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MULTIMODAL APPROACH TO DEVELOPING WRITING SKILLS

Summary. The article examines a multimodal approach to teaching writing as an effective method
for developing writing skills of students. Writing is a complex task. It is not simply the transmission
of our thoughts; it is a process of thinking in which the latter is constructed, refined, and changed
during writing and rereading. Writing can be described as a problem-solving activity that is demanding
for any writer. This is especially true for students, as the act of writing involves several processes
operating simultaneously, which some students, especially beginners, may not be able to master due
to limited knowledge and cognitive abilities. It is therefore not surprising that teachers, faced with
the complexity of this task, are interested in finding new approaches to teaching writing.

Multimodal teaching methods are a set of special techniques and methods for organizing
the educational process based on the simultaneous use of various forms of information presentation
(text, visual, auditory) and digital tools for developing writing skills.

This research aims to contribute to the effective teaching of writing. The relevance of the study
is determined by the rapid digital transformation of higher education and the ever present need to
develop and improve methods of teaching foreign languages keeping up to date with technological
change. The main theoretical foundations of multimodal learning are analysed here and the advantages
in the development of critical thinking, creativity and communicative competences are discussed.
The authors present practical strategies for implementing a multimodal approach in the educational
process and consider the challenges and prospects for its use. The proposed set of multimodal methods
and tools helps to improve the quality of students' written work, increases their motivation to study
a foreign language, develops digital competencies as well as strengthening critical thinking skills.

Key words: teaching writing, multimodality, communicative competences, digital technologies,
critical thinking, educational process.
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MYJIbTUMOJAJBHUM MIJXIJ IO HABUAHHS INCHMA

Anomauia. Y cmammi po3ensa0aemocs MynbmumoOaibHull nioxio 00 HA8YAHHSA NUCLMA K eqheK-
MUBHULL MEMOO PO3BUMKY NUCbMOBUX HABUHOK cmyOdenmis. [Tucoemo — ckraone 3asdarnns. Lle ne npo-
cmo nepeoaua Hawux OyMoK, ye — npoyec MUCieHHsl, Wo nompedye NeeHUX KOHCMPYKYitl, YMOUHeHHS
ma 3MiH nio yac 3anucy ma nepevyumyeanus. Ilucomo modxicna onucamu aK OisIbHICIb, CNPAMOBA-
HY Ha eupiuienHs npobrem neenoeo xapakmepy. Lle ocobnugo eaxciugo 0ns cmyOeHmis, OCKilbKu
BUKOHAHHS NUCbMOB0O20 3A680AHHS 8KIIOUAE OEKIIbKA NPOYecis, Wo 0ilomb 00HOYACHO, SIKI MOJCYMb
Oymu 3aHa0mo CKAAOHUMU OJisl OesAKUX CIMYOeHmis, 0coOIUBO NOYAMKIBYI8, uepe3 HedOCMamHi 3Ha-
HH ma obmedxceHi KoeHimugHi 30ibnocmi. Omoice, He OUBHO, WO BUKAAOAYT 3AYIKABNEHI 8 NOULYKY
HOBUX Ni0X00i8 00 HABYAHHA NUCbMY. MynTbmumooanvHi Memoou HA8YAHHs — Ye CYKYRHICMmb cneyi-
ANLHUX NPULOMIB | cnoco0i6 op2aHizayii HA8UANbHO20 NPOYEC) HA OCHOBI OOHOUACHO20 BUKOPUCTNAH-
H51 PI3HOMAHIMHUX ¢hopm nooanus inghopmayii (mexcmoesoi, 8i3yanvbHol, ciyx08oi) i yugposux 3acodia
PO36UMKY Hasuyox nucvma. L{e docniddcenns mae na memi 3poOUMU 6HECOK V HABUAHHS NUCOMA.
AxmyanvbHicms 00CIONCeHHs 3YMOBIIEHA CMPIMKOI YU@posow mpanchopmayicto euugoi oceimu
ma 3pocmaroyoio nompedoro y 600CKOHANEHHI MemOOUKU BUKIAOAHHS IHO3eMHUX Mo8. B cmammi
NPOaHAi308aHO OCHOBHI MeopemUdHi OCHO8U MYTbIMUMOOANbHO20 HABYAHHS NUCLMA, NPEOCHA81eHO
1l020 nepesazu y po3gumKy KpUMuiHo20 MUCIIeHHS, KPeamueHoCmi ma KOMYHIKAMUGHUX KOMNemeH-
yil. Aemopu npedcmasisioms NPAKMudHi cmpamezii 6NpoBAONCEHHA MYTbMUMOOAILHO20 NiOX00Y
8 0C8IMHill npoyec, po3ena0arms npooiemy ma nepcneKmusU U020 GUKOPUCMAHHA. 3anpononosa-
HUL HAOIp MYTbMUMOOATLHUX MEMOOi8 ma IHCMPYMEHMI8 CNPUSAE NOKPAWEHHIO AKOCMI NUCbMOBUX
pooim cmyoenmis, niosuWeHHIO iXx MOMuUBayii 00 BUBYEHHS THO3EMHOI MOBU, PO3BUMK) YUPDPOBUX
KoMnemeHyil ma HA8U4OK KPUMUYHO20 MUCTEHHS.

