UDC 37.091.33:811.111°276.6:159.922.7

KORNYTSKA Yuliia — PhD in Pedagogy, Associate Professor, Associate Professor at the Department
of English for Humanities Ne 3, National Technical University of Ukraine "Igor Sikorsky Kyiv Polytechnic
Institute”, 37, Beresteiskyi Avenue, Kyiv, 03056, Ukraine

ORCID: https://orcid.org/0000-0002-4781-0807

Scopus Author ID: 57843433400

ResearcherID: AAK-1743-2020

TULIAKOVA Kateryna — PhD in Pedagogy, Associate Professor, Associate Professor at the Department
of English for Humanities Ne 3, National Technical University of Ukraine "Igor Sikorsky Kyiv Polytechnic
Institute”, 37 Beresteiskyi Avenue, Kyiv, 03056, Ukraine

ORCID: https://orcid.org/0000-0002-4380-1161

Scopus Author ID: 58341113800

ResearcherID: AAK-1927-2020

DOI: https://doi.org/10.24919/2413-2039.20/52.9

To cite this article: Kornytska, Yu., Tuliakova, K. (2025). Developing emotional regulation skills in ESP
classroom. Human Studies. Series of Pedagogy, 20 (52), 6975, doi: https://doi.org/10.24919/2413-2039.20/52.9

DEVELOPING EMOTIONAL REGULATION SKILLS IN ESP CLASSROOM

Summary. In modern education, especially under conditions of instability and crisis, developing
students’ emotional regulation skills is increasingly important for ensuring academic persistence,
psychological well-being, and professional readiness. This paper addresses the growing need to
integrate emotional regulation development into English for Specific Purposes (ESP) instruction
and presents a pedagogical framework designed for this purpose. The relevance of such an approach
is particularly evident in crisis-affected environments, such as wartime teaching in Ukraine, where
students face heightened anxiety and cognitive fatigue that interfere with learning. The literature
review demonstrates that emotional regulation is closely connected with cognitive flexibility, resilience,
and goal-oriented behaviour, all essential for academic and professional success. Researchers
emphasise that these skills can be effectively developed through both direct and indirect strategies
embedded in classroom activities. The proposed framework categorises emotional regulation
strategies as direct (mindfulness exercises, reflective writing, critical incident analysis) and indirect
(role-play simulations, case studies, peer feedback). Applied within scaffolded ESP instruction, these
strategies help students build emotional awareness and practise regulating emotions in realistic
communicative contexts. The paper also acknowledges limitations related to classroom dynamics,
educators’ competencies, and institutional conditions. Further research should focus on long-term
outcomes, cultural adaptability of the framework, and the role of digital resources in supporting
emotional regulation in diverse and crisis-affected educational settings.

Key words: emotional regulation, English for Specific Purposes (ESP), resilience, crisis-affected
education, pedagogical framework.
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®OPMYBAHHS HABUYOK EMOIIIHHOI PETVJISIIII HA 3AHATTAX
3 AHIVIIMCBKOI MOBHU MPO®ECIMHOI'O CIIPSIMYBAHHS

