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UDC 37.016:81°243

®EHOMEH IHIIIOMOBHOI OCBITH
B CYHACHOMY HAYKOBOMY JUCKYPCI

YV cmammi 30iticneno ananiz cy4acHo2o Hayko8o2o OUCKYpCY w000 OCMUCTEHHS
heHomeny iHUOMOBHOI ocsimu. Y3a2anbHeHO MpaKmy8aHHsi NOHAMb | MePMIHis,
WO BUBHAYAIOMb CYYACHY MEPMIHOCUCMEM) HABYAHHS THO3eMHOI MosU.: “OiniHesism”,
“bacamomosnicms ”, “nonikyiemypra océima”, “‘06omosna oceima’”, “‘bacamomosna
ocgima”, “piona moea’, “inozemmna moea’’, “Opyea mosa’, “uyoca mosa’ ma iH.

3’acoeano, wo asmopcmeo mepmina “inuomoena oceima’” nanexcums €. lla-
cco8y, AKUll V6i8 11020 00 HAYK08020 00i2y 6 Opyeitl nonosuni 90-x pp. XX cm. y
KOHMeKCmi akmyanizayii ocooucmicHo opiecHmosanoi napaouemu ocgimu. Buenuii-
JIIH2BICM 00800U8, WO Yell MepMIiH MAE 3AMIHUMU NOHAMMSA “HABUAHHS IHO3EMHOT
MO06i”, 60 cyuacHa 1oOUHA NOBUHHA BUEHATNU He JULUe MOBY NeBHO20 HAPOOY i KpaiHu,
ane u Kynomypy. Iloxazano, wo mepmin “iHuwiomosHa Kyaibmypa” NeeHON MIpOIo
WMYYHO THMEPIOPU30BAHULL Y Meopito I NPAKMUKY YKPAIHCbKOI Nedazo2iuHoi HayKu,
aooice 8 AHIIOMOBHIU Jlimepamypi He BUABIEHO U020 BIONOBIOHUKA Y (hOpMYII0-
sanni “foreign language education”. Hamomicme y niii icypye mepmin “language
education” ons nosmauenns meopii i npakmuku Hadymms Opyeoi mosu abo iHo-
3eMHOI MOBU.

Busnaueno enecox ykpaincoxkux i 3apyOidcHux yueHux — neoacocis i JiHe-
8icmis — y PO3POOKY MeopemuKo-memooo02iuHUX ACNEeKMI6 [HUOMOBHOT KYIbMYypPU.
IIpedcmasneno 8i0obpasicenHus y HAYKOBO-NeOa202iuHill 1imepamypi OCHOBHUX iHmep-
npemayiti Yyvbo2o Genomeny. Ilokazano, wo mepmin “iHuiomosHa oceima” cmas
3a2abHOBHCUBAHUM 8 VKPAIHCOKIU Nedazo2iuHitl Hayyi, 30Kpema aKmueHO SUKOPUC-
MoBYEMbCs y Npaysix npo ii po3eumok 6 Ykpainu ma 3apyoixcHux Kpainax. 3a-
NPONOHOBAHO BUHAYUEHHS THUOMOBHOI OC8IMU K CNeyiaibHO OpP2aHi308aH020 neod-
202[4H020 Npoyecy HABYAHHSA, BUXOBAHHA I PO3GUMKY ocobucmocmi 3000yeaua
0ocgimu Ha OCHOGL 3micmy i 3ac00amu HABYANbHOI OUCYUNIiHU “IHO3eMHa Moea’” .
Buxoosuu 3 ananizy nedazociunoi ma ninegicmuuHoi 1imepamypu, po3Kpumo cym-
HICHI xapakmepucmuxu ¢heHomeHry ‘‘iHuiomosHa oceima” 6 acnekmax ii yinicHocmi,
AKCION02IYHOI CNPAMOBAHOCHI, THCIMPYMEHMANbHOCHI, IE80CMI | Pe3yIbmMaAmuGHOCHII.
Buokpemneno i cxapakmepuzo8ano ocHO8HI CmMpyKmMYypHi KOMNOHEHMU THUOMOBHOT
ocgimu: 2HOCeoN02IYHUL (3HAHHA KYIbMYpU i MOBU KpaiHu), HAB4anbHUull (MOBHI
3HAHHSA [ BMIHHA K 3ACOOU CRIIKYBAHHS), PO36UBANIbHULL (NCUXOTI02TUHI, MEHMATbHI
Xapaxmepucmuky Hociie Mosu i KyIbmypHUX YyiHHOCMell neeHoi Kpainu), 6UX08HUL
(nedazoeiunuil 3Micm IHUWOMOBHOI KYIbMYpU, Wo CIMOCYEMbCA il MOPANbHO-EMUYHUX,
ecmemudHUx, IHUWUX ACNeKmis).

Knrwouoei cnosa: inwomosna oceima, ROAIKYIbMYPHA 0CIMA; 0B80MOSHA
oceima, 6a2amomo8Ha 0ceima, pioHa Mo8a, IHO3eMHA M08a, Opy2a MOEA.

THE PHENOMENON OF FOREIGN LANGUAGE
EDUCATION IN THE MODERN SCIENTIFIC DISCOURSE

The article analyzes the modern scientific discourse on understanding the
phenomenon of foreign language education. An interpretation of concepts and terms
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defining the modern terminology of foreign language learning, such as “bilingualism”,
“multilingualism”, “multicultural education”, “bilingual education”, “mother tongue”,
“foreign language”, “second language”, “Foreign language”, etc. is generalized.

It has been found that the authorship of the term ‘“‘foreign language educa-
tion” belongs to E. Passov, who introduced it into scientific circulation in the second
half of the 1990s in the context of actualizing the personality-oriented education
paradigm. The linguist argued that this term should replace the notion of “learning
a foreign language”, because modern people must learn not only the language of a
particular people and country, but also their culture. It is shown that the term
“foreign language culture” is to some extent artificially internalized into the theory
and practice of the Ukrainian pedagogical science, since its correspondence in the
formulation of “foreign language education” has not been found in the English
language literature. Instead, it includes the term “language education” to refer to
the theory and practice of acquisition of a second or foreign language.

The contribution of Ukrainian and foreign teachers and linguists to the deve-
lopment of the theoretical and methodological aspects of foreign language culture
has been determined. The main interpretations of this phenomenon in the peda-
gogical literature have been presented. It is shown that the term “foreign language
education” has become widely used in the Ukrainian pedagogical science, in par-
ticular it is actively used in the works on its development in Ukraine and foreign
countries. The definition of the foreign language education as a specifically organized
pedagogical process of teaching, upbringing and development of the student’s
personality on the basis of the content and means of the discipline “foreign language”
has been suggested. Based on the analysis of pedagogical and linguistic literature,
the essential characteristics of the phenomenon of ‘‘foreign language education” in
the aspects of its integrity, axiological orientation, instrumentality, effectiveness and
efficiency have been demonstrated. The following basic structural components of
the foreign language education have been distinguished and characterized: episte-
mological (knowledge of the country’s culture and languages); educational (language
knowledge and skills as a means of communication); developmental (the psychological
and mental characteristics of native speakers and the cultural values of a particular
country); educational (the pedagogical content of a foreign-language culture, con-
cerning its moral, ethical, aesthetic and other aspects).

Key words: foreign language education; multicultural education; bilingual
education; multilingual education; mother tongue; foreign language; second language.
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Introduction
The modern processes of globalization and Ukraine’s integration into the
world economic and cultural environment necessitate a qualitative modernization
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of theoretical and practical approaches to the teaching and learning of foreign lan-
guages. A person’s need for a rapid adaptation to the conditions of a unified integrated
world, the widening of intercultural contacts, the removal of obstacles for their
development in different spheres of social life caused the intensification of the
sociocultural background of learning foreign languages. Re-interpreting its role in
the content of education as a means of training, upbringing and development of the
personality the apprehension of the phenomenon of “teaching a foreign language”
becomes more diverse.

Thus, along with the dominant in the twentieth century grammatical orientation
in teaching a foreign language, in the early 21st century the communicative and
cultural aspects of this process were actualized. The educational researchers have
begun to prioritize language as a means not only of communication, but also of
knowledge and involvement in the culture of the countries and peoples who speak
it. This, in turn, intensified the development of the theoretical and practical approaches
aimed not so much at language teaching, but at language education, which implies
the personal development of the learner, the formation of his culture by means of a
foreign language.

As a result, a scientific discourse on the need to develop and introduce new
integrative terminological systems, which, in line with the current challenges,
invent new approaches to the development of the theory, methodology and content
of teaching a foreign language, has intensified. One of the definitions that have
been introduced in the educational and scientific usage in Ukraine and the post-
Soviet educational space over the last decade is the term “foreign language education”.
These trends and challenges make it necessary to clarify the complex issues of its
origin, genesis, and substantive characteristics.

An analysis of recent research. Our study directly deals with the problem of
reflection of foreign language literature in psychological and pedagogical literature,
therefore we shall outline the main vectors and approaches of a scientific under-
standing of this phenomenon. The interdisciplinary nature of the research is manifested
in the achievements of the scholars primarily in the fields of pedagogy and linguistics,
who develop from their standpoint the theoretical and methodological issues (content,
innovative methods, forms, tools, etc.) of the organization of teaching foreign
languages in different types of educational institutions. It is believed that the term
“foreign language education” was introduced into circulation by the famous Russian
linguist E. Passov, who defined its content, structure, and other basic characteristics
(Passov, 1998, 2003, 2008). An important contribution to the study of this problem
was made by M. Vetchinova, who summarized the development of the theory and
practice of teaching foreign students in pedagogy of the second half of the 19th —
early 20th centuries (Vetchinova, 2009).

The Ukrainian scholars study foreign language education in two main areas.
The first one concerns the development of the theory and the improvement of the
methodology of teaching foreign languages in the educational institutions of
Ukraine aimed it its integration into the European educational environment. In this
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respect, M. Tadeev, who views it through the prism of the category “linguoculture”,
made a significant contribution to the conceptualisation of this problem (Tadeyeva,
2011). The second dominant area is the research in the sphere of pedagogical com-
parative studies, which highlights the experience of organizing foreign language
education of various categories in foreign countries. A generalized analysis of the
achievements of the Ukrainian scholars has revealed some gaps in the scientific-
theoretical understanding of the phenomenon of foreign language education, in
particular, regarding its authorship, genesis, content interpretation, aspect analysis,
etc. This situation led to this study.

The purpose and objectives of the study. The purpose of the study is to
analyze the current scientific discourse on the interpretation of the phenomenon of
the foreign language education. The objectives of the article are as follows: 1) solve
the problem of the origin of the term “foreign language education”; 2) summarize
the scientific interpretations of the basic concepts and terms defining the modern
term system of foreign language teaching; 3) present the major interpretations of
foreign language education in the scientific and pedagogical literature.

Definition of concepts and terms important for understanding the
phenomenon of the foreign language education

We proceed from the dominant position in Ukrainian and foreign science,
according to which the foreign language education is considered a component of
the multicultural education, since the enhancement of multiculturalism in the
modern society leads to a comprehensive understanding of the role of the language
as an important precondition and universal means of conflict-free interpersonal
interaction within multiethnic multilingual societies.

The phenomenon of multicultural education has been comprehensively studied
by Ukrainian and foreign scholars (R. Ahadullin (2004), R. Antoniuk, Y. Huletska,
O. Hurenko (2009), O. lvashko, I. Loshchenova (2002), N. McGinn, O. Milyutina
(2010), O. Olkhovych, D. Popova, Yu. Syva (2008), P. Sysoev, N. Shulha, N. Yaksa,
etc.). From their synthetic analysis, it follows that an objective study of the mul-
ticultural education began in the last quarter of the twentieth century, when the
efforts of various peoples and nations to intensify their identity against the increasing
processes of integration and globalization. At this time, the term “multicultural
education” also emerges. In encyclopaedias it was interpreted as the organization
and content of the educational and pedagogical process, which presents two or
more cultures that differ in linguistic, ethnic, national or racial characteristics.
Emphasis was placed on its role in the formation of knowledge and the awareness
of the general and particular in the values, traditions, lifestyles of different cultures
and peoples.

Despite the different aspects of thematic studies, the modern scholars define
the purpose, functions, and other parameters of multicultural education in a rather
consolidated way. We emphasize that in multilingual multinational societies, it
involves the formation of the ability to understand and respect different cultures
and perceptions of the interconnection and interaction of different peoples, nations,
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ethnic groups; fostering a positive attitude towards intercultural diversity; awareness of
the importance of cultural diversity for the self-realization of the individual; deve-
loping skills and abilities to interact with speakers of different cultures on the basis
of tolerance and understanding, the ability to effectively communicate through
linguistic and colloquial means, and to collaborate in order to achieve common
goals. As a kind and factor of a person’s socialization, the multicultural education
involves the absorption of values and models of the world culture and the socio-
cultural experience of different countries and peoples while preserving one’s own
identity, the knowledge and respect for the cultural and historical heritage of one’s
people (Ahadullin, 2004; Hurenko, 2009; Milyutina, 2010; Syva, 2008).

This leads to an important interim conclusion about the presence of the lan-
guage component in all these phenomena. Therefore, the foreign language education is
also developing and transforming against the background of the multicultural
education and is an important factor and component. Based on scientific experience
(Bialystok, 2011; Biletska, 2008; Bulgarova et al., 2017; Vaynraykh, 1972; Vere-
shchagin, 1969; Vetchinova, 2009; Hamanyuk, 2012; Cenoz, 2009, 2013; Talalay,
2017; Shveytser, 1990 and others), we take the English term “bilingualism” (borrowed
from the French “bilinguisme”) which appeared in the scientific circulation in the
1940s as the initial position for a terminological analysis of the phenomenon of the
foreign language education and related definitions. This term was established in the
Soviet and post-Soviet, in particular Ukrainian, linguistic, pedagogical, and metho-
dological literature and educational practice. It became one of the starting point in
the process of creating terms, which in the 1950-1970s denoted the emergence and
assertion in the Western and Soviet science of the terms “monolingualism” and
“multilingualism” and their various derivatives, which in the respective dyads are
used by scientists as interchangeable in order to denote the processes and phenomena
in a society with one, two or more languages (Vereshchagin, 1969, pp. 15-17;
Cenoz, 2013).

Given the complexity and multilayered nature of the bilingualism and the
long interdisciplinary tradition of its study, the diversity of scientific views on this
phenomenon seems quite natural. Among them, we note its three most reasonable,
in our view, interpretation, namely: 1) command of two languages, which are quite
often used in communication, with one of them being “native”, the other “not native”,
but often used in the ethnic environment (Shveytser, 1990, pp. 481-482); 2) the
practice of an alternate use of two languages, which involves the command of the
two languages and the regular transition from one language to another depending
on the communication situation (Vaynraykh, 1972, pp. 25-29); as a level of command
of the languages, and not the practice or usage frequency of the second or third
languages (this position is characteristic of “trilinguals” — a term that is hardly used
in the Ukrainian science, but is common in the foreign theory and practice, in
particular, to refer to persons who speak the official language of the state, that of a
national minority, to which one often belongs, and a foreign language) (Cenoz, 2013).
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An objective study of the term “multilingualism”, the next in our list of
terms, is associated with the German linguist M. Braun, who regarded it as a multi-
level command of two or more languages. Out of all the diversity of the views of
foreign scientists of the late 20th — early 21st centuries on this phenomenon, three
main types (aspects) of multilingualism are important for our study: individual
aspect — refers to a person’s ability to use several languages as a means of commu-
nication; social aspect — manifested in territorial (country, region, city, etc.) and
political (legitimacy, institutionality, status, prestige of the languages) dimensions;
socio-psychological aspect — reflects the peculiarities of the functioning of the
languages of individuals and ethnic and social groups in certain societies (Talalay,
2017, pp. 13-26).

In order to clarify the above concepts and to analyze the basic term “foreign
language education”, it is necessary to find out the essence of such phenomena as
the mother tongue, a foreign language, a second language, an alien language, etc.,
which, because of their variability and situational application, often flow into one
another or are transformed into configurations that may have different meanings
and senses in the lexical environment of individual countries. In this context, the
approaches and peculiarities of the interpretation of foreign language education and
other related concepts in a particular national terminology system shall be taken
into account in order to adequately characterize the research of Ukrainian scholars.

The definitions of the above-mentioned and other relevant concepts and terms
are revealed by accumulating the scientific discourse reflected in the academic
vocabularies (Batsevych, 2007; Zahnitko, 2012; Shveytser, 1990) and the analytical
studies of scholars (Bulgarova et al., 2017; Hamanyuk, 2012; Tadeyeva, 2011; Cenoz,
2009, 2013, etc.), from the viewpoint of the problem under research. According to
the most common genetic approach, understanding the mother tongue as that in
which the mother communicates with the child from its birth has been established.
However, it should be borne in mind that when choosing a language of education in
an educational institution, such content of the concept of “the native language” may
be replaced by the concept of “the main functional language”, which denotes the
language that the student is fluent in. Thus, a child and therefore a student, an adult
professional, may have several functional languages, which complicates their division
into “native” and “non-native” languages.

Similarly, there is no consolidated interpretation of the term “foreign language”
in Ukrainian and foreign science. In the Ukrainian educational practice and the
public consciousness, it is understood as a language spoken by residents of other
countries, not in the country of origin of a particular person. Using this approach,
for example, English is a foreign language for the native speakers of Ukrainian; for
the native English speakers in Italy, Italian is also a foreign language, and so on.
However, these typical characteristics and examples do not provide an exhaustive
understanding of the term “a foreign language”, which gives rise to many variations of
this term and controversial views on its interpretation. Important for our study is
the opinion that the name “foreign language™ is “categorically incorrect” because it
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distorts the essence of the subject and causes a lot of false reflections. Therefore, it
is proposed to be replaced with a more precise term “the foreign language culture”,
since the language is a component of culture, so knowing the language involves the
knowledge of the culture and communication, interaction with its speakers (Passov,
2008, p. 268).

Different interpretations of the terms “mother tongue” and “foreign language”
are not corrected, and sometimes even aggravated, by the use of the “intermediate”
notion of “the second language”. In public use and in the scientific literature, it is
understood to mean, for the most part, any language that has been learned since the
first, in particular, the mother tongue. This term is usually used in the context of
bilingualism to refer to a language that a person has: a) learned at the same time as
the first mother tongue; b) mastered in the process of further socialization, in
particular, communication in a bilingual environment; c) studied as a foreign lan-
guage. In the course of training and professional or social activities, a second language
may become a functional second language if used by a person with greater or less
intensity and in some cases even a functional first language.

We consider the phenomenon of language education as a “transitional termi-
nological link” from the clarification of definitions to the definition of the term
“foreign language education”. In the Ukrainian scientific discourse (Kuznetsova,
2003; Milyutina, 2010; Pershukova, 2016; Pohribnyy, 2003) we distinguish three
approaches to its interpretation. The first one refers the language education to the
education in the mother tongue, so in this case, the foreign language education is
considered as a separate area of knowledge. The proponents of the second, dominant
approach include the study of all modern languages, i.e. “native” and “non-native”
in the language education. According to the third “compromissary” approach, on
the one hand, the “multi-vector” concept of the “language education” identifies two
“leading areas” that include the “mother tongue learning” and the “foreign language
learning”. On the other hand, this term remains open because it has a practical
orientation that denotes the development of the oral and written language and
expresses the purpose and essence of the language learning (Kuznetsova, 2003, p. 4).

The genesis and authorship of the term “foreign language education”

An analysis of the scientific and methodological works on the problem of the
foreign language education and pedagogical and linguistic studies on the deve-
lopment of its theory and practice in Ukraine and in the world revealed that the
Ukrainian scientists actually ignored the authorship of this term, the genesis of its
appearance in the scientific, educational and social lexicon. At the same time, it is
quite controversial in its essence and is not sufficiently developed in scientific,
theoretical and methodological aspects.

Searching for answers to these questions, we found that the concept of the
“foreign language education” is a loan translation of the Russian term. The first
argument in favour of this version is the opinion established in the Russian peda-
gogical science (its analysis see: Vetchinova, 2009, etc.), according to which the
term “the foreign language education” was introduced to the scientific circulation
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by E. Passov in the second half of the 1990s. Studying the achievements of this
well-known linguistic demonstrates that he proposed to use the term “foreign
language education” instead of “learning a foreign language” in the context of
actualization of the transition to personality-oriented education. According to him,
the modern school needs “not foreign language teaching, but foreign language
education”. This process is represented by cognitive, developmental, educational
and educational aspects, and education in this case is understood as becoming a
person through its entry into culture (Passov, 1998, 2003, 2008).

Considering the unique capabilities of a foreign language, E. Passov regarded
it as an “educational” rather than a “learning” category, which has a great potential
for the development of the individual, above all, in by learning the culture of one’s
own and other countries, and the mankind in general. Considering the foreign
language education as a powerful channel of relaying a foreign language culture,
the scholar warned against mixing this phenomenon with the term “foreign language
culture”, referring to the culture of the language being studied. In his opinion, the
main subject of the foreign language education is such equally subordinated com-
ponents as the culture and language of a particular country (Passov, 1998). Another
argument in favour of the version concerning the emergence of the term “foreign
language education” in the Russian-language scientific and educational environment,
which was somewhat artificially adopted into the theory and practice of the Ukrainian
pedagogical science, is the fact that there is no formulation of “foreign language
education” the in English literature, which instead refers to the term “language
education” to define the process and practice of acquiring a second language or a
foreign language. It is mainly used in the interdisciplinary field of applied linguistics
(Cenoz, 2009, 2013; Kavé et al., 2008).

Interpretation of the phenomenon of “foreign language education” in the
modern scientific discourse

The term “foreign language education” should be viewed through the lens of
the scientific discourse, from the interdisciplinary point of view, taking into account
the processes of unification of term systems within the EU and preserving their
national peculiarities in certain countries, etc. The phenomenon of foreign language
education reflects the general tendency to expand the boundaries of the categorical
and conceptual field of the pedagogical science through the adoption of foreign
neologisms. Although in many cases they can be replaced by Ukrainian language
counterparts, this process is intensifying against due to Ukraine’s integration into
the European educational space.

An important contribution to the clarification of the essence of the foreign
language education was made by M. Vetchinova, who showed its specificity and
the tendencies of development as a process that helps to accumulate the experience
of creative activity, enhances the spiritual enrichment and formation of the personal
culture. The scholar sees the importance and specificity of this phenomenon in its
educational potential, which consists in the spiritual improvement of the students
on the basis of the dialogue between an “alien culture” and the “native culture”
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(Vetchinova, 2009). Although in the thematically oriented studies of Ukrainian and
Russian scholars the term “foreign language education” has become widely used,
along with it the phrase “foreign language learning” is used synonymously. However,
there is a fundamental difference between them. The foreign language learning first
and foremost involves the formation of the student’s grammatical and lexical skills.
In this sense, the term “foreign language education” is broader, because in addition
to this “traditional task™, it focuses on the solution of a wider range of educational,
educational, educational tasks that relate not only to the language but also to the
culture of the people.

There is a difference between the basic historical and pedagogical vectors of
studying the theory and practice of foreign language education by scientists of
different countries. The Russian science is focused on its understanding in the
retrospective of the development of the Soviet and modern pedagogy and linguistics.
The Ukrainian researchers focus on studying the experience of the foreign language
education in foreign countries. The Western scholars are studying the impact of
bilingualism and multilingualism on the educational achievement of the students
and the cognitive development of people of all ages, including preschoolers and
older adults (Bialystok, 2011; Cenoz, 2009; Kav¢é et al., 2008).

In the contemporary Ukrainian discourse we are following the tendency to
understand the content of a foreign language culture in the projection of studying
the “culture through language”. In this vein, it is proved that it was in the 1990s to
the early 21st century, that the subject area “foreign language” was expanded to the
level of “foreign language education” and the object of scientific study of the
“language” was replaced by the category “lingual culture”. This is explained by the
new priorities for learning foreign languages, which focus on the end result, such as
the formation of competence for intercultural communication. In philosophical and
methodological terms, this implies a reliance on a humanistic human-centered
education platform, which is realized through person-centered learning (Tadeyeva,
2011, pp. 34-35).

In the context of the development and concretization of such an approach, the
opinion that the essence of foreign language education is a combination of mastering a
person’s non-native (foreign) language with a simultaneous study of the culture of
the people speaking that language, is substantiated. Thus, the question is raised of
foreign language education as a “linguistic and cultural education”; its main result
should be multilingualism of citizens who are aware of their ethnicity and are capable
of self-identification. The main content, aim and tasks of the foreign language
education are seen in the study of the foreign language culture in a dialogue with
the native and other world cultures, the development of a new outlook, the formation
of the willingness to live in the modern world through the ability to communicate
freely with speakers of other cultures (Bazhenova, 2009, p. 84). Given the role and
importance of the foreign language education in the development of the modern
national education and the pedagogical science, and the considerable array of
studies devoted to its development in Ukraine and in the world, this phenomenon
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has not been sufficiently developed in terms of terminology. In particular, its
definitions are absent even in specialized reference editions (Batsevych, 2007
Zahnitko, 2012; Shveytser, 1990). In such a situation, we will express the most
significant scientific and theoretical aspects of foreign language education.

In the context of developing the theory and practice of the foreign language
education, scholars in similar perspectives distinguish its basic structural components:
cognitive — absorbing the cultural content of a foreign language culture (knowledge
of the culture and the language of the country); educational — absorbing the social
content of a foreign language culture (linguistic knowledge and skills as a means of
communication); developmental — absorbing the psychological content of a foreign
language culture (psychological and mental features of the native speakers and the
cultural values of a particular country); educational — absorbing the pedagogical
content of a foreign-language culture, concerning its moral, ethical, aesthetic and
other aspects. In the context of the modern educational paradigm, the focus is on
the personality-oriented potential of the foreign language education, which must
take into account the individual interests, motives, abilities of the individual and its
development as a subject of the dialogue of cultures (Bazhenova, 2009; Galskova,
2008; Hamanyuk, 2012; Gusevskaya, 2011; Vetchinova, 2009; Nikolayeva, 2016;
Passov, 1998, 2003, 2008; Tadeyeva, 2012).

Based on the scientific experience, we define the foreign language education
as a specially organized pedagogical process of teaching, upbringing and develop-
ment of the student’s personality through the content and techniques of the discipline
“foreign language”. Important essential features of this phenomenon are revealed in
its aspects: integrity (the student is enriched with knowledge, skills, experience of
dialogical interaction in the process of learning the discipline and the ability and
readiness for further self-education through a foreign language); axiological orien-
tation (the language and culture act as an instrument of preservation, development,
translation of spiritual values of a certain people, nation); instrumentality (the
foreign language is a means of forming a humanitarian and humanistic worldview,
developing thinking and personal potential, intercultural interaction and socialization
of the individual); efficiency and effectiveness (the purposeful cognitive, value-
oriented, aesthetic, communicative activity ensures the formation of socio-cultural,
linguistic-communicative, educational-cognitive, and other competences of the
linguistic personality).

Conclusions

The basis for the formation of the term system of the foreign language edu-
cation is a set of concepts and terms that denote the theory and practice of teaching
a foreign language (bilingualism, multilingualism, multicultural education, bilingual
education, multilingual education, mother tongue, foreign language, second lan-
guage, foreign language, etc.). Due to the variability and situational nature of the
educational, pedagogical and research processes, they can be modified and trans-
formed. This requires their consideration through the prism of scientific discourse
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and an adequate substantive and meaningful application in the coverage of certain
educational processes and phenomena.

The term “foreign language education” is genetically derived from the Russian
scientific-educational discourse, has virtually no equivalent in the English scientific
lexicon, but has been adopted in the Ukrainian educational and scientific peda-
gogical environment, and to some extent in the field of linguistics. Combining the
two core components of “language” and “culture”, it is distinguished by its versatility
and complex structure. The phenomenon of the foreign language education requires
a comprehensive scientific and theoretical reflection in the perspectives of reforming
the education system of Ukraine, its integration into the European cultural space
and the new challenges of globalization. Adoption of the foreign experience (Bia-
lystok, 2011; Cenoz, 2009; Kavé et al., 2008) opens the prospects for experimental
studies on the identification of the relationship and the influence of bilingualism
and multilingualism and foreign education on academic progress and cognitive
development of people of various ages.
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®OPMYBAHHSA IIU®POBOI IIEHTUYHOCTI:
BUKJIMKU TA IEJAT'OI'TYHI HEPCIHEKTUBU

Hpyea oexaoa XXI cm. nepexcuna cnieck y CMEOpeHHi ma SUKOPUCTAHHI
iHmepaxmuenux yugposux Hociie ingopmayii. 06 eonyrouu mpaouyiini 3acobu
macosoi’ ingpopmayii (pomoepaghii ma pyxomi 300padicenHs, My3uKy ma mexkcm) i
KOMN tomepHi 1l KOMYHIKAYItHI mexHono02il, yugposi meodia SUKIUKAIOMb NeBHe
PO3MUBAHHA MENHC MIJNC PeabHOI0 Ul GiPMYATbHOI0 PeanbHiCmI0, MEopysamMu ma
CROJCUBAYAMU, 3ANPOBAONCYIOUU OUHAMIYHE IHMepaKmusHe Yyugpoese cepedosuuye,
sIKe NOMpeOye HOBUX MeOPeMUUHUX NIOX00I8, A MAKONIC NPAKMUYHUX MEMOOi8 PO3-
BUMKY [ BIONOBIOHO20 6NPOBAONCEHHSL ) NOBCIKOEHHE dHcumms “‘yugposux myoinyis”.
3a makux obcmasun po36UMKY CYCRIIbCMBA NUMAHHA NPO I0eHMUYHICMb 0coOU
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(abo ii i0denmuunocmi) cnpusie nosigi AOCONOMHO HOBUX NOHAMb, CHPUUHAMb MA
MIPKY8aHb, AKI CMaoms 0coOIUB0 AKMYANbHUMU CIMOCOBHO HABYATILHO20 NPOYECy
MONOOI HA NepexiOoHoMY emani HCUmms.

Ipaenyuu xkpawoeo po3yminHa yugposoi ideHmuuHocmi, w0 HeuwjoOasHoO
cmana npeomMemom HUCIeHHUX OOCTIONCeHb V DISHUX 2any3AX, CIMAamms Mae Ha
Memi 8UBHAUUMU OOCNIONCYBAHE ABUUe Ul OKPECIUMU U020 KIOYO08I 0COOIUBOCMI
cmocosHo meopii i0enmuunocmi. CRuparoyucs Ha MidcOUCYunIiHapHe O0CHIONCeH s
yugposoi idenmuyHocmi ma MeoiliHo20 OUCKYPCY, AHANI3 NOYUHAEMBCS 3 02N50Y
8U3HAYEHb 00CNI0NCYy8ano2o nouamms. Kpim mozo, y cmammi npocmedsiceHo cno-
codu nepesipku ma nposgy maxoi i0eHMU4HOCMI, PO32IA0AIOYUU MONCIUBOCT, WO
Haoaromvcs naamgopmamu oHAAUH-KoMyHikayiiu. Hapewmi, cnuparouuce na cyyacHuil
amaniz rimepamypu, asmop 002080p€e MoOelb nobY008U YUPPOBOT I0eHMUUHOCH
(cmeopeny llemep bypke i An Cmeysb, wo cxnadacmovcsa 3 maKux CKiaoos8ux eje-
Menmis.: 6xXiOHa iHopmayisn, cmanoapm iOeHMUUHOCMI, KOMRApamop ma 6Uuxioua
nosedinka), it nodanvuuli 6NIUE Ha Neda202iUHULL KOHMEKCM 3 Memoi0 CIMEOPEHHS.
8ION0GIOHUX naamgopm 015 “300p06020”" (No3umuerHo2o) npoyecy no6yoosu ioem-
muyHocmi. Y cmammi npoananizoeano Moxciusocmi, wo Haoaromvcs lnmepnem-
83A€MO0IEI0 0l NPOCYBAHHS CHOPIOHEHOCMI Ma CAMOBU3HAYEHHs 5K HaUOilbul
PENeGaHMHUX ABUW, AKI C1I0 CMUMYTIO8AMU 68 MON0OUX Jodell 01 YiliCHO20
Gopmysanns ixuboi ioenmuunocmi.

Knrouosi cnosa: yugposa ioenmuunicms, meopis i0eHMUYHOCMI;, MOOelb
Gopmysanns ioenmuuHoOCmi; CHOPIOHEHICb, CAMOBUSHAUEHHS, CAMOOYIHKA.

DIGITAL IDENTITY CONSTRUCTION:
CHALLENGES AND PEDAGOGICAL IMPLICATIONS

The second decade of the 21st century has experienced a burst in the creation
and use of interactive digital media. Bringing together the traditional media forms
(photographs and moving images, music, and text) and computer and communication
technologies, digital media causes certain bluring of the boundaries between real
and virtual reality, creators and consumers, introducing a dynamic interactive com-
puting environment that requires new theoretical approaches as well as practical
methods for development and appropriate implementation in daily life of “digital
natives”. Under such circumstances of society development, the issue of person’s
identity (or identities) brings about totally new concepts, perceptions, and reasoning,
which become especially up-to-date in relation to the education process of young
people at the transition stage in their life.

In pursuit of better understanding of digital identity that has recently become
the subject matter of numerous studies in various domains, this paper aims to define
the phenomenon under study and outline its key features in relation to Identity Theory.
Drawing upon interdisciplinary research on digital identity and media discourse,
this analysis begins with an overview of definitions of digital identity. Furthermore,
the article traces the ways such identity is verified and performed, looking at possi-
bilities provided by online communication platforms. Finally, based on the current
literature analysis, the paper discusses the model of digital identity construction
(created by Peter Burke and Jan Stets and consisting of four constituent elements:
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input, identity standard, comparator and output), its further implications for peda-
gogical contexts, with the purpose of establishing appropriate platforms for “healthy”
(positive) identity construction process. The opportunities provided by online interac-
tion for promotion of relatedness and self-determination as the most relevant phe-
nomena to be forced in young adults for the coherent construction of their identity
have been discussed in the article.

Key words: digital identity; ldentity Theory; identity construction model;
relatedness; self-determination; self-esteem.

Funding. The author received no financial support for the research, author-
ship, and/or publication of this article.

Introduction

The digital age driven by information and communication technologies has
already influenced the fundamental patterns of human culture and development by
bringing about changes into social life. Living in the “global village” means having
access to the closest and the most distant community within a second, by simple
click of a computer mouse, pressing/swiping motion with your finger on your
smartphone, or any other smart device (McLuhan, 1962).

People consume information “on the move”; but more importantly, with the
spread of social media, online users have become active producers of the content
circulating in the World Wide Web. Novel concepts have been coined like “digital

2 13

natives”, “digital immigrants”, “social grooming”, “glocalization” in contrast to

b 13 9% <6 2% ¢

“globalization”, “network individualism”, “customized sociality”, “context collapse”,
“audience management”, “personal branding” and others, which cannot be properly
perceived outside digital online contexts. All of these, at the same time, have
changed the way people see themselves in society, their goals in life and everyday
social and professional activities. The mentioned changes have altered the way
people construct their multiple identities, especially when given the possibility to
interact in digital environments.

Whether the said transformations have a positive or negative impact on
people depends much on a person’s understanding of the mechanisms of his/her
identity construction and development. This article aims at relating the funda-
mental issues of the Identity Theory to new digital communities, speculating on the
specificity of the mechanisms of identity construction and performance (and there
are possible positive and negative outcomes) in online contexts, thus attempting to
show/suggest ideas of how to use the advantages of digital social services for
healthy identity formation and performance, leading to personal fulfillment and
overall well-being.

