehabilitation, preventive activities; awareness of the socio-economic consequences
of medical activities; possession of moral and ethical principles of medical activity;
understanding the impact of family, environment, society on health, organization
of health care, overcoming the consequences of the disease; skills of coopera-
tion with other specialists and practical experience of interaction with patients
and medical care based on an interdisciplinary approach. According to the data
from 2014 about 3% of students receive education in non-state medical institu-
tions in Germany. The Committee on Admission to Higher Education (Stiftung
fur Hochschulzulassung) determined 10.658 places for medical faculties and
2.119 for dental ones by state order for the 2014/2015 academic year.

In accordance with the EU Legislation on Medical Education in Germany,
nearly 300 places were allocated for medical faculties and 40 places for dental
faculties for non-state institutions. In recent years there has been an increase in
the number of non-state institutions. The reasons for the establishment of such
institutions are as follows: first, the effective operation of medical clinics con-
tributes to the growth of the amount of those who wish to receive medical edu-
cation; secondly, outside of large cities, the offers of non-state medical educa-
tion institutions help to eliminate the shortage of doctors, especially in rural areas;
third, non-state educational medical institutions are in demand among entrants
who do not meet the final grade set by the Admissions Committee, and fourth,
non-state medical institutions often offer students innovative curriculum concepts
in line with the needs of health education reform.

The Association of Scholars has different motivations for the lack of phy-
sicians in some hospitals, as well as in rural areas, the Advisory Council welcomes
the development of the health care system, but points out that the shortage of
physicians is a distribution problem that can to be solved, first of all, at the ex-
pense of subsidy policy. As a result, some academic medical schools grant the
status of university practice hospitals to rural or peripheral medical institutions.
Admission to public schools depends on the final assessment of the applicant. In
many cases, the authorization processes in the selection for universities change.

The Scientific Council welcomes all efforts in both the public and private
sectors to select students for medical facilities, as there is a significant mismatch
between supply and demand. Therefore, the Scientific Council recommended to
use the procedure of selection to universities according to the target directions
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of individuals for a certain medical profile. The need to reform medical edu-
cation is also noted by the Scientific Council, which has recently made every
effort to provide innovative approaches to the development of medical research.
In particular, universities, together with other medical training institutions, are
actively searching for new models of medical education and practice (Schlies-
fer, 2003).

Whereas the Scientific Council recognizes the significant potential contri-
bution of non-state higher medical institutions to the format of innovation, namely
the optimization of practical training of students (increase in the number of prac-
tical classes (45%), introduction of block practice, increase of sanitary service);
reorganization of the educational process on the basis of interdisciplinary and
problem-oriented approach; introduction of elective disciplines into the educa-
tional process; abolition of practical training after completion of undergraduate
education (Arzt im Praktikum); introduction of general medicine to the list of
compulsory and optional subjects during clinical and practical training.

Curricula for the training of doctors in Germany provide a patient-oriented
vector of studying, which, in turn, is enhanced by clinical and practical classes
(training at the patient’s bedside). Such implementation and approaches to curri-
cula are aimed at direct interaction of the doctor with the patient, observation,
communication, care. Thus, in the process of communication and interaction with
patients, future doctors develop a sense of responsibility for their professional
activities, competence, the desire to enrich their knowledge and self-improvement.
The curriculum intensifies the learning process by optimizing the environment,
atmosphere and activation of independent learning activities of students. The
main idea of improving the curriculum is the implementation of internationally
recognized principles of constructive learning, i.e. contextuality, cumulativeness,
interactivity, etc.

At the Medical Faculty of the Humboldt University of Berlin (Charite —
Universitdtsmedizin Berlin), which is a joint educational institution of the above-
mentioned university (Humboldt-Universitat zu Berlin) and the Free University
of Berlin (Freie Universitat Berlin), the general goal is defined as training doctors
to strengthen, maintain and restore health, well-being at the individual and social
levels. The purpose is specified by realization of such tasks as formation of basic
knowledge, abilities and skills in the field of family medicine; development of
the ability to understand and take into account the interests and needs of the
patient and his relatives in the process of practical professional activity; mas-
tering the skills and willingness to make adequate medical decisions, taking into
account ethical, legal, environmental, economic aspects; formation of skills of self-
assessment, self-reflection and teamwork; development of scientific thinking and
research skills; development of motivation and readiness for continuous profe-
ssional development.
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Medical qualifications include both the formation of skills and abilities in
the field of scientific research and the personnel training for teaching and scientific
research. The teaching staff provides the teaching of basic subjects of clinical
disciplines and the teaching of subjects for the clinical cycle is provided by full-
time teachers.

The aim of teaching these disciplines is to give medical students the know-
ledge of the real health needs of society and enrichment of opportunities and
conditions for the formation of social, spiritual and moral aspects of their pro-
fessional competence as one of the basic goals of medical education. For example,
the course “History, Theory, Ethics of Medicine” aims to provide future physicians
with knowledge of the historical processes of development and the current state
of medical theory and practice, its moral and ethical aspects in their inseparable
connection. Meanwhile, the purpose of its study is not only to acquaint future
doctors with certain historical facts of medical science and practice or clearly
defined moral canons of medicine, but to form the ability to orientate in the deve-
lopment, current state of medicine, its ethical principles and act accordingly.
Basing on the historical examples and current ethical conflict situations medi-
cine is revealed as a process where the formation of ethical and moral positions
and beliefs of a doctor is a prerequisite for meeting society’s expectations, ethical
standards and their further enrichment and improvement (Nakhaieva et al.,
2020, p. 28).

In the interests of ensuring a high level of quality of medical care at the
university level the Scientific Council for Medical Education of Germany promotes
the functioning of medical, pharmaceutical and dental schools, gymnasiums,
colleges, which are guided by uniform requirements, criteria, tasks teaching.

Most medical schools in Germany have taken advantage of this opportunity
and have been implementing alternative curricula since the 2003/2004 academic
year, the main purpose of which is to test new ideas and identify opportunities
and ways to improve the traditional system of higher medical education. These
pathways were determined, first of all, in view of the main shortcomings of tra-
ditional curricula, which reflect an overly regulated system, and thus insufficient
flexibility to adapt to the requirements of the XXI century. This is, in particular,
a disciplinary model of organizing the content of education, which involves the
consistent study of individual disciplines and is a significant obstacle to the rational
systematization of knowledge. For example, the structure of the respiratory sys-
tem is studied within the discipline “Anatomy” but the functions of these organs
are studied later within the discipline of “Physiology”, pathology of the respiratory
system, their clinical symptoms and ways of therapy are learnt only after a few
semesters, as well as the resulting essential distinction between preclinical and
clinical stages.
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Conclusions

Thus, the conceptual ideas for building alternative curricula were imple-
mentation of a competency-based approach where medical education should ensure
the development of systematic professional thinking of students, primarily through
a combination of theory and practice, interdisciplinary integration of educatio-
nal content in thematic blocks; intensification of practical training in the process
of direct interaction with patients and acquaintance of students from the first year
of study with the problems of prevention, rehabilitation and care of patients with
chronic diseases and objective psychosocial and economic aspects of further
professional practice; individualization of education, in particular by reducing
the normative component of the content of education on the basis of its integrated
structuring and condensation and expanding the free space for development and
implementation by students on the basis of thorough theoretical and practical
training of their individual needs and interests; application of the principle of
“learning spiral” as a methodological framework for the selection of content and
technologies of education, which involves the gradual enrichment and deepening
of students’ knowledge with a shift of emphasis from theory to practice in pro-
portion to the progress of their knowledge and skills.
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of preparing them for child guidance and upbringing. It is determined that a
return to traditional values which focused on the Christian worldview in the
context of idealistic Christian approach to upbringing indicates the development of
the dual nature of man (that has a body and a soul), the priority of morality and
recognition of these tendencies as a component of the integral system, which
creates conditions for the formation of personal self-awareness and self-fulfilment
of young people. It is taken into account that the orientation of the process of
humanization of the future teacher’s consciousness towards the idealistic Christian
approach to education presupposes recognition of the latter as the basis for the
formation of value orientations, characterized primarily by the awareness of
the Christian essence of man, recognition of the priority of morality, emphasis
on respect towards a person, the formation of one’s spiritual world, aspiration
to achieve perfection, implementation of moral virtues in practice, rethinking and
believing in the need to focus information on the ideals of the good, and so on.