Anomauia. Y cyuacniti oceimi, 0cobiuso 6 ymoeax HecmaobiibHOCMi ma Kpu3, po36UmoK HA8U4oK
eMoYiliHoi pe2ynayii' y cmyoenmis Habysae 0edai Oinbu020 3HAYeHH s 01 3a0e3NeUeH s AKA)eMIYHOT
CMIUKOCMI, NCUXON02IUHO20 000pOOYmMy ma 20mosHocmi 00 npoeciiinoi disnvnocmi. ¥ cmammi
PO3210AEMbCsl  AKMyalbHa nompeba inmezpayii po3eumKy emoyiliHoi peeyriayii 6 HAGYAHHS
ameniticokoi mosu 3a npoghecivinum cnpsamysanuam (ESP) ma npedcmasneno nedazociuny mooenw,
Ppo3pobneny 3 yicio mMemoio. AKmyanibHicms maxko2o nioxody 0coonu8o NOMIMHA 8 YMOBAX OC8IMmU,
wo nocmpascoana 6i0 Kpusu, 30Kpema y 60€HHULL 4ac 8 Yxpaiui, konu cmyoewmu CMuxKaromscs
3 NIOBUUIEHOIO MPUBONCHICMIO MA KOSHIMUBHOI BMOMON, WO VCKIAOHIOE HAB8UANbHUL Npoyec.
Oens0 nimepamypu 0eMOHCMPYE MICHUUL 38 30K eMOYIUHOL pe2ynsayii 3 KOSHIMUBHOI SHYUKICmIo,
CMpPecoCmitKicmo ma OpPIiEHMAayiero Ha O0CACHEHH S Yilell — KIH0Y0BUMU (PAKMOpamu akademidHo2o
ma npogeciiinoeo ycnixy. [locnionuku niokpecaoioms, wo Yi HABUYKU MONCHA epeKmugHo
po36usamu  3a60AKU NOECOHAHHIO NPAMUX | HenpAMUX cmpamecii, [HMezpo8aHux y HaABYAIbHI
3a60anHs.3anpoOnoOHOBaAHA MOOenb KAAcUupiKye cmpameeii eMoyitiHoi pe2ynayii K npsami (8npasu
YC8i0oMIIeHOCHI, peghieKcugHe NUCbMO, aHANI3 KPUMUYHUX [HYUOEHMI8) ma Henpsami (poibosi iepu,
aHaniz Keucis, 63aemMHe OYiHIOB8AHHS). 3aCMOCYBaAHHA Yyux cmpamezii y nocmynogomy Hasuyanui ESP
cnpusie (hoOpMy8anHI0 eMoyiliHoi 00I3HAHOCMI Ma NPAKMuyi pecynio8aHHs emoyill y peanliCmudHux
KOMYHIKAMUBHUX cUumyayisnx. A8mop maxoic 6U3HA€E 00MeNHCEHHs, N08 'A3aHI 3 OUHAMIKOI HABYATbHUX
2pyn, pigHem nid20moeKu UK1a0ayie i opeanizayiinumu ymosamu. Iooanvui 0ocniodxcents maromo
Oymu CcnpsamMo6aHi HA BUBHEHHS 0082OMPUBANUX pPe3VIbmamis, aoanmayilo mooeni 00 pIi3HUX
KY/IbIMYPHO-0CBIMHIX KOHMEKCMi8 Ma GUKOPUCMANHI YUDPOBUX pecypcCia 01 NIOMPUMKU PO3BUMKY

eMOYIUHOI pe2yAYii 8 YMOBAX PISHOMAHIMHUX MA KPU30BUX HABUAILHUX CUMYAYIT.
Knrouosi cnosa: emoyitina pezynsayis, auneniiicoka mosa 3a npoghecitinum cnpamysaunsim (ESP),
CMPecoCmitKicmb, 0C8ima 6 YMoeax Kpusu, nedda2o2iyHa mMooeb.

Introduction. In today's fast-changing and
unpredictable world, emotional regulation has
become an essential skillset for both personal
and professional success. It enables individu-
als to manage stress, remain focused, and make
thoughtful decisions under pressure — abilities
that are crucial for navigating complex situa-
tions (Bjureberg & Gross, 2024). In education,
such challenges bring both responsibility and
opportunity for educators to support students
beyond subject knowledge. Educators are in a
strong position to help learners develop strate-
gies for managing emotional responses, dealing
with uncertainty, and building resilience. Such
resilience becomes even more urgent during
crises, when instability place additional psy-
chological strain on individuals and communi-
ties. A particularly striking example is Ukraine,
where the ongoing full-scale war underscores
the critical importance of emotional regulation
for coping with extreme adversity. Under such
severe conditions, the ability to regulate emo-
tions effectively can be key to mental well-being

and strengthening resilience. Ukrainians are fac-
ing heightened levels of anxiety and cognitive
fatigue, with students especially vulnerable, as
their emotional maturity and coping skills are still
developing (Riso, 2024; Polyvianaia et al., 2025).
Consequently, many struggle to handle stress and
remain focused on learning (Noor et al., 2023;
Swarnalatha & Janardhanam, 2021). In this
context, building emotional regulation skills
is not merely an educational goal, but a press-
ing necessity for supporting student well-being,
academic persistence, and long-term resilience.

Current Research Overview. Emotional reg-
ulation is increasingly recognised as essential for
academic success, as it helps students manage
stress, maintain focus, and overcome challenges.
It is closely linked to cognitive flexibility, resi-
lience, and goal-oriented behaviour (Ferreira
et al., 2020; Lee & Cho, 2024), and not only
supports learning but also prepares students for
future professional and social demands. Integra-
ting emotional regulation strategies into teaching
practices has been shown to improve academic
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outcomes while fostering emotional intelligence
and adaptability, both of which are critical for
career success and social cohesion (Bergin et
al., 2024; Nastasa et al., 2022; Stockinger et al.,
2021). This connection between emotional adapt-
ability and broader life success extends beyond
the classroom. Individuals who demonstrate emo-
tional agility tend to perform better in leadership
roles and collaborative settings (Fernandes et al.,
2023). Educators, therefore, play a dual role: they
not only support the development of these com-
petencies in their students but also model emo-
tionally competent behaviour, contributing to a
positive and resilient learning environment.