Fundamental principles in identity development

According to the authors of the Identity Theory, Peter Burke and Jan Stets,
identity is “a set of meanings that define how one is when one is an occupant of a
particular role in society, a member of a particular group, or claims particular
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characteristics that identify him or her as a unique person (Burke & Stets, 2009,
p. 3). Although current scientific discourse on identity issues is plentiful, there
seems to be no consensus on its definition. This can partly be explained by a variety of
approaches which are placed at the basis of explanation of identity. For example, in
many behavior-based studies (but not those related to behaviorism), identity is
treated as “an essential cognitive, socialized, phenomenological or psychic pheno-
menon that governs human action” (Benwell & Stokoe, 2006, p. 3). As a result of
such understanding of identity, it is assumed “that although people may present
themselves differently in different contexts, underneath that presentation lurks a
private, pre-discursive and stable identity” (Benwell & Stokoe, 2006, p. 3). At the
same time, in such research realm, there is little mention of how people should find
out who they “really” are, independent of a variety of context performances, thus
advising them to seek help from experts, therapists who might assist them in revealing
their “true” identities.

A discursive perspective presents the identity as a public phenomenon which
is constructed through interpretation by other people with whom the person interacts in
the course of communication, which means that the identity is both reflected in
discourse, as well as actively constructed in it (Benwell & Stokoe, 2006). Close to
the above-mentioned viewpoint is the social interactionist approach, premised on
the impossibility of understanding the personal development, including the issue of
identity development, without analysing social interaction processes (which may
take place in a number of settings, like institutional environments (Lecourt, 2004),
spatial locations (for example, neighbourhoods (Scollon & Scollon, 2003)), or digital
contexts (social media services, SNSs (social networking sites) (Manago, 2015)).

In our current study, we are more prone to follow the above-mentioned social
interactionist perspective, since it seems to be in tune with the fundamental issues
of the Identity Theory, widely accepted and analyzed in numerous papers of the
recent years (2012—2020), and which corresponds well with the digital environment
we have adopted as a background for our discussion of the identity matters. Within
this interactionist viewpoint, we are going to look deeply into the specificity of
relationship between the individual and digital society. But first, we need to outline
basic principles of identity construction as suggested by the Identity Theory pro-
ponents.

Symbolic interaction

Identity construction is based on the principles of symbolic interaction (Blumer,
1969), claiming that symbols are used “to represent objects and events in the
situation even when the objects and events are not physically present” (Burke &
Stets, 2009, p. 19). These symbols could include words, photos emotions, etc; they
are used to communicate meanings. At the same time, the symbols are learnt to
express meanings in interaction with others, thus calling forth the process of
meaning verification. In this respect, as Burke and Stets claim, “what is important
in the interaction is not the behaviours themselves, but the meanings of the behaviours
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(Burke & Stets, 2009, p. 16). Verification of meanings goes smoothly in interaction
settings where there is consensus in symbolic understanding of meanings.

In order to better explain their theory, Burke and Stets use the ideas of
George Herbert Mead, which can be placed well in the vein of symbolic interaction
approach. In particular, they emphasize a double-sided nature of the self-concept,
which in some papers appears as synonymous to identity, that is, an “I” and a
“me”, where the “I” is “the agent-actor aspect of the self that initiates action in
order to bring about desired consequences or intentions; the “me” is the perceptive
observer aspect of the self that looks at the action, ...the environment, ...the relation
between the two (I and me), and guides the activity of the “I”...; ...the “me” is
(both) social, embodying the meanings, understandings, and experiences of the
community, ... and individual, knowing the needs of the self as well as the place
(and role) of the self within the community” (Burke & Stets, 2009, p. 20). In this
respect, the “me” is entitled with a reflexive ability to distinguish the self from
“others”, assigning the “I” certain personal qualities which constitute the identity of
a person, ascribing him/her uniqueness among “others”, and similarly categorizing
the “I” into certain groups of similar or comparable (but not the same) interests or
essential characteristics (social or individual identities, such as professional/
occupational, gender, sexual, emotional and other identities).

An important principle that lays the foundation of the Identity Theory is that
of the idea of self-esteem and emotions, which are the consequences of a person’s
interaction with the environment, and which instigate and guide further action of
the person (Burke & Stets, 2009, p. 32), thus making him/her reach the goals in
interaction or change things based on the results of confirmation of the person’s
behaviour by others. Self-esteem in the Identity Theory is understood as a correla-
tion between our achievements and aspirations (which means that the level of self-
esteem will be high if a success or achievement is bigger than what we planned to
reach at the start; even if the success is small, but the aspiration was not great as
well, the level of self-esteem will still remain high; on the contrary, if our achieve-
ment is huge, but our ambitions even greater, the level of self-esteem will be low,
since we will not be satisfied with what we have achieved, no matter how high we
have reached, since our expectations were much greater, and probably unreachable).
At the same time, the level of self-esteem is directly connected to our emotions we
feel in the course of human interaction: if we are satisfied with what we have
achieved because it matches or even outweighs our expectations, we are more
likely to feel positive emotions, which will drive us further in action; on the contrary, if
our aspirations have not met our achievements (which may be represented by poor
verification of person’s identity performance by others), we might feel upset, bitter
and thus change our behaviour. One more essential principle of the Identity Theory,
related to self-esteem and emotions, was taken from William Powers perceptual
control model, which pointed out that “it is not the control of output or behaviour
that matters for persons ... but the control of their perceptions” (Burke & Stets,
2009, p. 29).
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Identity construction model

Based on the outlined above key principles, an identity construction model
has been suggested by Burke and Stets, again basing their model on prior research
and suggestions within the vein of structural symbolic interaction approach. The
main constituents of the model are presented in figure 1, thus being: an input, an
identity standard, a comparator, and an output, which are organized in “a control
system” that operates to control the input to the system” (Burke & Stets, 2009,
p. 62).

Identity

Environment |

Reflected Social
Appraisals Beh
ep Symbol and ehavior
__ Resource Flows

in the
l:.m ironment

e

o
Disturbances //

Figure 1. Identity construction model (Burke & Stets, 2009, p. 62)

The input is represented by perceptions, which are assigned a central role in
the identity construction model, since they are the ones that a person controls; they
tell a person about his/her environment, being the key source of information as to
what is happening in the world around the person. Being expressed by perceptions
(information based on how a person feels it, sees it, using sense perceptions related
to certain knowledge and meaning of symbols discussed earlier in this paper), the
input may be perceived properly or improperly (or fooled, perceived mistakenly),
since the information about the world around us may be presented in “the best light”,
hiding some significant aspects, thus distorting the true picture of the environment
(like photos uploaded by social networking site users, which will be discussed later).

Further, the input (or perceptions) is compared with the identity standard,
which can be best explained in relation to the concept of “role identity” as suggested
by McCall and Simmons, who treated it as an “imaginative view of a person as
he/she would like to think of himself/herself being and acting (McCall & Simmons,
1978, p. 65). Thus, identity standard seems to serve as “a role model” containing a
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set of meanings, which in a person’s view, define his/her idea of identity, the so-
called “ideal identity”, and serves as “a point of reference” in identity construction
process.

The comparator has the function “to compare (or verify) the input perceptions
of meanings relevant to the identity with the memory meanings” stored in the
image of identity standard, and produce “an error signal” if the inconsistency between
input perceptions and identities standard have been traced in the course of comparison.
This is followed by the output, which is usually some pattern of behaviour of a
person based on consistency or inconsistency of comparative job (identity verification,
in our case done by the comparator), thus which can be seen as the one which con-
tinues to comply with the input and identity standard and as such receives approval
in the environment and certain level of self-esteem (positive verification of identity
construction process), or alters the meanings and further behaviour patents in the
situation (negative verification of identity construction process) which causes
disturbances in identity construction (Burke & Stets, 2009, pp. 66-67).

Identity construction process can be complicated when assumed that a person
claims multiple identities (and thus identity standards), arranged in certain hierarchy
depending on, as McCall and Simmons (1978) suggest, support, commitment and
rewards he/she receives in the process of identity performance-verification process.
The more an individual “generates self-support and experiences support from others
for an identity he/she is claiming”, the higher is the position of this type of identity
in his/her hierarchy (Burke & Stets, 2009, p. 40), which, in its turn, leads to stronger
commitment invested in the identity, which again raises the level of self-esteem
and positive emotions (as intrinsic gratification for such identity performance), and
then often to extrinsic rewards in the form of money, job promotions, popularity
among peers, etc.

Identity construction in digital contexts

Although the army of online users comprises people of different age groups,
our research will focus on young adults and adolescents who experience the critical
period of identity construction, as claimed in most studies on developmental
psychology and sociology (Margalit, 2010; Amett, 2004; Manago, 2015), thus
experiencing difficulties and often disturbances in the construction of “a unique,
coherent, and stable sense of self that is continuous over time” (Erikson, 1963). At
the same time, being referred to as “digital natives” (Teo, 2013), young adults make
intensive use of totally new and unknown social phenomena, in particular social
networking sites (SNSs), which, as Manago mentions, “beg for more research in
the field of identity development” (Manago, 2014, p. 2) not only among adolescents,
but other age groups as well. Bearing in mind the identity construction model
described earlier in this paper, let’s take a closer look at the digital setting of social
networking sites being an extremely favourable platform for online interaction, and
what they offer for young adults in their identity construction process.

It’s worth mentioning that the current research on the issues of identity con-
struction in an online environment is mainly preoccupied by singling out positive
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aspects and possible challenges or constraints (Allen et al., 2014). We are not going
to follow the stategy mentioned above, but rather direct our scientific attention to
the most significant characteristics of online interaction for identity construction,
and then speculate on the ways they could be put to good use in pedagogical settings,
since we are convinced that schooling institutions should not behave as passive by-
standers or observers of young adults’ blind navigation in the digital ocean, facing
the hazards and being left alone in overcoming possible pitfalls such navigation
may trigger.

Adriana Manago identifies “relatedness and autonomy” as significant support
in identity development in the awkward age, suggesting that “a balance between
the social connection and self-determination constitutes the fulcrum on which a
coherent identity is consolidated” (Manago, 2014; McLean & Syed, 2015, p. 510).
The sense of the social connection as related to the identity construction can be
based on the assumption that people possess an innate psychological need to belong to
certain groups (Baumeister & Leary, 1995), which is also clearly reflected in the
theory of attachment (Cohen, 1985). “Relatedness is the need to establish close
bonds and secure attachment with others, and reflects the desire to be emotionally
connected to and interpersonally involved in warm, caring relationships” (Reeve,
Deci, & Ryan, 2004, p. 35). During transition period, young adults are more prone
to seek advice on questions related to who they are, what their place in the world is
(thus related to identity construction) from peers, rather than that the immediate
social environment of family members (Allen et al., 2014), because the stage of
coming of age requires “exploration and then commitment from young adults, a
process that is propelled by decreasing dependence on parents and increasing navi-
gation of relationships in wider social circles (Manago, 2015, p. 2), in particular,
those of peers. The use of social networking sites gives adolescents a plentiful
opportunity to receive hundreds of “identity verifiers” called “friends” on SNS
profiles (like Facebook, for example), who perfectly serve as a group giving a sense
of belonging and relatedness.

Similarly, in terms of autonomy (or self-determination) social networking
sites (and other social media) are seen to serve as a platform for constructing, main-
taining, and accentuating identities by young adults (Manago, 2015, p. 25), providing
opportunities for self-branding (Gajaria et al., 2011), and maintaining current or
desired conceptualization of the self (Barker, 2012), by “broadcasting a polished
self-image (by profile updates, photos) to those large audiences of “friends” (Manago,
2015, p. 3), and receiving immediate verification of their identity performances in
the form of “liking/disliking” feedback, comments and other responses.

Discussion and pedagogical implications

As mentioned earlier, we are not going to dwell on the issue of positive and
negative opportunities and challenges that are engendered by digital environments
in identity construction — in this respect we are more inclined to call it digital
identity (or online identity), but rather would like to heighten the attention of edu-
cational professionals and warn them against regulating the manner and strategies
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applied by young adults in interacting in social networking sites or other online
services, threatening them with punishment for misconduct — in this way, the
natural need for adolescents to connect with peers will be violated and jeopardized,
which may bring about more negative than positive outcomes. On the contrary, we
would encourage educators to embolden young adults for exploration of new
experiences, so generously offered by online communications, but teach their
students to analytically and critically evaluate the pros and cons, drawing positive
experiences and blocking possible disturbances. By implementing such supportive
and facilitative rather than directive and commanding educational position, we —
educators — will succeed in getting advantage from the overwhelming preoccupation
with digital media among adolescents, and still performing our primary educational
function — that of helping young people enter the world of adulthood with the best
positive possible cognitive achievements in identity development.

Conclusions

In the current paper, we have tried to briefly outline the basic concepts of
identity construction, having substantiated the model of such process suggested by
the Identity Theory proponents. We have also attempted to negotiate this model in
projection on digital setting application, as well as discussed the opportunities
provided by online interaction for promotion of relatedness and self-determination
as the most relevant phenomena to be forced in young adults for the coherent con-
struction of their identity. Pedagogical implications of identity construction process
in adolescents with relation to digital settings have been analyzed here.

We see further perspectives of the research topic in viewing the chances of
deliberate use of online environments for identity construction of the target as well
as other age groups in relation to discursive approach, which means studying the
key issues of language representation of identity development in digital settings.
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(Ghopmysannsn ceimoensionux no3uyitl 8 yMo8ax akmueizayii cyChitbHO-NOIIMUYHOO
HCUMMSA HA BCIX YKPAIHCOKUX 3eMIAX) AK BUIHAYATbHUX YUHHUKIE CMAHOBIEHHS
2POMAOCLKO-NPOCBIMHUYbKOI OiauKkuy, nucbmenHuyi ma nedacoea K. Manuyvkoi.
Buoxpemneno mpu emanu (canuybkuti, 6yKOBUHCHKULL, TbBIBCHKULL), CXAPAKMEPU0BAHO
i epomadcbKo-npoceimHUYbKY, Neda202iuiy ma 1imepamypHy OislbHICHb HA KO-
Homy 3 HUXx. Koncmamosano, wo nedazoziuna OisibHiCMb GKII0YANA. UKIAOAYULKY —
suumentosanus y m. Ianuy, c. Jlyocanu nio Yeprisuamu, v Jlveosi ma Kpacnospcoky;
OD2AHI3AUINIHY (KePIGHUUMBO Neda202TUHUM KOJIeKMUBOM Nepuloi VKPaiHCbKoi 6udi-
n060i’ digouoi wikonu PTII imeni T. [llesuenka v Jlveosi, 3acnyeanus v Kpacnosapcoky
nepuioi’ ykpaincokoi HapooHoi wixoau imeni 1. Komaapescokoco) mowo. Busznauerno,
WO OCHOBHUMU HANPAMAMU SPOMAOCLKO-NPOCBImHUYbKOi Oisitbnocmi K. Manuybkoi
Oyau: opeauizayia i aKMueHa yuacms y HCIHOUUX MA SPOMAOCHLKUX MOBAPUCTBAX
Kpato (3achysanns yumanenv “‘Ilpoceimu’”, “)Kinouux espomad” v pisnux micmax kparo,
Kpyorcka im. 'annu bapeinok v Jlb6ogi, micna cnienpays 3 nepuium yKpaiHCbKum
OdowKinbHum mosapucmeom “‘Vrpaincoka 3axopouka’, 3 “IIpoceéimoro”, Tosapucmeom
Haykosux euxnadie imeni I1. Moeunu). 30iticnenuii ananiz nimepamypHoi cnaowunu
Kocmanmunu Manuubkoi 3ac6io4ve, wio v YucieHHux 0no6io0aHHAX 6UX06HOI mema-
MUKU, HAVKOBUX PO3BIOKAX [ HAVKOBO-NONVJIAPHUX CIMAMMAX 60HA He MIIbKU NOKA3aLA
DPeanbHULlL CMaH YKPAIHCbK020 WKIIbHUUMBA 8 MENCAX A8CMPO-Y20PCbKOI Ma NOJIbCbKOL
depowcas, a U meopemuyHo OOIDYHMYEANAd KOHUENMYAIbHi OCHO8U DIOHOMOBHOT
HauioHanbHOI wKoaU, chopmynroeana ii memy, 3a80aHHA, 3MICM HABYAHHA | 6U-
X0BAHHA Oimell, BUMO2U 00 GUUMEIIA.

Knrouoei cnosa: Kocmsaumuna Manuyvka, 2pomaodcbko-npoceimHuybka Oisiib-
HICMb,; ne0azo2iyna JiANbHICMb, 1iMepamypHa OisLIbHICb, JHCIHOUA OISUKA.

THE SOCIAL, EDUCATIONAL AND TEACHING
ACTIVITY OF KOSTIANTYNA MALYTSKA

The article substantiates the importance of the family environment (the mother’s
social activity; the father ’s writing talent) and the socio-cultural conditions (formation
of the world outlook in the conditions of activization of the social and political life
in all Ukrainian lands) as determinants of Kostiantyna Malytska’s becoming a social
figure, writer and educator. Three stages are distinquished (Halych, Bukovyna, Lviv),
her public-educational, pedagoagical and literary activity at each of them has been
characterized. It has been stated that the pedagoaical activity included: teaching in
Halych, Luzhany near Chernivtsi, in Lviv and Krasnovarsk; and organizational
activity — heading the first Ukrainian Shevchenko RTS Girls’ School in Lviv, estab-
lishment of the first Ukrainian Kotlyarevsky National School in Krasnoyarsk, etc. It
has been determined that the main spheres of the public and educational activity of
Kostiantyna Malytska were: organization and active participation in women’s and
public associations of the region (foundation of the Prosvita reading rooms, Women’s
Associations in different cities of the region, Anna Barvinok Circle in Lviv; a close
cooperation with the first Ukrainian preschool society “Ukrainian Kinderagarten”,
with “Prosvita”, the P. Mohyla Scientific Society). The analysis of the literary heritage
of Kostiantyna Malytska shows that in numerous stories on educational topics,
scientific research and popular science articles, she not only showed the real state
of Ukrainian schooling within the Austro-Hungarian and Polish states, but also
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theoretically substantiated the conceptual foundations of the mother-tonque national
school, formulated its purpose, tasks, the content of education, requirements to the
teacher.

Key words: Kostiantyna Malytska; social and educational activity; pedago-
gical activity; literary activity; female activist.
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Introduction

The impact of globalization and information technology is a challenge to the
national education, which in a contradictory way seeks at the same time to revive
the national identity and incorporate it into the global culture, reform the education
system and legitimize its classical model. The perception and understanding of this
contradiction leads to the necessity to study the conceptual foundations of the
national history of education, great and multifaceted creative achievements of the
prominent figures of culture and education, which have preserved the identity of
the Ukrainian people through their dedicated work, repeatedly proving their impor-
tance throughout the world history.

In particular, the activity of Ukrainian female educators of Galicia in the late
19th to the first half of the 20th century is considered to be significant in this context,
who, given the essential shortcomings of the existing formal schooling system,
became involved in the development of a network of Ukrainian private institutions,
considering them as important centers of education and national and civic deve-
lopment of children and youth. A deep study and creative understanding of their
organizational and practical activities and educational experience, in our opinion,
will not only enrich the modern theory and practice of the national education system,
but will also allow us to identify prospective ways of its preservation and deve-
lopment at the present stage.

Among the well-known Ukrainian women educators, enlighteners, and public
figures in Galicia of the late 19th — first half of the 20th century a most important
figure is Kostiantyna Malytska (1872-1967). We believe that her brilliant personage as
a champion of the women’s rights movement, a supporter of the idea of asserting
the national consciousness of Ukrainians, a tireless worker in the field of the deve-
lopment of the national education system, needs attention and high appreciation of
her accomplishments by the modern generations through the promotion of her main
ideas and achievements in general.

The analysis of recent research. The source of information about K. Malytska’s
life and creative career is, first of all, her own articles in newspapers and magazines
of Galicia and Bukovina, as well as the memoirs of active participants of the natio-
nal cultural and educational movement in Western Ukrainian lands, like-minded
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teachers and her students, in particular S. Doroshenko, O. Korenets, O. Kuzmo-
vych, I. Petriv, I. Skoplyak, O. Fedak-Sheparovych, A. Franko-Klyuchko, A. Khrap-
lyva, published mainly outside Ukraine.

Some aspects of Kostiantyna Malytska’s activity are revealed by the scientific
and publicistic research of I. Pavlykovska “On Public Way”, published in Phila-
delphia as part of the commemoration by the Western Diaspora in 1954 of the 70th
anniversary of the Ukrainian women’s movement (Pavlykovska, 1956). In 1965,
the World Federation of Ukrainian Women’s Organizations in Canada published
the book “Educator of Generations Kostiantyna Malytska: A Public Worker, An
Educator, and A Writer” — the most thorough publication at that time about the
“ideological and complete dedication of a teacher”, a fighter for national and cul-
tural renaissance of her native folk. The editorial board under the leadership of L. Bu-
rachynska managed to recreate for the first time a sufficiently complete history of
K. Malytska’s life and creative work, which was considered as an important com-
ponent of the history of the formation and development of the national women’s
movement, the evidence of its unity, as a living monument to the pioneers of this
movement, educators of the younger generation (Burachynska, 1965). K. Malytska’s
contribution to women’s studies in Ukraine is partly analyzed in the fundamental
monograph of the Vice-President of the Union of Ukrainian Women of America,
researcher of the Ukrainian women’s movement M. Bohachevska-Khomyak
“Feminists Despite Themselves: Women in Ukrainian Community Life, 1884-1939”,
published in 1988 in Edmont (Bohachevska-Khomyak, 1995).

However, in her home country, information about K. Malytska remained
limited over the four post-war decades. In the encyclopedic reference books, lite-
rary anthologies, and in some newspapers and magazines in the 1960s and 1980s,
her name was mainly associated with poetry and translations. At the same time,
these studies confirm that in the national history of the late 19th to the first third of
the 20th centuries only a few of the women were conferred the title of the Honorary
Members of the Prosvita Society, long-term members of the management (and for a
short time even the chairpersons) of the Ukrainian Pedagogical Society “Native
School” and the Union of Ukrainian Women, founders of public cultural and edu-
cational organizations, editors of pedagogical publications, at the same time working
as teachers. For over 40 years out of K. Malytska’s 75-year biography were devoted to
teaching.

In the modern Ukrainian history, one of the first to study the pedagogical
heritage of Kostiantyna Malytska was the researcher H. Pankevych (Pankevych,
1990). A collection, published in 1993 by V. Slezinsky, the former school principal
in K. Malytska’s home village of Kropyvnyky, Kalush District of lvano-Frankivsk
Region (Selezinskyy, 1993) describes in detail her life, literary-pedagogical and
social activity. In 1995, a monograph by M. Yakubovska, “Kostiantyna Malytska:
the life and creative career”, was published in Lviv, which became the basis of the
dissertation for the degree of Candidate of Philological Sciences (Yakubovska,
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1995). From the aforementioned works, Kostiantyna Malytska appears to her con-
temporaries in a three-dimensional space: a teacher, social activist, and writer.

The purpose of our scientific research is to carry out a scientific analysis,
systematization and synthesis of the public and educational activities and peda-
gogical legacy of K. Malytska in the context of the development of national educa-
tion in Galicia in the late 19th to the first half of the 20th century.

The factors of Kostiantyna Malytska’s formation as a public and
educational figure, writer and teacher

Kostiantyna Malytska was born in the era of intensification of the social and
political life on all Ukrainian lands. She was formed as a personality under the con-
ditions of increasing denationalizing influence from foreign regimes: the Austro-
Hungarian monarchy, and later the Polish state. She completed her difficult life
path during the “Sovietization” of Western Ukraine. In fact, such sociocultural con-
ditions contributed to K. Malytska’s assertion that the purpose and objectives of
Ukrainian national education were to prepare the young generation to the struggle
for a free, independent, democratic, and sovereign Ukrainian state.

It is known that in 1872, when she was born, a compulsory school for girls
and the training of professional educators in the first teacher’s seminary of Galicia
only started, which opened the opportunity for Ukrainian women to acquire almost
the only profession at that time, and undoubtedly influenced K. Malytska’s career
choice. In 1884, when she together with several Ukrainian girls was completing her
elementary education in a school for girls in Stanislawow, being the best student in
her class, the first Ukrainian women’s society was founded, a member of which
was Kostiantyna’s mother, Olena Malytska. This, naturally, determined the content
of her future public preferences, gave impetus to a public educational activity. She
became an enterprising, creative personality whose field of activity was the “Prosvita”
reading halls in the villages where she taught, the editorial boards of the journals to
which she corresponded, and the numerous organizations and societies she actively
participated in. It should be noted that K. Malytska was the daughter of a priest and
writer lvan Malytsky, from whom she inherited the high spirituality and admiration
of an artistic word, which was realized in dozens of poetic and prose works for
children and young people. Thus, the determinant factors of K. Malytska’s rise as a
public education figure, teacher and writer were the family environment and the
socio-cultural conditions.

The main periods of public education and pedagogical activity of
Kostiantyna Malytska

Several periods are clearly outlined in K. Malytska’s long and multifaceted
activity. The first (Halych) period is connected with the initial place of work in the
Jezupol public school, Halych district, and later in the six-grade school in Halych,
where the 20-year-old girl came after obtaining the profession of teacher with
honors at the Lviv Teacher’s Seminary. The years spent by K. Malytska in Halych
became for her an important school of professional and civic development. It was
here that she first encountered Ukrainian children as a teacher realized the role of
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knowledge in awakening the human and national dignity of the Ukrainian people
formulated in the form of the thesis: “Through Enlightenment to Resurrection”. In
addition, she understood why, in the desire of the “Great Poles” to make Galicia a
part of the Polish kingdom, the Regional School Board, as a higher state educational
body, took upon itself in the first instance as a tool for the realization of this idea its
school system: “of course, the future belongs to those in whose hands the school
are, the youth defines the society” (“Narodna ruska shkola”, 1904, p. 3).

Even then, K. Malytska felt that the education system at the time put the
Ukrainian teacher in a position between a “hammer and anvil”: on the one hand, it
was confused with school plans and various instructions from above that directly
commanded him to spread the idea of Polishness at school, and on the other hand, it
is despised even by their own folk for the least... purely educational activity outside
the school for the benefit of their people. On this basis, she came to a disappointing
conclusion: the Ukrainian teachers by their social significance stand now not much
further than the first deacon teachers, who at the time of the clerical school admi-
nistration had been standing for hours in the antechamber of the Rev. Dean ... waiting
for an indulgent permission to enter” (“Narodna ruska shkola”, 1904, p. 5).

During her work in Halych, K. Malytska made the first steps in the develop-
ment of her writing talent: in 1896 her first poetry under the pseudonym “Rastik”
appeared in the Ukrainian children’s magazine “The Bell” in Lviv, and in 1898 a
collection of stories “Little Heroes”, signed by the pseudonym “Vera Lebedova” was
published, which became the favorite reading matter for young readers. Reprinted
in 1899 and 1906, according to M. Furtak, even 40 years later it remained interesting
for children and parents by their appeals to love people and to be able to sacrifice
themselves for the common good. Since then, the lives of children in the family
and at school, which inseparably linked to the fate of if not the whole people then at
least a community, became the main topic of K. Malytska’s literary work (Furtak,
1937, pp. 322-323). The Halych period is a time when Kostiantyna Malytska was
established not only as a teacher and a writer but also as an enlightener. Together
with a handful of conscious Ukrainians, she founded a “Prosvita” reading hall in
Halych (Burachynska, 1965, p. 8).

In the late 19th to early 20th centuries K. Malytska’s public cultural and educa-
tional activities went far beyond the district town: she became a member of the
Stanislawow branch of the first Ukrainian women’s association, one of the orga-
nizers of the second rally of Ukrainian women in this city (1902) and an active member
of the Stanislawow branch of Ruthenian Pedagogical Society. Her speeches to the
nationally conscious public of the Carpathian region, the first popular scientific
research in periodicals (“At the turn of the twentieth century”, “Female types in the
latest Ukrainian-Ruthenian literature”) and individual works (“Moms. Essays on
our home pedagogy”, “On the Women’s Movement”) demonstrated the young
teacher’s outstanding theoretical capabilities. In 1903 K. Malytska was named an
honorary member of the Lviv “Ruthenian Women’s Club”, and in 1905 — the
Ruthenian Pedagogical Society.
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The progressive views on education and upbringing, an active public position
of K. Malytska led to the young teacher’s transfer to a school in the predominantly
Polish chauvinistic environment of Western Galicia. However, thanks to the efforts
of prominent educational figures of Bukovina (in particular, the then inspector of
the Bukovina school board O. Popovych), she got a job in September 1903 in the
public school of the village of Luzhany near Chernivtsi. At the same time, she
launched public extracurricular activities, became one of the organizers and leaders
of the Chernivtsi “Women’s Association” (1906) and its first chronicler. The chro-
nologically short period of K. Malytska work in Bukovina proved to be no less
meaningful than the previous, Galician, period and demonstrated the extraordinary
and multifaceted skills and abilities as a teacher and public figure and finally ascer-
tained the main trends of her later professional and public work.

September 1906 saw the beginning of the longest and most prolific period of
Kostiantyna Malytska’s life: at the invitation of the branch of the Ruthenian
Pedagogical Society, she moved to Lviv, where she headed the teaching staff of the
first Ukrainian Shevchenko Girls® School. At the same time K. Malytska took part
in the founding of the first mixed B. Grinchenko private public school in Lviv. She
also actively worked on the unification of women’s societies into a single public
organization with the same name as Chernivtsi — “Women’s Association” (1909).
Due to her efforts, Hanna Barvinok Women’s Circle of the Ruthenian Pedagogical
Society was established and launched its activity (1912), uniting women teachers of
Lviv and its suburbs; K. Malytska worked closely with the first Ukrainian preschool
society “Ukrainian Kindergarten™.

The organizational and pedagogical activity of K. Malytska in Lviv led to the
emergence of a number of popular scientific essays, some ideas of which remain
fully valid today. Convinced that “the enlightened patriotic womanhood is the key
to a nation’s rebirth”, K. Malytska focused on the content of girls’ education and
upbringing. This issue is addressed in the articles “Our Girls in Our Schools” and
“A Few Notes on Studies in Girl’s Schools of Fine Arts”. In the first of them, the
author traces the history of the “struggle for the girls’ education in the national
spirit” in Galicia, which, according to our data, is the most complete contemporary study
of this problem in all Western Ukrainian lands. In the second article K. Malytska
thoroughly analyzes current school textbooks, home reading, gives advice on
extracurricular reading and writing exercises. An experienced teacher and social
activist, she emphasized that both requires a mother who tells or reads to the chil-
dren a wonderful tale about an immortal knight, and a teacher who, in the reading
hall, involves a multitude of the illiterate in the enlightenment, and the Ukrainian
woman of the future — ““a citizen who, having acquired equal rights with her husband,
will become a sidekick to him in the Sejm and the parliament, to obtain the rights
for her people” — all of them need an exquisite language (“Zvit shkil”, 1912, p. 12).

The problems of upbringing and education of the mother and the child
remains the subject of K. Malytska’s attention. The need to shape the national
consciousness of the female mentor of her children is described in the essay “Mother”.
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The mother cult is glorified in her essay “Songs” (both featured in the 1907 Calen-
dar for Women). Thus, the professional pedagogical principle, as earlier, was closely
intertwined with the social activities of K. Malytska for the benefit of the Ukrainian
woman. In Lviv Region, this work was primarily concerned with the creation of a
women’s circle with the Ruthenian Pedagogical Society, which mainly consisted of
the teachers of the RPS schools. The content of the work of this women’s hub is
demonstrated by the articles in Lviv press. Thus, on December 6, 1910, in the
“Dilo”, the board of directors issued two appeals to the conscious citizens: 1) donate
excess winter clothes for poor school students and 2) for the purpose of opening in
the premises of the girls’ school of a library for servants and burgesses to donate at least
one book and send it directly to the address of the head of the circle K. Malytska.

In 1912 K. Malytska authored a post about the work of the RPS Women’s
Circle, stating that it is a branch of the “Main Society in Lviv” and has the task of
supplementing the pedagogical activities of the Ruthenian Pedagogical Society in
their work for women. For this purpose, a questionnaire on the life and needs of
women in rural areas was prepared. In addition, the members of the group organized
pre-vacational preparatory courses for girls who wished to continue their studies at
the Ukrainian private teacher’s seminary. In May and June 1911, K. Malytska
herself taught at these courses free of charge. The author of the post shared with the
readers her ideas about creating by organized women a cheap kitchen for the RPS
students. The first step towards their implementation was the free milk distribution
among the girls on December 18, 1911, which lasted during the winter months
(Malytska, 1912, p. 5).

Thus, the work of the women’s hub was philanthropic and educational in
nature and extended to the students of all Ukrainian educational institutions of the
Ruthenian Pedagogical Society and to the female youth in general. In December
1912 the Hanna Barvinok Circle was founded at the girls’ school, which was
entrusted with administrative and educational tasks and who for many years became
the favorite public child of K. Malytska (Nahachevska, 2002). At the same time, in
1906 to 1909 K. Malytska made a lot of efforts to unite the disparate women’s
societies of Lviv, first of all, the “Ruthenian Women’s Club” and the “Ukrainian
Girls’ Circle” into a single organization whose name and structural structure coincided
with Bukovyna — the “Women’s Association”. According to I. Pavlykovska, thanks
to K. Malytska, an extremely hardworking, strong, committed, but at the same time
modest person, the Women’s Association not only conducted the organizational
work, but also gained dynamics and continued “the women’s seeking for political
rights ...” (Pavlykovska, 1956, p. 29).

On October 12, 1910, the Women’s Community was one of the organizers of
a joint rally of Ukrainian, Polish and Jewish women in the pursuit of an “equal secret,
direct and universal suffrage for all strata” of Galicia. K. Malytska was among the
members of the deputation who presented the women’s petition with these demands to
the Marshal of the Regional Sejm. Her speech in Ukrainian, based on the abuse of
the Polish administration against the Ukrainian population, became not only a
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declaration of Ukrainian women, but also an accusation of the criminal authorities
(Burachynska, 1965, p. 13). However, the social and educational activities of
K. Malytska in Lviv were not limited to the participation in the Ruthenian Peda-
gogical Society and women’s organizations. She worked closely with the Prosvita,
the P. Mohyla Scientific Research Society, and was interested in the work of the
preschool association “Ruthenian kindergarten”, “Sokoly” and “Sich”. All the above
demonstrates that already on the eve of the First World War Kostiantyna Malytska
became one of the leading figures in the cultural and educational life of Galicia.

During the First World War, Kostiantyna Malytska was repressed by the
Russian invaders. She was arrested for “inclination to treason” — the only woman
among 54 prominent people in the region. After serving her term from February 18
to May 25 in Lviv prisons, she and 13 other detainees were deported to the far
Yenisei province. Lviv — Kyiv — Kursk — Orel — Bakhmat — Omsk — Krasnoyarsk —
Yeniseysk — Pinchuga on the Angara — those were the “Stations of the Cross” of
the 43-year-old Kostiantyna Malytska. From her memoires and letters, from the
memoires of her friends, she emerges as a person who, either in dirty, poor, lice-
ridden lock-ups or among the Siberian midge and in 50-degree frosts, did not
despond but even supported others (Fedak, 1918, p. 203); she got on with the
uneducated but innately intelligent and interesting Chaldon people of the Angara,
participated in all their family joys and sorrows and felt as good as in our Ukrainian
village (Malytska, 1937, p. 2).