Knrouosi cnoea: naguanmns nucoma, MyivmumoOaibHiCmMb, KOMYHIKAMUBHI Komnemeryii, yugposi
MexHON02Il, KpumuuHe MUCIeHHsl, Ha84albHULL npoyec.

Introduction. Students in the contemporary
world of learning are often distracted by gadgets
that come to their rescue at any time. Teachers
lose the chance to assess their students' progress
fairly, as the outdated system of assessment fails
to work in circumstances where Al-dominated
technology can complete tasks for learners.
The result is clear: learners tend to save time by
letting technology do their writing homework for
them. As a result, they lose enthusiasm for focu-
sing on learning and give in to the temptation of
placing all responsibility on ChatGPT.

The new captivating modes of teaching, where
learners’ brains are systematically engaged in
learning procedures have evolved and become
an indispensable part of enthusiastic teachers’
practice.

Within this context the aim of the research
is to investigate how incorporating multimodal
strategies in ESL traditional writing instruction
would affect students’ writing proficiency, their

engagement and language acquisition and to
identify the most effective practices for integra-
ting multimodal approach into ESL classrooms.

The authors are going to argue for the exten-
sive use of a multimodal approach in teaching
writing in ESL (English as a Second Language)
classrooms. This approach means integrating
multiple modes of communication — visuals and
texts, audio resources and digital tools- to keep
students engaged and to enhance the language
learning outcomes. Multimodality in teaching
would more effectively be absorbed into various
sensory channels extending beyond that of the
more traditional simple exposure to a traditional
written text.

To explore more deeply into the functionality
of the Multimodal Approach we can give exam-
ples of its key elements.

— Audio resources incorporate various lis-
tening activities — voice recordings or podcasts,
which inspire analytical or reflective writing;
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— Texts and visuals integrate videos, charts,
images, infographics to prompt writing topics
and support narrative or descriptive writing;

— Digital tools involve multimedia software
to edit or draft texts, to create blogs on different
platforms or the use of collaborative tools, e.g.
Google Docs;

— Kinesthetic activities engage learners in
physical activities with language elements, e.g.
creating posters, comic strips or storyboards;

— Peer collaboration, inspired by multimodal
teaching methods, can build collaboration on
multimedia projects, e.g. presentations or video
strips.

The authors believe that by bridging traditional
and modern teaching methodologies this research
will provide valuable insights for ESL educators
to foster and benefit from a holistic approach to
language learning.

Literature review. In recent years there has
been an increasing number of published studies
describing the huge impact of Al on the educa-
tional process.

In their research Malinka, Peresini, Firc,
Hujnék and Janus (2023) claim that “higher edu-
cation must respond adequately and immediately
to the increasing quality of tools like ChatGPT.
Their quality is already good enough to produce
results comparable to the average student. An
emphasis on modifying the examination process
is inevitable” (Malinka et el., 2023, p. 48). Shi-
ohira (2021) states that apart from its impact on
education, Al significantly impacts labour mar-
kets, industrial services, agricultural processes,
values chains, and the workplace (Shiohira,
2021, p. 36). Moore, Nguyen, Bier, Domadia and
Stamper (2022) investigated the ability of GPT-3
to evaluate the quality of student-created test
questions and classify them into Bloom’s revised
taxonomy with no sufficient quality of the result.