The need for emotional regulation becomes
particularly salient in times of crisis, when height-
ened stress can undermine the well-being of both
students and educators. Armed conflicts, pandem-
ics, and socio-political instability increase anxiety
and mental fatigue, making it harder for students
to concentrate and manage their emotions (Kar-
akasidou et al., 2024; Stockinger et al., 2021). In
these contexts, the educator’s role in providing
support and guidance becomes particularly criti-
cal. Haratyan and Yanling (2022) demonstrate that
the COVID-19 pandemic exposed serious short-
comings in emotional support systems in educa-
tion, revealing the need for structured emotional
support within classroom practice. Extending this
perspective, Ben-Eliyahu et al. (2021) show that
during periods of armed conflict, students’ sense
of threat disrupts their ability to regulate emotions
and maintain academic performance, underlining
the value of targeted self-regulation strategies.
These findings highlight the critical need to sup-
port students in developing emotional regulation
and resilience to help sustain focus and learning
in times of extreme stress.

In response to these challenges, researchers
increasingly emphasise integrating emotional
regulation strategies into routine teaching prac-
tices. Evidence indicates that such integration can
enhance student engagement, foster resilience,
and support sustained academic performance
(Putri, 2024; Romano et al., 2020). Jennings
(2018) promotes trauma-sensitive pedagogical
approaches that enable educators to identify and
respond to manifestations of student distress.
Similarly, Gueldner, Feuerborn, and Merrell
(2020) suggest that integrating social-emotional
learning into routine classroom activities sup-
ports both academic performance and students’
long-term social-emotional development.

Among educational domains, foreign lan-
guage instruction, in particular, offers a rich
context for developing emotional regulation

skills. The cognitive demands, communication
challenges, and performance anxiety typical of
language learning create opportunities for stu-
dents to practise managing stress and adapting
to uncertainty (Bielak & Mystkowska-Wiertelak,
2024; Topal, 2024). As noted by Nastasa et al.
(2022), emotional intelligence and resilience are
key predictors of success in demanding learning
environments, making the language classroom
an ideal space to cultivate these competencies.
In this setting, students develop linguistic, com-
municative, and emotional flexibility, along with
professional communication skills that will serve
them beyond academic settings.

The reviewd literature clearly shows that emo-
tional regulation plays a key role in students’ aca-
demic success, personal growth, and future pro-
fessional development. These findings strongly
support the need to integrate emotional regula-
tion into English for Specific Purposes instruc-
tion — especially during times of crisis, when buil-
ding resilience and adaptability becomes even
more critical.

This paper aims to propose a pedagogical
framework for English for Specific Purposes
(ESP) instruction that incorporates the develop-
ment of emotional regulation skills.

Main research findings. In response to the
evolving demands placed on students in challeng-
ing and unpredictable environments, poropsed
framework integrates the development of emo-
tional regulation alongside professional language
training. Drawing on recent research and class-
room experience, the framework organises strat-
egies into two complementary categories: direct
and indirect.

Direct strategies engage learners in explicit
practices that build emotional awareness and help
manage emotions constructively. These include
activities such as mindfulness warm-ups, reflec-
tive writing, and critical incident discussions. Such
practices enable students to recognise emotional
triggers, cope with academic anxiety, and respond
to complex situations with greater composure.

Indirect strategies are embedded into lan-
guage learning tasks that promote cognitive
flexibility, linguistic precision, and interpersonal
competence. Through case study analysis, role-
play simulations, and peer feedback, students not
only strengthen professional communication but
also gain confidence in navigating collaborative
tasks and social interactions.

Together, these strategies form a cohesive
framework supporting emotional resilience, aca-
demic perseverance, and adaptive behaviour in
both academic and professional contexts. This



72

Jlronuno3zuasui ctyaii. Cepin «Ilegarorika». Bunyck 20 (52)

integrated approach reflects current research,
which highlights that emotional regulation is most
effectively developed through a combination of
focused practice and authentic learning experi-
ences mirroring real-world challenges (Romano
et al., 2020; Bielak & Mystkowska-Wiertelak,
2024). An overview of these strategies, along
with their classification and targeted outcomes, is
presented in Table 1.

The table outlines how direct and indirect
strategies support emotional regulation, linguistic
precision, cognitive flexibility, and interpersonal
competence. Complementing this, Figure 1
illustrates how the strategies interconnect to build
key competencies, highlighting the framework’s
relevance for ESP learners (Fig 1).