The revolutionary events of 1917 made it possible to return the exiled
Ukrainians back home, but the way back took three years because of the Siberian
slush and endless upheavals of the civil war. Having settled first in Kazachynsk
(200 miles from Krasnoyarsk), and since September 16, 1919 in Krasnoyarsk itself,
she worked in the local “Ukrainian Society”, became actively involved in the
founding of the first Ukrainian national school in this city named after 1. Kotlya-
revsky, and became its first teacher. In June 1920, the educator “finished teaching ...
the little Siberian Ukrainians” and, having obtained a pass, went west on July 17.
The road home ran through Omsk to Petrograd, since the Bolsheviks did not give
her permission to “ride through the Dnieper Ukraine”, and from there via Estonia,
Germany and Poland to Lviv.

After returning to Lviv in the autumn of 1920, K. Malytska resumed her work
with the Ukrainian Pedagogical Society, ‘“Prosvita” and “the Ukrainian Kinder-
garten”; was actively involved in the revival of the Shevchenko girls’ school, where
she worked up till her retirement. Under her leadership, the school has become the
center of national awareness for hundreds of Ukrainian girls in the region. K. Ma-
Iytska continued to be an active figure in the women’s movement. She not only
revived the activity of the Hanna Barvinok women’s circle, but also became a
member of the largest Ukrainian women’s organization — the Union of Ukrainian
Women. In addition, in 1937 K. Malytska became a member of the General Council of
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the World Union of Ukrainian Women, in 1938 — of the board of the first Ukrainian
political women’s organization — “Princess Olga’s Squad”, and in 1941 founded
and headed a charity public organization “Women’s Service of Ukraine”.

The range of pedagogical preferences of K. Malytska during the interwar
period is demonstrated by the articles in the contemporary press and in some
popular scientific collections and almanacs. Their analysis makes it clear that, as in
the pre-war era, she was interested in the organization and content of girls’ edu-
cation and upbringing. In her article, “A Few Reflections on the New School Year”,
she once again emphasizes the need to send Ukrainian girls to their high schools
and teacher’s seminaries, and encourage them to pursue professional education.
Seeking to change the prevailing views among the intellectual women of self-
employed workers, typists, shop owners and fashionistas being unfit for their
daughters, the teacher emphasized: “We must take care that our women do not go
exclusively ... by purely formal, education, but gain proficiency in new terrains of
practical knowledge — in order to learn to appreciate labor, not its form” (Malytska,
1922, p. 7).

An important area of K. Malytska’s pedagogical studies during the growing
denationalization under the influence of the Polish authorities was the public
preschool education of children, in particular the popularization of the ideas on
different types of preschool institutions, substantiation of the need of Ukrainian
private preschools, training specialists for work in them, the content of education of
the small Ukrainians “On kindergartens” (1921), “The society of our youngest”
(1926), “On the anniversary of the Ukrainian Kindergarten” (1927), etc. The difficult
years of the post-war devastation, the poor economic situation of the population in
the region attracted K. Malytska’s attention to the issues of social care of disadvan-
taged, poor, neglected children and orphans. In support of the idea of creating
Ukrainian public associations that would be involved in guardianship, she parti-
cipated in the work of the Ukrainian Society for the Protection of Children and
Custody of Youth.

In the 1930s, Kostiantyna Malytska, who throughout her life avoided the
showy championship, gradually was losing her leading position — both in pedagogical
and educational activities and in the women’s movement — in favour of the younger
generation of Ukrainian women. However, she remains committed to the Ukrainian
children and the mainstream public vocation. In 1938-1939 her artistic and peda-
gogical collections “It is better in a group. Baby Reader” and “Even the animals
work together. Collection of stories” were published in Lviv. In 1937, the educator
completed her teaching career at the Taras Shevchenko Girl’s High School and
retired. In the first years after the Soviet-German war, K. Malytska worked on the
compilation of a bibliography of children’s literature at the Library of the Academy
of Sciences in Lviv. Here, on March 17, 1947, the life of the most prominent
female pedagogical figure of Western Ukraine in the first third of the 20th century
was cut short.
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Conclusions

As a result of the research it has been established that the determining factors
of K. Malytska’s development as a public and educational figure, teacher and
writer were: the family environment (the social activity of her mother; the writing
talent of her father) and socio-cultural conditions (formation of the world views
under the conditions of intensification of sociopolitical life in all Ukrainian lands).
K. Malytska’s activities, conducted in three interconnected fields — pedagogical,
public-educational and literary, are scrutionizrd in three separate stages. It has been
stated that within the first (Halych) stage the pedagogical activity of K. Malytska
was connected with the initial place of work in the public school in Jezupol, Halych
District, and later in the sixth-grade school in Halych. The social and educational
activities were aimed at establishing a Prosvita reading hall in Halych; participation
in the branch of the first Ukrainian women’s society founded in Stanislawow and
the activity in the Stanislawow branch of the Ruthenian Pedagogical Society.
During this period, her first poetry appeared in the Ukrainian children’s magazine
“The Bell” in Lviv, and a collection of stories “Little Heroes” was published.

It is emphasized that despite the short duration, the next stage of K. Malytska’s
activity (Bukovinian) was no less significant than the previous one. She continued
her pedagogical activity in the public school in Luzhany near Chernivtsi, where she
also launched social extracurricular activities, became one of the organizers and
leaders of the Chernivtsi “Women’s Association” and its first chronicler. It has been
proved that the longest and most prolific period of Kostiantyna Malytska’s life was
the third (Lviv) period, which was interrupted by a six-year exile to the Yenisei
province. During this time, she carried out her pedagogical activity at the first
Shevchenko Ukrainian girls’ school and the B. Grinchenko mixed Ukrainian private
public school.

The social and educational activities of this period consisted of working on
the unification of women’s societies into a single public organization under the
same name as in Chernivtsi — “Women’s Association”; in the founding of the
Hanna Barvinok Women’s Circle of the Ruthenian Pedagogical Society; in close
cooperation with the first Ukrainian preschool society “Ukrainian Kindergarten”,
with “Prosvita”, with the P. Mohyla Scientific Research Society. During her exile
K. Malytska worked with the local “Ukrainian community”, became actively involved
in the founding of the first Ukrainian national school in this city named after
I. Kotlyarevsky, and became her first teacher. After the exile, she continued her
public education activities at the Union of Ukrainian Women; in the Ukrainian
political women’s organization — “Princess Olga’s Squad” and the charity public
organization “Women’s Service of Ukraine”. The result of the literary activity of
this period is the publication of such artistic and pedagogical collections as “It is
better in a group. Baby Reader” and “Even the animals work together. Collection
of stories” and numerous popular science articles featured in periodicals.

An analysis of the creative legacy of Kostiantyna Malytska shows that in
numerous stories on educational topics, scientific research and popular science
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articles, she not only showed the real state of Ukrainian schooling in the Austro-
Hungarian and Polish states, but also theoretically substantiated the conceptual
foundations of the national school, its purpose, tasks, the content of education and
upbringing of children, requirements to the teacher.
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UDC 37.011.3-053.2/.5(477)

PO3BUTOK HAYK ITPO JUTUHY B YKPAIHI
HA ITOYATKY XX cT.

Y ecmammi 30cepedaiceno ysazcy na icmopii cmaHo61eHHs HAYK npo OUMuHy 8
Vrpaini; euceimnroemocs nocii0o8HiCMb BUHUKHEHHST Ne00JI02IUH020 PYXY, AKULL
0y6 nowupenuti na nouamxy XX cm. y 6cbomy c8imi; po3ensidaromscs HayKo8i GUMOKU
3HAHbL NPO OUMuUHY 1 HA YIli OCHOBI XAPAKMEPU3YIOMbCs NiOX00U, Wo USHAYANU
Hanpsamu 00cniodcensb y yil cghepi. 3’51c08aH0, WO BUOKPEMIEHHS NeO0N02IUHO20
Hanpsamy CHpUYUHUIU 08a HAYKOGI hakmopu: 3 00H020 OOKY, 8YeHi No2iud.I06anu
NCUXON020-Ne0A202IYHI eKCNEPUMEHMANbHI 3HAHMSA, WYKAIOYU WIIAXU YOOCKOHANEHHS
neoazo2iuno2o npoyecy, MemoouKk ma MmexHono2il HABUaHHA, 3 THU020 — 00cse-
HeHHsl NPUPOOO3HAGUUX HAYK AKMUBIZYEANU OOCHIONCEHHS THIOOUHU, WO MAKOHC 3)-
Mo8uUo y8azy 00 nepiody oumuncmea. Ilouamox XX cm. o3Hauenuti niopanizmom
OYMOK, niox00i8, Hanpsamie eusuenHs oumuHu. DPaxieyi pi3HUX HAYKOBUX 2aly3ell
HAMA2ANUCS NOSICHUMU 0cobau8ocmi il pi3uuHo20, NCUXIUHO20, OYXO8HO20, COYIATLHO2O
PO36UMKY, 0COOIUBY Y8a2y HAOAIOUU 8UAGIEHHIO namono2ii. [ledonozis cunmesysana
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DEVELOPMENT OF CHILD SCIENCES IN UKRAINE
IN THE EARLY 20th CENTURY

The article focuses on the history of child sciences in Ukraine; the emergence
of the paedological movement, which was spread worldwide in the early 20th century
world, is demonstrated; the scientific origins of the knowledge about the child are
examined and on this basis the approaches that determined the areas of research in
this field are characterized. It has been found that the paedology being singled out
was caused by two scientific factors: on the one hand, the scientists accumulated
psychological and pedagogical experimental knowledge, looking for ways to improve
the pedagogical process, methods and techniques of teaching; on the other, the
achievements of the natural sciences intensified the study of man in general, which
also caused the attention to the childhood period. The early twentieth century was
marked by pluralism of opinions, approaches, and areas of study of the child.
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Specialists in various scientific fields tried to explain the features of the child’s
physical, mental, spiritual, and social development, paying special attention to the
detection of pathologies. The paedology synthesized all the major scientific studies
and achievements related to the development of the child’s personality. The influence
of this science on the further development of pedagogy, psychology, and defectology
was decisive. It has been proved that the greatest rise of paedology was in the 1920s.
Its content was characterized by psychological, anatomical, physiological, biological
and sociological approaches to the development of the child. In Ukraine, the essence
of child sciences has been expanded thanks to a cultural and historical approach.
It is emphasized that the source of modern child sciences (child psychology, peda-
gogical psychology, social pedagogy, special pedagogy and psychology, paedeutology,
school hygiene, ethnography of childhood, genetic psychology, child psychiatry,
psychology of labor and human behavioral biology) was paedology.

Key words: child sciences; paedology; areas of child study; child studies;
development and upbringing of the child.
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Introduction

The modernization of the society, a constant progress in the scientific and
technical sphere, and an increased interest in human capabilities require a comprehensive
consideration of human internal organization. On the one hand, the processes of
differentiation of the sciences are intensifying, and on the other — the knowledge is
being integrated. Research methods become complex. The human sciences, which
study the material-structural, functional, systemic features of the man at certain
stages of life, are rapidly developing. The holistic approach to the study of a person, in
particular, a special period in her life — childhood, is being implemented. The
achievements of the special sciences single out the special functions and regu-
larities of the child’s development in order to outline the guidelines for improving
the sphere of education, to form a general concept of childhood. The need for
interdisciplinary research in this field is evidenced by historical experience. The
early twentieth century was characterized by a specific attention to the problems of
the child and childhood. The culture of that time had a peculiar interest in the child
that originated simultaneously in different countries. The science of the child was
also popular in Ukraine, acquiring a characteristic paedological orientation. Paedology,
combining different concepts, trends, and views, tried to explain the peculiarities of
the child’s development. Therefore, it is important today to investigate its content,
to identify the areas of scientific research that explained the essence and the nature
of the child’s body, infant behavior and activity.

The analysis of recent research. The attention to the problems of the child
in the discourses of scholars is caused by the awareness of childhood as a global
cultural phenomenon. The change of the status of the child and childhood in the
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society requires new approaches to their interpretation. The child is seen as an
integrity that must be studied in various ways to determine the specifics of self-
oriented education, which would be directed to self-development, the formation of
life competence (Luparenko, 2015). The idea of a systematic study of a child’s
development is not new, it has its history. Scholars analyze the philosophical,
social, pedagogical, psychological, ethnological aspects of this problem; enhance
the knowledge about the status of childhood, regulation of relations between the
adult and children worlds, synthesizing the achievements of the past and present.

Recently, the study of pedagogical ideas and principles that developed in the
early twentieth century has been intensified. The works of O. Sukhomlynska, who
considers the peculiarities of the Ukrainian paedology, characterizing the activity of
the Kyiv and Kharkov Pedagogical Schools, the relation of paedology to behaviorism,
reflexology, and psychotechnics, are distinguished by their thoroughness. It is
reflexology that the scholar considers the foundation of paedology. In her research
she also argues that from a paedological viewpoint, the child was considered the
center of the pedagogical process, was its driving force and the teacher played an
auxiliary role (Sukhomlynska, 1996). The results of the historical reflection help
solve the theoretical, methodological and practical problems of today. In particular,
scholars establish the real driving forces for complex studies of the child’s perso-
nality, analyze the factors of the existence of national pedology, and determine the
socio-ideological, theoretical and philosophical determinants of the idea of a holistic
study of the child’s personality (Bolotnikova, 2004).

In addition, the experience and role of Soviet scientists of that period in the
development of child sciences are summarized. The views of V. Bekhterev, who
substantiated the ontology of psychological science based on empirical data and
research practices, are analyzed (Byford, 2016). Much attention is paid to educators
who worked in Ukraine. Thus, L. Smolinchuk focuses on the scientific and peda-
gogical activity of O. Zaluzhny, who developed his own methodology of experimental
research, described the requirements for tests aimed at the study of the charac-
teristics of the child’s body, the development of the child’s personality, its socia-
lization, talent, success, knowledge control (Smolinchuk, 2008). Significant is the
research of T. Yanchenko (2017), who highlights the logical and structural model
of the scientific and practical development of paedology in Ukraine and determines
the influence of paedological approaches on the system of scientific knowledge
about the child. The author focused on the ideas of scholars of the time, which
became the basis for the emergence and expansion of areas of child sciences.

The number of research on the influence of paedology on the formation of
scientific branches is increasing, as the child sciences are developing now, which to
some extent were components of paedology: the child psychology, psychodiagnosis,
theory of education, didactics, pedagogical anthropology, social pedagogy, etc.
However, its place in the system of pedagogical sciences is insufficiently studied.

The purpose of the article is to understand the main directions of research
of the child’s personality in the early twentieth century and to identify an area that
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was influenced by advanced, at that time, paedology based on the understanding of
the origins of the child sciences.

The scientific origins of the development of the child sciences

The late 19th and early 20th centuries were characterized by an increased
attention of scientists to human problems, the study of its functional, systemic
features. This was preceded by a scientific and technological revolution that led to
significant transformations in production, understanding of social relations (changing
women’s status and child status), economy, attitudes to social institutions (in
particular, the need for general education). Important discoveries in science, the
improvement of technical devices have expanded the scope of scientific research
methods (especially physical and biological), experiments, measurements, and statis-
tical data processing and observation results. The evolutionary theory and discovery of
the cell confirmed the idea of development, which gave birth to new sciences, increased
the number of trends in philosophy, psychology, sociology, pedagogy, anthropo-
logy, physiology, biology, ethology, genetics, etc.

Scientists in various fields tried to study man, synthesizing the knowledge
acquired by that time. The achievements of I. Sechenov and I. Pavlov in the field of
physiology, psychoanalysis of Z. Freud, eugenics of F. Galton, the racial theory of
Gobineau, the discoveries in medicine and psychiatry of J.-M. Charcot, the beha-
viorism of J. Watson, etc., exerted a great impact on the explanation of human life
and behavior. The spirit of the time significantly influenced the study of the child
and the desire to know the world of childhood. In particular, the study of the uterine
(ontogeny) and extra-uterine (phylogeny) periods required explaining the peculiari-
ties of these stages of development. It was thought that their justification would
enable a generalization of the education rules. This in turn aroused the desire for a
comprehensive study of the child (J. Baldwin (USA), W. Preyer, E. Meyman
(Germany), A. Binet, G. Compeyre (France), E. Claparede (Switzerland), J. Desmaures
and O. Decroly (Belgium) and others).

The first globally recognized work, which outlines the stages of the child’s
development (from the birth to the age of three years), was the book “The Soul of
the Child” (“Die Seele des Kindes”) by W. Preyer. It has become the basis of sys-
tematic child research in the whole world. It was also known in Ukraine. The trans-
lation of the book was published in the Russian Empire in 1891, edited by the
Ukrainian scientist I. Sikorsky, who noted that the work is extremely significant in
terms of thoroughness, wideness and novelty, and it should become a household
book for parents and educators (Preyer, 1891).

Significant was the activity of the American S. Hall, who transformed the
child study into a socially significant phenomenon, and his student O. Hrisman
suggested in 1893 creating a new science — paedology (from the Greek mondog — child
and Greek Aoyog — science). A certain stage in the study of the child was marked by
the book Century of the Child (1900) by E. Key, a Swedish ideologist of reformist
pedagogy, a leader of the women’s movement, and a teacher, which was translated
into various European languages and has endured a large number of reprints. The
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scholar emphasized the need to find an understanding with the child, compre-
hending its life, the inner world; called for the education of mothers, study of the
children’s hygiene, nutrition, care and upbringing.

At the same time, various ways of raising the child were introduced in
different countries based on the study of the child. On the one hand, the scholars
tried to relate the theoretical knowledge of the time and to explain the nature of the
child, and on the other, they sought practical methods of personal development.
The reformed experimental pedagogy, which was rapidly implemented through
educational practice, became part of a “new education”, a “new school”. A hallmark of
the pedagogical concepts of the time (A. Binet, O. Decroly, J. Dewey, G. Kerschen-
steiner, W. Kilpatrick, E. Meyman, M. Montessori, A. Ferrier, R. Steiner and
others) have become an in-depth focus on the child’s personality, free upbringing,
individualization and differentiation of education. The postulate was proclaimed
paedocentrism — pedagogy stemming from the child. The educa-tional reform
movement had various names: “reform pedagogy”, “labor school” in Germany;
“new pedagogy”, “new school” in France; the “school of life” in Belgium, etc., and
the sciences of the child had a different path of development. Let us dwell on the
development of child sciences in Ukraine in the early twentieth century.

Development of paedological trends in Ukraine

It should be noted that in the early twentieth century the Ukrainian lands
were part of the Russian Empire and the Austro-Hungarian Monarchy. Therefore,
the development of the science and education was determined by various socio-
political factors. Since the main part of the territory of Ukraine was under Russian
hegemony, the views of national scholars were largely formed under the influence
of the Russian pedagogical thought and could have monarchical and anti-Semitic
views. In addition, it should be understood that the Ukrainian scholars could only
realize themselves in the places where scientific school existed and developed. A
considerable part of scholars remained to work in Moscow or St. Petersburg.
Therefore, research in the field of child sciences was conducted by Ukrainian
scientists all over the Russian Empire, which complicates the systematization of
data about them.

The first Ukrainian scholar to use experiments in the study of child psychology
was |. Sikorsky. He is considered the founder of experimental psychology in
Ukraine. He initiated the opening of the Medical and Pedagogical Institute in Kyiv
which was the world’s first Institute of Child Psychology. He based his concept on a
holistic study of the child, proving the idea of achieving harmony of physical,
mental and spiritual development and the dependence of the adult character on the
conditions of upbringing in the first years of life. Therefore, he believed that the
subject of study should be the soul of the child with its norms and deviations
(Sikorskiy, 1901).

At the same time, a systematic approach to the study of the man in its integrity
was implemented by the world-famous Russian scientist V. Bekhterev in St. Petersburg.
He is considered the founder of paedology in Russia. He argued that somatic,
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physiological, and psychic phenomena are different sides of a complex human
system, using a comparative method of studying the brain and the psyche. He saw
the future of psychology in transforming it into a new scientific discipline — general
psychobiology. He gradually proved the need to study the child in the following
way: the use of reflexology methods for examination; investigation of the relationship
of the autonomic nervous system, the CNS and the glands of the internal secretion;
comparative study of the ontogeny of human and animal behavior; study of all
brain sections; environmental research; the impact of the social environment on the
development; the child defects; the child psychopathy; neuroses of childhood;
reflexology of work; reflexological pedagogy; reflexological method in literacy
teaching (Bekhterev, 1927).

Another famous St. Petersburg scientist was O. Nechaev, who founded the
laboratory of experimental pedagogical psychology with the Pedagogical Museum
(1901) and founded pedagogical courses (1904) to study the man as a subject of
education. He noted that paedology was a broad field of knowledge about the child
as a subject of education (K. Ushinski’s disciple). It encompasses all knowledge
about a person from his/her first day of birth until the end of school age, i.e., appro-
ximately 21 years (Nechaev, 1907). Under his initiative, the Russian Congresses on
Educational Psychology and Experimental Pedagogy were organized. Simultaneously,
a concept of subjective psychology was developed in St. Petersburg by a Ukrainian
psychologist O. Lazursky, who wrote the Program for the Study of Personality,
proving the need to use three methods of obtaining empirical data: experiment,
observation, and self-observation. He worked at the V. Bekhterev Clinic for Mental
and Nervous Diseases, where he then headed the psychological labo-ratory, and
taught at O. Nechaev’s courses (Lazurskiy, 1904).

It should also be noted that the paedological ideas were spread in Moscow by
the neuropathologist and defectologist G. Rossolimo who was born in Ukraine. At
his own expense, he opened the Clinic for Nervous Diseases of Childhood (1911),
which was later reorganized into the Institute of Child Psychology and Neurology
with the Moscow University. He developed the method of “psychological profiles”
for the study of intelligence regardless of age. The test complex became a means of
diagnosing a child’s mental retardation, encompassing studies of attention and will,
accuracy and strength of perception, as well as associations (Rossolimo, 1911).

As we can see, the areas of study of the child in Ukraine have evolved through
research in the field of experimental psychology, pedagogical psychology, experi-
mental pedagogy, which were carried out in newly created laboratories, institutes,
departments. Scientific societies appeared, special journals were published to discuss
child development issues. Scientists tried to solve the problems of primary education,
in particular, to provide training for all, seeking appropriate methods. Tests were
actively used to determine the level of intelligence. They also focused on the individual
mental characteristics of children, psychology of learning, teaching techniques,
studied the age potential of involving children in learning and education.
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In the article “Paedology or the Science of Children” (published in 1911)
Ya. Chepiha (a teacher and scholar from Kherson region) called paedology the experi-
mental pedagogy, defining its tasks and basic methods of research: experiment,
observation, self-observation and questioning. He considered the task of paedology
as the study of the nature of the child and the organization of a new system of edu-
cation aimed at the development of an individual. The author linked the development
of children to their education, schooling, but provided that the programs and teaching
methods were adapted to the needs of the children (Chepiha, 2003, p. 209).

In the early twentieth century the need for a common education for all children
was asserted. In this context, paedology promoted a child-centered position, huma-
nistic ideas, and guidelines for understanding children, creating conditions for the
development of their abilities and interests. Special attention was given to the
training of the educator, who was to know the psychophysical nature of children
and the laws of their growth. In the Russian Empire, the views of the scientists of
the world on the “new education” were positively accepted. This is evidenced by
the publishing of books about the child: V. Lay “Experimental Didactics” (1905),
W. Drummond “Introduction to the Study of the Child” (1910), J. Baldwin “Spiritual
development of the child’s individual and the human race. Methods and Processes”
(1911), A. Chamberlain “The Child. Essays on Human Evolution” (1911), E. Meyman
“Lectures on Experimental Pedagogy” (1911), S. Hall “Paedology as the Basis of
Exact Pedagogy” (1912), etc.

In addition to the European influence, the emphasis in the development of
child sciences changed due to the achievements of the national scientists. The
experimental educators and psychologists were aware that in addition to identifying
the psychological characteristics, it was necessary to study the physical life of the
child, in particular, the mutual influence of the body, external circumstances, and
social conditions. An impetus for scientific exploration was the achievements of
experimental science, medicine, and above all, the popularization of the evolutionary
theory. Physiological and biological studies of the child intensified, especially of
the prenatal and early stages of life. Gradually, the view of education as a process
of biological and social development deeply entrenched. On this basis, the child
psychology and the genetic psychology emerged. The initiators of the research
were medics, physiologists, biologists, who paid special attention to the standardization
of indicators of physical (sometimes mental) development, norms and pathologies,
investigated the problems of growth, backwardness, impact of nutrition on children,
etc. baby hygiene and health care developed. The areas of research were determined by
specialization. Anyone who was somehow involved in the study of the child was
called a “paedologist”. The content of paedology was characterized by psychological,
anatomical, physiological, biological and sociological approaches to the development
of the child.

It should be noted that in the Ukrainian science the cultural-historical (cultural-
anthropological) trend in substantiation of the markers of the child’s formation and
development was clearly traced. In particular, Ya. Chepiha, as a representative of the
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biogenetic trend, associated the development of the child’s psyche with the develop-
ment of social forms and phenomena, and the educational process — with psycho-
physiological data and living conditions. He believed that the Ukrainian education
system should be built taking into account the achievements of biology, physiology,
genetics, necessarily supplementing cultural and historical data. The attention to
culture is also evidenced by the works of Ukrainian historians and ethnologists of
the time. In particular, significant is Mark Hrushevsky’s “The Child in the Customs
and Beliefs of the Ukrainian People” (published in 1906-1907), which reflects
popular concepts of pregnancy and peculiarities of maternal behavior, heredity,
physiology of parents, peculiarities of the child’s life, daily activities, hygiene,
ways of education.

The development of cultural and historical trend was influenced by political,
social, economic, scientific factors. For example, the problem of Ukrainians’ access
to education has led to a fervent search for a committed public to help in the
creating a national school on their own cultural basis, emphasizing the need for
ethno-relevant reality for the child. This was especially the case in the western
territories of Austria-Hungary, where Ukrainian education had no state status at all.
It is here that the national education was the main focus. One of the centers of
culture was the Church. The study of the child was based on the Christian outlook,
compliance with the principles of nature and culture. The education was associated
not only with the natural features of the child, but also with the importance of self-
development and the moral improvement of the human nature.

That is, paedocentric ideas of education were also widespread in the western
lands. Scholars and educators studied the child psychology, school-age psychology,
modern-day psychology. Notable in this context is the work of S. Baley, who
understood the personality as a psychophysical integrity. He published the first
textbooks on psychology in the Ukrainian language. He deemed the personality of
the teacher, the psychology of creativity as extremely important, and was one of the
founders of paedeutology. He regarded the education from the standpoint of genetic
(dynamic), age psychology, developmental psychology, social psychology, psycho-
pedagogy. He initiated the activities of psycho-pedagogical consultations, mental
hygiene centers, where the abilities of children, emotional and volitional sphere,
character problems through psychometry and psychological testing were studied
(Kvas, 2011).

In our opinion, the period of the Ukrainian People’s Republic was a special
stage in the development of child sciences in Ukraine. O. Muzychenko (1918-1919),
I. Ohiyenko (1918), S. Rusova (1996), S. Siropolko (1919), Ya. Chepiha (2003)
and others intensified their work on the implementation of the concept of the Ukrainian
National School. For example, S. Rusova noted that ““... we must look at the child,
assessing his/her own psychological personality, which consists of intertwined
personal physical and spiritual traits, and at the same time absorbs all the cultural
and ethnographic features of her environment” (Rusova, 1996, p. 43). The researcher
promoted “individualistic pedagogy” — a bioanthropological, humane social science
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that needs a “philosophical ground for its conclusions”; she disseminated the ideas
of scientific training of teachers, educators and the obligatory study of philosophy,
sociology, ethics, psychology, anatomy, physiology, anthropology.

O. Muzychenko (1918-1919), a practicing teacher and the best expert in the
European theory of school and teaching methods, promoted the paedocentrism and
the principles of humanistic education. Having a thorough pedagogical education,
he held a leading position among prominent figures in the psychological and
pedagogical science. He developed a general didactics course with practical lessons
in paedology. He introduced the “Tables on the study of individual characteristics
of the child”, developed by O. Nechaev to his students (Trynus, 2012, pp. 18, 21).
0. Muzychenko advocated the change of curricula, methods and the organization
of learning at school in order to achieve individualization and to organize the edu-
cation in accordance with the abilities and interests of students. In his opinion, the
task of the school is “to explain, to liberate, and to organize the children’s cons-
ciousness” (Muzychenko, 1918-1919, p. 205).

The pedagogical trend of the child’s study reached its peak in the 1920s. It
was then that various concepts and trends in the child sciences were consolidated.
The need for a comprehensive systematic study of the child was proclaimed. The
system of research departments, laboratories, educational and pedagogical stations,
other institutions and institutions became extensive. The largest centers of research
were Kharkiv, Kyiv, Odessa, Dnipropetrovsk. In different educational establishments,
the departments of social pedagogy and medical pedagogy, centers of paedological
service were created. The Commission of Pediatric Studies outlined the plans for
the study of the child, instructions for anthropometric measurements; it developed
psychosociological charts, used the biographical method, observation, experiment,
testing, etc. Based on the results of empirical research, the connection of theory
with practice was strengthened, the educational work with children was improved,
and the corresponding posts of paedologists in educational institutions were introduced.
Paedology became obligatory in the training of specialists; the first textbooks were
published (P. Blonskiy (1934), O. Zalkind (1934), O. Zaluzhnyy (1933), G. Kostyuk
(1933), S. Molozhavyy (1924), etc.).

Educators organized their work, taking into account the following aspects: a
holistic approach to the study of the child; an analysis of genetic prerequisites of
the child’s development (role of the prenatal period of development, heredity, etc.);
study of the social conditions of the child’s life (the influence of the social environ-
ment on mental, morphological, anthropological parameters of the development);
development of practical recommendations (consultations for children, parents,
availability of appropriate diagnostics). During the research complex data were
obtained on the properties of the child: physiological (illness, health), mental (memory,
thinking, attention, imagination), social (family life, cultural level of parents), peda-
gogical (characteristic of success, attitude to learning) (Blonskiy, 1934, pp. 87-88).

A particular attention was given to handicapped children, the category also
including the children with behavioral problems. They were studied within the
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framework of the special paedology; scholars developed various classifications of
such children. The most complete was the classification of L. Vygotsky (Vygotskiy,
1928), published in his report at the First Paedological Congress. It was the Ukrainian
paedology that achieved a considerable success in the practical work with defective
(difficult) children. Our paedologists believed that most of them could study and be
educated in institutions for normal children, with an appropriate support (cooperation
between the teacher, paedologist and physician) (Yanchenko, 2017). Therefore, medical
pedagogical offices (dealing with defective children) and offices of social pedagogy
(social education) (investigating normal childhood), as well as sections of preschools,
orphanages, town schools, rural schools were organized at the paedological stations.

Since paedology synthesized the knowledge acquired by different child sciences,
Professor S. Ananyin (the Head of the Kyiv Research Department of Pedology) sug-
gested dividing the child sciences into theoretical ones (the child was the subject of
the study itself), practical ones (considered the child as an object of education), and
normative (studied the process of the child’s education). He believed that the task of
the descriptive sciences (physiology, physiological chemistry, anthropology, ethnology
with ethnography, psychology, as well as everything else that was included in the
theoretical) was to study the natural characteristic features of the child, while the
normative sciences (hygiene and pedagogy) were to form a cultural individual who
would meet the requirements of the society. The paedology, in his opinion, was to
study the peculiarities of the child through the prism of the development of its
natural features in combination with the social education (Ananin, 1923).

According to T. Yanchenko (2013), during the domination of the Soviet
ideology and functioning of the Bolshevik state, there was a gradual Sovietization
of the scientific principles of paedology in Ukraine. It acquired the traits that matched
the political and cultural demands of the Soviet society. In particular, its subject
changed: the attention of scholars was directed from studying the child itself to the
study of the children’s collective; the priority in the formation of personality was
given to the influence of the social environment. The educational system in the
conditions of communist society had to be aimed at the education of the “new”
person needed by the state.

Most of the paedologists refuted the biogenetic views and took the position of
sociogeneticism. The concept of “social education” appeared, which was implemented
on the basis of collectivism. The paedological theory of the collective (collective
paedology) intensively developed since 1924. A prominent representative of this
trend was O. Zaluzhny (Kharkiv Pedagogical School), who led the development of
methods of research of collectives in the Soviet Union, studied the influence of the
environment on the general development of the child and its behavior and progress
at school (“Methods of studying the children’s collective. Introduction to the
collective pedagogy” (Zaluzhnyy, 1926)). He used the term “collective-centrism”
as a principle of social education of children.

The trends in the child research were influenced by the connection of paedo-
logy with psychotechnics (studied a person from the standpoint of the work process
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organization), which was intensively developing in Ukraine. M. Syrkin, a member
of the Ukrainian Research Institute of Labor, is considered a “child psychotechnician”.
Based on the reflexological principles, he regarded the educational activity as a
work, measured the technological side of the teaching process organization. The
results of the research made it possible to develop the indicative pupils timetable
(time of lessons, breaks, coordination of the lesson timetable) and the chronology
of activity changes at the lesson, which were given in the teachers’ books. The
integrated training and the formation of children’s work skills were given the
leading role.

The synthesis of paedology and psychotechnics laid the foundations for
career guidance. The students were introduced to the human body as a “working
machine”. The career guidance was differentiated by age, sex, anatomical, physio-
logical, mental, regional, environmental characteristics. On this basis, the mechanics of
the human body emerged and evolved — biotechnology, which was engaged in
measuring calories, studying the influence of the food on the body activity, stu-
dying the basic elements of the “human machine” (bone, muscles, nerve tissue),
methods of combating fatigue. At the same time, scientists noted that the organisms
of an adult and a child differ in a set of characteristic features (rhythm of life and
work, stability of attention, the need for alternation of work and rest, fatigue, etc.).

Despite significant achievements in the study of the child, the 1930s became
dramatic for paedology. At that time, the totalitarian Soviet state with a rigid
hierarchical system of relations was established, and an ideological campaign was
conducted “for the purity of the Marxist-Leninist methodology”. And after the
Resolution “On paedological distortions in the system of People’s Commissars for
Education” (1936) was adopted the word “paedology” was removed from the circu-
lation. It was declared a bourgeois pseudoscience that ignored the needs of education.
Having destroyed all the achievements in this field, there was a break of theory
with practice. The “interest” in the personality of the child, the development of his
personality faded for many years to come.

Conclusions

The early twentieth century is characterized by pluralism of thoughts, approaches,
and areas of the child study. Specialists in various scientific fields tried to explain
the features of the child’s physical, mental, spiritual, and social development,
paying special attention to the detection of pathologies. On the one hand, through
research in the field of experimental psychology, educational psychology, experimen-
tal pedagogy, scientists improved the learning process, developing various peda-
gogical methods and technologies. The ideas of free education and reform pedagogy
were introduced, which required the study of the child. On the other hand, the
development of natural science and the diversity of scientific methods intensified
the study of the man as a whole, which also led to the attention to the childhood.
These two factors, in our opinion, led to the rise of a separate paedological science.
Paedology synthesized all the major scientific studies and achievements related to
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the study of the development of the child’s personality. Determinant was its
influence on the further development of pedagogy, psychology, defectology.