The directions of humanization of the future teacher’s consciousness (in
preparation for child guidance and upbringing) are: implementation of a
personality-oriented approach to personality upbringing, taking into account
individual features of the future teachers, their creative ideas, formation of the
ability to interact with children; creating a well-organized environment, ensuring a
successful child socialization as a mechanism of upbringing, prompt adjustment
of the process of upbringing, as well as a practical implementation of the indi-
vidual’s relationship with the environment, creating conditions for independence
and activity of higher education students, focusing on the national traditions,
free choice of life outlook, religious affiliation, value orientations, everything
that characterizes humanization as self-humanization.

It is emphasized that the process of socialization of the personality as a
process of development of one’s social capabilities (coexistence in society,
establishing relationships with people) in preparation for guardianship and
upbringing becomes valuable if its consciousness is freed from social myths and
illusions, and the value orientations are filled with the content which presupposes
cultural assimilation of the reality and provides the main purpose of human life,
shapes a person’s spiritual principles to live by. The specifics of socialization
as a mechanism of upbringing is defined by external social influences that acquire
a certain personal meaning, and specific social phenomena — the formation of
personal qualities, social needs, orientations, social activity — and personal values
determine one’s inner world, while the quality teacher training (higher education
students) for child guidance and upbringing involves providing optimal con-
ditions for professional self-development, self-awareness, self-fulfilment, personal
growth. The process of humanization of a person’s consciousness means not
only the cultural assimilation of reality but also the priorities of values, which
provide real humane relationships with other people, the embodiment of spiri-
tual and moral values as the most important factors in human life.

Key words: consciousness humanization; content directions; value orien-
tations; priority of morality; child guidance and upbringing; socialization of a
person; personal self-awareness; self-fulfilment; future teacher.
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3MICTOBI HATIPSIMU T'YMAHI3AIIIL
CBIJOMOCTI MAMBYTHBOT' O ITEJIATOT'A
SAK UAHHUKA HOTI'O MIJATOTOBKH
JI0 ONIKYHCBKO-BUXOBHOI JISITIBHOCTI

Ob61pynmogano 3micmosi Hanpsimu po3gumiy npooaemu 2ymaHizayii ceioo-
Mocmi MAUOYmMHb020 neodacoea K YUHHUKA U020 Ni020MOBKU 00 ORIKYHCbKO-
8UX06HOI OisbHOCMI. Buznaueno, wo nosepueHHs MpaouyiiHux yiHHOCMel,
SAKI OPIEHMYBANU HA XPUCMUAHCHKUL C8IMO2NIA0 Y PYCi 10eanicmuyHo-Xpucmu-
SAHCbKO20 NIOX00Y 00 O0peanizayii 8UXOBAHHA, CIOYUMb NPO PO36UMOK ioetl
080€OUHOT NPUPOOU TOOUHU (WO MAE MINo i Oymy) nplopumem MODPai, a MaxKoxic
BU3HAHHA UUX HANDAMIG AK KOMNOHEHMA WINICHOI cucmemu, 8 DAMKAax AKOi
CMBOPIOIOMbCSL YMOBU 015 (hOPMYBAHHA OCOOUCMICHO20 CAMOYCBIOOMAEHHS mda
camopeanizayii monooux aodeu. Bpaxosarno, wo opicnmayin npoyecy eymami-
3ayii cgidomocmi MaudOymub020 neoazoea Ha i0eanicmuiHO-XpUCMUSHCOKUL
nioxio 00 8UX0BAHHS Nepedbayae BUHAHHIL OCMAHHLO2O OCHOBOI0 POPMYBaAHHS
YIHHICHUX OpIEHMAayill, Wo XapaKxmepuzyemvcs Hacamnepeo YC8I0OMAEHHAM Xpuc-
MUSAHCHKOI CYymHOCMI TI0OUHU, GU3HAHHAM Npiopumemy MOpai, AKYeHmom Ha
noeasi 00 10OUHU, hPOPMYBAHHI ii OYXOBHO20 C8IMY, BUXOBAHHAM NPACHEHHSL 00-
caemu OOCKOHANOCMI, peanizayielo MOPAIbHUX YeCHOm HA Npakmuyi, nepe-
OCMUCTIEHHAM MA NEPEeKOHAHHAM y HeOOXIOHOCMI CRPAMOBAHOCMI iHpopmayii
Ha ideanu 00Opa mowo.

3micmosumu Hanpamamu 2ymauizayii ceioomocmi MaubymHvb020 neoazoea
(v niocomosyi 00 OnikyHCbKO-8UX08HOI OisIbHOCMI) €. peanizayisi 0COOUCMICHO
30PIEHMOBAH020 NIOX00Y 00 BUXOBAHHSA OCOOUCMOCMI, 8PAXYBAHHS THOUBIOY-
AIbHUX 0cobIusoCmell Maubymubo020 nedazoza, 1020 meopuux ioe, opmy-
8aHHs 30amHOCMI euxogamess 00 Cy0O €Km-cyo ekmuoi 83aemooii 3 Oimbmu,
no6y008uU OOYiIbHO OPeaAHI308AHO20 Cepedosuya, 3abe3nedeHts YCniuHoi coyia-
J3aYii OUMUHU K 8UXOBHO20 MEXAHI3MY, ONePamueHO20 KOPUSY8AHHs npoyecy
BUXOBAHHSA, A MAKONC NPAKMUYHO20 8MINIeHHs CMOCYHKI8 0cobucmocmi i3 308-
HIWHIM cepedoguuiem, CMEOPEeHHs YMO8 OJisl CAMOCMIUHOCMI U1l AKMUBHOCMI
3000y8auie 8uwOi 0C8IMU, 30CEPEONCEHHS Y8a2y HA HAYIOHANbHUX MPAOUYIsX,
BIIbHO20 BUOOPY AHCUMMEBOT NO3UYil, penieiliHoi NPUHANIEHCHOCTIE, YIHHICHUX
opienmayiil, ycb020, W0 XapaKmepuszye 2yManizayito sk camocyMaHizayiio.

Haczonoweno, wo npoyec coyianizayii ocobucmocmi sik npoyec po36umxy
il coyianbHux moocnugocmetl (CRIGICHY8AHHSA Y COYLYMI, HANAC0ONCEHHSI CIMOCYHKIB
3 1100bMU) Y NI020MO8Yi 00 ONIKYHCbKO-8UX0BHOT QisIbHOCMI CIAE 8APMICHUM,
AKWO i c8I00OMICMb 38IILHAEMbCA 8I0 COYIANbHUX Mi(hie ma int03ill, a YIHHICHI
opieHmayii HaNOBHIVIOMbCA 3MICIOM, AKUL Nepeddadac KyibmypHe 3AdC80EHHS
Oflichocmi ma 3abe3neuye 20J106Hy Memy HCUMMEDIAIbHOCMI TTIOOUHU, popmye
i 0yxoeni opienmupu. Axwo cneyughika coyianizayii K 6UXOBHO20 MEXAHIZMY
NOJARAE Y 308HIUHIX COYIANbHUX BNIUBAX, WO HAOYBAIOMb NEGHO20 0COOUCTNO20
3micmy, ma KOHKPEemHUX COYiaNbHUX ABUWAX — POPMYBAHHI OCOOUCTUX AKOCTEl,
coyianvrux nompeo, opicHmayitl, CoyianbHoi akmueHocmi, — Mooi sIK 0COOUCICHI
YiHHOCMI 8U3HAYAIOMY §T 6HYMPIWHIL C8IM, MO opMYBaHHA AKICHOI npoghecitinoi
ni020mosKu MatlOymuix nedacoeis (3000ysayis auuioi oceimu) 00 ONniKyHCbKo-
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8UX06HOI OislNbHOCMI nepedbavac 3abe3neyents ONMUMALLHUX YMO8 O Npo-
Gecilinoco camopo38uUmKy, camoyc8iOOMIeHH s, camopeanizayii, 0cooucmicHo2o
spocmanns. llpoyec eymanizayii ceioomocmi ocobucmocmi 03Ha4ae He auuie
KVIbMYpPHE 3ACBOEHHS OIUCHOCMI, a U MaKi npiopumemu MOA0OUX JH00el )
IXHbOMY YIHHICHOMY C8IMOoeA0I, AKI nepeddbauaroms peaivHy nobyoo8y eyMAaHHUX
83AEMUH 3 THUWUMU TH00bMU, 6MIIEHHS OYXOBHO-MOPANbHUX YIHHOCMEl 5K HAl-
ICMOMHIWUX YUHHUKIE NOBEOIHKU IIOOUHU Y i1 NPAKMUYHOMY HCUMMI.

