YAK 37.014.24"20"
DOI: 10.24919/2313-2094.4/36.98627

llona NOWAKOWSKA
orcid.org/0000-0003-0376-3137

INTERCULTURAL EDUCATION
AS A PRIORITY OF MODERN EDUCATION

Inona HOBAKOBCBKA

MIXKKYJIbTYPHA OCBITA
SIK IPIOPUTETHE 3ABJJAHHSI CYYACHOI OCBITH

Cyuacui po3suHeni Cycninbcmea XapaxKmepusyomucsi 3pOCMAHHAM K)Jlb-
MYPHO20 PO3MAIMmsl, 3yMOBIEHO20, 30KPeMA, NPUNIUBOM EKOHOMIYHUX | NOJli-
MUYHUX Miepanmis. Y cmammi npedcmaeneni cmpameeii i mooeni 01 po3-
8 AA3aHHS NPOOIEeM MYTLbMUKYIbMYPANiZMY K HA PIGHI NOLIMUKU | NPAKMUKU
OpeaHis 0epaicasHoi 6nadu, peakyii npedCmagHUKI6 emHOKYIbIMYPHUX MEHUIUH,
mak iy eany3i oceimHwvoi OisibHoCcmi. Bioznaueno, wo myniemuxyibmypaniam
€ BANCKUM 3AB0AHHAM OJisl NPULMAIOYOL 2pOMadu i ece we nompeoye noutyKy
ONMUMATLHUX PileHb, W0 3A0080IbHAIOMb YCi CMOPOHU YI€T 83AEMOOII.

Knrouosi cnoea: midwxkynomypna oceima, MyJIbMUKyJIbMypHe CYCHilb-
CMBO, IMMIcpaHmu, Ky1bmypusayis, CoyiaibHa inmezpayis.

Hnona HOBAKOBCKAA

MEXAYKYJbTYPHOE OBPA30OBAHUE KAK
ITPUOPUTETHASA 3AJAYA COBPEMEHHOI'O OBPA30BAHUA

XapaxkmepHoii uepmoti cO8peMeHHbIX PA3GUMbIX 00UeC8 ABNAEMCs YEe-
JuYeHue KybmypHo20 pasHooopasus, 00yClo61eHHO20, 8 YACIMHOCHU, NPUTUBOM
IKOHOMUHECKUX U NOTUMUYECKUX MUspanmos. B cmamve npedcmaenenvt cmpa-
meauu U Mooenu peulenus npooiem MyIbMuKyIbmypaiu3mMa KaKk Ha YposHe
ROMUMUKY U NPAKMUKU COOMBEMCMBYIOWUX 20CYOAPCMBEHHBIX OP2AHO8, NPeo-
cmasumeinei SMHOKYIbIMYPHBIX MEHbUUHCME, MAK U 6 chepe 0Opazoeanusl.
AKyeHmupoeano, 4mo mMynomuKyI6mypaiusM AeIsAemcs CIOHCHOU 3a0adeli 05
gocnpuHUMarowe20 obwecmea u 6ce euje mpedoyem NOUCKA ONMUMATbHBIX
pewieHul, y0081emeopalouux 6ce acnekmsl maKo2o 63auMo0etiCmsus.

Kntoueevie cnosa: medxcoykynomyproe oopasosanue, MyibmukyibmypHoe
00uecmeo, UMMUSDAHMBL, KYIbMYPU3AYUS, COYUATIbHAS UHMe2Payusl.
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Culture is an attribute characterizing the man both in individual and
collective aspect. Culture is created by man who is its carrier and receiver. At
the same time culture is a phenomenon pertaining to more than a unit, as the
man leads a social life. Thanks to the community and within the culture is
transmitted through space and time. It is a way to organize collective life, but
also organizes the life of an individual in the community and creates its psy-
chological profile.

Culture is a factor that gives the identity of communities and distinguishes
them from each other. Community of culture forms a system of values, for-
mulas, ideas, creations and activities. This system determines for the national,
ethnic or religious group norms, patterns of thinking, ways of perceiving and
judging ourselves and others, patterns of behavior and emotional reactions,
perception and assessment of past, present, ways of building own and collective
future and engagement in the implementation of these visions [4, 13 — 16].

Cultural diversity as a feature of modern societies in the era of migration

Today, the idea promoted that each national culture must be open to
contact with other cultures, since only intercultural interactions allow for a full
understanding of own culture, duties towards it and its place, enabling its de-
velopment and improvement [10, 13]. Continuous and direct contact with other-
ness, as shown by the experience of many countries, has its advantages, but
also disadvantages.