The figure illustrates how direct and indirect
strategies complement one another, supporting
emotional awareness, linguistic precision, inter-
personal regulation, cognitive flexibility, and
professional readiness. These interconnections
underscore the framework’s practical relevance
for ESP learners and set the stage for a closer
look at how the strategies are applied in the class-
room and why they were chosen.

The practical application of these strategies
within ESP instruction is built on scaffolded
learning, allowing students to progressively
develop emotional regulation alongside profes-
sional communication skills.

Direct strategies begin with emotional priming
activities, like brief guided mindfulness exercises

Table 1
ESP Strategies and Outcomes

Category Strategy Expected Qutcome
Mindfulness-based warm-ups and Emotional awareness, attention control
cool-downs
Reflective writing tasks Emotional insight, cognitive flexibility

Di Emotion-focused discussions & Interpersonal regulation, professional discourse
irect
debates
Collaborative projects with emo- Team adaptability, conflict resolution
tional check-ins
Critical incident method Decision-making under pressure, adaptability
Vocabulary & functional language | Linguistic precision, empathy
instruction
Indirect Case study analysis Analytical thinking, emotional reasoning

Self-assessment & peer feedback Self-reflection, feedback literacy
Role-play & simulations Emotional control in dynamic communication
EI mini-modules Empathy, adaptability, professional readiness

Source: compiled by the author based on Romano et al. (2020), Bielak & Mystkowska-Wiertelak (2024), Putri
(2024); Ben-Eliyahu et al. (2024), and classroom practice observations.

Fig. 1. Strategies and competencies in ESP contexts
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where students visualise calm professional
settings in English. Reflective writing then
encourages them to explore emotional responses
to tasks such as simulated interviews or team
discussions. Classroom discussions and critical
incident analyses further allow students to
examine emotionally charged scenarios (e.g.
like handling client dissatisfaction) and consider
emotionally intelligent alternatives.

Indirect strategies are integrated into collabo-
rative tasks and authentic communication activ-
ities. Case studies prompt students to analyse
workplace conflicts, identify emotional triggers,
and practise de-escalation language. Role-plays
simulate high-pressure interactions, encouraging
empathetic communication and reframing tech-
niques. Peer feedback and self-assessment, sup-
ported by checklists, guide students in evaluat-
ing both language use and emotional responses.
Together, these activities support integrated skill
development aligned with the emotional and cog-
nitive demands of professional communication.

The selection of both direct and indirect strat-
egies is grounded in recent research highlight-
ing the interplay between explicit emotional
regulation practice and the development of
cognitive, linguistic, and interpersonal compe-
tencies (Romano et al., 2020; Bielak & Myst-
kowska-Wiertelak, 2024). Emotional regulation
in professional contexts extends beyond personal
self-control; it is closely tied to communicative
competence, empathy, and adaptive reason-
ing. By integrating strategies that target these
areas through structured, practical activities — as
described above — the framework aligns with
pedagogical models advocating holistic learner
development (Jennings, 2018; Putri, 2024).

Additionally, the dual structure responds to
growing expectations that educators support
not only academic performance but also student

well-being and resilience, particularly in times of
uncertainty and stress (Ben-Eliyahu et al., 2021).
Embedding emotional regulation within ESP
instruction acknowledges that learners approach
language tasks within complex social and emo-
tional environments. The inclusion of scenar-
10-based, hands-on activities ensures that students
can rehearse emotionally intelligent responses in
realistic settings, building confidence and trans-
ferable skills. These strategies aim to equip stu-
dents with the flexibility, composure, and emo-
tional insight needed to navigate challenges
effectively, fostering both academic perseverance
and long-term professional and social success.

Conclusions. The proposed framework
addresses the challenges of unstable learning
environments by using ESP classes to develop
emotional regulation skills. It integrates direct and
indirect strategies to support students’ emotional
well-being, enhance academic performance, and
build resilience through mindfulness, reflection,
and communicative tasks such as role-plays and
case analyses.

While the framework offers practical value, its
effectiveness may vary due to classroom dynam-
ics, student diversity, and educators’ emotional
competencies. Implementation also depends
on adequate training and institutional support,
which can be challenging in resource-limited or
crisis-affected settings. Nonetheless, with proper
professional development, the framework can
serve as a useful tool for integrating emotional
regulation into teaching practice, helping educa-
tors both model and support these skills.

Further research should focus on finding prac-
tical solutions to the challenges of integrating
emotional regulation into ESP instruction. This
includes three key directions: long-term impact,
cultural adaptability, and the use of digital tools,
especially in remote or crisis-affected settings.
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