The paedology reached its peak in the 1920s. Its content was characterized by
psychological, anatomical, physiological, biological and sociological approaches to
the development of the child. In Ukraine, the essence of child sciences was expanded
thanks to the cultural and historical approach. In this context we can single out the
child sciences, the source of which can be considered paedology: the child psycho-
logy, developmental psychology, pedagogy of creativity, pedagogical psychology,
social pedagogy, special pedagogy, pedagogy, school hygiene, ethnography of child-
hood, child science, social psychology of childhood, genetic psychology, child
psychiatry, psychology of work, biology of human behavior, etc.

The paedology explained and solved the problems of development and educa-
tion of children that are still relevant today. First of all, it concerns the individua-
lization of the educational process, the creation of psychological services in edu-
cational institutions, the education of children with special needs. Organizing
education in the interests of childhood is impossible without taking into account the
quality of mental, psychophysiological, and personal changes of the modern child.
Therefore, the diagnostic techniques developed by pedagogues are a valuable source
for comprehensive research of the child and childhood today, which defines the
target of further scientific research in this field.
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ICTOPISI TA CYYACHUM CTAH PO3BUTKY
IMPO®ECIMHOI OCBITH ®AXIBIIIB
3 MEJUYHOI IHOOPMATHUKH Y KAHAJII

Mema cmammi — sucgimaumu icmopito po36UmKy ma Cy4acHull Cmau nio-
2omosku ¢haxisyie 3 meouyrnoi ingpopmamuxu y Karnaoi. Ilpoananizosamno ocobnu-
socmi iHGhopmamuzayii cucmemu 0XopoHu 300pP08 s Yiei KpaiHu K nepedymosu ii
cmanoénents. 3’Aco8ano, Wo HA NOYAMKOGUX emanax KOMN 10mepHAa MexHIiKa
NOBINLHO U HEPIBHOMIDHO NPOHUKANA ) 3AKIAOU OXOPOHU 300P08’sl KAHAOCLKUX
nposinyii ma mepumopitl. Ilonimuxa komn romepuzayii 6y1a 0eyeHmpanizo8aHor,
Wo He cnpusio epexmusHomy 0OMIHy meouunorw inghopmayiero. Tomy Ha nouamky
2000-x pp. y Kanaoi ingpopmamusayis cucmemu 0X0poHu 300pos st HAOY1a yeHmpa-
ni308ano020 xapakmepy. Lle eumacano AKicHo2o Kaopoeo2o 3abe3neyeHts i cmano
Kamanizamopom ni02omoexu ¢haxisyis 3 MmeOuyHoi inghopmamuxu.

IIposedeno pempocnekmugHuil ananiz o3HavyeHoi npobaemu. Bemawnosnero,
wo it icmopis caeae 60-x poxie XX cm. Buokpemneno 06i ¢pasu niocomoexu ¢haxisyis 3
meouunoi ingpopmamuru: doincmumyyitiny (1960—1980) sk ochoea euHuKHeHHS.
ma cmaHognenHs npogeciiinoi oceimu ¢haxisyie 3 Oanoi eanysi; iHCmumyyitiHa
(1981 — oomenep), sika cnpusna niocomosyi axisyie 3 MeOuyHoi iHopmamuxu y
3axnadax suwoi oceimu Kanaou. Xapakxmepnumu o3naxamu iHcmumyyitinoi gazu
€ 3apo0diCcenHss MeOUHHOI IHPOPMAmMuKy K CneyiaibHOCmi, POPMYBAHHS OCEIMHIX
KOHYenyitl po36UmKY Ul y32004CeHHs. MUNOB0I Npo2pamu 3 MeOudHoi inghopmamuxu,
CMPIMKULL pO36UMOK npoghecitinoi oceimu haxisyie 3 MeOuuHoi inghopmamuxu y
cepeouni 2000-x pp.; yHiikayis ii HAYKOBO-MeMOOUUHO20 3a0e3NeUeHHsl.

3pobaeno 6ucHo8oK, Wo 60Ha no6y006aHa Ha NPUHYUNAx 6a2amopieHe8ocmi
u nenepepsHocmi. Ocimuitl npoyec Opeaniz08aHull max, wo Mau6ymm Gaxisyi 3
MeOUuuHoi iHhopmamuxu MoAcyms 3000y8amu Keanighikayio Ha yeix pignax euuyoi
ocsimu, 30Kpema OUnIom Yu cepmuikam y 3aKnaoax HecmyneHegoi 0ceimu, a maKoic
cmyneHi bakanaepa, mazicmpa ma 0okmopa ¢hinocoii — 6 ynisepcumemax. Ananis
3micmy npogecitinoi niocomosku gaxisyie 3 meouunoi ingpopmamuxu y Kanaoi
Odae niocmasu cmeepoxcy8amu, Wo 1020 PopMy8aHHs 3a1eiCums 6i0 pi6Hs BUUYOT
oceimu i Xapakmepuszyemvcs pi3HOK KOMOIHAYIEl0 ma KilbKICmI0O HABYATbHUX
OUCYUNTIIH Y MedHcax mpbox 2any3ell 3HaHb — IHHOPMAYiliHUX HAYK, MeOUYUHU ma
MeHeOHCMeHm) .

Knrwuosi cnosa: npogecitina ocsima; meouuna ingpopmamuxa, cneyiaibHicmo;
gaxieeys, inghopmamuzayis, Kanaoa.

DEVELOPMENT HISTORY AND THE CURRENT
STATE OF PROFESSIONAL TRAINING
IN HEALTH INFORMATICS IN CANADA

The article studies the history and the current state of the professional training
in health informatics in Canada. The specifics of healthcare informatization in
Canada as a precondition for its formation are analyzed. At its initial stages, the
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computer technology was implemented into the provincial and territorial healthcare
institutions slowly and unevenly. The computerization policy was decentralized,
and this did not promote an effective medical information exchange. Thus, at the
beginning of the 2000s, Canada set course for the centralized healthcare informa-
tization. It required a qualified workforce and became a catalyst for the deve-
lopment of professional training in health informatics in Canada.

A retrospective analysis of the professional training in health informatics
development in Canada is conducted. The research reveals that in its development
professional training in health informatics has gone through the pre-institutional
phase (the 1960s — 1980), which laid the basis for the appearance and further deve-
lopment of professional training in health informatics, and the institutional phase
(1981 — till present time), when it began to be implemented into the Canadian higher
educational institutions. The characteristic features of the institutional phase include
the rise of health informatics as an academic speciality; the conceptualization of
professional training in health informatics; the rapid increase in the number of
health informatics professional programs in the mid 2000s; the unification of
methodological, scientific framework for training health informatics professionals.

The current state of the professional training in health informatics in Canada
is studied. It is concluded that the Canadian system of the health informatics pro-
fessional training is built on the principles of degree education and life-long learning.
The educational process is organized in such a way that future health informatics
professionals can receive a credential at different levels of the higher education, in
particular a health informatics diploma or certificate in the non-degree granting
institutions and Bachelor’s, Master’s and PhD degrees at universities. The analysis
of the professional training content in health informatics enables to state that its
development depends on the level of the higher education and is characterized by
various combinations of academic disciplines in the health informatics curriculum
within three knowledge domains — information sciences, health sciences, and mana-
gement.

Key words: professional education; health informatics; speciality; professional;
informatization; Canada.
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Introduction

The professional training in health informatics (hereafter — HI) is a modern
pedagogical problem. Its topicality is induced by transformational changes in the
healthcare — the rapid development of information and communication technologies
(hereafter — ICT), their implementation in the health care, the creation of the
common medical information space, and the informatization of the healthcare



N. Mukan et al., Human studies. Series of Pedagogy, 10/42 (2020), 62-75 65

sector. In our research, the professional education in HI is defined as a process and
the result of formal education activities aimed at the professional training of spe-
cialists competent in creating and applying medical information technologies.
Nowadays, HI as a speciality is gradually conquering the educational market. A
large number of higher educational institutions worldwide provide programs to
train HI professionals. For example, Canada’s experience in the professional training
in HI covers over 35 years. Besides, it is the first country in the world to introduce
a Bachelor’s degree program in HI. The authorities of those countries where HI as
a speciality is absent in the higher education system stress the importance of its
introduction into the educational process for the sake of successful employing ICT
in the healthcare. Therefore, the research into preconditions, characteristic features
of the development and the contemporary state of the professional training in HI in
Canada is relevant, appropriate and of current interest.

The analysis of recent research demonstrates that the problem of the pro-
fessional training in HI development in Canada is insufficiently studied. Only some
aspects of the problem are discussed by modern researches. In particular, Buckeridge
(1999) defines the notion of HI and gives insight into the specifics of HI education
in Canada. Kushniruk, Lau, Borycki, & Protti (2006) study the experience of the
School of Health Information Science at the University of Victoria (British Columbia)
in providing the professional training in HI. Lau, & Bell (2003) describe the pan-
Canadian strategy of HI education development. Covvey, Zitner, & Bernstein
(2001) work on developing the professional training in HI content to train healthcare
workers, HI practitioners, and scholars. Covvey, & Fenton (2013-2014, 2015-2016)
study the HI curricula at the Canadian degree and non-degree granting institutions,
etc. Nevertheless, a comprehensive study of the professional training in HI deve-
lopment in Canada has not been conducted.

In the context of our research, a special attention is paid to the documents
published by professional organizations, more specifically Canada’s Health Informatics
Association. They contain information on the first attempts of computerizing the
Canadian healthcare institutions, the development of the standard of the profe-
ssional training in HI, certification of HI professionals, the analytical study of HI
programs in the Canadian higher education system, etc. The information about the
professional training in HI is also retrieved from the Canadian higher educational
institutions’ web-sites that provide up-to-date data on the the professional training
in HI.

The purpose of the research is to study the history and current state of the
professional training in HI development in Canada. The following objectives are
defined: 1) to overview computerization initiatives in the Canadian healthcare
setting; 2) to make a retrospective analysis of the professional training in HI, and
3) to outline the current state of the professional training in HI in Canada.

The overview of healthcare computerization initiatives in Canada

According to the Canada Health Act (1984), the responsibility for medical
servicing in Canada is precisely distributed between the federal and provincial/
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territorial governments. The local authorities are responsible for managing the
healthcare sector in the provinces. The decentralization of the healthcare system in
Canada is the reason why in their informatization policy the local governments,
medical institution associations and hospitals made independent decisions on intro-
ducing computer technology.

The early computing machines began being introduced into the Canadian
healthcare system in the 1960s — 1970s. In frequent cases, these were associations
of healthcare institutions that initiated and coordinated the computerization process.
In some Canadian provinces, computers were also first introduced by large hospitals
that had sufficient financial resources to buy computer hardware. There were also
rare occasions when provincial governments assisted in providing their hospitals
with computers and software for medical purposes. Nevertheless, it is worth men-
tioning that local authorities joined the healthcare computerization process much
later (Huesing, 2005). Data systematization on the hardware and software used in
the Canadian healthcare setting enables us to see the following trends. Firstly,
computers for Canada were mainly purchased in the USA. However, programs for
information processing were developed by local engineers taking into account a
healthcare institution’s specific needs. Secondly, computers were initially used for
automation of administration units in the Canadian hospitals, in particular for
financial information management and accounting statements. Huesing (2005) also
mentions other instances of computer usage in the healthcare system of Canada:
claims processing, laboratory automation, clinical computing, creating systems for
patient admission, discharge and transfer, central patient registry, order entry, and
results reporting.

At first, the computerization of the Canadian healthcare institutions was a
slow process. The provinces and territories did not cooperate or share their experience.
However, there were exceptions, for example the cooperation between Alberta
Hospital Association and Manitoba Medical Organizations at the end of the 1970’s.
They created a Remote Job Entry facility in Edmonton (Alberta) that was connected to
Manitoba Medical Organization’s data processing center in Winnipeg. Such coope-
ration provided a large number of Alberta hospitals with an opportunity for com-
puterized information procession, thus creating the largest computer network of
that time in Canada (Girard & Crewson, 2005).

In the 1980s — 1990s, Canada faced a significant breakthrough in the compu-
terization of its healthcare institutions. It was caused by the creation of hospital
information systems. Their architecture became patient-oriented and met hospitals’
needs in providing medical services. Thus, the Canadian National Healthcare Com-
puter Survey, conducted in 1988-1989, demonstrated that financial systems were
automated in more that 90% of hospitals. The most computerized units in the
Canadian healthcare institutions were also material management (73%), admitting
(70%), and health records (64%) departments. The pharmacies were computerized
in half of the hospitals in the country (Newsham & Clement, 2015).
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In spite of a significant progress in the healthcare computerization in Canada
at the end of 1980s, there were a number of challenges that required both local
authorities’ attention and the participation of the Government of Canada to respond.
Romanow (2002) states that the major healthcare informatization problem was
related to the absence of common standards for medical information system on
both the provincial and pan-Canadian levels. It hindered from effective exchange of
medical information and caused improper funding usage. Such a decentralized
approach to healthcare informatization in Canada did not promote the functionality,
efficiency and cost effectiveness of the created medical information systems. Thereby,
the necessity to agree and develop a national strategy of the pan-Canadian healthcare
informatization was highlighted. For this purpose, at the beginning of 1990s the
Government of Canada started funding a project aimed at developing a teleco-
mmunication network that would facilitate the exchange of medical information at
all levels of the Canadian healthcare system.

Finally, in 1997 Health Canada, a department of the Government of Canada
being responsible for the national health, established Advisory Council on Health
Infostructure. Its goal was to develop a national strategy on advancing the func-
tionality of ICT for medical information procession and exchange in Canada. In
2000, the first strategic milestones to reach this goal were detailed in the document
Blueprint and Tactical Plan for a pan-Canadian Health Infostructure (Advisory Com-
mittee on Health Infostructure, 2000). The key task allocated to the federal and
provincial governments consisted in developing and supporting projects aimed at
digitalization of electronic health records and fostering ICT usage in the healthcare
system. The governmental cooperation on both levels promoted the development of
common standards of medical information exchange, thus ensuring compatibility
of medical information systems within the Canadian healthcare sector. In the
document a special attention was focused on providing medical information con-
fidentiality and privacy (Bickenbach, 2003).

Blueprint and Tactical Plan for a pan-Canadian Health Infostructure (Advisory
Committee on Health Infostructure, 2000) also acknowledged the need in deve-
loping the professional training in HI as a necessary precondition and a catalyst of
the healthcare informatization in Canada. An increased focus was maintained on
studying HI as an academic discipline and integrating its content into professional
training programs of medical practitioners, nursing staff, and pharmacists. Moreover, it
discussed opportunities of receiving the professional training in HI by medical and
technical specialists. Therefore, at the beginning of the 2000s, the centralized infor-
matization of the healthcare system in Canada was launched. The pan-Canadian
medical information system was created. It integrated medical information systems
that had been formally created by local governments. As a result of the centralized
healthcare informatization, the Canadian society faced the demand for the HI
workforce as the competent staff to develop, implement, and service the medical
information infrastructure. It gave rise to a significant number of syllabi of the
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professional training in HI and increased the community interest in studying HI as
an academic discipline by medical students (Buckeridge, 1999).

The retrospective analysis of the development of professional training in
health informatics in Canada

The development of the professional training in HI took place gradually but
unevenly in the Canada. There was mainly no coordination among higher educational
institutions in providing the professional training in HI. Generally speaking, the
professional training in HI overcame two phases of development — the pre-insti-
tutional and institutional ones.

The pre-institutional phase of the development of the professional training in
HI covers the period from the 1960s to the year 1980. This phase provided a basis
for the appearance and further development of the professional training in HI.
Although at that time there were no HI educational initiatives, the Canadian com-
munity started discussions about computer usage in medicine. The key event of the
period occurred in 1975, when the Canadian Organization for Advancement of
Computers in Health (later renamed into Canada’s Health Informatics Association)
was founded. At that time, Canada’s health industry representatives officially started
discussing the necessity to introduce computer technologies into medical theory
and practice. Approximately at the same time, the issue of training the workforce
competent in computer usage in medicine became urgent. In the late 1970s, it was
foreseen that the Canadian labour market would face the demand for a new type of
the professionals who would be able to computerize Canada’s healthcare system
(“Welcome to the School”, 2012).

The institutional phase of the development of the professional training in HlI
in Canada covers more than 35 years and is characterized by appearance of HI
curricula in higher educational institutions. The rise of HI as a speciality in Canada
is related to the emergence of the first HI department and undergraduate program in
1981. The University of Victoria initiated the introduction of the Bachelor’s program
in Health Information Science. Although the opening of the program at the uni-
versity was announced in 1981, the training of HI professionals began only in 1983.
Such a delay was caused by an international expert consultation on developing HI
curriculum based on foreign positive achievements (Kushniruk et al., 2006).

For many years, the HI Bachelor’s program at the University of Victoria was
the only educational initiative to provide formal the professional training in HI in
Canada. Thus, the number of graduates with the Bachelor’s degree in HI was insuffi-
cient to meet the need of the Canada’s labour market for HI professionals. In the
1980s — 1990s specialists who promoted the use of computers in the healthcare
system did not have a formal education and developed their expertise by using
computers to optimize their professional activities (Gaudet et al., 2013). In the mid
1990s, Canada started the centralized policy on ICT adoption into the healthcare
sector. It became apparent that healthcare informatization required significant
investments into human resources to ensure the proper development of HI infras-
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tructure. The afore-mentioned conditions demanded a professional training in HI,
which necessitated the need to develop a conception of the professional training in HI.

In general, the conception of the professional training in HI in Canada was
focused on the educational needs of its key receivers and their role in the healthcare
system. The three roles were identified: 1) a physician as a competent user of medical
information and HI tools; 2) a HI professional to implement healthcare informa-
tization projects, and 3) a HI scholar that creates and tests new developments in HI.
Thereon, main directions of the development of the professional training in HI were
determined. The recommended levels of education for each of them were selected.
For example, in order to train competent users of medical information technologies,
the necessity to introduce HI as an academic discipline into future medical prac-
titioners’ training programs was recognized. In order to meet the labour market
demand for HI professionals, the introduction of Bachelor’s and Master’s programs
in HI became crucial. In its turn, the training of HI scholars required a formal edu-
cation on the PhD level. As for the format of delivery, distance learning programs
became of topical importance enabling working specialists to improve their quali-
fications or to choose HI as an additional specialization and a new profession
(Buckeridge, 1999).

The Canadian conception of the professional training in HI also gave insight
into the content of the professional training in HI. It took into account the afore-
described professional roles in healthcare, as well as the current and future needs of
the healthcare system being computerized. The main focus of the professional
training in HI was on the allocation of the common learning content for training
competent users of medical information, HI professionals and scholars. It was aimed at
facilitating the medical information exchange and integrating different sectors of
the healthcare system. On the other hand, meeting each group’s specific needs
required modifying the volume of learning material and specifying the depth of its
study. Accordingly, the educational process organization for each of the afore-men-
tioned groups of professionals was based on a broad core content, the components
of which were studied in depth depending on their needs and specific roles in the
healthcare system (Buckeridge, 1999).

In 2001, a national health information research network Health Evidence
Application and Linkage Network followed the proposed conception of the profe-
ssional training in HI. With the support of professional organizations, faculty members
of higher educational institutions and healthcare system staff, it completed the
project of developing a HI curriculum having been launched in 1999. The curri-
culum was designed for educational programs to train HI professional and scholars,
as well as to develop HI competency by health practitioners. The document des-
cribed macro roles, functional professional duties, job tasks, and competencies
necessary for professional activity related to the healthcare informatization (Covvey,
Zitner, & Bernstein, 2001). The formulation of the first conception of the profe-
ssional training in HI and discussion of the HI curriculum showed its results in the
2000s, when the number of HI programs in Canada’s higher educational insti-
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tutions began to increase rapidly. Another reason for such an increase was the pan-
Canadian policy on informatization of the healthcare system. The ambitious plans
of the federal government to digitize the healthcare sector, to use electronic health
records, and to create a nation-wide health information network demanded highly
qualified professionals being able to implement these tasks (Goel & Royce, 2003).

The rapid increase in the number of the professional training in HI syllabi in
Canada also demanded unified approaches to training HI professionals. The initiative
to unify the scientific and methodological framework for the professional training
in HI was undertaken by Canada’s Health Informatics Association. In 2007, it pub-
lished and in 2012 issued an updated version of the document Health Informatics
Professional Core Competences (2012). The document provided a general description
of the HI professional profile and highlighted ‘a common core or shared set of
skills, knowledge, attitudes, and capabilities necessary for each of us to effectively
perform as a Health Informatics Professional’ (“Health Informatics”, 2012, p. 4). It
was the first time in Canada when the content of the professional training in HI was
detailed from the perspective of the professional standard. Moreover, Canada’s Health
Informatics Association as a professional organization has developed the HI profe-
ssional’ career profile. The association presented Health Informatics Professional
Career Matrix (2013) that gives a clear idea of HI as a profession in Canada, typical
positions of HI professionals in the labour market and the basic requirements for
their education level and work experience in order to move within the HI career
ladder.

Finally, Canada’s Health Informatics Association is now working out mecha-
nisms for ensuring the quality of the professional training in HI in the system of the
formal education in Canada. In 2013, the association initiated the certification of HlI
professionals. It encompasses procedures for assessing the relevance of HI profe-
ssionals’ competency to the established requirements. In particular, in cooperation
with the International Health Information and Management Systems Society, it provides
a proficiency exam for HI professionals to receive a certificate of a certified specia-
list in medical information systems and systems management of Canada. The certi-
ficate is recognized internationally and certifies the professional competency of a
HI specialist in accordance with international and Canadian standards of professional
training. Moreover, it confirms that a HI professional has developed professional
skills and has received a qualification enabling him/her to work in many areas of
practical application of medical information technologies (“CPHIMS-CA Canadian
Supplemental”, 2013).

The current state of health informatics professional training in Canada

Canada has a valuable experience of providing the professional training in HlI
that chronologically covers a relatively short period of time. This fact explains why
at present there is no unified system to regulate the professional training in HI at
the national level. Moreover, the study into the problem of providing the professional
training in HI only began in 2010. It was the year when the Curriculum Discussion
Working Group established by Canada’s Health Informatics Association launched
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an analytical research into HI programs in the Canadian higher educational insti-
tutions. The aim of the research was to characterize the professional training in Hl
by comparing options of its receiving, finding similarities and differences in
approaches used for educational process organization and determining the influence
of HI programs on HI professionals’ development. In 2013, the research results
were published on the basis of analysis of 15 HI programs (Gaudet et al., 2013).

However, the professional training in HI as a pedagogical phenomenon is
constantly developing. Thus, new HI programs are occasionally introduced into the
Canadian higher education institutions. According to a research conducted by Covvey
& Fenton (2013-2014), the number of HI programs grew to 28 in the 2013-2014
academic year. The similar research conducted during the 2015-2016 academic
year revealed a decrease in their number to 25 (Covvey & Fenton, 2015-2016).
Therefore, we made an attempt to collect, analyze and update the previously
obtained data. To achieve this goal, we additionally processed information retrieved
from the site called Canada’s Higher Education and Career Guide (2018) as it
provides current and up-to-date information about HI programs in Canada.

The scientific enquiry showed that geographically the majority of higher
educational institutions (73%) providing the professional training in HI is located
in the province of Ontario. In particular, in Great Toronto Area there are three large
universities (York University, University of Toronto and Ryerson University) that
provided HI programs. Besides, Western University, University of Waterloo, Uni-
versity of Ontario Institute of Technology, McMaster University, and St. Jerome’s
University also provide the professional training in HI in Ontario. It is worth noting
that Centennial College is the only non-degree granting institution with a HI program.

There are also options to receive the professional training in HI in the provinces
of Alberta (University of Alberta), British Columbia (University of Victoria), Mani-
toba (University of Winnipeg), and Nova Scotia (Dalhousie University). For example,
University of Alberta proposes the largest amount of HI programs to receive a
Bachelor’s, Master’s and PhD degrees. Université de Sherbrooke is among several
Canadian higher educational institutions where French is the language of instruc-
tion (Gaudet et al., 2013). The thorough analysis of HI programs in the Canadian
higher education sector showed a variety of the programs’ titles. Apart from Health
Informatics as the most prevalent one, HI program titles may include: Health
Informatics Technology, Applied Health Information Science, eHealth, eHealth
Research, Applied Health Services Research, Health Systems, Health Industry
Specialization in Information Technology, etc. (Covvey & Fenton, 2015-2016).

It is a notable fact that both technical and medical faculties of the Canadian
higher educational institutions enroll students on HI programs. There are even
cases when several faculties are engaged in the process of the professional training
in HI. For example, in McMaster University the Faculty of Health Sciences, Faculty of
Engineering, and DeGroote School of Business provide academic disciplines within
e-Health Master’s program (“eHealth — MSc eHealth Program™, 2018). The Health
Information Science Master’s program in Western University is offered due to the
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collaboration of the Faculty of Health Sciences and Faculty of Information and
Media Studies (“Health Information Science”, 2018). It tends to confirm that HI as
a speciality in the higher education system has a multidisciplinary nature.

In our research of the current state of the professional training in HI in Canada, a
special focus is maintained on how the professional training in HI is organized. It is
built on the principles of degree education and life-long learning that enable future
HI professionals to receive various qualifications on all levels of the Canadian
higher education system. Thus, it is possible to receive HI diplomas or certificates
in non-degree granting institutions or Bachelor’s, Master’s and PhD degrees — at
universities. Such a structure of the Canadian higher education provides the con-
nection of its all levels in order to meet a HI professional’s needs in additional qua-
lifications, skills upgrading, and career enhancement. The system of the professional
training in HI in Canada is also built on the principle of connecting the theory and
practice as well as using applied learning. It means that HI programs are aimed at
providing students with practical experience and developing their professional
competency by direct problem solving. Therefore, a number of HI programs are
cooperative ones, i.e. oriented on combining the terms of study and paid internship
in real working setting. Some HI programs also combine on-site and distance learning
or provide exclusively distance-learning options (Gaudet et al., 2013).

The conducted research demonstrates that the most common reason of the
professional training in HI declared by the majority of HI programs is economic
expediency induced by the Canadian labour market’s demand on professionals
competent in healthcare informatization. This goal is further specified depending
on a program type. Broadly speaking, the goal of HI diploma, certificate and
Bachelor’s programs consists in training HI practitioners that would practically
implement Canada’s healthcare informatization policy. In their turn, HI Master’s
and PhD programs are mainly aimed at broadening theoretical basis and developing
new theories and knowledge in HI. These programs provide the training of HI
scholars, academia, and managers in the sphere of healthcare informatization.

The study into the specifics of the HI program content development enables
to relieve the following tendencies. Firstly, the content of HI diploma and certificate
programs is focused on studying a particular aspect of the healthcare informati-
zation and searching for effective ways of its implementation. It causes the narrow
specification of these programs and their applied focus. Secondly, HI Bachelor’s
programs provide the study of a wide range of HI problems ranging from theo-
retical design of medical information systems to their creation, installation, appro-
bation, and assessment. These programs provide the basic training that enables HI
professionals either to work in various spheres of HI products application or to
continue their education for Master’s and PhD degrees. The variety of disciplines in
HI Bachelor’s curriculum helps students to understand the depth of HI knowledge and
exercise options of its application.

Thirdly, HI Master’s and PhD programs are oriented on the training with
scientific focus. Their task is to provide the HI basis and specialized knowledge as



N. Mukan et al., Human studies. Series of Pedagogy, 10/42 (2020), 62-75 73

well as develop professional skills and analytical approaches necessary for further
development of HI theoretical and practical knowledge. HI programs on these levels of
the higher education provide the training of scholars that conduct HI researches and
thereby promote the development of progressive ideas and search for innovative
solutions to effectively use ICT in the healthcare system. In Canada, the the pro-
fessional training in HI content encompasses three cycles of professional training —
information sciences, health sciences, and management. Within the mentioned
cycles, academic disciplines in HI curriculums are generally organized into the
following thematic groups — Information technology, Information management,
Clinical and health sciences, Canadian health system, Project management, Orga-
nizational and behavioural management, and Analysis and evaluation (“Health
Informatics”, 2012).

Canada’s experience of the professional training in HI shows that there are
different combination of academic disciplines within the given cycles and thematic
groups depending on a level of the higher education, type of a program and its
specific focus. Nevertheless, the theoretical and practical acquisition of academic
disciplines within the mentioned cycles by future HI specialists is aimed at deve-
loping HI core professional competencies as a launching pad for further profe-
ssional development.

Conclusions

The overview of the healthcare informatization initiatives in Canada demon-
strates that at its initial stages the computer technology penetrated into the provi-
ncial and territorial healthcare institutions slowly and unevenly. The computerization
policy was decentralized, and this did not promote the effective medical infor-
mation exchange. Thus, at the beginning of the 2000s, Canada set course for the
centralized healthcare informatization, which required the qualified workforce. It
became a catalyst for the development of professional training in health informatics
in Canada.

A retrospective analysis of the the professional training in HI development in
Canada led to differentiating the pre-institutional and institutional phases in its
history. In the pre-institutional phase (the 1960s — 1980), there were no programs
of the professional training in HI. This phase provided a basis for the development
of HI as a science and speciality in Canada. The institutional phase (1981 — till present
time) of the the professional training in HI development covers more than 35 years.
It is characterized by the birth of HI as a speciality in the Canadian higher educa-
tion system; the conceptualization of the professional training in HI; rapid increase
in the number of HI professional programs in the mid 2000s; the unification of
scientific and methodological framework for training HI professionals, and searching
for mechanisms to ensure the quality of the professional training in HI in Canada.

The current state of the professional training in HI in Canada is outlined. The
analysis of the organizational aspect of the studied problem demonstrates that the
professional training in HI is built on the principles of life-long learning, practice-
orientation, combination of terms for the study and paid work as well as on-site and
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distance learning. The non-degree granting institutions provide HI diploma and
certificate programs aimed at training HI practitioners in particular spheres of the
healthcare informatization. The goal of HI Bachelor’s programs is professional
training of multi-skilled experts in theoretical and practical aspects of the ICT
introduction into the healthcare system. Master’s and PhD programs in HI provide
training of scholars and academia that would boost further researches into medical
information technologies and popularize the professional training in HI.

The content of the professional training in HI in Canada is generalized. Its
development depends on a program type and aim of the professional training in HI.
HI education content is mainly focused on the theoretical and practical learning of
academic disciplines within three core knowledge domains — information sciences,
health sciences, and management. They develop HI core professional competency
for solving a wide range of healthcare informatization problems. We should conclude
that HI is a young speciality in the system of higher education in Canada. Nowadays, it
develops quickly. The existing syllabi of the professional training in HI provide a
wide spectrum of possibilities for realization of the personal potential in a career
related with healthcare informatization in Canada.

References

Bickenbach, J. (2003). Functional Status and Health Information in Canada: Proposals
and Prospects. Health Care Financing Review, 24 (3), 89-102. Retrieved from
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4194826/

Advisory Committee on Health Infostructure. (2000). Blueprint and Tactical Plan for a
Pan-Canadian Health Infostructure. Ottawa: Health Canada.

Buckeridge, D. (1999). Health Informatics in Canada: Definitions, Education, and Path
Ahead: Report. Canada: University of Toronto.

Canada Health Act. (1984). Government of Canada. Retrieved from http://laws-lois.
justice.gc.ca/eng/acts/c-6/Full Text.html.

Canada’s Higher Education and Career Guide. (2018). Retrieved from http://www.canadian-
universities.net/

Cowvvey, H., & Fenton, S. (2013-2014). Survey of Health Informatics Programs and Health
Information Management Programs in Canada. National Institutes of Health Informatics.

Cowvvey, H., & Fenton, S. (2015-2016). Survey of Health Informatics Programs and Health
Information Management Programs in Canada. National Institutes of Health Informatics.

Covvey, H.D., Zitner, D., & Bernstein, D.R. (Eds.). (2001). Pointing the Way: Com-
petences and Curricula in Health Informatics: Applied Health Informatics (AHI),
Research and Development Health Informatics (RDHI) and Clinician Health Informatics
(CHI). Version 1.0. Retrieved from http://citeseerx.ist.psu.edu/viewdoc/download?doi=
10.1.1.630.8414&rep=repl&type=pdf.

CPHIMS-CA Canadian Supplemental Examination Candidate Handbook. (2013). Toronto:
COACH. Retrieved from https://docplayer.net/14991700-Cphims-ca-canadian-supple
mental-examination-candidate-handbook.html.

eHealth — MSc eHealth Program. (2018). McMaster University. Retrieved from https://ehealth.
mcmaster.ca/



https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4194826/
http://www.canadian-universities.net/
http://www.canadian-universities.net/
http://citeseerx.ist.psu.edu/viewdoc/download?doi=%2010.1.1.630.8414&rep=rep1&type=pdf
http://citeseerx.ist.psu.edu/viewdoc/download?doi=%2010.1.1.630.8414&rep=rep1&type=pdf
https://docplayer.net/14991700-Cphims-ca-canadian-supple%20mental-examination-candidate-handbook.html
https://docplayer.net/14991700-Cphims-ca-canadian-supple%20mental-examination-candidate-handbook.html

N. Mukan et al., Human studies. Series of Pedagogy, 10/42 (2020), 62-75 75

Gaudet, J., Delle, A., Bird-Gayson, T., McKibbon, A., Satoglu, S., Heathcote, L. et al.
(2013). Health Informatics Education in Canada: Landscape of an Emerging Aca-
demic Discipline. Toronto: COACH. Retrieved from https://www.academia.edu/116
32747/Health _Informatics_Education_in_Canada Landscape of an_emerging_academic

discipline.

Girard, R., & Crewson, H. (2005). Early History of Health Informatics in Manitoba. In
S.A. Huesing (Ed.), From Mainframe to Mainstream: The Evolution of COACH and
Health Informatics in Canada (pp. 47—49). Toronto: COACH.

Goel, V., & Royce, D. (2003). Health Evidence Application and Linkage Network (HEALNet):
Accomplishments and Impacts 1995-2002. Canadian Society for the Study of Higher
Education: Professional File. Retrieved from https://csshescees.files.wordpress.com/
2014/03/pf_23_goelroyce.pdf.

Health Informatics Professional Career Matrix. (2013). Retrieved from https://digitalhealth
canada.com/wp-content/uploads/2017/12/H1P-Career-Matrix.pdf.

Health Informatics Professional Core Competences. (2012). Retrieved from https://digitalhealth
canada.com/wp-content/uploads/2019/07/Health-Informatics-Core-Competencies.pdf.

Health Information Science. (2018). Western University. Retrieved from http://grad.uwo.ca/
prospective_students/programs/program NEW.cfm?p=68.

Huesing, S.A. (Ed.). (2005). From Mainframe to Mainstream: The Evolution of COACH
and Health Informatics in Canada. Toronto: COACH.

Kushniruk, A., Lau, F., Borycki, E., & Protti, D. (2006). The School of Health Infor-
mation Science at the University of Victoria: Towards an Integrative Model for Health
Informatics Education and Research. Yearbook of Medical Informatics, 45 (01),
159-165. doi: 10.1055/s-0038-1638477. Retrieved from https://www.thieme-connect.
de/products/ejournals/pdf/10.1055/s-0038-1638477 .pdf.

Lau, F., & Bell, H. (2003, February). A pan-Canadian Health Informatics Education Stra-
tegy. AMIA Annual Symposium Proceedings (pp. 386—390).