Cultural diversity is now a common phenomenon, which on one hand is
sometimes historically conditioned, on the other hand is the result of the opening
of borders and intensifying processes of the movement of persons and groups
of the population: refugees, family reunification, economically cognitively,
educationally motivated migration, etc. European countries in many cases are
open societies, and consequently more and more multicultural. Their inhabitants
are different ethnic groups that do not share a common language, history, tra-
ditions and customs, and also sometimes the opposite — they are distinguished
by characteristics different from each other [3, 377]. Immigrants come to open
societies, in the minds of the indigenous people regarded as aliens. They are
aptly characterized by T.Czechowska-Switaj* who wrote: Alien is a stranger
who comes today and goes tomorrow. Aliens refuses to remain chained to his
«far country» nor to leave our own. He enters into our world uninvited, arbitrarily
making us recipients of his initiative, transforming us into an object of action,
whose subject he is. Alien is physically at your fingertips, but spiritually
remains infinitely distant. He smuggles into our inner circle differences and
otherness [3, 377].

in her description the author refers of the work of Georg Simmel — German socio-
logist of late nineteenth / twentieth century.
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Relations with the «other» and «aliensy» take place in multidimensional
reality on three levels:

— axiological — on the valuation of the Other / Stranger (whether he is
good or bad, do I like him or not, if I’'m equal to, or worse than him);

— praxiological — on the distance to the Other / Stranger (do I perceive
his value, or identify with him, or try to assimilate him with me, to impose
him my own view of reality; if I’'m against him, neutral or indifferent);

— epistemological — on the knowledge of the Other / Stranger (I am aware
of his identity, or maybe I have no idea about it) [5, 133 — 144].

A look at the phenomenon described from the other side — from the
perspective of the alien, also discloses problems. A sense of alienation is
related to negative emotions: loneliness, humiliation, which causes fear and
frustration leading to aggression and revenge for experienced harm. Individuals
and groups in the environment perceived as foreign and receiving it as foreign,
live in constant threat and tensions stemming from undermining self-esteem,
from the lack of acceptance or rejection by the local community.

When a stranger — an immigrant arrives in a new country, he goes
through several phases of integration. Shmuel Eisenstadt [13, 130] puts it as
follows:

1) adaptive integration phase, boiled down to manifest their capabilities
to play a fundamental social roles in the new environment;

2) instrumental integration phase associated with migrant participation
in economic life, which allows him to satisfy their existential needs;

3) identification and solidarity phase with the host community, when a
migrant becomes aware of his being a part of the host community — involves
the acceptance of the system of values of that community;

4) cultural integration phase («cultural integration»), in which — in the
long term socialization — occurs internalization of norms and ways of behavior
typical of the host community.

The identified phases are associated with the time factor as well as the
degree of identification of the migrant with the host community. One should
also be aware that the migration is not always successful. An entity or group
does not always go through all the selected phases, which depends on a number
of factors, both on the side of the migrant and on the host community. Cul-
turally alien people can stay within the country for a long time or a short time,
permanently or temporarily, by choice or by fate. The greater the number of
such people, the greater becomes the involvement of various institutions of
social control, such as a country’s government, and the media in the dealing —
not always in a non-confrontational way — with the situation. Paul Boski [1,
525 — 528], recalling the work of JW Berry, shows the four acculturation
models of strategy at the level of policy and practice of state authorities,
which have been implemented in multicultural societies:
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1) Exclusion, ethnic cleansing, or elimination of the presence of mino-
rities in the common area by the displacement, expulsion, deportation, geno-
cide, etc.

2) Segregation — separation, ie, to define and implement separate deve-
lopment paths of different ethnic groups, religious minorities in a society while
maintaining domination of one group, but with approval for preserving cul-
tural heritage of minority groups.

3) Ethnic melting-pot, or the removal of diversity to journey to ethnic
homogenization related to a relative openness to diversity on the assumption
that immigrants as soon as possible are transformed into citizens of a new
country, breaking its ties with the country of their ancestors.

4) Multiculturalism, which is promoting intensive relations between
different groups while maintaining the identity of each of them. In this case
the difference and diversity are affirmed, as each of the cultures is to offer
others a different set of values.

The above macro-social variants intergroup relations correspond to the
reactions of individuals from minority ethno-cultural groups related to the
maintenance of cultural heritage and ethnic origin:

1) Marginalization — corresponds to the systemic exclusion and means
dropping out beyond the area of culture, subculture entrance to the margins
of society, which is mostly associated with unsuccessful acculturation.

2) Separation is baffling of individuals or groups from the influences of
a new and alien environment and undertaking the organization of life within
the existing ethnic group, which takes place in large metropolitan areas focusing
numerous groups of immigrants in France, Germany, USA, Great Britain.

3) Assimilation means giving up the culture of origin — native, cutting
ties with the country of origin of ancestors and the full expansion into the other
culture.