Knrwouoei cnosa: cymanizayis cgioomocmi; 3Micmo6i HANpAMU, YIHHICHI
opienmayii; npiopumem Mopai, ONIKVHCbKO-8UX0BHA OISIbHICMb, coyianizayisn
ocobucmocmi; 0cooucmicne camoyc8iOOMIEHHs, CAMOpeanizayis; MatOoymuii
neoazoe.

Beryn / Introduction

PeanbHi cycniibHI 3MiHM TIOB’sI3aH1 31 3MIHOKO CBIZOMOCTI JIFOJIMHU, TTiJT-
HECEHHSIM JTyXOBHO-KYJBTYPHOTO, IHTEJICKTYaJIbHOTO TOTCHINIATy HOBHX TIOKO-
JIHb, @ TaKOXX MPO(DITAKTUKOIO 1 KOPEKIIIEI0 BIAXWUJIEHb Y MOBEMIHII JIOANHH,
MOTIEPEPKEHHAM 1i AYIIEBHUX TPaBM TOIIO, IO MO3HAYAETHCSA HA 3MICTI Mij-
rOTOBKM MaiOyTHBOTO Meaarora A0 MnpodeciiiHol AiSIbHOCTI, MOIIYKY MIJISXIB
PO3BUTKY MOTO CBITOMOCTI, BUOOpPI HMM I[IHHICHUX OpI€HTaIlild, SKI MOBWUHHI
BECTH MOTO 70 CAaMOBM3HAUCHHsI W camopeaiizaiii y kuTTi. ToMy BaKIIMBUM
3aBIaHHSAM Cy4acHOT IeJarorivHoi HAyKH € OHOBJICHHS il 3MICTY B HAmpsIMi T'y-
MaH3aIlii, IEMOKpaTH3aIlii, 3 ypaxyBaHHIM HaI[lOHAILHUX TPaaUIlii, OTped aep-
YKaBOTBOPEHHSI, CBITOBHUX JIOCATHEHb, camopeai3ailii 0COOUCTOCTI, SKi Mmepe-
JIIOJIUHH.

3BiCHO, HAJIEKHUK PIBEHb IHTEIIEHTHOCTI Memarora HaOUIbIIE 3yMOBIIIO-
€THCSI MO0 OCOOMCTICHUMHU, CBITOTJISAHMMU 1 JYXOBHUMHU SIKOCTSIMH, BUCOKUM
PIBHEM YCBIZIOMJICHHSI CBO€T COITIAJIBHOT Ta HAITIOHAJILHOT MiCIT (TIe1aror — r'yMaHicT,
HOCIH KyJbTYpH, JKUBE IHTEHCHUBHUM IYXOBHUM KHUTTSIM, YTBEpDKYE iaean,
SIK1 TIPULIEIUTIOE JIITSIM, CBOIM BJIACHUM IMPHUKIAJIOM, € 3pa3KoM moBeaiHkm). Cy-
YaCHUI CTaH PO3BUTKY 3MICTOBHUX HAMpsMIB PO3BUTKY IpoOJieMU TryMaHizamii
CB1IOMOCTI Maif0yTHBOT'O TeIarora K YMHHUKA HOTO MIITOTOBKU JI0 OMIKYHCHKO-
BHUXOBHO{ JIISJIbHOCTI CBIIYUTH MPO HENOCTATHIO yBary A0 Hel. OOrpyHTyBaHHS
[UX HAMpsMIB, IO BiToOpakarTh 17€amiCTUYHO-XPUCTUSHCHKUAN MIAX1 10 BH-
XOBaHHSI, HE TPOBOIUIOCS.

AHaJii3 ocTaHHIX qocaizkeHn / Analysis of recent publications

[TuTaHHs 3HAYYIIOCTI AYXOBHOCTI, HAIIIOHAIBHOT CBIIOMOCTI 0COOHUCTOCTI
B ii mpodeciiiHoMy caMoBIOCKOHANIEHH] po3KpuBaoTh B. Anapymenko, O. Cy-
XOMJIMHCBKA i 1H. ChOT0JIHI MPOBEAEHO Pi3HI JOCTIIKEHHS 1010 (OPMYBaHHSA
3MICTY MiATOTOBKH MaiOyTHHOTO MeJarora Ta BU3HAYCHHS HANIIHHIIIUX HOTO
skocteit (V. Chunoo, C. Beatty, M. Gruver (2019); D. Sumara, R. Luce-Kapler,
T. Iftody (2008); J. Windt (2020)), a TakoX y KOHTEKCTi MOOYIOBH IpOMaJIsH-
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CBKOT'O CYCIUILCTBA Ta 3 TOUKH 30py popmyBanHs citorisiny (1. 3s3ton (1994),
M. Bopumescokuii (bopumescbkuii, [Iununenko, & IlenskoBa, 2013) ta iH.).

Tak, I'. BacsiHoBHY Ha3uBae pi3Hi (OPMU MOPAIBHOI CaMOCBIOMOCTI —
MOpaJIbHE CaAMOIOYYTTS K YCBIOMIICHHSI CBOTO MOPAJIBLHOTO CTaHY, YCBIJIOM-
JICHHS ce0e MPEeICTaBHUKOM TEBHOT CITUTLHOTH YW COIIaIbHOT IPYITH, BAHUKHCHHS
cimomocti “A” (Bacsunosuu, 2005, c. 217-218). Yuenuii 3a3nauae: “HasBHi
dbopMH MOpPaILHOT CaMOCBIIOMOCTI, KOJMU Ti 4M iHIII ()EHOMEHH CBIIOMOCTI
CTalOTh MPEJMETOM CHELIaIbHOT aHAIITUYHO1 JISUTBHOCTI Cy0’€KTa, HOCSTh Ha3BY
MopanbHOi pedrekcii”’. be3 Hel, — BBakae BiH, — “MI0auHA HEe 37aTHa Oyna O
BUSIBUTH CBOOO/Iy BOJIi BjIaCHE CYMJIIHHS, 4eCTh i TiaHicTs” (Bacsunosuu, 2005,
c. 218).

OcTaHHIM YacoM aKTHBI3YBaJUCS JOCIIHKEHHS MenaroriB (HaNpUKIHII
XX ¢T.), Kl CTOCYBJINCS BU3HAYEHHS CBIIOMOCTI, CAMOCBIJIOMOCTI JIFOJIMHU
(3s13t0H, 1994) Ta PO3KPUTTS BAXKIIMBUX CBITOTJIAAHUX el (BuinHeBchkuii, 1996)
“CsimomMicth, — Harosomrye I. 3s310H, — 11€ OIIHKA JIFOAUHOK SBHUII JIHCHOCTI,
CeHCy 11 ®KUTTA 1 (GopMyBaHHS Ha I[iii OCHOBI MEPEKOHAHb, i7I€ATIB, MPUHIIUITIB
JISUTBHOCTI. .. [I€ €IHICTH CBITOPO3YMIHHS 1 CAMOYCBITOMIICHHS JIIOAUHI ™ (35350H,
1994, c. 30). Bognouac O. BuniHeBchbKuil MPOCTEXKYBAB PO3BUTOK CBIIOMOCTI
JIIOZIMHU BiJl BY3bKHMX, HACMPaBl €rOiCTHYHUX IHTEPECIB Uepe3 POLMIUPEHHS MEXK
BHYTPIIIHHOTO CBITY IO JyXOBHOTO OaraTcTBa, CBOEPIIHE TYXOBHE 3MYKHIHHS,
10 BiIOYBAETHCS MPOTATOM yChOTO KUTTS, i O3HAYAE YISl JTFOJUHU 3BUTbHEHHS
B/l MUKTATy 36MHOTO Ta IIOpa3y TIMOIIEe MPOHUKHEHHS y 3MICT MOPAJTbHHUX
IIHHOCTEH. AJKE 32 CHPHUATIMBUX OOCTAaBHH JIFOJAMHA TOCTIMHO BYUTHCS OTa-
HOBYBaTH CBOI IPHUCTPACTi “NUISIXOM OOMEXKEHHs ii MPUPOJHHUX IHCTHHKTIB”
(Bumaescekuii, 1996, ¢. 30) Ta KepyBaTHCS CBOIM CYMIIIHHSIM.