Newsham, D., & Clement, H. (2015). Celebrating 40 Years of COACH: A Dash through
the Decades. Healthcare Information Management and Communications Canada, 29 (2),
50-56. Retrived from http://www.healthcareimc.com/main/celebrating-40-years-of-
coach-a-dash-through-the-decades/

Romanow, R.J. (2002). Information, Evidence and Ideas. Building on Values: The Future
of Health Care in Canada (pp. 75-90). Saskatoon: Commission on the Future of
Health Care in Canada. Retrieved from http://publications.gc.ca/collections/Collection/
CP32-85-2002E.pdf.

Welcome to the School of Health Information Science: Undergraduate handbook. (2012).
Victoria: University of Victoria.



https://www.academia.edu/116%2032747/Health_Informatics_Education_in_Canada_Landscape_of_an_emerging_academic_discipline
https://www.academia.edu/116%2032747/Health_Informatics_Education_in_Canada_Landscape_of_an_emerging_academic_discipline
https://www.academia.edu/116%2032747/Health_Informatics_Education_in_Canada_Landscape_of_an_emerging_academic_discipline
https://csshescees.files.wordpress.com/%202014/03/pf_23_goelroyce.pdf
https://csshescees.files.wordpress.com/%202014/03/pf_23_goelroyce.pdf
http://grad.uwo.ca/%20prospective_students/programs/program_NEW.cfm?p=68
http://grad.uwo.ca/%20prospective_students/programs/program_NEW.cfm?p=68
http://www.healthcareimc.com/main/celebrating-40-years-of-coach-a-dash-through-the-decades/
http://www.healthcareimc.com/main/celebrating-40-years-of-coach-a-dash-through-the-decades/
http://publications.gc.ca/collections/Collection/%20CP32-85-2002E.pdf
http://publications.gc.ca/collections/Collection/%20CP32-85-2002E.pdf

JIronuno3naBui cryaii. Cepis «Ilegarorika
Human studies. Series of Pedagogy
10/42 (2020), 76-86

FOREIGN STUDENTS’ ADAPTATION CHALLENGES
IN THE US UNIVERSITIES

https://doi.org/10.24919/2413-2039.10/42.186312

CMOJIIKEBHY Hadia — kanoudam neodazo2iuHux HayK, OoyeHm Kageopu iHO3eMHUX MO8
0N npupoOHuyux axynvmemis, Jlvsiscokuil HayioHanvHuu yHisepcumem imeni lsana @panka,
eyn. Yuigepcumemcoka, 1, Jlveis, 7907, Vkpaina

SMOLIKEVYCH Nadiya — PhD (Education), Associate Professor of Foreign Languages for
Natural Sciences Department, Ivan Franko Lviv National University, 1 University Str., Lviv, 79000,
Ukraine

E-mail address: sm.nadia.ua@gmail.com

ORCID: http://orcid.org/0000-0003-0723-3782

ResearcherID: https://publons.com/researcher/1769624/nadia-romanivnha-smolikevych/

TYPYHH Ipuna — xanouoam nedazoeiuhux HAyK, 6.0. O0YeHma Kageopu iHO3eMHUX MO8,
Jlvsigcoruil HayioHanbHull azpaprull yHieepcumem, eyi. B. Benukoeo, 1, [yonanu, 80381, Vkpaina

TURCHYN Iryna — PhD (Education), acting Associate Professor of Foreign Languages
Department, Lviv National Agrarian University, 1 V. Velykoho Str., Dubliany, 80381, Ukraine

E-mail address: irynockal988@gmail.com

ORCID: http://orcid.org/0000-0003-4630-8273

ResearcherID: https://publons.com/researcher/2942979/iryna-turchyn/

T'OPOXIBChKA Temsana — xanouoam nedazo2iunux Hayx, 0oyenm Kageopu neoazoziku
ma innosayitnoi oceimu, Hayionanvnuil ynieepcumem «JIvgiecoka nonimexuixay, eyn. C. bandepu,
12, Jlvsis, 79013, Ykpaina

HOROKHIVSKA Tetiana — PhD (Education), Associate Professor of Pedagogy and
Innovative Education Department, Lviv Polytechnic National University, 12 Stepan Bandera Str.,
Lviv, 79013, Ukraine

E-mail address: t.gorohivska@gmail.com

ORCID: http://orcid.org/0000-0001-5997-4676

Researcher ID: https://publons.com/researcher/3217033/tetiana-horokhivska/

To cite this article: Smolikevych, N., Turchyn, I., & Horokhivska, T. (2020). Foreign
students’ adaptation challenges in the US University. Human Studies. Series of Pedagogy, 10/42,
76-86. doi: https://doi.org/10.24919/2413-2039.10/42.186312

Article history Journal homepage:
Received: October 28, 2019 http://Issp.dspu.edu.ua/
Received in revised form: November 15, 2019
Accepted: March 11, 2020 p-1SSN 2313-2094
Available online: April 28, 2020 e-1SSN 2413-2039

© 2020 The Authors. Human studies. Series of Pedagogy published by Drohobych Ivan
Franko State Pedagogical University & Open Journal Systems. This is an open access article under
the CC BY-NC-SA 4.0 license (http://creativecommons.org/licenses/by-nc-sa/4.0/).



https://doi.org/10.24919/2413-2039.10/42.186312
mailto:sm.nadia.ua@gmail.com
http://orcid.org/0000-0003-0723-3782
https://publons.com/researcher/1769624/nadia-romanivna-smolikevych/
mailto:irynocka1988@gmail.com
http://orcid.org/0000-0003-4630-8273
https://publons.com/researcher/2942979/iryna-turchyn/
mailto:t.gorohivska@gmail.com
http://orcid.org/0000-0001-5997-4676
https://publons.com/researcher/3217033/tetiana-horokhivska/
https://doi.org/10.24919/2413-2039.10/42.186312
http://lssp.dspu.edu.ua/
http://creativecommons.org/licenses/by-nc-sa/4.0/

N. Smolikevych et al., Human studies. Series of Pedagogy, 10/42 (2020), 76-86 77

UDC 378.091.212(73)

MPOBJEMM AJIANITALIT IHO3EMHUX CTYJAEHTIB
B YHIBEPCUTETAX CHIA

Hessaoicarouu enuxy inbKicms asmopcbKux 00CHi0HceHb NPoobiem iHO3eMHUX
cmyOenmie, 3 AKUMU 6OHU CIMUKAIOMbCA NIO Y4ac HABUAHHA 34 KOPOOHOM, MU CMeep-
02IcyeEMO, Wo npobaemu adanmayii  0coOIUBO 8aANCIUBL OJIsL CYYACHOI nedazoiKu
ma ncuxonozii 3 memoro 3abesnevenns gacurimayii npoyecy adanmayii iHoO3eMyis.
Y cmammi npononyemocs ananiz opeanizayitino-nedazociunoco 3abe3neuents aoan-
mayii ino3eMHUx cmyoenmis 00 yHigepcumemcobkozo cepedosuwa CLLIA. Y pobomi
CMBePOIHCYEMBCA, WO YUHHUKU NPAMOi Oii (3micm Ha8YanbHO20 Mamepiany, ¢opmu,
Memoou ma 3acoou HaA84aHHs) ma YUHHUKU Henpsamoi Oii (npocmoposo-npeomemua
Opeamizayis 0C8IMHLO20 CepPedosUd, MINCOCODUCMICHA 83AEMOOISE MA 0COOUCICHO-
NCUXONO02IYHI 0COONUBOCMI) BNIUBAIOMb HA A0ANMAYII0 [HO3EMHUX CMYOEeHmMI8 00
aAMEepUKaAHCbK020 YHIBEPCUMemcbko20 cepedosuwyd. /locniodceno ocHO8HI acnekmu
aoanmayii inozemHux cmyoenmis 0o yuisepcumemis CLLIA.

Cmamms maxoic OKpecitoe HU3Ky KomMnemeHmuocmeti ma 30ibHocmeti cmy-
O0enmis, HeoOXiIOHUX 0151 adanmayii 00 0C8IMHBLO2O cepedosUd Ni0 4ac HABYAHHS
3a KOpOoHOM. Buoxkpemneno ocnosni komnemenmunocmi 8uxkiadayis, HeoOXiOHUx y
pobomi 3 iHO3eMHUMU cmyOeHmamu 0 iXHboI YCniwHoi adanmayii ma HaBYaIbHUX
docseHenb. 3a805KuU pe3yibmamam OnUmy8aHHs My GU3HAYULU OCHOBHI npobiemu
IHO3eMHUX cmyOdeHmis y npoyeci aoanmayii 00 HOB020 VHIBEPCUMEMCLKO20 Cepe)o-
BUWA 3 PI3HUX ACNEKMIB, 20JI06HUM YUHOM. NCUXOJIOSIYHUX, COYIAIbHUX, K)IbMYPHUX I
axkaoemiunux. OOIPYHMOBAHO OP2AHI3AYIUHO-NEOA202iUHI OCHO8U POOOmMU YHIBepCU-
MemcbK020 NePCOHANY 3 THO3EMHUMU CIMYOEHMAMU U000 NOle2UleHHs a0anmayii
iHO3eMyi6 00 HOB020 AKAOEMIYHO20 CepedosUwa ma GaicIueo20 3HaA4eHHs yYHigep-
cumemcvbko2o Kamnycy 6 yobomy npoyeci. OKpecieno makoic MONCIUBICMb NPO-
gaodicents npozpecugnux ioei ma ooceioy CLLA wooo adanmayii inozemuux cmy-
O0enmig 00 yHigepcumemcwpKoi ocgimu Yxkpainu.

Kniwouosi cnosa: inozemuuii cmyoenm, npooiemu aoanmayii; acnekmu aoan-
mayii; cnpuanHs; akaoemiune cepedosuwe; wimam yHieepcumemy, CLLIA.

FOREIGN STUDENTS” ADAPTATION CHALLENGES
IN THE US UNIVERSITIES

In spite of the existence of a lot of authors’ researches on the issues of inter-
national students’ problems, while studying abroad, we state that the adaptation
challenges they face are the issue of vital importance to solve for today s pedagogy
and psychology in order to facilitate the foreigners’ adaptation process. The article
offers an analysis of the organizational and pedagogical support of foreign students’
adaptation to the US university environment. The paper argues that direct-acting
factors that are means of training and indirect factors, among which there are the
spatial-objective organization of the environment and interpersonal interaction,
influence foreign students’ adaptation to the American university environment.
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The main aspects that cover foreign students’ adaptation at the US universities
have been studied, namely: learning the language the host country, adopting its
culture and social support. The article also outlines a number of competencies and
abilities of students needed to be adapted to the educational environment while stu-
dying abroad, as: foreign-language communicative competence, sociocultural, inter-
cultural, and strategic competences; ability to overcome cultural shock and stress
associated with it, abilities to adapt to a new cultural environment. The major
teachers’ competences necessary in the work with foreign students for their successful
adaptation and the study process have been singled out. The results of the survey
defined the key foreign student’s challenges of the adaptation process to a new uni-
versity environment from different aspects, namely: the psychological, social, cul-
tural, and academic ones. The organizational and pedagogical basics of the university
staff 's work with foreign students on ensuring the facilitation of their adaptation to
a new academic environment and an important role of the campus in this process
have been substantiated. The possibility of implementing the US progressive ideas
and experience concerning foreign students’ adaptation to university education of
Ukraine has been also outlined.

Key words: a foreign student; adaptation challenges; aspects of adaptation;
facilitation; academic environment; university staff; USA.
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Introduction

Nowadays globalization process covers all vital functions of the society and
an individual (political, social, cultural, economic, informational, professional, edu-
cational, and other ones) leading to the need to develop interpersonal communica-
tion skills, which is impossible to gain without adjusting to a foreign-language
cultural environment (Smolikevych, 2018, p. 1). In this paper we provide an over-
view of the foreign students’ adaptation to the American university environment, as
the US universities are the leaders among the world’s providers of educational
services. Evidence suggests that the the US higher education is of quality, which is
confirmed by the ratings of international studies by reputable publications and
organizations, such as Higher Education Top 200 World University Rankings “Times”
and Quality Standard Top University Rankings, which evaluate the higher educa-
tional institutions by the studying results, of training effectiveness, research (citation),
international educational activity, reputation, etc. According to these data, the US
universities are in the top five and make up the largest share of the best universities
in the world. Almost all states and 128 different US cities are presented in the rankings.
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This paper states the development of the US higher education in the context of
international education which is influenced by scientific and technological prog-
ress, global student mobility, the process of internationalization (Altbach & Knight,
2007). Besides, the characteristics of higher education are humanism, democra-
tization, diversification, integration, and internationalization, developed on popular
philosophies in the US, as postmodernism, constructivism, and positivism (Knight,
2012, pp. 23-24).

The analysis of recent research. A lot of investigations into some aspects of
international education were carried out by P. Altbach and J. Knight (2007).
Academic mobility was the subject of study by the scientist J. Knight (2012).

The researched features of the university environment functioning have been
highlighted in the work by C. Grant and C. Sleeter (2006). The researcher R. Tafa-
rodia and A. Smith (2001) studied the problem of multidimensional adaptation and
interpersonal communication. The key features of developing communicative cul-
ture skills were considered by B. MacWhinney (2002). The process of forming
foreign language communicative, sociocultural, intercultural and strategic competences
was highlighted in Y. Lin’s work (Lin et al., 2012). J. Bennett investigated the
problem of acculturation of the individual as a progressive acceptance of the elements
of another culture (ideas, concepts, values, norms, behaviour, institutions) by indi-
viduals, groups or classes of another culture (Bennett & Bennett, 2004). The inter-
cultural adaptation process was examined by Y. Kim (2016). N. Smolikevych
(2018) described theoretical and methodological basics of the foreign student
adaptation process.

The teacher’s intercultural competence in a multicultural environment was
considered by A. Villegas and T. Lucas (2002). N. Mukan studied teachers’ continuous
professional development (Mukan et al., 2019). The problems of teaching diversity
groups were the subject of the researcher N. Smolikevych (2019). There is a large
volume of published studies on the researched problem, but there is a relatively
small body of literature that is concerned with analysis, generalization, and syste-
matization of the data about the main foreign students’ challenges they meet in
their adaptation process to new educational environment. The academic literature
on students’ psychological, cultural, communication, social and educational adaptation
barriers has revealed the emergence of the two contrasting themes: an insufficient
representation of universities measures for students’ overcoming them and the
objective need for the improvement of organizing the foreign students’ adaptation
to university life and studies by implementing the best American practice in
organizing the foreign students’ adaptation to university studies and life.

The aim of the article is to give insight on the characteristics of foreign
students’ adaptation challenges and the US universities advanced practice in providing
these students with a systemic organizational and pedagogical support on campuses
in order to implement American progressive ideas and experience in this field by
Ukrainian universities. The authors defined the following objectives: to highlight
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the foreign students’ adaptation problems in the US universities; to characterize the
US university education in the context of the global education environment; to
perform an analysis of organizational and pedagogical provision strategies for the
foreign students’ adaptation in the US universities; and to outline the possibilities
of the American experience implementation in supporting of foreign students’
adaptation to university practice in Ukraine.

According to the aim of our research, we opted for a set of theoretical methods,
such as the comparative and historical ones, which allowed studying normative
documents and laws on education and scientific literature; analysis and synthesis —
to study pedagogical theories, concepts, and principles, induction and deduction
methods were adopted for interpretation of the research material; analytical and
logical methods were chosen to investigate the peculiarities and possibilities of
improving the higher educational services; statistical methods, used for checking
the obtained information by comparing data from scientific and other sources;
empirical methods, among which we can mention questionnaires of foreign students of
higher education institutions by using modern IT technologies to find out the most
common challenges of international students in their new academic environment in
the US universities and rate them.

Foreign students’ adaptation to the US educational environment as a
pedagogical problem

We have conducted an analysis of foreign students’ adaptation difficulties in
the US universities and organized this information into a logical sequence. Besides,
we have outlined the major principles of the university staff’s guidance for creating
favorable conditions for their successful undergoing the process (Mukan et al.,
2019; Smolikevych, 2019; Villegas & Lucas, 2002). The current study found that
foreign students’ adaptation in a the US university environment was influenced by
factors that contribute to its implementation, namely: direct factors — didactic
(content of educational material, choice of appropriate forms, methods and means
of training for the formation and development of sociocultural, intercultural, com-
municative competencies), and indirect factors — social and psychological (spatial-
objective organization of the academic environment, the effectiveness of interpersonal
interaction taking into account the individual and psychological characteristics of
foreign students). We have identified linguistic, social, psychological, organizational,
academic obstacles to the adaptation (Mukan et al., 2017; Smolikevych, 2018, p. 6).

We have done the analysis of the key aspects of foreign students’ adaptation
process in the US universities, namely: learning the host language (English), adoption
of the host country culture, and social support. Therefore, adaptation for the purpose of
studying according to a foreign syllabus implies formation of several student com-
petences such as foreign language communication, sociocultural, intercultural, and
strategic competences, ability to overcome the cultural shock and the stress related
to it, the ability to adjust to a new sociocultural environment. The teacher’s main
competences have been also determined, which include: educational and methodical,
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scientific and research, sociocultural, multicultural, emotional, communicative,
managerial, environmental, and IT ones, the competence in drawing up and imple-
menting culturally appropriate curricula, the competence in lifelong learning, that
are necessary for supporting an effective and rapid foreign students’ adaptation to
the study in the new academic environment of a US university and ensuring their
successful learning process (MacWhinney, 2002; Tafarodia & Smith, 2001).

The most obvious finding to emerge from this study is that the pedagogical
support for foreign students’ adaptation to the American university environment
are: conformity of the process of adaptation to its theoretical and methodological
fundamentals; students’ awareness and perception of cultural models; knowledge
and correct usage of effective models of communication, following the norms of
verbal and non-verbal behavior; sufficient level of student” communication culture
and such relevant competences, as foreign language communication skills, socio-
cultural, intercultural and strategic competences; an effective spatial and substantive
organization of structural units of the university (offices of “orientation programs”,
language institutes, centers), which provide a justified usage of appropriate forms,
methods, and teaching aids (Smolikevych, 2018, p. 7).

The present study has determined that international students’ socio-psycho-
logical adaptation to the the US university environment involves academic and
social student activity. Furthermore, it is regarded as a unity of accommodation and
assimilation. The socio-psychological aspect of adaptation is characterized by such
stages of adaptation, as “honeymoon”, “culture shock”, “recovery”, “adaptation”
and “reverse culture shock”. Adaptation rates are a lack or low level of anxiety and a
high level of self-esteem (Kim, 2016). The investigation of the subject matter has
shown that there are psychological and sociocultural varieties of socio-psycho-
logical adaptation that depend on many factors. Firstly, personal traits, strategies
for overcoming stress, social support impact on psychological adaptation. Secondly,
the duration of living in a new culture, cultural knowledge, language skills, and
four different strategies of acculturation: assimilation, integration, separation, and
marginalization influence sociocultural adaptation (Yu & Wright, 2016).

We have performed an analysis of the use of outsourcing and insourcing
capabilities of the US universities due to the organizational context. It shows that
establishing cooperation between the US universities and the US recruitment
companies has some advantages as the latter provide orientation programs of two
types. These include programs that are implemented prior to arrival in the United
States (the English language, pre-university course, academic, and financial consulting
programs) and upon arrival in the United States (cultural orientation programs,
academic programs, consulting programs on visa status, financial status, housing,
employment opportunities, health status, etc.) (Smolikevych, 2018, pp. 13-14).

Overall, this study strengthens the idea that offices of foreign students, inter-
national programs, academic support; language, cultural and religious centers/
schools, counseling services, leisure centers, student university organizations, hostel



82 N. Smolikevych et al., Human studies. Series of Pedagogy, 10/42 (2020), 76-86

association, and advisors / mentors that are present at the US university campuses
provide foreign students with academic, financial, domestic, legislative counseling
in the forms of seminars, individual assistance or group work. They organize social,
cultural, sporting events, group work, student self-government activity, volunteering
for the purpose of their socialization as well as help in studying process, job search,
and solving of household problems. So, the organizational and pedagogical support
for the adaptation of foreign students in the US universities includes such kinds of
activity as organization of a system of recruiting foreign students; offering a wide
range of counseling services oriented into psychological, sociocultural and peda-
gogical support before and after arrival in the the US; providing opportunities to
master academic English at the required level together with the improvement of
communication skills; teachers’ training to work in a multicultural environment;
the improvement of educational programs adding multicultural content, etc. (Yu &
Wright, 2016).

We have proved that it is of vital importance for universities to offer not only
up-to-date high-quality educational services and use high-tech resources but also to
provide favorable conditions for student learning and support (academic and social
adaptation, acculturation in a divertive environment, linguistic, and financial support).
Besides, the prestige of universities is influenced not only by the enrollment rate of
foreign students but also by the number of foreign students who have gained a
certificate or a diploma. Accordingly, this indicator provides a certain reputation of
the institution, its financial position or budget allocations, which are essential
factors for further development. It has been found out that the tasks of multicultural
education include the development of an appropriate educational policy, a multi-
cultural content of educational programs, inclusion of the international component
in the curricula, preparation of the teachers for work with diversity groups, offering
qualitative educational and consulting services on adjusting to a new environment
and providing opportunities for improving the language and communication skills,
gaining the intercultural competence, a support for ethnic, social, racial and lin-
guistic differences, etc. (Bennett & Bennett, 2004; Grant & Sleeter, 2006).

It also highlights the priority tasks of the US higher education institutions
which are: 1) to create the favorable conditions for effective adjustment to the
academic and cultural environment of foreign students who have not been fully
prepared for successful educational and cultural interaction and have not achieved a
proper level of foreign language communication skills yet and 2) to help them
overcome psychological, communicative and academic barriers in their adaptation
process, which is a necessary prerequisite for the implementation of not only aca-
demic and educational tasks but also interpersonal and intercultural interactions in
modern educational environment. The role of university campuses as an academic
and educational environment in promoting the psychological, sociocultural and
academic adaptation of higher education applicants from abroad, the activities of
student offices, and other resources providing this process have also been investigated.
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Foreign students’ experience in adaptation to studying in the US universities

We have justified important prerequisites for successful overcoming the
adaptation challenges, namely: a sufficient level of the English language and com-
munication skills, the development of intercultural competence and education of a
multicultural personality capable of cooperating in a global environment (Kim,
2016). In order to support our theoretical findings concerning foreign students’
adaptation challenges in the US universities we conducted a survey to determine
what best describes foreign students and their adaptation to academic and social life
in the US universities. The findings helped better understand complex interaction
on campuses, enable teachers to better motivate foreign students, and facilitate their
learning. A total of 50 foreign students of the US universities took part in the
survey using modern technologies (for instance, e-mail, social networks). The results
of the study are presented in Table 1. The data were collected from respondents, the
information was summarized and organized into a logical sequence, and conclusions
have been drawn.

The major findings of the survey helped deeper understand foreign students’
problems and enable teachers to better motivate international students and facilitate
their learning. The most of their challenges are: passive behavior (48%), high level
of anxiety (38%), removal from the university community (34%), difficulty in making
friends (32%), a huge difference between cultural values at home and in the USA
(48%), “cultural shock”, (38%), inadequate level of foreign language command and
communication skills (42%), difficulty in speaking in public (36%), problems with
food (38%), and homeland nostalgia (44%).

Table 1. Foreign students’ adaptation challenges in the US universities

50
Ne Adaptation problems interviewees the US teachers’ comments
(%)
1 What problems of the psy- Psychological adaptation depends largely
chological aspect of adapta- on the psychotype of the individual.
tion were the most difficult
for you?
- passive behavior 48
- high level of anxiety 38
- low self-esteem 14
2 | What problems of the social Social adaptation is determined by such
aspect of adaptation were main criteria, as acceptance of the person
the most difficult for you? by society, well-being and sense of spiritual
comfort.
- removal from the university 34 Passive adaptation
community
- difficulty in making friends 32 Passive adaptation
- non-acceptance of commu- 16 Disadaptation
nity rules and regulations
- no problem 18 Active adaptation
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3 | What problems of cultural Two factors, such as the level of English
adaptation were the most proficiency (in intercultural communication
difficult for you? and knowledge) and the similarity of cultures
(own and host), also have a significant impact
on the perception of American culture and
the unfamiliar environment by foreign
students.
- a huge difference between
cultural values at home and 48
in the USA
- “cultural shock” 38
- ignorance of the host 14
country culture
4 | What problems of academic Academic adaptation is determined by the
adaptation were the most main criteria, such as to the requirements
difficult for you? of the course, successful study, orientation
to the future profession, the ability to work
independently and in a group, establishing
and developing formal (business) relationships
with teachers and students, especially from
their group, etc.
- inadequate level of foreign
language command and com- 42
munication skills
- inadequacy of training in
high school to the content of 30
training programs at university
- mismatch between teaching 28
and learning styles
- low level of professional
. . L 18
orientation, motivation
- difficulty in speaking in
. 36
public
5 | Other problems of the adap- Students’ motivation, mental and physical
tation process: health is very important.
- food 38
- financial problems 26
- longing for family and
44
homeland
- weather conditions 28

* Compiled by the authors

The survey has shown that adaptation for each of these areas can be progressive
or regressive. A regressive adaptation manifests itself when a person formally
keeps to the ideals of society and is also formally involved in the educational process,
which creates new problematic situations for which it is extremely difficult to find
adaptive mechanisms. A progressive adaptation is characterized by a meaningful
acceptance of a person’s socially recognized values, which creates favorable con-
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ditions for personal growth and creativity. So, orientation programs are very important
for international students at the beginning of the studying process to facilitate their
adaptation to the new American sociocultural and academic environment.

Conclusions

The following conclusions can be drawn from the present study that foreign
students meet a lot of different adaptation challenges in the US universities. The
research on social and psychological, cultural features of foreign students’ adap-
tation to university studies and its theoretical and methodological fundamentals has
been carried out. Some invariant components of foreign students’ adaptation to a
new university environment have been determined from the point of view of
pedagogical science. The main student competences necessary for a successful

adaptation process can be the subject of the following researches.
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HEPIOAM3ANLIA PO3BUTKY JUTEPATYPHOI'O HPOLECY
B 3AXI/ITHIN YKPAIHI HAITPUKIHII XVIII -y 30-x pp. XX cT.
B ICTOPUKO-IIEJAT'OI'TYHHOMY KOHTEKCTI

Cmamms npucesuena ucsimienHio npooiemu nepioouzayii 1imepamypHo2o
npoyecy 8 3axioniu Ykpaini nanpuxinyi XVIII — y 30-x pp. XX cm. y eumipi icmopii
neoazociku. /loeedeno, wo po3pobaeHHs nepioouzayii aimepamypHo2o npoyecy
00Ci0JHCYBAHO20 NEPIOOY 8 ICMOPUKO-NEOA202IYHOMY BUMIDI BUMALAE BUNPAYIOBAHHS
cneyianbHoi MemoOoN02iuHOI npocpamu  MIHCOUCYUNTTHAPHO20 XApakmepy, o
CKA0AEMbCsi 3 MpPboOX OCHOBHUX 0ON0KiG: 1) nimepamypo3nasuozo,; 2) 0c8imHbo-
neoazociuno2o, 3) KOHCMPYIOBAHHs nepioou3ayii y KOHMeKcni 00Ci0HCy8anoi npoo-
nemu. Koowcen i3 yux KomMnonenmié OOKIAOHO CXAPAKMEPUIOBAHUL ABMOPAMU.
3aznaueno, wo pezyrbmamu ananizy penpe3eHmamusHux cmyoitl He 8UABUNU NPOOYK-
MUBHO20 00CBI0Y PO3POOKU YINICHOI pe2ioHanbHOI nepioouzayii nimepamypHozo
npoyecy 6 3axiouitl Ykpaini, ane Haykogyi docums 21uboKko 00Caiounu 1o2o okpemi
emanu i meHOeHyii, Wo cMEOpPIOE NIOTPYHMSL OJisl PEKOHCMPYKYIL OUHAMIKU PO3BUMK)
Yb0o2o hernomeny, AKull mpancoopmysascs, MOOUPIKY8ascs nio BNAUBOM 10e0N02ii
NAHIBHUX NONIMUYHUX PENHCUMIB, €BPONENCLKO20 Ul YKPaiHCbKkoeo nucbmencmea Hao-
OHINPAHWUHUL.

Y koumexcmi 0ocnioxcysanoi npobremu npedcmagieni nepioouzayii ceiouamo,
wo nimepamypruti npoyec y 3axioniu Ykpaini nanpuxinyi XVIII — y 30-x pp.
XIX cm. cnupaeécs Ha 3HauHy mpaouyilo po36UMKY HAYIOHANIbHO20 NUCbMEHCMBA
ma 3a2anom 6NUCYEMbCA Y 3A2AlbHY CXeM) 1020 pO36UMKY. Y pecioHanbHill npoexyii
8IH MA€ CB0I, 3yMOBNEHI GIOOMUMU COYIATLHO-ICMOPUYHUMY | HAYIOHANbHO-K)/Ib-
MYPHUMU YUHHUKAMU O0COOAUBOCMI, SKI CMAIOMb Wje GUPASHIWUMU ) BUMIDAX
Tanuuunu, bykosunu, 3akapnamms, Boauni. Koncmamogaro, wo demepmino8anuti
PIBHUMU YUHHUKAMU CYCRITbHO-NOAIMUYHO20 | COYIOKYIbIMYPHO20 NOPOKY Jimepa-
mypHuti npoyec y 3axionit Yxpaini nanpuxinyi XVIII -y 30-x pp. XX cm. € cknao-
HUM, 6a2amoacneKmuum, NONICMPYKMYPHUM AGUUEM, WO CMAHO8UMb OKpEeM)
ACKPABY CMOPIHKY 8 icmopii YKpaincvKoi Kyibmypu i aimepamypu. 3a60saKu inme-
epayii nomysHcHo20 IHMeNeKMYalbHO20 NOMEHYIANy NUCbMEHHUKIE pPO32110aEMO
1020 5K YHIKAIbHUL NPOOYKMUBHULL CKIAOHUK PO3BUMK) HAYIOHATbHOI Nedaco2iuHol
oymku Yxpainu.

B icmopuko-nedacociunomy umipi usnaueHo n’amov 0CHOBHUX Nepiodie po3-
BUMKY 3AXIOHOYKPAIHCbKO20 JNimepamypHo2o npoyecy: 1) yepkosro-oceimuiil (cepe-
ouna 1870-x — 1820-mi pp.), wo nodinsemocs na oéa emanu: 1772-1805 pp. ma
1806-1820 pp.; 2) 6youmenvcoko-npoceimnuyvkui — 1830-mi — nepwa nonrosuna
1870-x pp. — maxooic mae 06a emanu, ski posmedxcosye 1848 p.; 3) nionecenms
nimepamypro2o scummsi oOpyeoi nonosunu 1870-x pp. — 1914 pp., 4) éocuno-peso-
moyiinux nompscine 1914-1919/20 pp.,; 5) misceoennuil nepioo XX cm., y sxomy
giocmedxcyiomoca 06a emanu 1920-x ma 1930-x pp. Koowen 3 yux nepiodig mae
€60i pucu 1t 0co6IUE0OCMI I0etiHO-YIHHICHO20 MA XYOOHCHbO-CIMUTLOBO20 XAPAKMEP),
VBUPA3HEHI 8 XYOOHCHIX peqhieKCiax uUpoKo20 KOMNIEKCY npod.ieM oCc8imu, 8UxXo-
BAHHS [ PO3BUMK) 0COOUCMOCTI.
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Knrouoei cnosa: 3axiona Ykpaina, nimepamypHuil npoyec, MidiCOUCYUNII-
HapHutl nioxio; oceimui npooaemu, nepioouzayis; NUCbMeHHUKU.

PERIODIZATION OF THE LITERARY PROCESS
IN WESTERN UKRAINE IN THE PERIOD
FROM THE LATE 18th CENTURY TO THE 1930s
IN HISTORICAL PEDAGOGICAL ASPECT

The article covers the problem of periodization of the literary process in Western
Ukraine in the period from the late 18th century to the 1930s in the aspect of the
history of pedagogy. It has been proved that the development of the literary process
periodization of the studied period in the historical and pedagogical aspect requires a
development of a special methodological program of interdisciplinary character,
consisting of three main blocks: 1) literary studies; 2) educational and pedagogical;
3) constructing the periodization in the context of the problem under study. Each of
these components is described in detail by the authors. It is noted that an analysis
of representative research did not reveal a productive experience in the develop-
ment of a holistic regional periodization of the literary process in Western Ukraine,
but the scholars have deeply studied its individual stages and trends, which creates
the basis for the reconstruction of the dynamics of this phenomenon, which was trans-
formed and modified under the influence of political regimes and the European and
the Dnieper Ukrainian writers. In the context of the problem under investigation,
the presented periodisations indicate that the literary process in Western Ukraine
in the period from the late 18th century to the 1930s was backed by a significant
tradition of national writing and fits in with the overall scheme of its development.
In the regional projection, it has its peculiarities caused by the well-known socio-
historical and cultural factors, which become even more pronounced in Galicia,
Bukovina, Transcarpathia, Volhynia. It is stated that the literary process in Western
Ukraine in the period from the late 18th century to the 1930s, determined by various
socio-political and cultural factors, was a complex, multidimensional, polystructural
phenomenon that makes up a distinct vivid page in the history of Ukrainian culture
and literature. Due to the integration of the writers’ powerful intellectual potential,
we consider it as a unique productive component of the development of the national
pedagogical thought in Ukraine. In the historical pedagogical aspect five major
periods of development of the Western Ukrainian literary process can be identified:
1) ecclesiastical educational (mid 1870s — 1820s), divided into two stages: 1772—1805
and 1806—1820s.); 2) enlightenment (1830s — first half of 1870 s, divided into two
stages, the turning point being 1848); 3) activation of the literary life in the second
half of the 1870s — 1914, 4) the war and revolutionary upheavals of 1914-1919/20;
5) the interwar period of the twentieth century, divided into two stages — the 1920s
and the 1930s. Each of these periods has its own features and peculiarities of
ideological and artistic character, expressed in the artistic reflections of a wide
range of problems of education, upbringing and personality development.

Key words: Western Ukraine; literary process; interdisciplinary approach;
educational problems; periodization; writers.
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Introduction

During the last decades, the process of accumulation of historical and peda-
gogical knowledge has intensified, and the legacy of innovative educational and
pedagogical processes of the past is being considered. Addressing these issues is
both a tradition and an innovation and promotes the idea of the pedagogical process
as a whole. In the modern history of pedagogy, the issue of appealing to the primary
sources of Ukrainian pedagogical thought, to unknown or little-known (original)
texts, a new reading of the legacy of individual thinkers and pedagogue writers is
topical. In view of this, the formation of a personalist approach in scientific research
has become extremely important. As the reputable scholar O. Sukhomlynska notes,
““a pedagogical persona is more than a scientific, educational or creative biography;
it is rather a personalized process of formation of values and culture within the
humanitarian tradition, its certain concrete model” (Sukhomlynska, 2003, p. 26).
Therefore, it is quite natural that in recent years, studies have been intensified, which
provide a scientifically valid assessment of the activities of pedagogical figures
who developed of the national pedagogical thought, education in the mother
tongue, presented the Ukrainian pedagogy as an organic component of the national
culture, worked on the national idea — the enlightenment of Ukrainians (Dibrova,
2017). It is no coincidence that a special pedagogical discourse was created in the
Ukrainian literature, especially in Western Ukraine: many authors, during different
periods of literary history, described systems of education, reflected the state of
education, and expressed their pedagogical views. An analysis of the works and life
career of educators, writers, and public figures who made a significant contribution
to the development of the national education and were not properly evaluated in
their time remains relevant. Of particular importance is the legacy of the national
system of education in the period from the late 18th century to the 1930s — a period
which is the beginning of the development of the modern national pedagogical
thought and is considered as “the enlightenment, cultural period”.