4) Integration is a consequence of multiculturalism implemented govern-
ment programs that promote and encourage the maintenance of native culture —
the culture of origin — and the acquisition and construction of a new cultural
identity settle [2, 165 — 205].

Paul Boski stresses that integration is an attractive option acculturation,
but its implementation as a forward-looking state of Europeans becomes more
and more difficult, especially when attempting to reconcile the acculturation
strategy at the policies and practices of government, and at the level of the in-
dividual reactions of individuals from minority groups ethno-cultural involved in
maintaining the cultural heritage of origin.

Education in terms of cultural diversity
It was aptly concluded by J. Nikitorowicz that multiculturalism is a fact
and interculturalism is a task [10, 14]. Indeed, in reference to recovery and
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growth of repressed nationalism, fanatics, xenophobia, megalomania, disclosing
aggression, discrimination, terrorism, etc., a particularly important task today
is the educational achievement of humanistic values, common human values.
Intercultural education should serve this.

Intercultural education is a concept and area of activity of social, cul-
tural and educational activities aimed at mutual knowledge, understanding
diversity, developing positive relationships and enrichment of cultures. An
important feature of this education is the dialogue with the «othersy», penetra-
tion into the essence of other cultures, their symbols and patterns of behavior.
This education is to serve mutual understanding, rapprochement and coope-
ration in various areas of life [7, 26].

Intercultural education on the one hand is the consequence of mono-
culturalism — regional, local confinement, on the other hand — a consequence
of multiculturalism. It is the need that arises at the interface between these
two phenomena. It indicates the existence of equal cultures, which are subject
to transformation as a result of transmission of values and models, and any
form to socialize with others from their own cultural position is an element of
development [9, 54 — 55].

The aim of intercultural education is not to build one unified global
culture, but to strengthen national, ethnic, cultural or religious identity and
acceptance of the world cultural pluralism [14, 389]. Thanks to intercultural
education consistent operation of the different national, ethnic and religious
communities within a single state becomes possible.

Intercultural education was created in the United States before World
War 1l. The need for such education appeared in places inhabited by people
of different languages, who cultivated different traditions, professing other
religions. In Europe intercultural education was begun to be spoken of much
later, in the 60s and 70s, with the influx of large groups of immigrants, mainly
from former British, French and Dutch colonies. Nowadays more and more
societies recognize its importance and the need for training in this area.

The concepts of education in culturally diverse environments have evolved
and continue to evolve. The final, optimal and satisfying to all form has not
yet been developed. With reference to the aforementioned models of accultu-
ration the literature [12, 127 — 136] reported four functioning strategies for
intercultural education, carried out according to the country’s social policy
and the needs and aspirations of minority groups.

1) strategy of «separation»

It is also referred to as the «education side by side». Educational space
is set here by defense of own traditions, beliefs, and values. It is an ethno-
centric strategy, which, however, can not be equated with nationalism.
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Fig. 1. The strategy of separation — education side by side

Abbreviations used:

EdMn — Education in the culture of minority groups; EdMj — Education in the culture
of the majority group

Source: Own

2) the strategy of integration of minority cultures through subordi-
nation to the dominant group

In these terms education is to lead minority groups to adapt to the
model of the majority group by gradually getting rid of their own traditions,
customs, language and by adopting the culture and language of the dominant
group. Such education is an instrument of cultural assimilation and unifor-
mization. Minority groups here are somehow «absorbed» by the majority.

EdM;j-Mn

Fig. 2. The integration strategy

Abbreviations used: EdMj-Mn — Education in the culture of the majority group with
marginalization of cultures of minority groups
Source: Own

3) strategy of «melting pot»

In this strategy there is a possibility of education of each group in their
own culture and fusion with the dominant culture while maintaining distinct
elements. Integration, in this case, has no assimilation character, but rather
connection to the behavior of the «other». The concept of the melting pot
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assumes that all ethnic groups have some positive side, and their culture mixed
in the melting pot would result in a new and higher form of culture.

EdMj+Mn

Fig. 3. The strategy «melting pot»

Abbreviations used: EdMj+Mn — Education in the culture of the majority group,
taking into account the cultures of minority groups
Source: Own

4) The strategy of equality of cultures with a tendency to give prio-
rity to the needs of minority groups

Education is regarded here as a process of rebirth of subjectivity and
identity, creating a basis for being together in the spirit of tolerance and respect.
Such education prepares for life in multicultural societies, to communicate on
the basis of dialogue and partnership. It presents «Other» as an interesting,
friendly, supportive in the development of the individual and the group. It
reduces superstition and prejudice.

EdMn+Mj

Fig. 4. The strategy of equal treatment of cultures

Abbreviations used: EAMn+Mj — Education in the culture of minority groups and the
majority
Source: Own

These focuses on intercultural dialogue in education is aimed at shaping
the attitude of «towards the Other». Key features of this attitude are shown on
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the scale shown in Fig. 5, where at opposite ends extreme attitudes are placed,
requiring negation. Desirable behaviors are situated in the middle of the scale.