Y BU3HAuUGHHI CTpaTerii Cy4acHOro YKpaiHChKOT'O BUXOBaHHS caMm BHUOIp
TPAIUIIHHO-XPUCTUSIHCHKOTO Tinxoay M. bopulieBcbkuil MOB’sI3ye 3 TyXOB-
HicTo. J[o TOro X, YydeHUH MpomnoHye Take ii TiaymadeHHS: “J[yXOBHICTB CIif
PO3MIIANATH K 0araTOBUMIPHY CUCTEMY, CKJIQJIOBUMH SIKOi € YTBOPEHHS Y CTPYK-
Typi CBIAOMOCTI Ta CaMOCBIIOMOCTI OCOOHCTOCTI, B SIKUX y (OpMi IIHHICHUX
Opi€HTallll BiIA3EPKAIIOIOTHCS 11 HAaWOUIBII aKTyalbHI MOpAJbHO peJeBaHTHI
moTpedu, IHTEepecH, MO, CTABJICHHS J0 HABKOJMIIHBOI JIMCHOCTI, O IHIIHUX
JoJeH, 1o cebe caMoi, M0 CTalu Cy0’€KTUBHO 3HAYYIIMMH PETYIATOPAMH aK-
tuBHOCTI” (bopumieBchkuii, [Tumunenko, & IlenskoBa, 2013, c. 10).

OxpeMi acrieKTH OIMiKYHChKO-BUXOBHOT AISUTBHOCTI AiTell BuBuanu A. Karicbka
(2009), O. Kapnenko (2017) Ta in. Coig 3a3HAYUTH, [0 T'YMaHICTHYHA Tapa-
JIMTMa OCBITH 1 BUXOBaHHS OPIEHTYE Ha HEOOXITHICTh 3a0e3MeueHHs MO3UTUBHOL
MOTHBALIT 'yMaHi3alii 3MICTy HeJaroriyHoi OCBITH Ta Cy0 €KTHOCTI AUTHUHH B
ocsitHboMy miporieci (1. bex, O. TansH Ta iH.).

Y KOHTEKCT1 I0CIIKYBaHO1T MpoOIeMu 0COOIMBO I[IHHUM € HayKOBE JI0C-
nimkenHs O. Kapnienko “Po3BUTOK Omiky HaJ IIThbMU y TIEAAroTi9HIN Teopii Ta
npakrtuili [Tomemi (XX — nouyarok XXI cr.)” (2017). ¥V pesynbrati aHaizy pi3-
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HUX KOHIICTILIH 1 TeOpiil JOCTITHUIICIO JOBEICHO, 110 JUIA OMIKK HaJ JITbMHU Xa-
PaKTEepHUM € LM KOMIUIEKC i, 1 Takuii (heHOMEH 00’ €IHye OHATIHHMI anapaT
pI3HUX HaYK.

Merta cTaTTi — OOIpyHTYBaHHS 3MICTOBHX HANpsIMiB PO3BUTKY MPOOIEMHU
ryMaHizamii cBiIoMOCTI MaliOyTHBOTO Tielarora sIK YAHHUKA HOTO MiATOTOBKU
70 OMIKYHCHKO-BUXOBHOI JISUTBHOCTI, IO BiANOBINAIOTH 1I€aTiCTHYHO-XPHUC-
TUSHCHKOMY ITXOTy J0 BUXOBaHHS, Ta SIK KOMIIOHEHTa CHCTEMH, B PaMKaXx SIKO1
CTBOPIOIOTHCSI YMOBH JJIsl OCOOMCTICHOTO CaMOYCBIIOMJIEHHS 1 caMopeainizanii
MOJIOJUX JIFOAEH.

Buxknan ocHoBHOro marepiany / Presenting the main material

Bucokuii piBeHb CB1IOMOCTI mejarora-rymMaHicra, sSIKUi BOJIOJIE Ba)JIH-
BUMH CBITOTJISIZTHAMU 1 TyXOBHUMH SIKOCTSIMH, € HOCIEM HAIIOHAJBHOI KYJIBTYPH,
nepeadayae mepeoBCiM HaJlaHHS KOXKHIM TUTHHI TOTIOMOTH y 3a0e3MmeueHH1 ii
MO3UTUBHOI MOTHBALlli, MOPAJILHOTO BUOOpPY, MPOOYIKEHHI CBOTO CYMJIIHHS.
[To3uTrBHA MOTHBAIIIS TYMaHi3aIlii CBIOMOCTI MaltOyTHBOTO TIeAarora, 3a ysB-
JICHHSIMH TIpeJICTaBHUKIB TyMaHi3My (A. bat, A. Macioy Ta iH.), BUSHa4aeThCs il
0COOHMCTICHOIO 30PIEHTOBAHICTIO Ta MOTHBAIIIEI0 CTATH OCOOUCTICTIO, 1 BIATaK —
CTUMYJIOBAHHSM BIJMOBITHOT MOBEAIHKHU, KOJU IHTEPECH AUTHHU 30ITar0ThCs 13
3arajabHOJIIOACHKIMHU.

Opienraris npouecy GopMyBaHHS CBITOMOCTI MaiilOyTHHOTO Tearora Ha
1ICUTICTHYHO-XPUCTUSIHCBKMM TIAXIJ 10 BUXOBAaHHsS O3HA4Ya€ BH3HAHHS HOTO
OCHOBOIO JTyXOBHO-MOPAJILHOTO BHXOBaHHS, BU3HAUCHHS IIIHHICHUX OpIEHTAITIH,
10 TepeadayvaroTh HacamIiepel YCBIAOMIICHHS! CYTHOCTI JTIFOAWHU SIK ICTOTH JIBO-
€IMHOI (sKa Ma€ TUIO 1 AyIly), BU3HAHHS MPIOPUTETY MOpPai, CTUMYJIIOBaHHS
MparHeHHs1 JOCATTH JOCKOHAIOCTI, TIEPEOCMHUCIICHHS 30pIEHTOBAHOCTI 1HGOP-
Mairii Ha 100po.

CTBOpEHHSI CUCTEMH IIHHOCTEH, sika ciayryBaia 6 OpIEeHTUPOM CYy4acHOTO
YKpaIHCHKOTO BUXOBAHHS, 3BICHO, IOBUHHO B1I0YBAaTHCS B pPaMKaX JyXOBHOCTI.
AKe y CBIIOMOCTI JIIOAMHU Ma€e 3a0e3MeuyBaTucs CIpsIMOBaHICTh OCOOUCTICHUX
noTpeO, nmepekrBaHb Ha TyXOBHI IIIHHOCTI; caMe€ BOHHU 3yMOBJIIOBATUMYTh Ha-
CTaHOBY Ha BIIMOBIIHUI >KUTTeBU BUOIp. [lepenoBciM cii BU3HATU MPIOPUTET
MOPAJbHO-TYXOBHHUX IIHHOCTEH, HEOOXITHICTh a0COMIOTHOTO X TpaKTyBaHHS.
[ToTpiOHMIT aKkIIeHT y BUXOBAaHHI Ha MOBAry 10 JIOAWHM, ii IpaB 1 cBOOO, cTa-
HOBJICHHS Y Hill IOPSAAHOCTI, JIOASHOCTI, (POpMYyBaHHS ii FaApMOHIHHOTO JTyXOB-
HOTO CBITY, BIAMOBITHO HAMMOBHEHHS 3MICTY OCBITH HAIIOHATEHUMH TPAJUIIISIMU,
171esIMM HApOTHOCTI, BUOIp HIHHICHUX OPi€HTAIIH.