There are a substantial number of scientific
publications on using a multimodal approach in
teaching English. Teston, Previte and Hashlamon
(2019) hypothesize that “centralizing materi-
al-discursive conditions in multimodal curricula
creates opportunities for conversations about
more than just design fundamentals” (Teston,
Previte, Hashlamon, 2029, p. 200). Donaghy,
Karastathi and Peachey (2023) discuss the impor-
tant concepts of viewing and representing and
how these can be incorporated into classroom
practice, which is based on the assumption that
“multimodality is gaining ground as a focus in
language education because contemporary com-
munication is increasingly multimodal in nature”

(Donaghy, Karastathi and Peachey, 2023, p. 10).

Many scholars emphasise the importance of
multimodal activities in improving students’
writing skills. Lim and Polio (2020) have con-
sidered three themes that feature multimodal
writing tasks in academic contexts: goals and
instruction of multimodal writing: “disciplinary
versus creative expressions”; linguistic mode in
multimodal texts: “written and spoken words”;
and tasks of multimodal writing: “individual
versus collaborative work”(Lim and Polio,
2020, p. 2-3). In their study Kim and Belcher
(2020) compared Korean EFL learners’ writing
for digital multimodal composing and traditional
essay writing regarding syntactic complexity
and accuracy and the student’s perception of the
two tasks. The findings revealed that the learn-
ers had generally positive perceptions of mul-
timodal composing, particularly in terms of its
effective role in meaning making.

Kalynovska and Koliada (2024) researched
the effect of multimodal presentations on the
perception and assimilation of information in
ESL Academic Writing and Rhetoric Course.
The results showed improvement in of students’
rhetorical skills and visual literacy.

Hypothesis

The hypothesis of the study lies in the pre-
sumption that students will enhance their writing
competence provided the following conditions
are taken into account:

1) regular stimulation of students independent
work; 2) using various multiple modes of com-
munication in teaching writing; 3) encouraging
collaboration in multimedia projects.

What challenges do educators and students
face when implementing multimodal strate-
gies in ESL classes?

When implementing multimodal strategies,
teachers and students may face a number of chal-
lenges. For teachers, these challenges may
include a lack of training and experience, as
not all educators are familiar with multimodal
methods or know how to apply them effectively.
Limited access to technology, such as interac-
tive whiteboards, computers and the internet,
poses a significant barrier to using this approach.
Some teachers prefer traditional methods and
are unwilling to experiment with multimodal
strategies. Students may encounter difficulties of
a different nature. Although most of them have
technological skills, not all have access to the nec-
essary equipment. The simultaneous use of multi-
ple modalities (e.g., reading, listening, and visual
perception) can be challenging and may lead to
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cognitive overload. Limited language proficiency
can make it harder to comprehend information
in a multimodal format, and some students find
traditional methods more convenient. The imple-
mentation of multimodal technologies may lead
to organisational and technical challenges. Multi-
modal strategies can significantly enhance learn-
ing but require careful planning and adaptation to
specific conditions. Training courses and work-
shops on multimodal teaching can help educators
improve their qualifications and overcome some
difficulties. When working with digital tools, it
is important to gradually increase the complexity
of materials, ensure variety and apply flexibility
in assessing students' work.

Methods

Research Design. To conduct a comprehensive
study on the integration of multimodal approach
we used the mixed research design based on
quantitative (pedagogical experiment; tests to
compare academic achievements) and qualita-
tive (observation of participants in the learning
process, informal interviews, analysis of the data
collected via experimental testing)

Participants. 80 students of Igor Sikorsky
Kyiv Polytechnic Institute and State University
“ Kyiv Aviation Institute” We got support of the
teachers of the English language who delivered
classes to the students in the educational institu-
tions mentioned above and our colleagues from
Ashdon School Essex.

The students completed the questionnaires
within 3 months. The participants agreed that
the results of the experiment can be treated anon-
ymously.