The analysis of recent research. In Ukrainian science the problem raised is
covered mainly in the context of the development of the literary or educational
processes, and at their intersection only in separate subject matter perspectives (studios
about pedagogical personalities of writers, for example, the works of H. Vasya-
novych, O. Vyshnevsky, M. Chepil about I. Franko (Chepil, 2016) and usually in
narrow chronological periods and in relation to certain regions — Galicia, Bukovina,
Transcarpathia, Volhynia. We can distinguish a number of fundamental publications,
which systematize and represent the achievements of famous representatives of the
national pedagogical thought. One of them is a two-volume Ukrainian Pedagogy in
Personalities edited by O. Sukhomlynska (2005), which presented a constellation
of well-known figures who personify the development of pedagogy from the times
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of Kievan Rus up to this day. Although it contains essays on nine personalities which
are the subject of our study (Sukhomlynska, 2005), we do not see many prominent
cultural figures, including Lesya Ukrainka, among others. Of considerable infor-
mative value are the regional publications: “15 not the last of the Mohicans. Teachers
and scholars of Bukovina in the second half of the nineteenth and early twentieth
centuries” (Babych, 2010), “Anthology of pedagogical thought in Eastern Galicia
and Ukrainian Diaspora of the Twentieth Century” prepared by T. Zavhorodnya
(2008), etc., where, along with information about educators and bibliographies of
their works and studies, complete texts of works or fragments of works are provided,
many of which being inaccessible for researchers.

The experience of a prosopographic analysis of the studies that synthesize the
creative and social activities of individual groups and generations of pedagogical
staff in particular problems, areas, etc. is useful. For example, the works T. Nadimya-
nova’s on the educational activities of Transcarpathian enlighteners in the 19th century
(Nadimyanova, 2006); Z. Nahachevska on the history of pedagogical thought and
enlightenment in the women’s movement of Western Ukraine in the second half of
the 19th century — 1939 (Nahachevska, 2007); O. Yatsyna about the activity of
educators, members of the “Prosvita” (Enlightenment) in Transcarpathia during the
interwar period of the twentieth century (Yatsyna, 2009), and others that are
important for reconstructing collective portraits of personalities and for solving
other scientific problems. However, the problem under consideration has not been a
subject of a holistic study by scholars.

The purpose of the research is to depict the periodization of the literary
process in Western Ukraine in the period from the late 18th century to the 1930s in
the history of pedagogy aspect.

Periodization of the literary process as a pedagogical problem

The development of the literary process periodization of the studied period in
the historical and pedagogical aspect requires a development of a special metho-
dological program of interdisciplinary character, consisting of three main blocks:
1) literary studies; 2) educational and pedagogical; 3) constructing the periodization
in the context of the problem under study. Let us dwell on them in more detail. an
analysis of representative research did not reveal a productive experience in the
development of a holistic regional periodization of the literary process in Western
Ukraine, but the scholars have deeply studied its individual stages and trends,
which creates the basis for the reconstruction of the dynamics of this phenomenon,
which was transformed and modified under the influence of political regimes and
the European and the Dnieper Ukrainian writers (Dibrova, 2017). In the context of
the problem under investigation, the presented periodizations indicate that the
literary process in Western Ukraine in the period from the late 18th century to the
1930s was backed by a significant tradition of national writing and fits in with the
overall scheme of its development. In the regional projection, it has its peculiarities
caused by the well-known socio-historical and cultural factors, which become even
more pronounced in Galicia, Bukovina, Transcarpathia, VVolhynia.
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One such example is the periodization of the literary process in Transcarpathia
by the famous Canadian Ukrainian R.P. Magocsi, which is based on peculiarities of
the linguistic and literary situation and changes in ideological trends. The following
periods of its development are distinguished according to these features: 1) the 17th
to the early 18th centuries (dominance of Church Slavonic and vernacular); 2) the
mid-nineteenth century to 1918 (coexistence of different language forms: Church
Slavonic diluted with the vernacular, Ukrainian and Russian); 3) 1919-1945 (exis-
tence of Carpatho-Ruthenian, Russian and Ukrainian literary languages) (Magocsi,
1996). Despite the incompleteness of this periodization, Ukrainian scholars often
take it as the basis for their research. Concurrently, it is complemented by an
emphasis on the role of the Hungarian language in the literary process as such,
which significantly strengthened its influence in the mid-19th to the early 20th
centuries and influenced the vocabulary of the vernacular and the creation of the
Carpatho-Ruthenian language, used for compiling grammars of the Ruthenian
language and publishing literary works (Savchuk & Bilavych, 2019b). This example
shows how historical, cultural, linguistic, ideological, and other factors predetermined
the peculiarities of the development of literary processes in individual regions. This
complicates the development of their periodization, which are a priori conventional.
Despite all the diversity of the character and manifestations of the literary and
educational processes in the four Western Ukrainian regions, they have much in
common in the progress timeline. This creates an important theoretical and metho-
dological basis for the development of the periodization of the literary process in
Western Ukraine in the period from the late 18th century to the 1930s in a
historical pedagogical context that finds expression in the following aspects.

First, its primary criterion is the activity of literary pedagogical personalities
of writers who reflected similar dominant ideas and views on the problems of edu-
cation, upbringing and personal development. Second, this process fits into the
overall outline of the social development of the Western Ukrainian region over the
said period, which involves taking into account the inherent traits and trends. Third,
an understanding of the structure of such periodization has been formed, which
implies that separate stages and phases of development are separated within the
main periods. Fourth, it was taken into account that every periodization of the
development of a social phenomenon is to some extent provisional, since the
intervals defined by any approach cannot indicate the completion of certain creative
ideas, views, concepts that either arose in the past or continued to exist in subsequent
periods. In all cases, the most important common traits, characteristic for the
educational and literary processes of the Western Ukrainian regions were taken into
account, and emphasis was placed on Galicia as the cultural and artistic hub.

Periodization of the literary process in Western in the period from the
late 18th century to the 1930s in historical pedagogical context

Based on the above provisions, we determine the five major periods of deve-
lopment of the literary process in Western in the period from the late 18th century to
the 1930s in historical and pedagogical context: the first — ecclesiastical educational
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period (mid 1870s — 1820s), can be divided into two stages: 1772-1805 and
1806-1820s); the second — the enlightenment period covers the 1830s to first half
of 1870s. It also has two stages, the division point between them being 1848; the
third period — the most productive in the educational and pedagogical aspect — was
the period of activation of the literary life in the second half of the 1870s to 1914;
the fourth was the period of the war and revolutionary upheavals of 1914-1919/20;
the fifth — the interwar period of the twentieth century — was an era of ideological
diversity in the literary process and can be divided into two stages — the 1920s and
the 1930s.

Let us outline some of the main features and trends of the said periods.
Although representatives of the clergy were the main social and intellectual basis
for the development of the literary process in the first two periods, the targets of
their educational and pedagogical and educational activity were different. In the
first ecclesiastical educational period (mid-1870s — 1820s), they were characterized
by two basic targets: the internal one focused on the development of education and
cultural life of the clergy itself, and the external one aimed at “moralization” of the
lay people.

An important feature and trend of this period was the preemptive development
of the educational process, which stimulated the development of pedagogical thought
and literary process. The basis for its division into two stages was the framework
law, the so-called “Political School Charter” adopted by the Vienna Government on
August 11, 1805, which was formally in force until 1873, and actually defined the
educational outlines of the next century. Prior to its adoption, access to education
was rather limited, and it remained mainly a privilege for the representatives of the
clerical estate (Nahachevska, 2007, p. 29). This created the basis for the formation
of a public schooling system. The adoption of the law encouraged writers to write
works on moral and religious topics and grammar books not only for adults, mostly
peasants, but also for students of public schools. The Society of Greek Catholic Priests
in Przemysl established in 1816 by a renowned priest and writer I. Mohylnytsky
had a symbolic significance. According to I. Franko, it was the first conscious
attempt to “organize intelligent forces” for the implementation of “the popular
education”, which gave impetus to the intensification of work in this direction
(Franko, 1902, p. 266).

The basis of the name of the second, enlightenment period of the 1830s to
1848, the term “enlighteners” denotes a constellation of cultural and public figures
who came up with the ideas of education and enlightenment of the Ruthenians, and
reflects a close connection of the enlightenment movement with the national and
cultural revival of the Slavic peoples under the Habsburg monarchy of the late 18th
to the first half of the 19th century.

Maintaining the idea of the Slavic unity and proceeding under the slogans of
the struggle for the preservation and development of national languages, literatures,
cultures and traditions, the literary movement in Western Ukraine had its own
peculiarities. Here it began later than in other Slavic provinces of the monarchy, so
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it was influenced by their spiritual leaders, including the figures of the Czech
Renaissance J. Kollar, P. Safaryk, V. Hanka, F. Palacky, J. Kopitar and others. Its
motive force were the representatives of the clergy, which led to a certain conser-
vatism of ideas, loyalty to official factors, inconsistency in the matters of language,
culture, self-identity of the Ruthenians, etc. The internal regional specificity of the
Western Ukrainian enlightenment movement was also clearly noticeable. The most
powerful constellation of its activists formed in Transcarpathia (M. Luchkay, I. Silvai,
A. Dobriansky, O. Dukhnovych, I. Bazylovich, etc.) (Yatsyna, 2009), who “awakened”
regional (“Carpatho-Ruthenian™) consciousness among the indigenous population
with their literary and educational work by popularizing their history and culture,
publishing books, magazines, school textbooks, introducing the vernacular into the
educational process, etc.

In the ideological sense, the movement in Transcarpathia largely developed
in the fairway of the cultural relations with Russia and was influenced by Russophiles,
while in Galicia, where it became embodied first and foremost in the figures of the
Ruthenian Trinity and was based on the ideas of romanticism; due to their works it
acquired a national, unionist character. We agree with the opinion of the scholars
who include in its ranks the writers and linguists 1. Mohylnytsky, Y. Lozynsky,
Y. Levytsky, because they proved with their grammars and artistic works the
singularity and self-sufficiency of the Ruthenian (Ukrainian) language as one of the
“Slavic ancient languages™ and contributed to its introduction into the educational
process of public schools (Savchuk & Bilavych, 2019a). The main significance of
this period is that, imbued with the ideas of Romanticism, its representatives, famous
writers and priests, actualized the idea of ethno-cultural identity of Ruthenians
(Ukrainians), though had not yet come to the idea of the mass enlightenment, and
caused the opening of national schools, writing textbooks for them, but (with the
exception of O. Dukhnovych) did not yet begin substantive development of the
theory and practice of teaching and upbringing, etc.

Features of the development of the literary process in Western Ukraine
in the early twentieth century through the prism of educational problems

The fourth period of the war and revolutionary upheavals of 1914-1920 was
the period of the First World War and the existence of the Western Ukrainian
People’s Republic (ZUNR) in Galicia, Bukovina and Volhynia, and of the Ukrainian
People’s Republic (UNR) in most of Volhynia. There was another radical change in
the political map of Europe, where instead of empires new states and new national
literatures emerged. However, the defeat in Ukraine’s national liberation struggle
seemed more complicated, more dramatic. Due to the division between neighboring
countries, its literary process was separated not only in the ideological and artistic,
but also in the national, political, territorial and regional dimensions. This pheno-
menon caused its basic features and became the subject of a literary discourse.

The approach that the Western Ukrainian literary process in the interwar
period should be considered and studied in a nationwide artistic and literary context,
taking into account all the national manifestations and regional specificities, has
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some sense and arguments (linytskyy, 1995). The concept of the “parallel” deve-
lopment of the cultural, including literary, processes on both sides of Zbruch is not
identical but consistent with this approach. This “two-track phenomenon” does not,
in the end, signify their antagonism, but clearly articulates their difference (Kos-
tyuk, 1968, p. 7). The development of the Ukrainian literary and educational
processes during the interwar period of the twentieth century looks complicated
and contradictory. Divided by state borders, the Ukrainians had different conditions
for self-expression, but each of their parts in the Soviet Eastern Ukraine, Western
Ukrainian subregions and in the emigration remained a priori incomplete, “inferior”.
Thus, when, according to N. Maftyn, the “gap of the thirties” dominated in Soviet
Ukraine, it was the Western Ukrainian and emigrant literature that assumed the
vital for the whole nation function of spiritual preservation (Maftyn, 2009, p. 4).
Such conditional “ambivalence” was reflected in the educational aspect of their
artistic work, in particular, the choice of their themes, styles and content. The
development of the literary process in Western Ukraine, having avoided the tragedy
of physical extermination, looks rather complex and diverse in ideological and
organizational terms. Back in the 1920s the attempts to separate it on ideological
grounds were condemned. Instead, it was argued that all the Western Ukrainian
writers “form one group of this part of the national literature”, so they can be
distinguished not on the basis of their “own writings”, but by the ideology of the
journals with which they collaborate (Rudnytskyy, 1928).

The Western Ukrainian literary process of the interwar period was characterized
by an objective pattern, when the ideological orientations of writers largely deter-
mined their artistic pursuits (lInytskyy, 1995). We consider this feature decisive for
understanding the peculiarities and tendencies of the literary process in Galicia,
Transcarpathia, Bukovyna, Volhynia, which accordingly affected the nature and
content of the writers’ reflection of education and upbringing in their works.

In the literary life of Galicia we distinguish four major literary orientations
(the scientific tradition permits the use of the terms “trend” or “current” in their
use, but this should not confuse their division into purely artistic categories). We
identify them on the basis of the grouping of artists around certain ideologically
oriented publications, which were mostly press organs of relevant formal (statutory)
and informal literary and artistic associations.

The first — the liberal or liberal-modernist trend — is the most indistinct in the
ideological sense, so its leading representatives are related to other orientations. Its
first grouping (R. Kupchynsky, O. Babiy, V. Bobinsky, Y. Shkrumelyak, M. Matviyiv-
Melnyk, L. Lepky, etc.) rallied around the magazine “Mytusa” (1922), the organ of
the eponymous circle of symbolists. The flavor of heroic patriotic works of the
“Mytusans” are expressed by the songs of L. Lepky “Behold There’s a Village”,
R. Kupchinsky “For the native land” and others. They were actively used as marches
in the activities of youth organizations “Sich”, “Luh”, “Plast”, “Sokil” and in mass
cultural and educational events.
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In the 1930s the leading adherents of the crystallized liberal orientation
Y. Shkrumeliak, B.-1. Antonych, O. Turiansky, Iryna Wilde, B. Lepky, N. Koroleva,
A. Chaikovsky and others grouped around the magazine “Zustrich” (1934-1938),
co-edited by M. Rudnytsky, S. Hordynsky, V. Simovich and O. Bodnarovich. The
writers sought to free themselves from ideological commitment, among them
writers who wrote for children and about children (1. Wilde, Y. Shkrumeliak,
A. Chaikovsky, etc.). The representatives of the liberal orientation were distinguished
by a wide range of understanding the educational processes and phenomena. Most
typically and expressively it was manifested in the infused humanistic pathos and
imagery of the innovative poetry of B.-I. Antonych, who already in his first collec-
tions “Greetings of Life”, “Three Rings” and others became a true idol of the high
school and student youth. Promoting the principle “Through the family to the might
of the nation”, Iryna Wilde, in her modernist stories “Butterflies on stilts”, “It Strikes
Eight”, the novel of education “Adult Children” affirms the idea of raising a strong
free personality and high spiritual and civic mission of the woman. The historical
stories of A. Tchaikovsky (“The Cossack’s Revenge”, “The Little Bohdan”, “Before
the Uprising”, etc.), who was called “Cossack father” by the contemporaries,
impressed the children, teenagers and adults, because on the basis of fascinating
adventure stories they forced the hero to seek a way out of difficult situations in
which the will and character crystallized.

The representatives of the Christian Catholic line (H. Luzhnytsky, O.-M. Mokh,
S. Semchuk, V. Melnyk, O. Nazaruk) consolidated in the Logos group (1927-1931),
which published the magazines “Postup” and “Dzvony”. Based on the aesthetic
principles of symbolism and impressionism, they reflected the high-spirited synergy of
the Lord’s Word and promoted the humanistic ideals of love for man. Their works,
characterized by distinct moral, ethical and national-patriotic pattern, inspired the
youth and the public to sacrificial cultural work in order to uplift the culture and
spirituality of the Ukrainians.

The most striking trend of the literary life was the fourth, nationalist, trend,
represented by the iconic figures of U. Samchuk, O. Babiy, Y. Klen, E. Malaniuk,
0. Olzhych, O. Teliha, L. Mosendz and others. They grouped around successively
changing magazines, the Literary and Scientific Bulletin (1922-1932), its successor,
the Bulletin (1932-1939), and also around the magazines Dazhboh (1932-1935),
Obrii (1936-1937), and Naperedodni (1938). Thanks to the editorial talent and
ascetic work of B. Kravtsiv and D. Dontsov, who promoted “literary imperialism in
belles-lettres” in these journals, and the vivid patriotic works of the above writers,
the nationalist orientation acquired the top place in the Western Ukrainian literary
process of the interwar period and exerted great influence on the rise national self-
awareness, patriotic feelings, civic position and desire for sacrificial service for the
sake of the people for a whole generation of the Ukrainian youth. The passionate
poetic, prose, dramatic works by representatives of this trend (referred to in the
literary process as “the Bulletin people”) radiate a sincere love for Ukraine, the ideas
of unity and freedom as the primordial ideals of the Ukrainian nation.
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The literary process of the 1920-30s in VVolhynia reflected the contemporary
cultural and educational problems. First, only this period, actually, can be referred
to as a separate relatively holistic national cultural phenomenon, since in the pre-
war time it was represented by individual phenomena, such as the Kosach family
and its adherents, and figures with indistinct national orientation. Second, the
Volhynian literary movement developed in line with that of Galicia, its figures
gravitated to the same literary associations and were published in their literary pub-
lications, in particular the Soviet-oriented (M. Kalynchuk, G. Zhezhko, etc.), natio-
nalist (U. Samchuk, G. Orlivna, O. Stanchuk) and others. Third, the literary critics
speak of the rise of a “new wave” of Volhynian writers in the 1920s (M. Kalyn-
chuk, V. Myzynets, I. Stepaniuk, K. Polishchuk, etc.), who, despite their different
ideological convictions and artistic aspirations, shared a genuine love for Volhynia.
However, the focus on eulogizing the beauty of the Volhynia region estranged the
writers from the national issues. This ambiguously affected the ideological and
educational aspect of their works, because the crystallization of patriotic feelings
and national consciousness a priori implies the cultivation of love not only for
one’s land but for the whole Ukraine and its people. This feature was even more
pronounced in the fourth peculiarity of the literary process in Volhynia, which is
related to the influences of the regionalization policy. Its manifestation was the
overemphasizing in the artistic and journalistic reflections of the ethnocultural
“originality” of Volhynia, which focused the upbringing of its Ukrainian population,
first of all, as loyal citizens of the state who “peacefully co-exist” with Poles and
other ethnic groups.

The same as in Galicia and Volhynia, but also specific features and tendencies
were characteristic of the literary process in Transcarpathia. Its leading figures of
the interwar period claimed that in the past Ruthenian (Ukrainian) literature of the
region exposed “little creativity”, and now it is time of “general shaking off the
snare of the past and opening of our eyes”. This “brought about a national revival
of literature” (Almanakh pysmennykiv, 1926, p. 3). Its growth in the 1920s was
compared by a well-known critic O. Hrytsay with the similar process that Galicia
experienced during the Ruthenian Trinity era. He called the publication of the
Writers” Almanac of Subcarpathian Ruthenia “Trembita” (1926) “a peculiar epoch-
making phenomenon”, because it was “a book written in pure vernacular” (Hrytsay,
1928, p. 2).

Two main goals are obvious in the social and artistic discourse on the deve-
lopment of the Transcarpathian literary movement during the interwar period of the
twentieth century: increase of the national self-awareness of the children and ado-
lescents of the land and raising the artistic level of the literature. To achieve this,
the writers should not complain about the circumstances, but constantly work on
themselves, learn from Shevchenko and Franko, who did not have “any better
circumstances”, to follow the example of Galicia and Eastern Ukraine figures who
“with their will power only became poets on the world scale” (Harasevych, 1938).
Considering the renewal of the literary process of the 1920-30s in Transcarpathia
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in the educational aspect, we can identify two of its important features. After the
Muscophilic trend had been forced out, it was finally superseded by the Ukrainian
trend, which was based on folk poetry and the best national traditions. Comparing
these two orientations, the contemporary scientist V. Byrchak states: “The Russian
[literature] is passive, suppressed” and the Ukrainian one is “full of faith, progressive...”,
so it became “the only expression of Ukrainian folk life in Subcarpathian Ruthenia”
(Byrchak, 1993, p. 186). An important reason for its development on a national
basis was the adoption of the phonetic spelling, which is close to the vernacular, in
which a considerable proportion of dialecticisms remained. The Transcarpathian
literature became more open to European external influences due to its close links
with the Prague Center of Ukrainian Emigration, since their representatives were
located within a single state (Nadimyanova, 2006, p. 14).

In Bukovina the Ukrainian literary life of the interwar period of the twentieth
century was developing under unfavorable socio-political conditions. In the first
decade, its only real manifestation was the literary monthly “Promin” (1921-1923),
which united such active figures of the national liberation struggle as I. Bordeiny,
Ostap Vilshyna, Dmytro Herodot, K. Lastivka, I. Pihuliak, and others (Babych,
2010). Appealing to the youth of the region, they eulogized the heroics of the
struggle and urged to continue the cause of the fallen heroes, therefore because of
their irreconcilable national patriotic position, the magazine ceased to exist under
the press of powerful oppression. After a decade of decline, the literary movement
in the region began to revive only in the mid-1930s due to the advent of the second
literary journal “Samostiyna Dumka” (Independent Thought) (1934-1936). Due to
the support of the prominent figures of Galicia and the emigration it had a distinct
nationalist orientation, so its existence was short-lived. In such gloomy circumstances,
Bukovina’s literary process remained fragmented and underdeveloped in a genre-
specific sense. It was dominated by poetry, with a few instances of short stories and
artistic newspaper articles, while novelistics and dramaturgy was only embryonic.
According to literary critics, the overall artistic level of the literary heritage of
Bukovina was much lower than that of the writers of Galicia and Transcarpathia
(Hlakovych, 2003). This is also reflected in its contribution to the development of
the national pedagogical thought.

Conclusions

Determined by various factors, the literary process in Western Ukraine in the
late 18th century to 1930s is a complex, multidimensional, polystructural pheno-
menon that makes up a distinct vivid page in the history of Ukrainian culture and
literature. Due to the integration of the writers’ powerful intellectual potential, we
consider it as a unique productive component of the development of national
pedagogical thought in Ukraine. In the historical pedagogical aspect five major
periods of development of the Western Ukrainian literary process can be identified:
1) ecclesiastical educational (mid 1870s — 1820s), divided into two stages: 1772—-1805
and 1806-1820s.; 2) enlightenment (1830s — first half of 1870’s, divided into two
stages, the turning point being 1848); 3) activation of the literary life in the second
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half of the 1870s — 1914; 4) the war and revolutionary upheavals of 1914-1919/20;
5) the interwar period of the twentieth century, divided into two stages — the 1920s
and the 1930s. Each of these periods has its own features and peculiarities of ideo-
logical and artistic character, expressed in the artistic reflections of a wide range of
problems of education, upbringing and personality development.
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COLIOKYJbTYPHUI OCBITHII ITPOCTIP
PET'TOHY YKPATHCHKHX KAPIIAT SIK ITIPEJIMET
MIKIAUCIUIIJITHAPHOI'O JUCKYPCY

Y emammi na ocnogi ananizy Haykogux oxcepen, pe3yibmamie onpayro8anHs
eMNIPUYHO20 Mamepiany ma Us4eHHs: 00C8i0y O0C8IMHbOI OiIbHOCMI 3aK1a0i8
ocsimu, Memooo02IYHO OOIPYHMOBAHO MA BUSHAYEHO OCBIMHIL NOMEHYIAL COYio-
KYIbMypHO20 npocmopy pe2iony Yxpaincokux Kapnam y npoyeci midcoucyunii-
HAPHO20 OUCKYPCY, WO € AKMYAIbHUM ) KOHMEKCMI OC8IMON02IYHUX mda COYio-
KYIbmypHUX 00Ctiodcensb. OXapakmepuzo8ano CYmHICmb COYIOKYIbIYPHO20 NPOCMOPY
3aK1a0i8 0ceimu K 00HO20 31 CKIAOHUKIE (hOpMYBAHHS NPOCOPY NEBHO20 PELIOH).
Memorto docnidxcents € po3kpumms CymHOCMI COYIOKYIbIYPHO20 NPOCMOpPY pe-
eiony Vkpaincokux Kapnam sk npeomema midcoucyuniinapno2o ouckypcy 6 KOoH-
meKcmi 3a0e3neyents Cmano2o Po36UMKY pelioHié YKpaiHu wiisaxom 6UOKpeMIIeHHS
COYIaNbHO-eKOHOMIYHUX, COYIOKYIbMYPHUX, OCBIMHIX Ma eKOI02iuHUux npoonem. Y
00CNIOIAHCEHHI BUKOPUCTNAHO COYIONIO2IUHI MemoOU, KOHMeEeHM-aAHAali3 HaAYKO8UX nyo-
JKayil, Memoou CUCMEMHO20 AHANi3y, CUHme3y, HAYK08oi abcmpakxyii. Aemopu
nooams MpaxKmy8aHHs XapaKmepucmuk pe2iony K CKiaoo80i COYioKy1bmypHO20
npocmopy, wjo OemepmiHye HayKo8o-ghinocoghcvKi 3HAHHA Ma CyYaAcCH) iHMepnpemayio
Yb020 6A2aMoOACneKmMHo20 ABUWA, PO3KPUBAIOMb CYMHICIb MIHCOUCYUNTIHAPHOZ0
OUCKYPCY W000 POPpMYBAHHA COYIOKYIbMYPHO20 NPOCMOPY pecioHy YKpaincvKux
Kapnam, exazyrome na ocobausocmi pezionie Yxpainu sik 6i0HOCHO caMOCMitiIHUX
O0OUHUYD, SKI CKIAIUCS HA OCHOBL MA 8HACTIOOK 83AEMOOTI MepumopianbHux i npu-
POOHUX YMO8, CNINbHOCMI ICMOpIL, KYIbmMypu i MO8U, 0emMocpaghiuHux, coyiaibHux
ma eKOHOMIYHUX NOKA3HUKIG. Busuaueno, wjo 6 cCyuacHiu 2ymamimapuiu Hayyi
Kamezopis npocmopy Habysae xapaxmepy memagopu, 3a 00NOMO2010 AKOi Onu-
CYIOMbCA PI3HOMAHIMHI NPOCMOPU MA cepedosuyd K Y Qi3udHiti nPOMAICHOCMI,
mak i 8 ii MeHmanvbHil abo JHc SipMYaIbHill CymHOCMI. YcmaHnoeneno, wo nesHi
mepumopiaibHi ma pPi3HOMAHIMHI OC8IMHbO-KYIbMYPHI BIOMIHHOCMI HAOAOMb
0coouBoi’ 3Hayumocmi nowammio “pecion”. Bionosiono 1ioco muymayenHs Habysae
PI3HUX 3MICMOBUX AKYEeHMi8 ma pOo3UUPIOE C8010 CYMHICMb, 32I0HO 3 0OPAHUM
PaxKypcom 00Cniodxcenus. Aemopu Hazonroulyromo, wo oeiniyis “‘npocmip” € nau-
OibUWL NPUOAMHOI0 00 ONUCY PeHOMEHIB, SIKI MAloMb AKICHI XapaKkmepucmuKuy npo-
MANCHOCMI, OCMUCTEHOCMI Ma npedcmasHuymea. Busnauaromuvcs knouosi npooremu
i nepcnexmugu 36epedcenHs camoOymHOCMI 1l PO3KPUMMS OC8IMHb020 NOMEHYIATY
peciony Ykpaincokux Kapnam.

Kniouogi cnoea: coyiokynemypruii npocmip,; MidcOUCYUNTIHAPHUL OUCKYPC;
cunepeemuxa; Kapnamcoxuii pecion; 3aknau oceimu; 0c8imuiti Nomenyia.
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SOCIO-CULTURAL EDUCATIONAL ENVIRONMENT
OF THE UKRAINIAN CARPATHIAN REGION AS A SUBJECT
OF INTERDISCIPLINARY DISCOURSE

The article methodologically justifies and determines the educational potential
of the socio-cultural environment of the Ukrainian Carpathian region in the process of
interdisciplinary discourse that is relevant in the context of educational and socio-
cultural research. The essence of sociocultural environment as one of the environment
formation components of a certain region is described. The purpose of the study is
to reveal the essence of socio-cultural environment of the educational institutions
in the Ukrainian Carpathians region as a subject of interdisciplinary discourse in
the context of ensuring Ukrainian regions sustainable development. The socio-economic,
socio-cultural, educational and environmental problems of educational establish-
ments and the psycho-pedagogical and socio-cultural conditions of their formation
are distinguished. Sociological methods, content analysis of scientific publications,
methods of system analysis, synthesis, and scientific abstraction were used in the
research. The scientific reflection of the research is aimed at understanding how
the authentic heritage of regional culture determine the real state and dynamics of
culture and education environment development of this unique in all features and
characteristics area. The authors present the interpretation of the region charac-
teristics as a component of the socio-cultural environment, which determines the
scientific and philosophical knowledge and modern interpretation of this multifaceted
phenomenon. They reveal the essence of interdisciplinary discourse on the forma-
tion of Ukrainian Carpathian region socio-cultural environment, point to the pecu-
liarities of the Ukraine regions as relatively independent units, formed on the basis
and due to the interaction of territorial and natural conditions, common history,
culture and language, demographic, social and economic indicators. A successful
solution of the problems facing the society requires the analysis of the basic components
of a long-term process formation of a certain region socio-cultural environment in
order to determine the promising directions of its further sustainable development.
The subject of the interdisciplinary scientific discourse is the Ukrainian Carpathians
region. The formation of its cultural and educational environment is based on
historically accumulated rich ethno-cultural experience, a unique originality of the
cultural heritage and ancient traditions, the achievements of the national pedagogy. It
has been determined that in modern humanities the category of environment acquires
the character of a metaphor, by means of which various spaces and environments
are described, both in physical extent and in its mental or virtual essence. For
successful solution of mentioned problems, the strategic goal of these territories
development must be creation of effective educational and socio-cultural life support
systems that will be able to contribute to their sustainable development. The
authors emphasize that the definition of “environment” is the most suitable for
describing phenomena that have qualitative characteristics of extent, meaningfulness
and representation. The main problems and prospects of preserving the identity of
the region are revealed.

Key words: socio-cultural environment; interdisciplinary discourse; synergetics;
Carpathian region; educational potential.
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Introduction

Despite the gradual emergence of the Ukrainian culture into the world infor-
mation environment in the late 20th to early 21st century, a considerable risk for the
formation and development of the socio-cultural environment of individual regions
remains. This necessitates the development of new approaches to the formation of
regional education policy, the basis of which should be the synergy of the regional
identities in the cultural continuum of Ukraine. The attempts of many European
countries to build a single global socio-cultural environment face some resistance
and a number of obstacles to the implementation of this multicultural project. Since
the beginning of the 21st century, the reverse process related to the study of regional
and local features characteristics of certain areas has been gaining in popularity and
distribution.

The category of environment in the modern science acquires the character of
a metaphor by which various “spaces” and “environments” are described, both in
physical extent and in its mental or virtual essence (Bachynska, 2007). However,
there is some methodological danger here, because an analysis of the content
component of the specified category usually does not describe the socio-cultural
phenomenon in a comprehensive and holistic way, to clearly define its limits, to
give detailed characteristics. At the same time, the definition “environment” is the
most appropriate to describe phenomena that have qualitative characteristics of
extent, meaningfulness and representation.

These contradictions have led to the choice of our scientific exploration sub-
ject. It is advisable to analyze the socio-cultural environment of the educational
institutions of a particular region using a systematic approach. After all, the regional
socio-cultural environment, which is treated by B. Mosalev (1998) as a complex
organized integrity, the key components of which are the spheres of culture and
education, which, concentrating and transmitting certain meanings of being and
thoughts, are created as a result of various processes of human activity in the region
and define the identity and way of life of the “locals”, is increasingly attracting the
attention of the scientific community.

An analysis of the recent research. Accordingly, the research into the
processes of regionalization by L. Mosolova (2000) intensified, that was conditioned
by the need to take into account the indicators of the national identity in com-
bination with the identification of each region and solving the problems in the socio-
cultural sphere related to search of the answers to the time challenges.
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In particular, the need to study regional aspects of socio-cultural environment
was emphasized by M. Dolishniy (2004), T.Franchuk (2009), V.Khymynets
(2004). The aforementioned challenges are caused by certain transformations that
modern society is undergoing and which are exacerbated by the impact of the
globalization processes. In this context, it is worth noting that there has been no
thorough research into the problem of formation of the socio-cultural environment
of a particular region as a subject of interdisciplinary discourse. After all, a successful
solution of the problems facing the society requires basic components analysis of a
long-term process of a socio-cultural environment formation of a certain region in
order to determine the promising directions of its further “Sustainable development”
(Our Common Future, 1987), including:

— study of certain facts and phenomena, identification of semiotic codes
implemented in the educational environment by B. Mosalev (1998);

— sociological interpretation of the most significant events with a certain
historical dimension by N. Shmatko (2005);

— description of pedagogical conditions of forming the identity of a young
resident of the region and citizen of the country by K. Zhurba (2018);

— a description of the psychological and pedagogical foundations of the
educational potential of the inhabitants of mountain areas by I. Chervinska (2018).

The interdisciplinary discourse on the study of the socio-cultural educational
environment of the Ukrainian Carpathian region has led to the appeal to the scientific
achievements of scientists from different fields, including psychological-pedago-
gical, political, geographical, cultural, and sociological and many other sciences.
Such an analysis is based on an interdisciplinary approach, taking into account the
achievements of the sciences in the social and humanitarian cycle. The scientific
reflection of the research is aimed at understanding how the authentic values of
regional culture determine the real state and dynamics of the development of the
culture and education environment of this unique area, which was studied in the
last centuries and reveal the phenomenon of its uniqueness by scientists Stanislav
Vincenz “On the High Mountains” (1936), Raimund Friedrich Kaindl “Hutsuls:
Their Life, Customs and Folk Traditions” (1894, 2003), Maria Lavruk “Hutsuls of
the Ukrainian Carpathians (ethnographic research)” (2005), Myhailo Lomatskyi
“Enchanted World” (2014), Martin Pollak “To Galicia” (1984) and others.

The purpose and objectives of the study. The main aim of the research is to
study the features of the socio-cultural environment of the educational institutions
in the Ukrainian Carpathian region as a subject of interdisciplinary discourse in the
context of ensuring the sustainable development of mountainous regions of
Ukraine, by highlighting educational, cultural, social and environmental problems,
formation of geoplanetary consciousness and critical thinking population.