BusiBom cnpaBxHBOI T'yMaHi3awii cBioMocTi MailOyTHBOrO mejarora €
30CepeKEHICTh 3MICTY OCBITH Ha aKTyaJbHUX 1 MEPCIEKTUBHUX IHTEpecax Iu-
THHH, CTBOPEHHS YMOB JUIS IHMBiAyasi3awii Ta AudepeHiianii OCBITHLOTO Ipo-
recy. Binrak nmpeameTH, siki perpe3eHTYIOTh JIIOUHY 1 COPUSIIOTH (OPMYBAHHIO
y 11 CBIJOMOCTI JIFOJITHOCTI Ta HOPSAAHOCTI, JONOMAararoTh OPIEHTYBATUCS HAa MO-
pasbHI LIHHOCTI. A OTXe, T'yMaHiTapu3allis iH(popMaLlii SK HapOILyBaHHs MUTOMOT
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Baru JMCHUIUTIH (KOTpi “pemnpe3eHTYIOTh” JIOJMHY) I'YMaHITapHOTO YM €CTeTHY-
Horo crpsimyBaHHs (BuiHeBchkuit, 1996, c. 111) € BaXxJIMBOIO MEPEIyMOBOIO
ryMasizamii cBiJOMOCTi nearora.

BusnanHsi BUXOBaHHSI IK OCHOBM (popMyBaHHSI LiHHICHHX Opi€HTALIM
Ta rymMaHizanii cBizomocTi Maiil0yTHBOr0 negarora

SIk BB@XarTh BUAATHI YKpaiHCHKI meaarord, 0e3 3BEpHEHHS 10 peJirii
BaXKO MPOTUCTOSTH JOMIHYBaHHIO MaTepialbHOTO y cBimomocTi mozaeii. [lena-
TOT, JI0 TOTO X, BAKOHY€E B)KJIMBE 3aBJaHHS II0JI0 TIPHIYYSHHS MOJIOMX JIFOACH
70 imeaniB qoopa, a Oy/ab-siKa pesiris BTUTIOE 3arajJbHOIOACHKI IIIHHOCTI 1 10a€
mpo (opMyBaHHSI TYMaHHHUX SIKOCTEH OCOOHMCTOCTI W CHHTE3YE Y coOl BUPOOJIEH1
MPOTATOM THUCSYOJIThH MpaBUiia MOOYJOBU B3aEMHH MDK JIFOJBMU, JTa€ KOXKHIM
JIFO/IMH1 HAaMpsIM IS TIOIIYKY CEHCY YKUTTS, CIPSMOBYE MOTJISIIA HA BUCOKI 11€aJIu.

JIst BUBUEHHS PENIirii BEIMKE 3HAUYCHHS Ma€ TyXOBHUM JOCBi (HE JIHIIe
iHpopMOBaHiICTh). TpamuiliiiHi 3BUYa€Bl AINCTBA, MOB’SI3aH1 3 PENIriHUMU CBs-
TamH (BEpTeIl, KOJI/a, TaiBKH), IesIKl pUTyaIbHI MOMEHTHU (OCBSIUEHHS, XPEILIeHH,
CIUIbHAa MOJIUTBA), MPUCYTHICTh MPEICTABHUKIB PI3HUX KOH(]ECiH, HEe TTOBUHHI
CTaBaTH MPUUYMHOIO cynepedok, KoHGKTIB. [legaror mae OyTH yBakHUM 1 TO-
JIEPaHTHUM II0JI0 BIpyBaHb CBOiX KOJIET, AiTeH 1 iXHIX OaThKIB, CTYJEHTIB — BIH
MMOBUHEH CTAaBHTH aKIEHT Ha camiil Bipi B bora, a He Ha KoHecCiiHIi mpu-
HAJICKHOCTI. 3aranoM Oyab-KUi KyJIbTYPHUH 3axil, B SKOMY 3aJisHa OCOOHC-
TiCTh, Ma€ Oyt oayxoTBopenwuii (Burnescskuii, 1996, c. 121).

[Iparnenns Oytu noOpum B. CyXOMIMHCHKHN yBaXKaB €IMHOIO PYIIIHHOIO
CHJIOIO BUXOBaHHs. Y peaiizallii BCEOIYHOTO PO3BHUTKY JIFOJMHU TIEIAroT 3aBXKIU
HaroJolIyBaB Ha CTBOPEHHI YMOB JUIsl NIEPEKMUBAHHS HEIO PaJoCTi Mparl, KOJu
HEPIBHICTh 1HTENEKTyaIbHUX MOKIMUBOCTEH HE YCBIIOMIIIOETHCA K HEIIACTS,
HaBYaHHS cTae “0JIaropoJHUM MOJIEM ISl MOCTIHHOTO CAaMOBHXOBAHHS 1 caMo-
BrockoHaneHHs” (CyxomuHcbkuii, 1976, c. 205), i Bim4yTTs pagocTi caMOCTiii-
HOI Tpari cripusie GopMyBaHHIO BUCOKMX MOpaJIbHUX TMOYYTTIB Ta BiApa3u 10
BUKOPHUCTAHHS YyXO1 Mparii.

I'ymaHiCTHYHUMU LIHHOCTSMHU BBOKATHMEMO JTYXOBHO-MOpaibHi (OMHCaH1
XPUCTUSHCHKOIO (himocodiero), a 3MICTOBUM aCIIEKTOM MOPAJIbHOI CBIIOMOCTI —
MOpaJibHi MOYyTTs (BIAMOBIAANBHOCTI, T1IHOCTI, YeCTl), a TaKOX MOTpedu, mepe-
YKUBaHHS, YSIBJICHHS, NIEPEKOHAHHS, 1/Iealld, IPUHIUII, SIK1 B1IOOpakaroTh MO-
panbHHI cTaH MaiOyTHIX nemaroris (Bacsunosuy, 2005, c. 46-57). 3BicHO, MO-
pasibH1 3HaHHS, YMIHHS, HABUUKH, 10 XapaKTepU3YyIOTh MOpaJIbHY iH(pOpMaIlito,
HE € eIeMEHTaMH MOPAIILHOT CBIIOMOCT1 1 BUXOBAaHHS, OCKUIbKU CTaHOBJATH 0a3y
JUTsl OCTaHHIX, OJTHAK IeJlaroraMy 3aralbLHOBU3HAHO, 10 CaMe 3aCBOEHHS MOpab-
HOi iH(popMallii € HalnepmuMm eranom (GopMyBaHHS BiINOBIHOI (MOpanbHOT)
cdepu cBIIOMOCTI, MEBHOT Mo3ullii. BogHouac nependavyaeThest CpsMOBaHICTh
iHpopMallii Ha imeanu 100pa, BTUICHHS HEIO TyXOBHOCTI, MUPOIIOOHOCTI, 31aT-
HOCTI OYTH BETUKOIYLIHUM, MIATPUMATH A00p1 HAMIPH JIIOJUHM, 3pO3YMITH ii
BUUHKHU.
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XPUCTHUSHCHKI I[IHHOCTI, TIOB’sI3aH1 3 YCBIIOMIICHHSIM 3HAYYIIOCTI i1eaiB,
I110 BU3HAYEH1 XPUCTUSAHCTBOM, BKa3yIOTh Ha Ha/IiliH1 OpIEHTUPU BUXOBaHHS. BoHn
He3alepeyHi, BiUHi, 3BEPHEHI JI0 BCiX ermox i HapoxiB. K. YIIMHCEKHUI THCaB:
“Yce, unM JI0JMHA MOXE 1 TOBUHHA OYyTH, BUpa)XEHO HUTKOM y BokecTBeHHOMY
BUYCHHI 1 BUXOBAaHHIO, 3aJIMIIAE€THCS TUIBKM BKOPEHUTH BIYHI iICTHHU XPUCTHSH-
cTBa. BOHO 1ae )KHUTTS 1 BKa3ye BUILY METY BCAKOMY BHXOBAHHIO, BOHO X 1 O~
BUHHO CITY)KHTH JUIsI BUXOBAHHS BCSKOTO XPHUCTHUSHCHKOTO HApPOIy JKEPEIOM
yCSAKOTO cBiTna 1 Besikol ictunu” (Yumacehkuit, 1983, c. 102).