Instruments and Procedure. In order to study
the possibilities of using multimodal approach in
educational activities, we decided to choose the
classes of English as a philological discipline.
The pedagogical experiment was conducted to
estimate the influence of multimodal approach
in teaching writing on learners' motivation, their
cognitive engagement and the improvement of
their writing skills. For the study, the authors
used mixed methods, such as:

1) questionnaire — surveying students about
their experience of multimodal learning;

2) observation — analysis of students' work in
a multimodal environment;

3) experiment — implementation of multi-
modal approaches in the educational process and
measurement of changes in the level of writing
skills;

4) comparison of traditional and multimodal
approaches.

The expected result was supposed to help:

— to analyse scientific theories and approaches
to multimodal learning;

— to identify key methods and technologies of
multimodal writing teaching;

—to conduct an experimental study using mul-
timodal approaches;

—to assess the impact of a multimodal approach
on the level of writing skills.

During the experiment, which lasted 3 months,
the students were offered to do the following
writing tasks within the concept of multimodal
approach.

1) Video-based Writing Prompts: students
watch a short video (news report, vlog, TED Talk
snippet) and write a reflection, summary, or opin-
ion piece based on it.

2) Infographic Creation: after researching
a topic, students design an infographic (using
Canva or similar tools) and write an explanatory
essay describing the process and the data.

3) Digital Storytelling Projects: students com-
bine text, images, audio narration, and video clips
to create a digital story on a chosen topic.

4) Blogging or Vlogging Assignments: stu-
dents create blog posts or vlogs with written cap-
tions, combining writing practice with speaking

6) Social Media Writing Tasks: students write
Instagram captions, or Facebook posts as writing
practice, learning brevity, audience engagement,
and stylistic choices.

7) Collaborative Writing with Visuals: stu-
dents co-write Google Docs including hyper-
links, images, diagrams, and embedded videos.

Then the students were offered to complete
the questionnaire and answer the following ques-
tions:

1. Which multimodal task (video writing, pod-
cast scripting, blogging, infographic creation,
etc.) did you enjoy the most, and why?

2. Do you feel that working with different
media (videos, images, audio) made writing tasks
more interesting or more difficult? Please, choose
your answer:

More interesting/More difficult/No difference
(Explain why)

3. How confident do you feel expressing
your ideas in writing after practising through
multimodal activities compared to traditional
writing tasks? Please, choose your answer:
Much more confident/A bit more confident/The
same/Less confident (Explain why)

4. Do you think integrating images, videos,
and sounds helps you organise your thoughts bet-
ter when writing? Can you give an example?
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5. Would you like more multimodal writing
activities in future classes? What types of tasks
would you suggest we add?

We believe that the feedback we received will
help to improve our teaching strategies in writing
lessons.

Analysis of Student Survey Results

Preferred Multimodal Assignments. The majo-
rity of students (95%) noted that they enjoyed
creating videos or infographics the most, as
it allowed them to express their thoughts cre-
atively, facilitated the presentation of infor-
mation, and made the learning process more
engaging. However, some students preferred
podcasting, explaining that the process of crea-
ting a podcast combines learning with an exci-
ting creative activity.

Impact of Multimodal Assignments on Writing
Perception. 90% of students stated that working
with various media made writing assignments
more interesting, as it helps visualise ideas and
makes the process less routine. 6% of students
noted that assignments became more challen-
ging, explaining that integrating media required
additional effort. The remaining participants (4%)
did not notice any difference, believing that the
content ofthe textis more important than its format.

Confidence in Written Expression. The major-
ity of students (86%) felt more confident in written
communication, as diverse assignments helped
thembetterstructure theirthoughtsand providedan
opportunity to combine text with visual elements.
Some students (8%) did not notice significant
changes, while 6% reported a decrease in con-
fidence, explaining that the new format seemed
difficult for them to master.

Organising Thoughts with Multimedia. Many
participants (95%) noted that using images,
videos, and sounds helps better organise their
thoughts. For example, pictures and videos can
create associations that aid in remembering mate-
rial and structuring narratives logically. At the
same time, some students (5%) expressed the
opinion that visual elements can be distracting or
complicate the writing process.

Desire to Include More Multimodal Assign-
ments in Future Classes. The overwhelming
majority (97%) of students expressed a desire to
see more multimodal assignments in the future.
Among the suggested ideas were interesting
options such as creating interactive presenta-
tions, working with comics, and collaborative
writing in digital environments. However, some
students (3%) preferred to retain traditional wri-
ting assignments, such as essays, research papers,

and reviews, as exams, entrance tests, and aca-
demic publications specifically require traditional
writing formats.