OPENNESS

defensive attitude, defense of me < > offensive, aggressive
reluctance, impatience < LISTENING > evaluating, judgmental
inferiority, fear < PARTNERSHIP > domination, superiority
compassion, mercy < EMPATHY > hostility, rejection

passiveness

< COOPERATION. TRANSGRESSION > manipulation

Fig. 5. The scales illustrating characteristics of attitude «towards the other»

Source: [3]

The above four strategies of intercultural education existed or exist in
many countries and have been the subject of numerous multi-disciplinary and
multi-faceted analysis. In recent years, the most promoted is the view of the
need to turn to the models that depart from segregation, assimilation or passive
adaptation measures, and pay attention to the issue of diversity on the principle
of «being together» and not «being next to each other»; models enabling the
transition from multicultural to the intercultural, from the «Response» to the
difference in conditions for multiculturalism to «interaction» between members
of different cultural groups [6]. Education, in this sense, is a factor in the de-
velopment of multifaceted identity of the individual, emphasizes the need to
prepare for life in terms of the difference, according to the law of every person
«to be differenty. Man who participates in the process of intercultural educa-
tion should gain the ability to construct attitudes based on empathy and under-
standing relationship with the «Other», whoever he was and whatever phy-
sical, emotional, ideological distance would be between them. The awareness
that for various reasons we can be someone perceived as «Other» and the ability
to empathize with the situation of stigmatized person for his otherness, is the
first impulse to understand — and from understanding to the agreement the road
is short [5, 142 — 143].

The ideal towards which intercultural education tends to in its assump-
tions is multicultural society implementing the process of cooperation and
collaboration in partnership, taking action leveling tensions and conflicts, as
well as supporting and equalizing opportunities and chances of diverse commu-
nities. In such society we have to deal with facing social backgrounds of various
programs, but operating on the basis of timeless and transnational values,
abiding equality and remaining in constant dialogue [10].
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Intercultural education as lifelong education

Alina Szczurek-Boruta draws attention to the fact that «intercultural
education goes beyond the traditional distinction between initial and further
education. Proper dimension and meaning of this kind of education is a trans-
cultural process of mutual learning and a lifelong experience both cognitive and
practical of every human being, as a person and member of society, enabling
learners to acquire a tool of understanding, to have impact on the environment,
participate and collaborate with others on all levels of human activity» [15,
152]. Lifelong approach to education, according to J. Nikitorowicz, should be
considered as a leading educational strategy, taking into account the variability,
dynamism and unpredictability of multicultural societies. Lifelong education,
assuming learning throughout life, allows to shape and modify human behavior
with the following demands:

a. Be yourself — learn to be yourself (know about you, have a sense of
the value of own identity, develop management skills in self-development,
self-realization and identity management);

b. To experience of others — as a result of the interaction to learn to live
together, acquire skills in harmonious coexistence and interaction, enriching
each other, own diversity (noticing others, learning, collaborating, try to under-
stand and communicate);

C. to know about themselves and others — to learn, to know about each
other and be able to control negative emotions (to acquire the ability to under-
stand cultural diversity and observe the principles of mutual relations and
cultural contact);

d. work together — to learn, to work to preserve peace and creating
conditions for a life of peace (to acquire the ability to effectively function in
an environment of cultural inhomogeneity) [11, 72 — 74].

The idea of intercultural education seen in the whole life context is not
easy to implement. However, it is the direction that the modern world sets [8].

Need for further action

Management of multiculturalism in ways that were previously used,
was not always ended successfully. It was noted that the multicultural practice,
including diverse educational activities, favorably affect the preservation of
the identity of newcomers, allowed to protect them against assimilation, supported
in overcoming difficulties in adaptation, decreased the culture shock, but not
activated the mechanisms of integration, not implemented to raise awareness
and compliance with the rules of life in a democratic society, did not turn
newcomers into citizens. Expected mechanisms which create a multicultural
society were not created, and significant problems of cultural, economic, legal,
psychological, moral, were revealed [10, 15].

Many years of experience of different countries has shown that inter-
cultural education is not an easy task. It requires constant reorganization, the
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creation of new solutions, both systemic and individual. Failures in this case
cannot be put off, they should only be a stimulus for further innovative actions.

Cultural diversity of European societies, due to political, economic or
demographic reasons will deepen and this trend, at least for the time being,
cannot be reversed. It is necessary to make efforts to meet the challenge of
multiculturalism, and education is an area, which in this context should not
be overlooked. Developing effective solutions in this area is a precondition for
the friendly and conflict-free coexistence between minority and majority — if
not in close, then in the longer term.
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