OcMucCneHHs TYMaHICTUYHOTO CEHCY IUIEH JIFOJICHKOT KUTTEMISUTLHOCTI J1a€
MOXKJIUBICTh 30arHYTH BUCOKY METY, 3aJUIsl SIKOi KHUBE JIIOANHA, IOCTIHHO Ipar-
HYTU /10 HEi 1 BUSIBJIITU BJAacHY BIINOBLIAJIBHICTB 3a Bce, 10 pobuts. Ilepe-
HECEHHS aKIIEHTY Ha CTAHOBJICHHS JIIOJTHOCTI B caMiil JItoJIuH1, (popMyBaHHS il
IyIIl 03Havae, 110 TyMaHi3alis — 1ie HacaMmIiepe] camoryMmanizauis. Haiiromos-
HIIUMH (QYHKIIIMU Tefarora € 3a0e3neueHHs YCBIIOMIIEHHS! HEOOXITHOCTI Typ-
00TH PO BIACHY YHCTOTY, J0Op1 HaMipu, BUCOKO MOPAIBHICTh, 300yBaTH
BracHuii ocBif. [loTpiOHa mepeopieHTaris yBaru negarora (i aiTei) 3 iHbOP-
MaTUBHOTO BIUIMBY Ha CTHUMYJIFOBaHHS BJIACHHX YSBJICHB, CY/KCHb, NIEPEKOHAHb,
MPWIYYEHHS JI0 YECHOI IHTepIpeTalii pealbHOro >KUTTHA, JO y4acTi B JKMTTI
ONMU3BKUX JIFOZCH, TPYIT 3a IHTEpEecaMH, MOJIOJIDKHUX 00’ €/THaHb, BUSBJICHHS CTIi-
KOro OakaHHSIM TBOPUTH A0OPO, TOMOMOITH. Y IIbOMY PO3YMIHHI IIEAaror cam
MMOBUHEH IMATPUMYBATH JT00PO, BIPUTH B HHOTO, 0AYUTH MOTO B JIFOJISX.

['ymanicTiuHi TeHAEHII] (Ta BiAMOBIIHI 3MICTOB1 aCMEKTH) y MIATOTOBITI
0COOHMCTOCTI 10 OMIKYHCHKO-BHXOBHOI AISUTBHOCTI MOTPEOYIOTh iXHHOTO BKIIIO-
YEeHHS JI0 MUTICHOT CHCTEMH ITi€l MiArOTOBKH — MOTPiOHI €(heKTUBHI 0OCOOUCTICHO
OpIEHTOBAHI TEXHOJIOTII, SKi 3a0e3MeuyBaTUMYTh BU3HAHHS ITIHHOCTI BUXOBAHIISI
SIK OPHUT'HAIBHOI HEMIOBTOPHOCTI, PO3YMIHHSI HOTO BHYTPIIIHBEOTO CBITY, BUBUCHHS
cdepu Horo iHTEpeCiB, IHAUBIAYaTbHUX 0COOIUBOCTEH, 31I0HOCTEH, IParHeHHS
iX PO3KpUTH, BIIMOBY BiJl Oy/Ib-SIKOTO HACHJIBCTBA, MMOOYIOBY CY0’ €KT-CY0’ €KTHOT
B3a€EMO/IIT MeAarora Ta BUXOBAHIIIB TOLIO. 3PEIITO0, JIIOAWHA, BIIMOBIAHO /0
0COOHMCTICHOTO MIIXO0/1y, PO3IIISIAETHCS SIK CUCTEMHE, IIUTICHE, CTPYKTYPHO-iepap-
XI4YHE YTBOPEHHS, 110 Ma€ MEBHY CUCTEMHY IICUXOJIOTTYHY XapaKTEPUCTHKY PO3-
BUTKY BIPOJOBK YChOT'O KUTTS Ta CUCTEMHO PEryNIO€ CYKYIHICTh MISUTbHOCTEH
i aKTiB MOBEJIIHKU B KOHKPETHUX CUTYaLiAX >KUTTEIISUIBHOCTI, 3a0€3Meuyoun
eeKTUBHY B3aEMO/IiT0 3 00 €KTHBHOIO AilicHicTio (Xoxumina, 2019, c. 77).

Inest cucteMHOro AOCHIKEHHs TUTUHHU Ta ii pO3BUTKY HE € HOBOO. BueHi
aHAJI3yI0Th PI3HOMAHITHI aCHEeKTH Ili€i MpoOyieMu, B TOMY YHCIIi COLIANbHUH, 1
IIUM PO3LIMPIOIOTH YABJICHHS MPO CTaTyC TUTHHHU 1 1i CTOCYHKH 3 IEJaroroM.
Came B paMKax IIUTICHOT clcTeMH 3a0e3MeueHHs Mpollecy ryMaHi3alii cBitoMOCTi
MaiOyTHBOTO Te/larora i CTBOPIOIOTHCS YMOBH JIJIsl caMopealizallii i caMoycBi-
JOMJICHHS TUTHUHHU.
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Oco0imBocTi rymanizamii cBizomocti Maii0yTHLOr0 megarora y mia-
rOTOBI /10 ONiIKYHCbKO-BHXOBHOI AifIbHOCTI

VY migroToBui meAaroriB 0 OMIKyHCHKO-BUXOBHOI JISUTBHOCTI TIOCTAE BaXK-
JIMBE 3aBJIaHHS BUXOBAHHS JIIOAWHH PI3HOOIYHO PO3BUHEHOI, 3 IIUPOKUM CBITO-
TJISJIOM, IIUTICHOI, MHCISYOi, MISUTBHOI, TBOPYOi, COIIaIbHO BiIMOBITAIBHOL i
HEeO0alTy)Ko1 10 TTPOoOJIeM IHINUX, sIKa KePYETHCS B )KHUTTI 3aralbHOTIOACHKUMUI
[IHHOCTSIMH, 1[0 3MOXKYTh SIKICHO 3a0€3MEeYHTH COIiajibHI MOCIYIH TEPHUTOPI-
albHUX IpoMaj y cepi OMIKH Ta BUXOBAHHs AiTei-cupir. Vnerscs mpo yiricuy
CUCMEMHO 0p2aHi308aHy OisIbHICMb, 1O CTBOPIOE TIHI YMOBHU JJISi CAaMOPO3-
MParHeHHs JI0 BJIOCKOHAIEHHs TpodeciiHoi MaicTepHocTl. TyT ¢ Biq3HAUUTH
Oy/p-sKi cripoOU IeMOKpaTHU3allli MeJarorivHo1 OCBITH, K1 3aBXKIH, HACTIPABII,
Oyny BUSBIIEHHSM TyMaHi3auii i€l OCBITH (HampHKiIal, YMOBHU Uisi BUOOpY
3MICTY 3aBJlaHb YM CHeIliaii3allii, IHauBiAyami3amis 1 nudepeHiiiaiis HaBYaHH,
MeJaroriyHuil KOHTPOJIb Ta OIIHIOBaHHS, 3a0XOUEHHS CaMOCTIHHOI 1 TBOpPYOi
JSUTEHOCTI, KOPEKITisi OCOOMCTICHOTO 3pOocTaHHs). ['yMaHi3allis CBIIOMOCTI Tiea-
rora peajli3oBY€ThCs Y OyIb-SIKii MATOTOBI AUTHHH JIO TIOBHOIIHHOT KUTTE1-
SITBHOCTI, HAaBITh Y HAMaraHHAX 3a0€e3Me4YUTH 11 pO3BUBaIbHE I BUXOBHE HaBYa-
HHSI, 3BICHO, 13 BpaxyBaHHIM HOTO HIUBIIYAILHUX OCOOJUBOCTEH 1 BIAMOBITHOTO
pIBHsI 3aCBO€HHS 1H(OpMAITi.