The objectives of the research are as follows:

— to reveal the features of the socio-cultural environment of the Ukrainian
Carpathians region;

— to identify current problems of regional education policy;
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— to identify the main advantages and disadvantages of formation of the
regional socio-cultural environment in educational institutions;

— to outline the ways of the World Bank’s project implementation “Equal
Access to Quality Education” (2006) for residents of remote and inaccessible regions,
with the aim of improving the quality of education, living standards and leisure.

— promotion of the geoplanetary consciousness and critical thinking of the
population as conditions for successful development of educational institutions
system of mountain areas.

Sociological methods, content analysis of scientific publications, methods of
system analysis and synthesis, scientific abstraction were used in the research.

Outline of the main research material. The subject of interdisciplinary
scientific discourse is the region of the Ukrainian Carpathians, which cultural and
educational environment formation is based on historically accumulated and formed in
the process of life, rich ethno-cultural experience, unique originality of cultural
heritage and ancient traditions, achievements of folk pedagogy.

The research is realized by interpreting specific indicators of the mountain
environment, ethno-cultural heritage, specifics of local residents’ mentality using
the method of analysis region socio-cultural portrait. This approach to the study of
this problem is dictated by the desire to identify and capture the characteristics of
the regional socio-cultural environment, which characterize it as a holistic educational
formation in a certain region. In the current scientific discourse, the study of
regions is carried out in various aspects — geopolitical, sociological, cultural-historical,
historical, demographic, environmental, educational and others. Recently, another
important component of this diverse research process has been identified — socio-
cultural, that captures the preservation of a particular region as an independent,
self-contained phenomenon on the verge of integrating national cultures and
authentic territories.

One of the ways of actualization of interdisciplinary studies of the socio-
cultural potential of the ateas, as noted in the monograph “Carpathian region: current
problems and prospects for development”, according to V. Kravtsiv, is “the formation
of a single socio-cultural educational environment of the region, integrating diverse
social environments and systems that function in the environment differentiated by
branch: systems of education, culture, social security, planning regional infrastructure
development” (Kravtsiv, 2013). In accordance with the given characteristics, and
according to the State Statistics Service of Ukraine (“Derzhavna prohrama”, 2019),
the topic of regionalism was most often discussed in the context of: international
relations (28.9%); humanities and arts studies (18.8%); internal policy and economy
(14.3%); social sciences and education (8.3%); sociology and social psychology (3.2%);
medicine and health care (6.1%); social anthropology, cultural studies, ethnography,
ethnology, linguistics (6.2%); historical research (5.9%); architecture, arts, music,
journalism and literature (4.6%); urban planning and development, community mana-
gement and development (3.7%).
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Therefore, we are facing a problem that must be properly solved though we
lack a clear theoretical and methodological socio-cultural substantiation of the
concepts region and regionalization, and the cognitive approach to the problems of
regional science, which are applied in the scientific literature through interdisci-
plinary discourse.

Components and characteristics of the region from the standpoint of an
interdisciplinary approach

The study of the regionalism components using interdisciplinary approach,
understanding of the content of education and the essence of socio-cultural phe-
nomena and processes at the macro-social level, was carried out taking into account
its key, interrelated dimensions and coordinates. They include:

— measurement and determination of geographical coordinates and physical
features (longitude, latitude, plains, hills, altitude, etc.);

— dimensions of culture (level of general and basic culture of the population,
number of institutions for organizing socio-cultural and leisure activities);

— historical dimensions (historical monuments, museums, historical and cultural
riches);

— genetic measurements (genetic similarity / disparity, genetic code, common
genetic memory, etc.);

— social dimensions (social indicators, social protection of the population,
social guarantees);

— economic dimensions (level of economic support of the population);

— political dimensions (political literacy, political processes, political parties,
political elites and leaders).

Due to the emergence of a new direction in humanitarian geography, the
combination of diverse approaches in the study of regions is becoming increasingly
widespread in modern scientific knowledge, and is known as geocultural
(Bachynska, 2007).

An analysis of the works of researchers E. Bachynska (2007), F. Zastavnyy
(2010), R. Kabo (1987) and others give grounds to assert about productivity of a
holistic analysis of the natural and geographical conditions of life and forms of
education and culture that arise in a particular socio-cultural environment and
determine the identity of its inhabitants. In this context, we emphasize the appli-
cation of such methodological approaches as the “cultural focus theory” proposed
by Allen Noble and the “cultural core” of Donald Meiningen, an in-depth analysis
of which facilitates the uncovering of significant possibilities of the heuristic potential
of the interdisciplinary research (Shmatko, 2005).

According to M. Stepyko (2011), the following characteristics should be
considered as mandatory conditions for the existence of a region: common territory;
the social cohesion of ethnic and linguistic groups living in the same area; common
values related to culture, religion, historical traditions; joint economy.

Confirmation of the demand for theoretical and regional investigation is the
allocation in the system scientific disciplines of a particular branch — the regional.
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In this context, it should be noted that in the scientific literature, in parallel with the
term “regional”, the terms “regional science”, “regionalistics”, “regionalism” are used,
reflecting the search intensity of comprehending regional issues and the process of
forming the categorical apparatus of this scientific doctrine.

In the national scientific environment, the growing interest to the problems of
the region is caused by both internal and external incentives related to the new
socio-cultural realities of Ukraine and the general trends of world humanities. The
development of Ukrainian society of the independence period is influenced by two
factors: local (internal) and global, according to Yu. Bohutskyy (2013). Accordingly,
the educational institutions socio-cultural environment of the Ukrainian Carpathians
region is transformed in these areas. And they, in its turn, have both tangible and
contradictory characteristics, which do not coincide in time-environment features.
These differences are manifested at the level of educational and cultural pheno-
mena, norms, values and ideals that the inhabitants of the mountain territories are
oriented to, engaging in socio-cultural interaction with the environment.

In the context of educational studies, the structure of the cultural and educa-
tional components of the socio-cultural environment becomes more important. That
is why, as F. Zastavnyy (2010) points out, there is a need to integrate the know-
ledge about peculiarities of mentality, social existence and consciousness of nations,
ethnic groups, sub-ethnic groups and cultural regions of Ukraine into a system of
specific concepts, categories and notions, to determine the methodological basis
and categorical apparatus of the “spiritual metaphysics” of the Ukrainian culture as
a cross-regional unity of its ethnological characteristics, geocultural and regional
chronotopes.

However, according to interpretations by J. Rosenau, one of the key features
of the globalization process is “the loss of connection of the social processes to the
physical environment”, because, according to the scientist, the geographical landscape
is replaced or expanded by inclusion of ethnoscape, identiscape, financescape,
ideoscape, mediascape, technoscape. The scholar believes that nowadays the boun-
daries of geographically restricted spaces are being lost and “deteritorization” is a
consequence of the dominance of new spatial flows that leads to the approval of the
new socio-cultural architectonics of the society (Rosenau, 2000). Building a new
type of socio-cultural architectonics, scientists resort to thorough cultural studies
related to certain interest in the educational, socio-artistic, spiritual and ethnic
heritage of certain regions of Ukraine: Transcarpathia — L. Mykulynynets, I. Roz-
lutska, V. Khymynets; Slobozhanshchyna — J. Loshkov, V. Osadcha, etc.; Buko-
vina — F. Zastavnyi, V. Kiyak; Carpathian region — B. Savchuk & H. Bilavych
(2019), G. Karas, O. Kilichenko, M. Lavruk and others.

Thus, the need to take into account the ethno-cultural specificity of individual
regions determines the conditions for searching the ways of productive interaction
of regions in the formation of a single socio-cultural educational environment of
the country, which in the future may become “an environment, extremely favorable
for the development of ethno-cultural, social, educational, economic potential of
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each region” (Franchuk, 2009). In such circumstances, the region must simulta-
neously be the subject of various life activities, and in their context, the subject of
the educational policy implementation, that ensures a balanced sustainable deve-
lopment and mutual enrichment of the general and specific in the process of activity of
the corresponding educational and cultural system. The educational sector that
reflects the problems of interaction between “the general and partial, central and
regional” can be a confirmation of the successful implementation of the outlined
ways of interdisciplinary discourse. That is, according to T. Franchuk (2009), “there is
every reason to believe that it is the education industry that can perform the
function of system formation through the development and modernization of the
socio-cultural environment of the region”, since:

— it actually serves all the branches of economic, social, educational, cultural
development of the region, providing training of specialists necessary for the
region , promptly responding to public requests and needs;

— a powerful scientific school with significant educational and scientific
potential is concentrated in the institutions of higher education of the Ukrainian
Carpathians region that will contribute to the sustainable development of the region;

— the high-quality education and upbringing form the basis for a compre-
hensive development of a young person, a major creator of civil society, through
the integration of world, national and regional values.

Characteristic features of different types of environment

During the twentieth century the educators, psychologists, philosophers,
sociologists and cultural scientists offered various models related to the charac-
teristics and definitions of the environment:

— terrestrial or geographical environment, that was considered as a manifestation
of the consciousness archetypes (P. Brounov, A. Grigor’v, M. Eliade, etc.);

— a close, man-made geographical environment (G. Bashlyar, E. Marunyak,
J. Yakovleva);

— physical and social environment, their interaction and mechanisms of
“appropriation” (P. Burdie);

— the environment as a philosophical reflection began to “geographize”, that
IS, be characterized in terms of geography (F. Gvattari, J. Deleuze, M. Foucault);

— the environment as a semantic image (analysis of the semantics of spatial
images “topos and logos” of a semiotic school) (E. Bilchenko, Y. Vyshnitska);

— the environment as an interaction between the world of culture and the
world of nature, the world of man and the world of education (M. Berdyaev,
A. Toynbee, P. Sorokin);

— the combined environment as a combination of the geographical environ-
ment and the cultural environment, which arises in the coordinates of its distribution
(L. Gumiliov, O. Kilichenko & Ya. Vovchok (2019), A. Topchiyiv, A. Toynbee,
Mosolova, (2000)).

The complexity of the regional socio-cultural situation analysis consists in
the fact that the subject of the study is insufficiently defined.
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Educational, philosophical and cultural aspects of the description of the
Ukrainian Carpathians region consist not only of spatial-territorial, but also of
spatial-cultural and spatial-educational analysis through studying the structure of
the socio-cultural environment, defining the boundaries and values of this environ-
ment, describing its components (“Derzhavna prohrama rozvytku”, 2019). After all,
the socio-anthropological issues of the socio-cultural environment are manifested
through the identity of the individual who belongs to this environment. The
research conducted in the mountain schools of the Ukrainian Carpathian region
(Bukovina, Transcarpathia, and the Carpathians) provided an opportunity to under-
stand how the education level of a mountain village can respond to changes in the
society. On the one hand, the education must take into account the ethno-cultural
traditions of the region, and on the other — the social changes that allow building a
coherent system of organization of the socio-cultural environment of a mountain
school. At the same time, all the subjects of the environment (adult villagers, teachers,
children, schoolchildren, parents, students and other categories) have their own
variant of joining it by means of an active participation in its organization; enlisting;
ignoring; destruction of classical principles; cooperation; interactions.

Conclusions

Thereby, the socio-cultural environment of the educational institutions in the
Ukrainian Carpathian region is formed as a result of the synergy of the Ukrainian
history and culture, and is developed taking into account the dialectics of regional
chronotopes and general patterns of emergence, development and transformation of
particular ethno-national communities of regions and their polilogical integration
into a coherent educational and cultural continuum. Using the results obtained in
practice and further exploring the potential of the Ukrainian Carpathian region will
allow us to trace the impact of certain factors (both internal and external ones) on
the formation of regional socio-cultural environment in order to extrapolate the
results of the research to the study of other mountainous regions of Europe and the
world. Certain results of the study were obtained within the framework of the
implementation of the fundamental scientific and practical project “Development of
the younger student’s personality in the mountain environment” (state registration
number Ne 0113U005200) of the Department of Pedagogy of Primary Education
and Creative Educational and Scientific Laboratory of the International Project
“Mountain School of the Ukrainian Carpathians”, Vasyl Stefanyk Precarpathian
National University (Ivano-Frankivsk, Ukraine).
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bpamcme Oyau 3anydueHi 00 6UX08anHs dimeti ma mMon00i. JJocuioxiceno poib npeo-
CMABHUKIB BOTUHCHKO20 OYX08EHCMEA V (POPMYBAHHI XPUCMUAHCHKO20 C8IMO2150Y
Mon00020 nokoninusa. Iloscuroemovcs, wo bazamo eueHux eueuanu npooaemy peii-
2eiiHoi ocgimu. Aemop demanvho npoauanizyeas Haykosi npayi I. €Epmaxa, I'. Kom-
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nomanimosoi, 1. Muwuwuna. Byno 3’sacoeano, wo 0CHOGHOW Memol OYXOBHUX
VCMAH08 MUHYL020 6Y110 YOpMYB8aAHHA OCOONUBO20 MUNY MUCTIEHHS — CAKPATLHOZO.
Buxosanns dimeii xpucmusincokoi mopani 6 Ykpaiuni caeae uacie Kuiscokoi Pyci,
koau 6 988 p. kHA3b Bonooumup npoconocus XpucmusHcmeo 20JI08HOI0 Pelicicio
oeporcasu. Lle 0ano enuKkuti NOWMOBX po36UMKY 0C8Iimu, HayKu ma mucmeymed. Y
XIX — na nouamxy XX cm. Bonuncovka 2ybepHisi 6x00una 00 pocilicbkoi 0epicasHoi
peniciiHoi oceimu, a omaice, BUXOBAHHSA Y OYCi XPUCMUSIHCMBA NPOO0BIUCYBALO PO3-
suBaAMUCH, i NpasoCias s Ha Yux mepeHax 6yno ocHosHolo penizicio. Penizitina ocgéima
3abe3neuysanacsa nio uac WKiIbHUX ma no3aypouHux 200uH. Monode nokoninHsa
yumano bionito ma knueu na mopanvHo-emuyni memu. CmyoeHmcovKi KHu2u emiugy-
8aIU Mamepianu npo CRiguymmsi, Muiocepos, 10606 ma mepnumicms. /limu cnieaiu y
yepkogHomy xopi. IlpeocmasHuku yepkoenozo bpamcmea eidkpueaﬂu noYamkosi
ma HeOllbHi WKONU, 8elu MopanbHi beciou. Hauibinvwi yepkosHi 0peam3auzz “Oynu y
Jhyyvky, Kpemenyi, Ocmposi. OcrhosHi Hanpsamu 8npoeaodiceHHs. qug npagociasHol
neoazoziku ma 3axknadie 0ceimu cb0200eHHs 8UIHAYEHI y CIAmmi.

Knrouosi cnosa: cmyoenmcoka mMonoob, XpUCmusiHCbKa 0C8Ima,; XpUCMustHCoKULL
c8imoenso; Boauns, epomadceki 06’ conanns,; penicitini opamcmaea.

THE FORMATION OF THE CHRISTIAN OUTLOOK
OF THE STUDENT YOUTH IN VOLHYNIA PROVINCE
(19th — early 20th century)

The article examines the main aspects of children and young people upbringing
in the Christian spirit in the Volhynia province. The author analyzed a lot of archival
documents. It is explained that in the schools of that region schoolchildren studied
the Scripture, children were involved in church worship, pursued Christian education
activities. It is substantiated that representatives of public associations and religious
fraternities were involved in the education of children and young people. The role
of the representatives of the Volhynian clergy in the formation of the Christian outlook
of the young generation was investigated. It is explained that many scientists have
studied the problem of religious education. The author analyzed in detail the works
of G. Yermak, G. Kotlomanitova, 1. Myshchyshyn. It has been found that the primary
purpose of the spiritual institutions of the past was to form a special type of thinking —
the sacred one. The upbringing of children in Christian morality in Ukraine goes back
to the times of Kievan Rus when in 988 Prince Vladimir proclaimed Christianity the
main religion of the state. It gave a great impetus to the development of education,
sciences and arts. In the nineteenth and early twentieth centuries when the Volhynia
province became a part of the Russian state the religious education, and therefore
up-bringing in the spirit of Christianity, continued to develop. Orthodoxy was the main
religion in the Volhynia province. The religious education was provided in class and
after school. The younger generation read the Bible and books on moral and ethical
topics. Students’ books had texts about compassion, charity, love and tolerance. The
children sang in the church choir. The church fraternity representatives opened
elementary schools and Sunday schools, held moral conversations. The largest church
organizations were in Lutsk, Kremenets, and Ostroh. The Christian education is in
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tune with the modern humanistic orientation of the education. So the principal ways of
introducing the Orthodox pedagogy into the modern educational institutions are
determined in the article.

Key words: student youth; Christian education; Christian outlook; Volhynia
province; public associations; religious brotherhoods.
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Introduction

In the years of Ukraine’s independence, we observe the process of actively
introducing the best 19th — early 20th century’s achievements into the practice of
schools. The need to educate children and young people in the Christian spirit, based
on the models of national education, is outlined in the Law of Ukraine “On Edu-
cation”, which identifies “the upbringing of patriotism, respect for the cultural values
of the Ukrainian people, its historical and cultural achievements and traditions” as
one of the priority principles of state policy in the field of education (“Zakon
Ukrayiny”, 2019). The topicality of studying the problem of forming a child’s Christian
outlook in Ukrainian pedagogy is also conditioned by the opening of Sunday
schools, an increase in the number of Christian camps, the introduction of the
“Christian Ethics” course at school, the development of basic principles of gender
education.

The peculiarities of the process of Christian education of the younger gene-
ration have been the subject of research by many domestic scholars. Thus, H. Yermak
explored the interaction of educational institutions of the Orthodox Church and the
public in the moral upbringing of the student youth in the South of Ukraine in the
late 19th — early 20th century. The researcher explained that “the unity of spiritual
and moral education of student youth based on the principles of the Christian
doctrine was inherent in the pedagogy of the 19th — early 20th centuries” (Yermak,
2015, p. 7). The research of H. Kotlomanitova “Religious education in the history
of school education of Ukraine (1860s — 1930s)” clarified the prerequisites of the
religious education in the system of school education of Ukraine in 1860s to 1930s
and determined the content and procedural components of the religious education
in educational institutions of the studied period. The author identified three periods
of religious education: 1) religious education in the schools of Ukraine in the autocratic
Russian Empire (1860-1917); 2) religious education on a national basis in the edu-
cational establishments of Ukraine during the national liberation struggle (1917-1920);
3) alternative approaches to religious education in the Soviet-era Ukrainian schools
(1920s to late 1930s) (Kotlomanitova, 2007).

I. Myshchyshyn analyzed the peculiarities of the moral education of Ukrainian
youth in the process of cooperation between the school, the Greek Catholic Church
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and the public in Galicia in the late 19th century to 1930s. The author explained that
“the clergy’s analysis of various approaches showed that the only acceptable
worldview foundation of educational theories is the Christian teaching. Such a
choice is justified by the historical tradition and is in accordance with the mentality
of the Ukrainian people” (Myshchyshyn, 1999, p. 14). The specifics of education
and upbringing of children and young people in the VVolhynia province were studied
by N. Bovsunivska, O. Brychok, L. Yershova, O. Kostyuk, M. Kruk, N. Seiko,
S. Sytniakivska. As noted by the researchers, the period of the 19th — early 20th
centuries is characterized by the development of religious education in Volhynia.
The main purpose of the spiritual educational institutions “was to form a special
type of thinking — the sacred one” (Levkivskyy, 2011, p. 153).

The purpose of the article is to analyze the peculiarities of the formation of
the Christian worldview with the young students of Volhynia province during the
19th to early 20th centuries.

The upbringing of children on the lines of Christian morality in Ukraine goes
back to the times of Kievan Rus, when in 988 Prince Volodymyr the Great proc-
laimed Christianity the official religion of the state. This gave a great impetus to
the development of education, science and art. Studying the basic tenets of the
church, reading theological books required competent people, whose training began
to be provided by newly opened educational institutions. In addition to the Bible
study, the specifics of worship, the tenets of the church, religious schools formed a
Christian character, the basis of which was faith in God, the fulfilment of His
commandments, education in obedience, love for one’s neighbour, respect for the
elders, compassion, charity and other moral and ethical virtues. In addition to the
idea of salvation and faith in the Son of God, the core of Christian philosophy and
morality is the commandment to love “one’S neighbour and one’s enemies”. The
Teaching to Children (1109) by Vladimir Monomakh, in which the author called
for helping the poor and orphans, respecting the elders, showing love and mercy,
constantly learning can be considered as the moral and ethical code of youth
education.

The moral and spiritual tendencies are observed in the educational process of
all religious educational institutions, including those that operated in the area of
Volhynia. Note that in the 16th — 17th centuries there was a significant surge in
religious and cultural life in this region, as the Ostroh Academy was established, a
printing house, the Ostroh College, Catholic and Protestant schools in Hoscha,
Dombrovytsia, Liakhivtsi, Berestechko were opened, and polemists conducted their
religious disputes. In the nineteenth and early twentieth centuries, when the Volhynia
province was part of the Russian state, the religious education, and therefore the
education in the spirit of Christianity, continued to develop actively. This was due,
first of all, to the educational policy: the government saw an ally in the church to
promote big-power politics. In addition, the majority of the population professed
Orthodoxy: in 1897 their number was 70.46%, the same number was in 1912 —
70.73%.
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In the early nineteenth century a new type of schools emerged in Volhynia,
I. . church-parish schools and theological schools, their purpose was “to strengthen
the foundations of Christianity in the newly annexed territory, to improve the
educational level of the Orthodox Volhynia” (Levkivskyy, 2011, p. 128). According to
archival data, in 1819 Primary theological Schools were opened in Kovel, Zayets,
Klynets and Berdychiv (“Istoriya pochatkovoho oblashtuvannya”, 1896, p. 316).
The second half of the nineteenth century was characterized by an active emer-
gence of parish schools, men’s and women’s religious schools, the functioning of
Volhynian and Kholm theological seminary. An analysis of archival materials,
periodicals, scientific and pedagogical press made it possible to establish the fact
that the teaching of Christian virtues was carried out in the following directions:
a) promotion of Christian values during schooling; b) formation of a Christian
worldview during extracurricular activities; ¢) education of moral and ethical founda-
tions of behaviour while reading textbooks and fiction; d) involvement of the clergy
and the public in the upbringing of children and young people in the Christian
tradition.

The upbringing of children and youth in religious institutions was aimed at
forming the qualities of true Christians, so the educational process was subordinated to
this purpose. One of the main subjects taught to children in parish schools was the
Divine law and church singing. During the classes, teachers and priests read scrip-
ture texts, stories on moral and ethical topics, proverbs and sayings like “God loves
the truth”, “Don’t build a church, but console an orphan”, and explained the notion
of the Christian charity, demonstrating the fact that the teachers tried to bring true
Christian and moral virtues to the students. The Volhynia church primary school
teachers’ increased attention to music and singing lessons is commendable and deserves
a highest appreciation. Despite the fact that the students mainly studied church
songs (troparions and kontakions), the singing lessons contributed to the develop-
ment of aesthetic taste, an ear for music, vocal abilities, ability to work in a team,
observation, attentiveness in children. At the lessons, the children revealed their
creative potential, which promoted good mood, combated solitude, imparted feelings
of confidence. Especially useful were the lessons for those students who were endowed
with musical abilities since they were able to sing during worship services.

There are many facts about the increased attention to teaching church singing
in Volhynia schools. In particular, in 1909, the Zhytomyr county superintendent of
church-parish schools, priest V. Mykhalevych issued instructions for a variety of
religious singing classes in primary schools. According to this instruction, teachers
were required to use different exercises, teach students to perform certain musical
works, use special musical terminology, and correctly answer questions related to
the interpretation of musical works. V. Mykhalevych’s document was meant to
involve children in worship in the church: “I ask to make sure that children of all
schools sing in church, and if they cannot sing everything, then they should do at
least hymns” (“Rozporyadzhennya yeparkhialnoho nachalstva”, 1909, p. 55).
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An analysis of archival materials shows that the upper ecclesiastical leadership
worked closely with teachers and priests who taught in rural elementary schools in
Volhynia. For example, superintendent V. Mykhalevych asked teachers to submit
their suggestions on teaching church singing: “Let me know what is to be done to
introduce church singing in schools where the teacher does not have the necessary
knowledge and skills and cannot teach children to sing” (“Rozporyadzhennya
yeparkhialnoho nachalstva”, 1909, p. 55). The upbringing of children and young
people in the Christian spirit was carried out through extracurricular educational
activities. An example of this is the organization of education and upbringing of
students at the Tesiv elementary school in Ostroh district. Teacher L. Kozytska came
to church every Sunday with the children to sing in the church choir. For the
rehearsal of the choir, the children gathered at school in the afternoons, even when
the weather was very unfavourable: “I will tell them to come to the rehearsal
(whatever the weather is outside), and they are sure to come” (“Eksponaty na
vserosiysku tserkovno-shkilnu vystavku”, 1909, p. 378).

The Christian-oriented educational activities were conducted with students of
theological schools. For example, girls of women’s schools systematically performed
Christmas and Easter plays, read religious literature, attended worship services in
urban and rural churches. It should be noted that a great emphasis was placed on
the educational process: “The management paid special attention to the education
of girls, the development of their religiosity, patriotism, diligence, accuracy, obedience”
(“Akt u Volynskomu zhinochomu uchylyshchi”, 1907, p. 598). In the Orthodox
seminaries of the Volhynia province, education was aimed at “the correct formation
of the character of the students, which would correspond to their future profession,
affirm them in good Christian skills, cultivate love and respect” (“Statut pravo-
slavnykh dukhovnykh seminariy”, 1867, p. 96). Teachers tried to cultivate a high-
moral personality and eradicated negative habits in their pupils. Section 156 of the
statute states that “students’ violations of the rules of decency and courtesy,
mischievous, rude and offensive jokes and similar offenses, especially lies, must be
strictly prosecuted” (“Statut pravoslavnykh dukhovnykh seminariy”, 1867, p. 99).

One of the means of forming the Christian outlook of children and youth in
the Volhynia province was reading texts of educational textbooks and fiction. The
texts of the readers of that time recounted the need to sympathize with others, to be
restrained and patient, to respect parents and elders, and individual stories told about
famous Christians, religious figures, devout monks. Such were the readers, for
example, compiled by M. Lebedev and M. Putsyl, used by the teachers of the VVolhynia
region.

Representatives of the clergy were actively involved in the process of educating
young people along the Christian lines. For example, the Bishop of Volhynia and
Zhytomyr Modest participated in the educational process. During his meetings with
the pupils of the schools, he called upon them to be God-fearing Christians, and set
an example not only of the holy martyrs, but also of people who lead a pious lifestyle
and work with children. In one of his conversations with students in 1890, he told
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of a well-known educator, Professor S. Rachinsky, who left service at a high school
and began working in the field of public education: “In front of sixth-graders Modest
enthusiastically depicted the simple life of Rachinsky in the circle of students of his
rural school, interestingly recounting his journey with students to the Nile desert”
(“Vidvidyny Pervosvyashchennym Modestom™, 1890, p. 1011). Bishop Agathangel
and Archbishops Anthony and Thaddeus were also involved in the preaching of
religious and moral virtues. Their sermons and educational activities were widely
reflected in the Volhynian Eparchial Gazette (“Vidkryttya nedilnoyi shkoly”, 1868;
“Oholoshennya podyaky”, 1869).

Particularly important in the formation of Christian values with the younger
generation was the work of the Orthodox Church fraternities of VVolhynia province.
The largest religious societies of the time were the fraternities of St. Cyril and
Methodius in Ostroh (1865), Alexander Nevsky in Radyvyliv (1867), Holy Cross
in Lutsk (1871), Holy Virgin in Kholm (1876), Pochaiv (1884), St. Volodymyr in
Volodymyr (1887), St Michael in Kremenets and St. Volodymyr-Basil in Zhytomyr
(1888). Some of them organized elementary and Sunday schools. Activists of these
associations widely involved children and young people in Bible education and
divine worship. The members of the spiritual societies tried to attract the younger
generation to the readings, which is why the periodical press at that time advertised
religious and moral ethical readings. For example, a following advertisement was
published by the leadership of the Epiphany St Michael Fraternity in Kremenets:
“Extra-service readings and conversations will be held at the Kremenets Epiphany
Monastery. They will be led by the Epiphany St Michael Fraternity in Kremenets,
which is located at the monastery. The truths of the Orthodox faith and the rules of
Christian morality will be the subject of readings (“Oholoshennya vid Rady”, 1891,
p. 143). The members of religious associations, while talking to young people,
emphasized the need for daily prayer, church attendance, observance of Christian
morality and rules.

An analysis of the religious education of children and youth of the Volhynia
province shows an active participation of the clergy and the public in this process.
Teachers and activists used individual and group forms of work, held conversa-
tions, explained the Scriptures, told biblical stories, apocrypha, the lives of the saints,
during which they invoked sympathy, love for their neighbour, tolerance, respect
for the elders, humility, restraint and patience in children.

Conclusions

The educational ideals of the 19th to early 20th century, which were propagated
among the young generation of Volhynia, are consistent with the modern huma-
nistic paradigm, therefore, the basic postulates and legacy of the Orthodox pedagogy
should be applied in the current school in the following directions: a) conducting
Christian Ethics and Morality courses in comprehensive schools; b) developing
curricula for Sunday school classes; c¢) involvement of the clergy and the public in
the education of the young generation in the Christian spirit and the formation of
their outlook on the moral and ethical principles of Christianity; d) fostering com-
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passion and charity in an inclusive educational environment to ensure the full deve-
lopment of the child. The preservation of the Ukrainian identity and culture, the
formation of a national outlook based on Christianity are important in the time of
European integration and globalization of education.
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JIHTBOT' YMAHITAPHA KOMIETEHTHICTh MAWBYTHIX
TH)KEHEPIB: ®LIOCO®CHKO-AHTPOIIOJIOT TYHUI BUMIP

Y emammi na ocnoi ananizy Haykogux oxcepen ma eMnipuyHo2o mamepiany
PO3KPUMO MeopemuyHi 3acaou opmyeants NiHe802YMAHIMAPHOI KOMNEMeHMHOCMI
CMYOeHmie MexHiYHUX 3aKiaoie suwoi 0ceimu K 8a20M020 YUHHUKA 0COOUcmic-
HO20 pO38UMKY. JIiHe802yMaHimapHy KOMnemeHmuicmo Qaxieys 3 BUUOI0 MEXHIUHOK
0CBIMOI0 BU3HAYEHO 5K [HMe2PAMUBH)Y OUHAMIYHY CMPYKMYPHO-DI6HEBY SAKICMb
ocobucmocmi, W0 NOEOHYE CYKYNHICMb JIHSGICMUYHUX, SYMAHIMAPHO-KOMYHIKA-
MUBHUX [ COYIOKYTbMYPHUX KOMREMEHYIll, KOMYHIKAMUBHUX | NI3HABANbHUX 3010-
Hocmetl. Tlokasano, wo npoyec 0coOUCMICHO20 PO3GUMKY NONA2AE NepedyCim )
SAKICHUX 3MIHAX NCUXIUHOT OIsIbHOCMI, (POPMYBAHHI HOBUX AKOCHEU 0COOUCMOCMII.
Jocniosceno ponb KomnemenmuicHO20 NiOX00y 68 opeanizayii 0C8iMHbO20 npoyecy
suwoi wikonu. Ha nepwe micye nocmagneno éMinHs po3e a3yeamu npooremu, wo
BUHUKAIOMYb Y NI3HABANILHIL, MEXHONIO02IUHIN | NCUXIYHI OisIbHOCMI, Y chepax emuy-
HUX, COYIANbHUX, NPABOBUX, NPOhecitinux, ocobucmux 63aemosionocur. Koncmamo-
8AHO, WO NIHCBOSYMAHIMAPHI NPAKMUKU € HAO38UYALIHO 8AXCIUBUMU ) (ilocogdcbKo-
AHMPONONO2TUHOMY KOHMEKCMI SIK OOHI 3 KIIOYOBUX YUHHUKIE OCOOUCMICHO20 PO3-
sumky. Haoano y3azanbHio8anoHy xapakmepucmuky pisHux copm inmenexmy. Bxra-
3aHO, WO NiH2802YMAHIMADPHI NDAKMUKU DO36UBAIOMb He Julle 8epOabHO-iHe-
giCMUYHULL IHMeNleKm, ale U KpeamuHicmb, moomo 30amHicmb KOPUCHLYEAMUCS
pe3yrbmamamu pooomu pizHux eudie inmenekmy. Buceimieno ennue nineeocyma-
HIMApHUX HAYK HA COYIANbHY KOMYHIKAMUGHicms MauoymHix gaxisyis, uwjo € eaic-
JUBO0I0 OJisl BMINIEHHS. MOPATIbHUX HOPM SIK YMOBU COYianbHoi adanmayii ocoobucmocmi.
Lle eumazcae yoockonanenus amicmy ma npoyeoypu OC8imHb020 npoyecy, po3eUMK)
NI3HABANLHOI CAMOCMIUHOCMI U YINIEeCNPAMOBAHOCMI CMYOeHmi8, (HOpMYEaHHSA
HABUYOK CAMOOCBIMU Ma CaMOKPUMUKU, KOMYHIKAMUBHUX YMIHb.

Knwouogi cnoea: nineeocyMaHimapHa KOMNEmeHmHiCmy, 6epOAIbHULL IHMEeKM;
KpeamusHuul inmenekm, npogeciiunuti po3sumox,; Qirocopcoko-anmpononoiunuii
auanis.

LINGUISTIC AND HUMANITARIAN COMPETENCE
OF FUTURE ENGINEERS: THE PHILOSOPHICAL
AND ANTHROPOLOGICAL ASPECT

In the article the theoretical foundations of forming the linguistic and huma-
nitarian competence of technical university students as an important factor of per-
sonal development are discussed, based on the analysis of scientific sources and
empirical material. The linguistic humanitarian competence of a specialist with higher
technical education is defined as an integrative dynamic structural quality of a
personal that combines a set of linguistic, humanitarian, communicative and socio-
cultural competences, communicative and cognitive skills. It has been demonstrated
that the process of personal development consists primarily in qualitative changes
in mental activity, in the formation of new personality traits. The role of competence
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approach in the organization of the educational process in universities has been
studied. The ability to solve problems that arise during the cognitive, technological
and mental activities, in the spheres of ethical, social, legal, professional, personal
relationships is given the priority. It has been established that the linguistic huma-
nitarian practices are extremely important in the philosophical and anthropological
context as one of the key factors of the personal development. Generalized charac-
teristic features of different forms of intelligence are provided. It is stated that the
linguistic humanitarian practices develop not only the verbal linguistic intelligence,
but also the creativity, that is, the ability to use the results of different types of
intelligence. The influence of the linguistic humanities on the social communica-
tiveness of future specialists is highlighted, which is important for the implemen-
tation of moral norms as a condition for the social adaptation of an individual. It
requires improvement of the content and procedure of the educational process, the
development of cognitive independence and commitment of students, the formation
of self-education and self-criticism skills, as well as communication skills.

Key words: linguistic humanitarian competence; verbal intelligence; creative
intelligence; professional development; philosophical and anthropological analysis.
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Introduction

The functions of the philosophical anthropology as a science are determined
by the importance of the study of human problems, the discovery of the laws of the
formation of personal integrity within the social and humanitarian disciplines
(Voropayeva, 2008, p. 170). In the context of this philosophical approach, conside-
ration of pedagogical issues seems fruitful. In the formation of the personality of a
student of a technical institution of higher education (university), a future engineer,
a significant role nowadays is played by the humanitarian education. Humanities
are not only a set of specific knowledge, but also the basis of a particular state of
mind, a tendency to analyze and criticize. The humanitarian education determines
not only the scientific vision of the world picture, but also the value orientations
and life opinions of the student youth.