All in all the survey results have shown that
multimodal assignments are generally perceived
positively and contribute to increased interest in
writing. However, they can also pose challenges
for some students, especially due to the need to
master new tools. These findings can be consid-
ered when designing future curricula to offer a
more balanced approach to teaching written com-
munication.

Discussion

The research allows us to specify the most
effective methods of teaching writing.

The use of images, videos and infographics
helps students develop writing skills through
visual and audiovisual channels of perception.
The following strategies stimulate creativity,
develop analytical thinking and make the learn-
ing process more interesting and productive:

—students are offered to choose or create a des-
cription of a painting, photograph or illustration;

— a sequence of images is used to create a
coherent narrative;

— students describe the details of the picture,
express emotions, analyse the symbolism.

Example task: You can see a picture (photo).
Describe what feelings it evokes in you, what ele-
ments are most important, how can you interpret
its meaning? Write a short essay-analysis.

Taking into account the results of the research,
video stimulates visual and auditory perception
and also helps to develop analytical and creative
writing.

We offer the following strategies of working
with video:

— after watching the video, students write a
summary to analyse the main ideas;

— students write a continuation or change the
ending of the video;

— students keep a video diary and then convert
their thoughts into written form;

— rewriting dialogues from video helps to
develop text construction skills.

Example task: Watch a short documentary
about water pollution. Write an argumentative
essay about what measures can be taken to com-
bat this problem.

Infographics present information in a struc-
tured form, helping students to better understand
complex data.

While working with infographics:

— students explain the information from the
infographic, formulating the main ideas.
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— students compare two infographics and write
an analytical article.

Example task: Consider the infographic about
population growth in different countries. Write a
comparative analysis and suggest possible expla-
nations for the differences.

Audio materials help develop auditory per-
ception, critical thinking, and writing skills, as
they stimulate information analysis, structuring
of ideas, and formation of arguments. The use of
podcasts, dictations, voiced texts and audio dis-
cussions makes the process of learning writing
more effective and diverse:

— students analyse podcasts, they write essays
or abstracts on their basis.

— listening to audiobooks and stories helps to
develop style and vocabulary and to understand
the structure of the text.

— dictations promote understanding of gram-
mar and punctuation through auditory perception.

— songs develop a sense of rhythm in writing
and assist the learning of new lexical construc-
tions.

Example task: Listen to the story and write
a review, paying attention to language and
imagery.

Highlighting previously unresolved parts of
the overall problem.

Despite the promise of a multimodal approach
to teaching writing, its effective implementation
requires further research, improvement of me-
thodologies, and the overcoming of organisa-
tional and technological challenges. A multi-
modal approach to teaching reading (using differ-
ent modalities—textual, visual, auditory, kinetic,
etc.) can be a promising method that increases

student motivation and engagement. However,
there are some unresolved issues that require fur-
ther research and improvement. We mean here
the requirements for an individualised approach,
since there are students who can find difficulty with
the sheer abundance of multimedia and who pre-
fer a more traditional approach to study. Another
issue that has not yet been sufficiently researched
is a possible diverting of students' attention by
videos, pictures etc. from the core aim of writing.

Conclusion. The conducted study confirmed
the effectiveness of multimodal methods in teach-
ing foreign written language in the conditions of
the digital transformation of higher education.
The complex methodology, which integrates var-
ious modalities of information perception with
modern digital tools, has demonstrated a signif-
icant superiority over traditional teaching meth-
ods. An experimental study convincingly proved
that students who studied using multimodal meth-
ods achieved higher results in the development of
writing skills. The most important result of the
study was the confirmation of a direct connection
between the use of multimodal methods and the
quality of students' written works. The revealed
positive correlation between the level of students'
motivation and the results of their written work
indicates that the integration of various multi-
modal tasks contributes to the development of
students’ cognitive and creative abilities, making
the writing process more meaningful and moti-
vating. The integration of visual and digital ele-
ments improves students’ ability to adapt texts to
different media formats and audiences and sig-
nificantly increases the effectiveness of teaching
written speech in a foreign language.
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