ko coriabHa OCBITA € TOJJOBHUM YMHHUKOM COIliallizarlii, MpoIecom 1
pe3ynbTaTOM HUIECHPSIMOBAHOI, TJIAHOMIPHOI MisTBHOCTI, IO 3IMCHIOETHCS B
IHTepecax HIUBIIA 1 CYCIIUIbCTBA, JI0 SKOTO BiH HAJIGKUTh, K 3a3Hadae A. Karicbka
(2009, c. 15), TO miUTBHICTH AOPOCIIHX, SIKA CIPAMOBAHA Ha 3aJ0BOJICHHS M-
TSAYMX MIOTPEO Y CKPYTHUX VIS AITEH )KUTTEBUX CUTYAIIISX, CTBOPEHHS HEOOXITHIX
YMOB Ui YCIIIIHOI coItiatizallii 0COOMUCTOCTI € OIMKYHCHKO-BUXOBHOIO JTisUTb-
HICTIO (Y BY3bKOMY 3HauY€HHI, 32 BU3HAYEHHSM OKPEMHUX BUCHHX). 3ayBaKHMMO,
0 MU PO3MVISIIAEMO OMIKYHCHKO-BUXOBHY IISJIBHICTD SK “‘IUIECIPSIMOBAHI,
BIIMOBIIHUM YMHOM CILIAHOBAHI JIii (COLIaIbHOTO TIeAarora, ICUX0Jora, BUXO0-
BaTeNiB), sIKi 3a0€3MeUyl0Th OCHOBHI BiTalbHI MOTPEOH IITEH-CUPIT, CIIPUSITINUBI
MICUXOJIOTIYHOTO CTaHy 1 COIiaJbHOI CUTYAIlil, HAJIaroXKEHHIO CTOCYHKIB 3 OTO-
YEHHSM, COIlaIi3allii, coliaibHill peaganTarii i peinterpariii B coriymi” (JIsutroxk,
2019, c. 18). Ile crocyerbest cy6 ekm-cy6 ekmmuoi 63aemo0ii (COLIATBLHOTO TIe-
Jarora, MCHUXOJIOTa, BUXOBATENIB 1 TUTUHU-CUPOTH), CTBOPEHHS ONTUMAaIbHUX
YMOB Ul 3a0€3Me4YeHHs pi13HOOIYHOTO PO3BUTKY OCOOMCTOCTI, Halaro HKeHHs
CTOCYHKIB 3 OTOYEHHSIM, COIliai3allii, coIllalibHOi ajganTailii, a Takox, 3BICHO,
PO3BHUTKY aJbTPYICTUYHUX MOYYTTIB, TyXOBHO-MOPAJIbHOI 3PUIOCTI OCOOMCTOCTI
JTUTHHH.

3a10BOJIEHHS IOTPEOU TUTUHU Y BU3SHAHHI Ta MPUUHATTI il OJHOITKaMU
Ta JOPOCIMMH ICTOTHO BIUTUBAE Ha ii XapakTep B3a€MHUH 3 OTOYEHHSAM Ta 0co0-
JIMBOCTI MOBEAIHKH, CIeln(iKy CIIUIKYBaHHS Ta B3a€MO/IIl y COLlIaIbHOMY cepe-
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nosuii. [lexparoriune, doyineHo opeaHizosane cepedosuuje, 4aCTO HA3UBAIOTh
“puxoBHUM Mpoctopom” (bex, 2013).

Yce 1ie o3Havae cnenudiky coyianizayii K GUXOBHO20 MeXauizmy, siKa
MOJIATAE Y TAKUX 30BHILIHIX COLIAIbHUX BIUIMBAX, 10 HAOyBalOTh IEBHOTO OCO-
OUCTOTO 3MICTYy, Ta KOHKPETHHUX COIIalbHUX sBHIIAX ((hOpMyBaHHS OCOOMCTHX
SIKOCTEH, COIIAIbBHUX MOTPEO, OPIEHTAIlIH, COLIATbHOI aKTUBHOCTI) — OCOOMCTICHI
K IIHHOCT1 BU3HAYAIOTh 1l BHYTPINIHIN CBIT. 3BIICH — OCHOBOIO I OCOOHCTIC-
HOTO PO3BUTKY JUTHUHH Ta MIJBUIIEHHS €(PEeKTUBHOCTI i coliamizaiii cTae Takuit
MIPOLIEC OCBOEHHS HEIO 30BHIIIHBOI cepH, IKUI Mae CIIBBIJHOCUTHUCS 3 LIIHHIC-
HUM acCHeKTOM ii BHYTPIIHBOI chepH (YIOpSAKOBAHOI CUCTEMH LIIHHOCTEM).

O1xe, TyMaHI3M y BUXOBaHHI JIITEH-CUPIT O3HAYAE€ 3/1aTHICTh BUXOBATEIISI
710 OIIEPATUBHOTO KOPUSYBAHHS NPOYECY BUXOBAHHS, OPIEHTAIIIl HA 3a]I0BOJICHHS
ocoOucTICHUX MOTpeO AiTei 1miel kateropii. [{e o3Havae Takox, M0 HEOOXITHUM
€ 000B’SI3KOBE BKJIFOUEHHS JITEH-CUPIT Yy ALUIBHICTD 13 MOJOJAHHS iXHIX MPOo0-
JIeM, 1O CTIPUSTHUME IXHbOMY OCOOUCTICHOMY PO3BHUTKY.

®dopmyBaHHS SKICHOT TTPOdECIHOT MIATOTOBKM MalOyTHIX TearoriB (310-
OyBadiB BUIO] OCBITH) A0 OMIKYHCHKO-BUXOBHOI JIsUIBHOCTI Nepeadayae 3a6e3-
MEYEHHS ONTUMAILHUX YMOB ISl TIPO(ECIHHOTO CaMOPO3BHUTKY, CaMOYCBiTomIIe-
HHSI, camopeaizailii, ocoOucTicHoro 3pocranHs. Ilporiec rymanizariii cBiioMOCTI
0COOMCTOCTI O3HAYAE HE JIMIIE KYJIbTYPHE 3aCBOEHHS IMCHOCTI, IO 3a0e3meduye
TOJIOBHY METY KHUTTEASUIBHOCT1 JIIOAWHHU Ta GopMye i1 TyXOBHI OPIEHTUPH, a U
TaKi MPIOPUTETH MOJIOJUX JIFOJICH y IXHROMY I[IHHICHOMY CBITOTJIAMI, SIK1 IEepe.-
0aJaroTh peajgbHy MOOYI0BY T'YMaHHUX B3a€MUH 3 IHIIUMU JIFOABMHU, GOpMYy-
BaHHS MO3UTHBHOIO CTaBJICHHS 10 HaIllii, TpPOMaJ1, MPUPOIH 1 T. iH., PO3BUTOK
3IaTHOCTI PO3YMITH, MOBAXKaTH, JIOOUTH JIFOAWHY, IO 3a0e3leuye BTUICHHS
JTyXOBHO-MOPAJIbHHUX I[IHHOCTEH SIK HAHICTOTHIIIUX YMHHUKIB IMOBEIIHKU JIFOIUHU
y 11 IpaKTHYHOMY KHTTL. TOMY npakxmuuna 83aemo0isi 0cooucmocmi i3 3068HIUHIM
cepedosuuem (ydacTb y pi3HOMaHITHUX cdepax >KUTTS) Bele 0 colliamizamii
K (hOPMH MOPAILHOTO PO3BUTKY OCOOHUCTOCTI. 3pElITOl0, I AOCSTHEHHS TaKkol
METH BaXJIHMBO, 00 CTYAEHTH AOJYYaluCs 0 BOJIOHTEPCHKOI MiSIIIBHOCTI Y
coliaibHO-peablTITaAllIfHUX LEHTPax, XOcCHicax, AUTAYUX OynuHKax. TiUIbKU
[UIIXOM MPAaKTUYHOTO BTUICHHS TyXOBHOCTI JIOJWHU, BBaXxae . 35310H, MOXK-
JTUBUN MOPATYHOK il Ay, 10 nepeadayae Bipy B Te, IO MOPAJb € 3A0POBOIO
CEepLIEBUHOIO JIIOJIUHM, KA 3aCBOia OCHOBU BUXOBHMX ICTHH 1 IIPaBO Ha CBOIO
i1eosIoTiuHy Ta moJiTHuHy cBoboay (3s13t0H, 1994).

Oco0nuBy poJib MOpabHUX 6IOHOCUH Y BPETyIIOBaHHI KOH(ITIKTIB, 3arajgom
y (hopMyBaHHI MOPaJIbHOI KYJIbTYPH MOJIOIUX JIIOJeH, miakpecitoe I'. BacsHo-
BuY (2005, c. 295). Yyenuii BBaxkae, 10 TYMaHI3aIil0 MOPATbHUX BITHOCHH Y
coliyMi (a 0TKe, TyMaHi3allilo B3aEMHH MDK yciMa yYaCHUKaMU TearoriyHoro
npoiiecy), nependavae iges ryMaHICTUYHOTO BUXOBAHHS MOJIOJMX JIIOJEH, 110
pearni3yeThCsl y KOHKPETHUX B3a€EMOCTOCYHKAX. 3a HAlIUMU CIIOCTEPEKEHHSIMH,
Ha (QOopMyBaHHI I[IHHICHUX OpIEHTAIliii MO3UTHBHO MO3HAYAETHCS T'yMaHi3allis
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B3a€MHH MDK Cy0’€KTamu BUXOBaHHS, J[0 TOTO 3K, MOpasbHi BiTHOCHHU TIOB’s3aHi
3 Opratizaii€ro criiKyBaHHs 3 JoauHoI0 (BacsuoBuy, 2005, c. 306). Ockinbku
KOXKHUH aKT CHUIKYBaHHS OJHO3HAYHO BIUIMBAE HA JKUTTS U JISUTGHICTD JIFOMHU
(B. Cemuuenko, B. 3acinyKXeHIOK Ta iH.), TO KVabmypa CHIIKY8aHHs CUpPHSE ii
camopeanizamii, camoctBeppkeHHI0 (M. Karan, O. CaBueHko T1a iH.).

I'ymanizariist CBiIoMOCTi OCOOHCTOCTI TIepedavyae Takox ysaey 0o il Hayio-
HAILHO20 HCUmmsl, €THIYHUX KOPEHIB, Crioco0y MUCIEHHS, XapakTepy, rnepediry
eMOIIIl, a/JKe YKpaiHChbKa TPAJUIIs XapaKTepU3yeThCS TIMOOKUM MOETHAHHIM
MOPAJILHOTO BUXOBAHHA 3 HALIOHAJIBHUM. Y IIbOMY PO3YMIHHI JJIsl TyMaHi3arii
CBIIOMOCTI Ta (POpMYBaHHS CBITOTJISIIYy MallOyTHHOTO IEeAarora BEJIUKE 3Haye-
HHSI Ma€ BOJIOJIIHHS PiTHOI0 MOBOIO, BUBUEHHS I1CTOpIi, BCIX MUCHMILIIH, SIKi
JOTIOMArarTh YTBEP/HKEHHIO JYXOBHHUX IIIHHOCTEW 1 MOMITHO BIUIMBAIOTH HA
CTAaHOBJICHHS HAIlIOHAITHHOI CB1JOMOCTI. BifTak cBimomMicTh MaliOyTHHOTO TIE/a-
rora BU3HAYAETHCSA aKTUBHOKO 30CEPEKEHICTIO HA TIATOTOBII JI0 KHUTTS B CyC-
MUTBCTBI Ta TIEPCIIEKTUBHUX IHTEPECAX CBOTO HApOy, aipKe Tearor mpooymKye y
HaBKOJIUIIIHIX JIFOJAX MOTPeOy KUTH 1 MPaLtoBaTH AJIsl HOTO.

BucHoBku

3MICT AiSUTBHOCTI NIeJjarora, sIkuii He 3MIHIO€ JIIO/IMHY, a HaJa€e il MopaibHy
MATPUMKY 111010 (popmyBaHHS ii MOJIE1 TOBEIIHKH, O3HAYAE TEPEIOBCIM JI0-
IIOMOTY y TOMY, 1100 3a0€3MeYnTH i MO3UTUBHY MOTHBAIIIIO, TPOOYAUTH CBOE
CYMJTIHHSI, TIOUYTTSI TIPOBUHU 3a T'PiXH, COPOMY 3a MOTaHl BUYMHKU (1100 HApO-
IIyBaTH J00p1 SKOCTI, KOXKHIA 0COOMCTOCTI BXKJIMBO MOOOPOTH CIAOKOCTL, OyTH
BIJIMTOB1IaJILHOIO 332 CBOT BUMHKH ), HE MPUUYUHSATH 3JI0 HIIUM JIOJIM (TIepecTy-
MAK0YM HEMPOIYMAHUMHU TisiMH 200 HEOOEPEKHUM CIIOBOM MOpAJTbHI TIPUHIIUIIN).
Biarak peanpHi TyMaHi3alisg i AeMOKpaTH3allisl CTOCYHKIB MApTHEPIB y CHUIKY-
BaHHI 03HAYAIOTh JOOPO3UWINBICTh, BETHMKOAYIIHICTH, B3AEMOPO3YMIHHS TOIIIO.

OpieHTariis mporecy ryMaHizaiii CBiIoMOCTI MalOyTHHOTO Teaarora Ha
1ICUTICTUYHO-XPUCTUSIHCBKAM TAXIJ 10 BUXOBaHHs Iepeadadae BU3HAHHS
OCTaHHBOTO OCHOBOIO (DOPMYBaHHS I[IHHICHUX OPIEHTAIIIH, [0 XapaKTePU3YEThCS
HacamIepe/l YCBIIOMJIEHHSIM XPUCTUSIHCHKOT CYTHOCTI JIFOJMHU, BU3HAHHAM IIPio-
pUTETY MoOpaJi, aklIleHTOM Ha MOBa3i J0 TIOAUHH, (POopMyBaHHI ii AYXOBHOTO
CBITY, BUXOBAHHSM MPAarHEHHS IOCSATTU JOCKOHAJIOCTI, peaiizalliero MOpaibHUX
YEeCHOT Ha MPAKTUI, EPEOCMUCIICHHSM Ta TIEPEKOHAHHSAM Y HEOOXITHOCTI CIps-
MOBAaHOCTI iH(opMallii Ha i1eanu g06pa To1o.

BaxiuBuMHM 3MICTOBUMH HaIlpsMaMu T'yMaHi3allii cBiloMOCTi MalOyTHBOTO
nejarora y miiroToBIli 1O OMIKYHChKO-BUXOBHOI AISITBHOCTI €: peanizalis oco-
OUCTICHO 30pIEHTOBAHOIO MiAXOAY 1O BHUXOBaHHS OCOOMCTOCTI, BpaxyBaHHS
IHAMBIAYaTbHUX OCOOIMBOCTEM MallOyTHROTO MEIarora, oro TBOpYMX imei, dop-
MyBaHHS 3/IaTHOCTI BUXOBATelsl 10 Cy0’€KT-Cy0’€KTHOI B3a€MOJii 3 MiTbMU,
moOy/I0BH JIOITLHO OPraHi30BaHOTO CEPEOBHINA, 3a0€3MeUeHHs YCIIITHOT CO-
mianizamii JUTUHA SK BHUXOBHOTO MEXaHI3MYy, OMEpaTHMBHOTO KOPUTYBAaHHS TIpO-
IleCYy BUXOBAaHHS, a TaKOX MPAKTUYHOTO BTUICHHS CTOCYHKIB OCOOMCTOCTI 13
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30BHIITHIM CEPEIOBUIIEM, CTBOPSHHS YMOB I CAMOCTIHHOCTI ¥ aKTHBHOCTI
3100yBaviB BUIIOI OCBITH, 30CEPEKEHHS yBaru Ha HAIlIOHATLHUX TPAIMIIISX,
BUILHOTO BHOOPY KUTTEBOI MO3UILII, PEIriifiHOT MPUHATIKHOCTI, IHHICHUX OpIi€H-
Tallil, yChOTO, [0 XapaKTepU3ye I'YMaHI3aIlio K caMOTyMaHi3aIliro.
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