Education is an integral part of the formation of a student’s personality, and
most organically its elements are interwoven into the teaching of the humanities in
the vocational training. Based on the study of philosophy, history, psychology,
culturology, foreign languages, the higher education system creates an approach to
the correction of the moral and ethical traits of the modern student. The linguistic
and humanitarian component of the educational process plays a special role in the
formation of an integral personality. As the research results show, graduates of
technical engineering universities are usually not adequately prepared for the
linguistic and humanitarian activities in order to integrate with the social subsystem
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of the professional environment, which is manifested in the lack of development of
important qualities that would allow them to adapt to multidimensional situations
of professional interaction. At the same time, the theory and practice of profe-
ssional training of specialists with higher technical education are prerequisites for
the formation of linguistic and humanitarian competence, creation of scientific and
methodological support, models, mechanisms and algorithms for its development.

An analysis of recent research. A number of Ukrainian and foreign scholars
have studied the problem of the students’ linguistic and humanitarian competence
as a factor of the intellectual and, more broadly, personal development of students.
In particular, the role of this competence in shaping the overall competence of the
engineer is revealed (Chernova, 2007). Scholars studied the role of linguistic hu-
manities in the formation of the personality of the specialist, noting such moments
as their influence: on the development of different forms of intelligence, on social
communication, on humanistic, moral and ethical personal qualities. Representatives
of various fields of science, philosophers, educators, and psychologists, have fully
clarified this problem. Thus, V. Voropayeva’s works provide a theoretical and metho-
dological analysis of the anthropological foundations of human research as a whole
subject (Voropayeva, 2008); Y. Boychuk contributed to clarifying the general
philosophical and pedagogical content of the competence approach. Particularly
relevant are his theoretical achievements about the formation of students’ socio-
communicative skills and the role of verbal-linguistic competences in their forma-
tion (Boychuk, 2011).

The competency approach in the context of the organization of the educa-
tional process as the basis of the philosophy of education was covered in her writings
by O. Krasilnikova (2018). At the same time, I. Seleznev raised the issue of an
urgent need for specialists in broad professional training as opposed to a narrow
professional training approach in the context of the latest socio-cultural trends in
the current market (Seleznev, 2012). A particular attention should be paid to the
achievements of psychologists, in particular the works of A. Polozov and N. Polo-
zova (2009). They analyzed the classical Gardner classification of intelligence forms
and proposed a concept of modules of the psychological structure necessary to
understand the prerequisite for the formation of the spectrum of competencies of an
engineer. In particular, the authors focused on various aspects of the verbal inte-
Iligence, which is particularly important for our study.

The concept of synthesizing the creative technical intelligence, connected
with the functioning of different forms of intelligence, is complemented by their
works of T. Tyavlovskaya and, T. Maramygina. They also explored the correlation
of verbal thinking components with spatial representations and practical skills of
professional engineers (Tyavlovskaya & Maramygina, 2015). The contribution of
the Ukrainian philosopher and educator V. Khmil to the development of the metho-
dology of philosophical and anthropological foundations of the process of human
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personality formation, as well as his and I. Popovich’s analysis of the role of of
socio-integrative functions of intelligence is worth mentioning (Khmil, 2013;
Khmil & Popovych, 2019).

The purpose and objectives of the study. The purpose of the article is a
philosophical and anthropological analysis of the didactic methods of forming
linguistic and humanitarian competence as a prerequisite for the professional deve-
lopment, which is a factor of personal development, as well as substantiation of the
importance of the verbal intelligence as an integral part of the overall competence
of an engineer.

The tasks of the research are: 1) to analyze the specifics of the formation of
engineer’s competencies and their relation with such cognitive and functional
qualities, as the ability to make categorical conceptual definitions, the ability to
distinguish the essential features of the subject, which are developed on the basis of
linguistic humanitarian practices; 2) to study the influence of the humanities on the
social communication of specialists, to understand their connection with the leading
modern ethical tendencies, necessary for the implementation of moral norms as a
condition for the social adaptation of the individual; 3) to comprehend, in the
philosophical and anthropological aspect, the linguistic and humanitarian compe-
tences as an integral part of the complex development of the human personality,
which is the spiritual essence.

Interdisciplinary essence of the professional development of a person

The philosophical anthropology reveals the laws and patterns of formation of
an integral individual, regarding the person as the unity of four components: 1) man as
a biological species; 2) man as an individual in the ontogeny of the life path;
3) man as a personality; 4) man as a part of mankind. Therefore, an important and
urgent task is “to identify the mechanisms of human formation as a whole being and to
substantiate the concept of human development” (VVoropayeva, 2008, pp. 170-176).

The professional development of a person is an interdisciplinary phenomenon.
The notion of professional development as a particularly important content of the
personal formation and self-realization is the interface of such scientific fields as
psychology, pedagogy, sociology, philosophy, etc. The ability to make independent
decisions on the basis of the acquired knowledge and skills is a prerequisite for a
person’s active life position.

Philosophy has a leading integrative role in this process, since human deve-
lopment cannot be reduced to the absorption and a simple accumulation of know-
ledge, skills and competences in various fields of science and practical activity. It
should not be considered only in quantitative terms. The development is first and
foremost a qualitative change in mental activity, transition from its lower stages to
higher ones, emergence of new features of memory, perception, imagination,
thinking, will, character, etc., the formation of new personal traits. Such a trans-
formative function is an essential feature of philosophy (Shcherba, Shchedrin, &
Zahlada, 2004, p. 3).
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It is only after understanding the philosophy that the individual’s personality,
his convictions and his life position are formed. The philosophical thought is a
theoretical and practical thought of the eternal. However, the philosophical thought
constantly reflects the requirements of time, affects the mind and heart of the con-
temporaries. The philosophy as a form of worldview is a way of interpreting the
phenomenon of being, and at the same time a form of its spiritual assimilation and
understanding, and therefore it really entails the knowledge and perception of the world,
as well as his own individual and social existence by the man (Boyko, 2010, p. 10).

Reflecting the technocratic tendencies, the higher technical school is focused
mainly on the personality of the professional, on the level of knowledge and skills
indoctrinated in the state standard of education. At the same time, the tasks of the
professional and personal development of students, formation of specialists with
high professional competence, humanitarian thinking and creative potential remain
unimportant. In the light of the above, the training of students in the higher technical
school should combine not only the acquisition of skills for the realization of the
professional tasks, but also for the formation of professional and personal qualities.
Such a comprehensive personality is particularly in demand in today’s market. As
I. Seleznev correctly remarks, “... in these difficult conditions, when dividends from
the special (“narrow-minded”) education become scarce, people with broader
training adapt to the market demands more easily and fill vacancies more succe-
ssfully than narrow-profile specialists” (Seleznev, 2012, p. 301).

Diversity of intelligence forms in the context of the philosophical and
pedagogical content of the competence approach

First of all, let us consider the aspect of a complex intellectual personality
development. Attempts to classify various forms of intelligence were made in the
middle of the 20th century. There are many classifications, but the most popular in
psychology is Howard Gardner’s theory, which identifies eight types of intelligence:
linguistic, logical-mathematical, spatial, bodily/kinesthetic, musical, interpersonal,
intrapersonal, and naturalistic. Traditionally, when assessing the abilities of students of
technical specialities the attention is focused on logical-mathematical intelligence.
It is related to the logical thinking and mathematical abilities. Those with a high
level of logical-mathematical intelligence succeed in the exact sciences and engi-
neering, where abstract and logical thinking are needed (A. Polozov & N. Polo-
zova, 2009, p. 132).

Of particular interest to us are the works of T. Tyavlovskaya and T. Mara-
mygina (2015), who distinguish technical intellect as a separate category. In their
opinion, the technical intelligence, as a system of mental skills that enable one to
successfully master technical disciplines, has proven to be a more complex pheno-
menon than mere logical-mathematical intelligence. The results of the study of
students of technical and humanitarian universities showed that the basis on which
the technical intelligence is formed is the ability to operate spatial images, the
ability to construct spatial diagrams, the ability to translate a three-dimensional
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image into a two-dimensional one. The command of logic and language, the ability
to make judgments is thus not just an additional prerequisite but a necessary condition
for the formation of technical intelligence. The nature of intelligence is such that,
by their professional affiliation, the mental skills are determined by a certain
common factor and develop and form only in combination, like, for example,
mastering the fine motor skills and mathematical operations. Therefore, the narrow
development of only one type of intelligence can be detrimental.

According to the results of psychological research, we can distinguish those
qualities that are most closely related to a successful formation of the technical
intelligence and form the technical intelligence block. These are the spatial-image
functions and already mentioned logical operations, the command of the abstract,
mathematical logic, the ability to imagine an object in an unusual perspective, to
distinguish a plane from a three-dimensional image. But, in addition, for the deve-
lopment of the technical intelligence, no less important are such qualitative features
of thinking as the poetic and imaginative thinking, the desire for the new and the
unknown (Tyavlovskaya & Maramygina, 2015). The researchers have identified
the role of verbal components of thinking — the word as a linguistic sign and the
word as a concept — in the formation of the students’ spatial imagination and
practical skills. The linguistic intelligence determines the ability to operate the
emotional and volitional component of the psyche, in particular the sphere of the
ethical emotions. T. Pavlov and V. Bobyl rightly remarked about it: “The ethical
emotions are closely related to the social existence of an individual, the interaction
within the society, the behavior, as well as the correlation of the common and
individual in social action. A person’s adherence to social rules and standards
implies his mental and psychological inclusion in the social life, which invokes in
him many different emotions, and he is an active actor in the social activity in
which they are mani-fested” (Pavlova & Bobyl, 2018, p. 84).

The modern philosophy of education must develop new educational methods
and approaches, as well as a technology of the knowledge acquisition process.
Therefore, it is becoming increasingly important to take a competent approach,
considering it as a link between the educational process and the real demands of
society. It should be borne in mind that the labor market does not need knowledge
in itself, but the ability of a specialist to perform appropriate professional functions,
to solve different types of production problems. For the optimum introduction of
the future specialist into the social world and his productive adaptation, it is necessary
to ensure a more complete, personally and socially integrated educational result.
Such an integrated socio-personal phenomenon in the set of motivational, cognitive
components in the modern pedagogy of vocational education is the competency
approach (Boychuk, 2011).

Today, there is a wide variety of views of researchers on the nature and
structure of the concepts of “competence” and “competency”, with the competency
approach mainly considered as the basis of the professional education, a link between
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the educational process and the interests of specific employers, an integral part of
the quality management education. Meanwhile, the new higher education professional
standards define competence as “the ability to apply knowledge, skills and personal
qualities for a successful activity in a particular field” (Abdullina, 2011, p. 725). It
follows that the process of competence formation is inevitably accompanied by the
development of certain intellectual skills that serve as a basis for the manifestation
of competences and an internal resource for their successful development.

When regarding the competency approach in organizing the educational
process in higher schools, scholars give the priority not so much to the student’s
knowledge as to his ability to solve problems that arise when performing cognitive,
technological and mental operations, in the fields of ethical, social, legal, profe-
ssional, personal relationships. Therefore, the linguistic humanitarian practices are
extremely important in the philosophical and anthropological context as one of the
key factors of the personal development (Krasilnikova, 2018, pp. 147-155). The
researcher N. Chernova interprets the linguistic and humanitarian competence of a
specialist with higher technical education “as an integrative dynamic structural
quality of a person that combines a set of linguistic, humanitarian, communicative
and sociocultural competences, communicative and cognitive skills, and readiness
for linguistic humanitarian activity in the process of professional interaction”
(Chernova, 2007).

At the same time, the linguistic and humanitarian competences are first and
foremost related to the linguistic intelligence. The linguistic intelligence implies the
following qualities: the ability to perceive and analyze meaningful speech sounds
and their combinations; the ability to compose speech messages in accordance with
the rules and requirements of the language; fluency in writing, the ability to write
coherent, logical texts, including non-fiction and science; the ability to properly
structure one’s speech according to a specific situation: follow the rules of linguistic
etiquette, engage in conversations, dialogue, monologue, discussion (A. Polozov &
N. Polozova, 2009, pp. 133-137). The creative intelligence is also directly related
to the linguistic humanitarian practices. Creativity is the ability to use the generalized
results of different types of intelligence which is necessary in real life to solve
professional problems. Therefore, it can be concluded that the linguistic intelligence
together with the logical-mathematical must become the basis for the competence
of the engineer, a prerequisite for an effective professional interaction and produc-
tive collaboration. The linguistic competence helps the specialists to analyze their
personal experience in intercultural communication, to improve linguistic, commu-
nicative and sociocultural competences, to adjust their own practice of language
interaction.

Linguistic humanitarian training as a fundamental factor in personal
development

In order to understand the didactic role of the linguistic science in becoming
a future specialist, it is important to pay attention to three aspects: 1) their influence
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on the development of different forms of intelligence; 2) their impact on the social
communication; 3) their influence on humanistic, moral and ethical qualities.

The efficiency of the process of forming the linguistic and humanitarian
competence of specialists in the higher technical education system can be enhanced if:

1. It is considered as a complete subjective dynamic system, which includes a
set of basic competences in the sphere of professional communication, activity and
professional and personal development; it is based on system-activity, cultural and
communication-competence approaches that allow specialists to set and solve
personally and professionally important cognitive and communicative tasks in the
process of interpersonal dialogic interaction.

2. Implement personal-developmental and communicative educational tech-
nologies aimed at updating the main components of students’ linguistic and huma-
nitarian competence, which are included in the socio-cultural and everyday context
(Chernova, 2007, pp. 2-4).

Therefore, we see that the development of linguistic and humanitarian func-
tionality also radically influences the development of personal qualities, which is
an extremely important process in the philosophical and anthropological sense.
After all, the linguistic and humanitarian competences of the specialist with higher
technical education are systemic qualities of the individual, reflecting the unity of
its motivational-cognitive, analytical-technological, integrative-personal and socio-
cultural components (Akhtamyanova, 2011, p. 159). The researchers V. Viktorov
and V. Prykhodko state: “All educational and pedagogical efforts should serve as a
beacon for the formation of moral and committed personality of the university
graduate, not only filled with knowledge and skills, but also able to further develop”
(Viktorov & Prikhodko, 2012, p. 285).

The moral and ethical component of the student personality development is
especially important because, as the Ukrainian philosopher and educator V. Khmil
rightly points out, “it has long been recognized in the democratic societies that not
only school children but also university students need to be given a better under-
standing of the science of the Spirit, which should permeate the educational process.
Such a task will help to strengthen the connection with the world humanistic
tradition, which is important for the implementation of moral norms as a condition
for the social adaptation of the individual” (Khmil, 2013).

Also important is the influence of the humanities and the social communication
of professionals, because “the interaction between people is an indispensable factor
in a successful personal development, since in the area of learning, the develop-
ment is determined by communication with those who have more experience,
knowledge and skills; the development of the higher mental functions of a person is
the inward transfer, that is, the internalization of the social relations between people;
the sign system is a determining factor in the development of consciousness and the
world awareness” (Khmil & Popovych, 2019, p. 56).

That is why the key task of the higher education is the formation of a well-
developed personality, which harmoniously combines the diversity of cognitive and
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emotional-volitional aspects of intelligence, which is a prerequisite for humanistic
intellectual-spiritual growth. The realization of this task requires the university to
develop and implement the modern technologies that provide a person-centered
approach in teaching both the special and humanitarian disciplines.

The main purpose of teaching foreign languages in technical universities is to
develop the communicative competence during professional activities (Evdoksina,
2007, p. 276). During studies, problems such as low motivation and intellectual
passivity of the students in mastering a foreign language may arise. This may be
due, on the one hand, to the students’ personal characteristics such as technical
thinking, low language culture, low basic foreign language proficiency at the time
of their admission to university. On the other hand, the students’ attention is focused
on the core subjects, with foreign language being considered a “minor”, “irrelevant”
discipline, not related to future professional activity. Moreover, “the limitation of
humanistic values is often manifested in the weakening of the intellectual and spiritual
development, in the spread of technocratic snobbery” (Evdoksina, 2007, p. 273).

This is confirmed by the results of a survey we conducted in the framework
of actions to improve the quality of learning and teaching foreign languages at the
university among students of four courses of the Lviv Branch of the of the Dnipro
National University of Railway Transport. 158 students were surveyed, representing
67.2% of the total number of full-time students. The questions covered the following
aspects of the study of the discipline “Foreign language”: motivation for learning,
organization of the educational process, assessment of students’ level and the use
of the acquired knowledge, etc.

When asked, “Is the level of English proficiency obtained at high school sufficient
to continue my technical education?” — 58% of students gave a positive answer.
The results of the preliminary input control showed 43% of sufficient knowledge.
This indicates that the students are underestimating the importance of learning a
foreign language in a technical university.

The majority of the surveyed students consider their personal motivation to
learn a foreign language as its necessity for their further work (47.5%); the need for
every educated person to know a foreign language (36%).

The students use the professional information obtained from foreign language
sources mostly at the lessons of English (33.5%) and for writing abstracts, course-
work and diploma papers (5.7%). Less than a third of the students use it to expand
their professional knowledge (30.4%). Although 85% of the students recognized
that their English proficiency had improved significantly during their studies at the
university, they did not use their foreign language competence to deepen their pro-
fessional knowledge, focusing mostly on meeting the requirements of the foreign
language curriculum.

The findings indicate some trends that are important for assessing the status
of the foreign language learning. A positive factor is that the majority of the students
are aware of the need to know a foreign language for their future work, and this is
important for the organization of further learning.
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The task of the teacher in this situation is to form a positive attitude to the
discipline, to help realize the prospects of using the languages in their work. It is
important to emphasize not only the use of languages as a tool for obtaining specific
professional information, but also the importance of interlingual, interpersonal and
intercultural communication for competitiveness in today’s labor market (Ivanova,
2017, p. 80).

In order to humanize the educational process, to develop the cognitive inde-
pendence and commitment of students, to develop the skills of self-education, self-
criticism and communication the following is necessary: 1) introduce students to
different educational strategies, the choice of individual strategies should be made
on the basis of previous experience and available knowledge; 2) teach them to work
with both professionally oriented and humanitarian foreign language texts, develop
different types of reading; 3) use exercises to develop problem-seeking thinking;
4) apply technologies of team, pair and independent work, the method of projects;
5) implement interactive learning and control platforms in the educational process.
The priority is not to increase the amount of information, but to formulate individual
educational strategies that will enable them to independently acquire new know-
ledge and apply it in the educational, and in the future, in the professional activity
(Ivanova, 2017, p. 83).

Thus, the process of forming the linguistic and humanitarian competence of
the students of technical specialities requires a careful selection of the content of
the curriculum, which should ensure interdisciplinary integration; the involvement
of each student; focus on the development of problem-seeking, productive, creative
thinking of the students.

Conclusions. As a result of the theoretical and methodological analysis of the
latest interdisciplinary research, we can draw conclusions about the importance of
linguistic and humanitarian competence in the aspect of the students’ personal
development, through the lens of the philosophical anthropology:

1. The linguistic humanitarian skills and knowledge develop not only the
linguistic intelligence, but also the creativity, that is, the ability to use the results of
different types of intelligence. The formation of the technical intelligence is closely
linked to such cognitive-functional qualities as the ability to make categorical and
conceptual definitions, the ability to identify the essential features of the subject,
which develops on the basis of linguistic and humanitarian practices.

2. The influence of the humanities on the social communication of the future
specialists is important, which helps to strengthen the connection with the present
basic ethical tendencies and is necessary for the implementation of the moral norms as
a condition for the social adaptation of an individual, which is especially relevant in
the context of training specialists in a competitive market economy and European
integration processes that are taking place in our country.

3. The linguistic and humanitarian competences should be seen as an integral
part of a complex, all-round development of a human personality as a spiritual entity.
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We see the prospects for further research in several directions: study the
connection of verbal components of thinking with the spatial ideas and practical
skills of the students in order to form a coherent system of knowledge; study the
synthetic development and interaction of different types of intelligence in the process
of forming the personality of a future engineer.
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IMIJIK K IPE3EHTAL[ISA BUKJIAJAYA BULIOI HIKOJIA

Cmamms npucesuena npobiemi iMiodxCy SK npe3eHmayii sukiaoada SUuoi
wkonu. Ilpoananizoeano kamezopianvHull anapam O0O0CTIONCEHHS MA HAYKOSI npayi, 8
SAKUX NOPYULyemMbCsi npobema imiodcy cneyianicma. Buznaueno pons ocooucmicHux
AKocmetl T0OUHU y npoyeci opmyearHs npogecitinoeo imioxncy. AKyeHmosano
V8a2y HA BUMO2aX CYCHINbCMBA 00 CYYACHUX nedazozis. OOIpyHMOBAHO 8aNiCU-
gicmb CMBOPHOGAMU IMIONC, NOCMIUHO CAMOBOOCKOHANIOBAMUCS Ol MO020, U0D
gi0nogioamu 8uUMo2am CyCRiibCmea ma nedazo2iunin npogecii. Akyenmosana ysaea
HA NOSBI MAKUX HOBUX HAYKOBUX HANPAMIB, AK Npoghecitina imiddconoeis, neoa-
202I4UHA IMIONCON02IA T M. TH., SKI 8UBYAIOMb NPOO.IeM) IMI0dCY (haxieyis, ii OCHOBHI
acnekmu ma 3HAUWIU 8I000pAdCEHHs Y HAYKOBUX npaysax. ¥ cmammi nazonoueno
Ha MoMy, wo imiodc i camonpesenmayis cneyianicmis ioieparomo 8adCIUB) pPoib
He minbKu y npoghecitinini isnbHOCMI, CIMAHOBIEHHI NPogeciiunoi Kyibmypu, ane i
¥ OocsenenHti ycnixy 6 npogecitinomy scummi. OXapakmepuszo8ano enemenmu cmeo-
PEHHsL Nedazo2iuH020 IMIONCY BUKIAOAYA SIK 20108HO20 KPUMeEPIo Npoghecitino2o
yenixy y euxknaoayvkiu oisienocmi. Hazconowieno na momy, wo cnputinamms oopasy
neoazoza ynpooosic OCMAHHIX 0ecAMUNIMb 3MIHUNOCA, 1 me, Wo pawiule 68axica-
JIOCSL HENPUNYCIUMUM, CbO20OHI € 36UYHUM Aeuwem. Biomax sk i ocooucmutl imiodrc,
mak i nedazo2iyuHull iMiodc ma eumozu 00 Hb020 cymmeeo 3minunucs. Iliokpec-
JIIOEMbCA, WO came 8i0 pigHA npogheciinoco imiodicy euxiaoauie — npogheciina
KOMNEemeHmHICMb, BON00IHHSL HAYKOBUMU IHHOBAYIAMU, HOBIMHIMU MEMOOUKAMU,
IHOPpMAYIIHO-KOMYHIKAMUBHUMU MEXHON02IAMU, eleMeHMAaMU 308HIUHb0I ma
BHYMPIUWHBLOI MexHIKU — OyOe 3anedcamu iMiodHC YCbo2o 3aKNaA0y GUULOI OCBIMUL.
Bucsimneno snauenns ncuxonozii 00s2y, aka po3enioae ohopMIeHHs 3068HIUHOCTI
K bazamosumipny indopmayito npo 0coby, wo € Cymmesum YUHHUKOM Ol CIE0-
penHs nedazociunoeo imioxcy. Ilpoananizoeano ocobausocmi ma cKiado8i imioxcy,
8UB4UEHO (hakmopu U 3aKOHOMIPHOCMI YOPMYSAHHS IMIONCY AK npe3eHmayii 6UKIa-
oaua uuoi WKoIU.

Kntowuosi crnosa: imiosc; nedazoeiunuii imiodrc, npogecitinuil imioxc, npesem-
mayis suxnadaya 3akiady uujoi oceimu, npoghecitini komnemenyii neoazoza.

IMAGE AS A PRESENTATION OF A UNIVERSITY TEACHER

The article studies the problem of the image as a presentation of university
teacher. The categorical apparatus of the research and scientific works, where the
problem of the teacher’s image is discussed, are analyzed. The role of personal
qualities in forming the professional image is determined. Emphasis is placed on
the requirements for educators put forward by the modern society. The importance
of creating an image, constantly improving oneself in order to meet the requirements
of the society is substantiated. Emphasis is placed on the emergence of such new
scientific trends as the professional imageology, pedagogical imageology, etc., which
study the problem of a professional ’s image, which makes it possible to study the
main aspects of this problem, reflected in scientific works. The article states that
the image and self-presentation of a teacher play an important role not only in the
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professional activity and the formation of professional culture, but also in achieving
success in the professional career. The elements of formation of the teacher ’s peda-
gogical image as the main criterion of professional success in teaching are charac-
terized. It is emphasized that the perception of the teacher’s image has changed over
the last decades, and what was previously considered inadmissible is commonplace
now. Therefore, both the personal image and pedagogical image and requirements
for them have changed significantly. It is accentuated that the image of the whole higher
education institution will depend on the level of professional image of teachers —
professional competence, scientific innovations knowledge, the newest methods,
information and communication technologies, elements of external and internal tech-
niques. The importance of the psychology of clothing, which considers the appearance
as multidimensional information about the person, is a significant factor for crea-
ting pedagogical image. The peculiarities and components of the image are ana-
lyzed, the factors and regularities of the image formation as a presentation of the
university teacher are studied.

Key words: image; pedagogical image; professional image; professional
competences of teacher.
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Introduction

The ongoing educational reform in Ukraine requires high-level professional
competence from university professors. In accordance with the requirements of the
state and society, most higher education institutions are reorienting their activities.
The competitiveness of the institution, its presentation and the main concept of the
development depends on the pedagogical image of the teaching staff. Every insti-
tution of higher education forms its own image, one of the most important factors
being the level of specialists professionalism. That is why the problem of creating
image as a way of university teacher presentation becomes an urgent and important
need. Special studies on the problem of the image of the teacher began to appear
only in the XX century. Only when the society realized the importance of the
teacher’s profession, much attention began to be paid to the image of the teacher,
his professional competence and personal gualities.

The tempo of the modern life, where the vast majority of things are produced
for mass consumption to certain patterns in accordance with the standards, the issue
of individuality and uniqueness for the person trying to form a personality, acquire
of particular importance. Therefore, an important and pressing issue today is the
individual style, which is directly related to the issues of the stylistic characteristic
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of the teacher as a person, that is, his image, his self-presentation. Only a skillful
combination of a high-level scientific, professional, specialized knowledge with a
visually created image will be able to form a positive professional image as a pre-
sentation of a university teacher.

An analysis of recent research. Today, the professional pedagogical image,
which is the most important component of professional competence, is becoming a
major problem of scientific study. Much attention is paid to the study of the cate-
gorical apparatus of the research. In particular, the scholars I. Bilous (2016), N. Tara-
senko, V. Cherepanov, and other researchers developed the key terms related to the
notion of “image”. In addition, thanks to thorough research, scholars have succeeded in
identifying such a new branch of pedagogical science as pedagogical imageology.
New scientific trends have emerged, such as the professional imageology, pedagogical
imageology, and others that study the problem of the professional image. It gives
an opportunity to study the main aspects of the problem, which were presented in
the works of O. Horovenko (2013), G. Pocheptsov, V. Shepel (1997) and others.
The problem of creating the professional image of a university teacher is analyzed
by such well-known scholars as N. Butenko, T. Demchuk, O. Karpenko (2017),
O. Torubara (2017) and others. Such scholars as I. Aliohina, V. Bebik study the
problem of creation of pedagogical image and peculiarities of its effective self-
presentation. Ukrainian (R. Kravets (2019), M. Mazorenko (2011)) and foreign
scholars (P. Bird, L. Brown) are studying the conceptual foundations and practical
techniques of imageology. Such philosophers and psychologists as A. Furnham,
G. Hyde and G. Tritskey (2013) are engaged in the scientific research of the prob-
lem of image in the context of the socio-philosophical study. For a long time, the
European scholars T. Greenberg, S. Lauren, E. Sampson, M. Spillane and others
have outlined the importance of image creating in professional activity of specialist.

The purpose of the article is to reveal the importance of image as a pre-
sentation of a university teacher in the development of his professional career. The
objectives of the article are to define the basic concepts of the problem: “image”,
“professional image”, “pedagogical image”, “visual image”; to characterize the
main components of pedagogical image; to reveal the role of the visual image in
professional activity of the teacher.

A theoretical analysis of the basic concepts “image” and “pedagogical image”

An analysis of scientific psychological and pedagogical sources on imageo-
logy shows that there are different approaches to the definition of the concept
“image”. Thus, the modern researcher of problems of imageology V. Shepel under-
stands the concept of “image” as an individual appearance or aura created by media,
social group or personal efforts in order to attract attention, focusing on the visual
attractiveness of the personality (Shepel, 1997, p. 8). According to another scholar
O. Hreylikh, the image is an emotionally colored stereotype of the perception of
teacher’s image in the minds of students, colleagues, social environment, in the mass
consciousness (Hreylikh, 2010, p. 294-299). The scholars N. Butenko, N. Huziy,
T. Demchuk, Y. Dziadevych, I. Ziaziun, L. Kaidalova, A. Kaliuzhny, Z. Kurland,
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L. Mitina, O. Penkova, I. Tabachek, L. Horuzha and others, while researching the
concept of “image” within pedagogy, define the image as a multicomponent emotional
style, which determines the conformity role of the personality to the standards and
requirements of his profession in the eyes of his colleagues, subordinates, and the
society; as a combination of external and internal components of the personality, an
emotionally colored stereotype of perception of the subject’s image in the consciousness
of a certain group, as well as in the mass consciousness (Kravets, 2019, p. 53).

Today, the image of the teacher is considered as a factor of success in pro-
fessional activity. Therefore, image formation technologies, in particular the image
of a specialist, are beginning to develop. After all, the professional image and self-
presentation of specialists play an important role not only in the professional activity,
in the formation of professional culture, but also help to succeed in professional
life. The understanding of the pedagogical image as a university teacher’s presentation
will allow him to perform relevant activities in the areas of his own professional
competence. After all, the high result of educational activity is largely provided by
the professionalism of the teacher — his high professional competence, high mastery of
professional abilities and skills. The problem of a person’s professional development is
related to how he/she will master his/her activity at different stages of the career
path. The formation of a person’s own style of behavior and a certain image, which
scholars understand as not only the perceived appearance, but also as the image of
thinking, actions and activities of man will depend on it (Torubara, 2017, p. 406).

In imageology, an image of a person, determined by the professional charac-
teristics, is defined as a professional image. Thus, according to the scholars Y. Paleha,
D. Vergun, I. Muratov and others the professional image is considered as a set of
professional, moral, aesthetic and ethical norms, produced by the society and the
attitude of the subject to his professional responsibilities. By definition of S. Bol-
sun, professional image is a synthesis of professional qualities and competences,
personal qualities and appearance of a personality (Bolsun, 2009, p. 51). In scien-
tific research, the main components of a professional’s image include external
components of the image, professional orientation, professional competence, pro-
fessionally important psychophysiological features and professionally important
personality characteristics (Mazorenko, 2011, p. 179). As we can see, the concept
of the professional image has a sufficient number of interconnected components, a
skillful combination of which will depend on each person individually, which will
further create his image, his presentation.

In our opinion, the further success and career of a specialist depends on his
professional image, an important element of which is the professional competence.
In fact, the need, as a motivation for successful activity, is today one of the most
important in professional activity. A specialist, who has a high level of understan-
ding of the profession specifics, is able to create a professional image, can build a
successful career. Therefore, it is important that the main principles of the profe-
ssional image are the personal and professional qualities, their realization and success
in pedagogical activity of the university teacher will depend on their successful
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combination. As we consider the problem of image in pedagogical aspect, it should
be noted that in numerous studies, the concept of “image” is considered in terms of
pedagogical interpretation. It is realized in the understanding of a conscious inter-
pretation of the essence of a certain pedagogical quality, which the teacher wants to
present as the basis of his professional personality (Kovalova, 2006, pp. 84-86).

Modern approaches to creating an image as a presentation of university
teacher

One of the topical problems of the pedagogical science and practice is defining
the modern approaches to image creation as a presentation of a university teacher.
It makes the teacher select his own style of work and master technologies of
effective self-presentation (Kononenko, 2003, p. 25). In pedagogical imageology,
the verbal and non-verbal means of communication are important components of
the pedagogical image. However, it should be emphasized, that the modern teacher’s
appearance also plays an important role in professional activity. Moreover, another
component of teacher’s image is his inner conformance with the image of the
profession — the inner “I”. The internal component of the image determines the
state of the person, which influences his appearance, determining his mimic and
behavioral reactions. As we can see, the image of the teacher is an integral charac-
teristic that combines a set of external, internal, personal and professional qualities
that ensures the effectiveness of his pedagogical activity.

The pedagogical image should be formed taking into account the specific
nature of the activity, because every teacher is a live presentation of any educational
institution. Because of his image, other people get an idea and impression of the
state of education in general. In order to work with the audience, one must not only
be able to submit the educational material correctly, logically, meaningfully and
interestingly, but also possess the elements of external and internal self-control
techniques. In our opinion, it creates a positive pedagogical image of a teacher of
higher education institution. The psychological and pedagogical science defines the
requirements for psychological and pedagogical activity, with which the professional
qualities of the teacher must comply. They are: respect of the student’s personality;
constant self-development and self-improvement; transfer of knowledge in such
way, that student wants and can perceive it, is ready to use it in different situations.
V. Tymoshenko (2016, p. 200) states that the teacher is obliged to be a personality,
because only a personality educates a personality, only a character forms a character.

In the studies of the above problem, the formation of pedagogical image is a
system of social behavior formation by means of mental stereotypes and symbols.
Thus, according to the famous scholar N. Huziy (2015), the aesthetic qualities of
the teacher’s personality can be considered a system-forming factor, as well as one
of the rules of forming the pedagogical image. The aesthetic potential of pedago-
gical culture allows the teacher to avoid unitarity in solving the professional
problems, helps to solve them according to the laws of beauty and perfection. The
aesthetic culture harmonizes the pedagogical intelligence, emotional, volitional and
motivational spheres of the teacher’s professional self-consciousness. The aesthetic
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development of the teacher stimulates the work of pedagogical imagination and
fantasy, enriches the imagery and associativeness of the professional thinking,
refines the culture of feelings, emotional expressiveness of the professional behavior
and appearance, cultivates perseverance, patience and ability to control himself
(Smirnova, 2001, p. 245). The idea of the unity of beauty, truth and the good, is of
particular interest in understanding the systemic role of aesthetic component in
professional culture of the teacher which creates inexhaustible heuristic, searchable
forms of pedagogical activity. The feeling and understanding of beauty by the
teacher increases the ability for cooperation, for spiritual and intellectual richness
of pedagogical activity (Smirnova, 2001, p. 245).

It is important that the external image complies with the public interest, since
the image of the teacher is an important factor in the success of his professional
activity. Therefore, a university teacher should clearly obtain self-presentation
technology as a key to further collaboration with the student audience. In modern
educational establishments, where students with different levels of sense of taste,
culture, education, and upbringing are studying, it will depend on the university
teacher whether he will be able to create the desired professional image as a
presentation. In imageology, the image created by its appearance, clothing, color, is
defined as a visual image. Clothing psychology views the appearance as multidi-
mensional information about the individual. From the scholars’ point of view,
when forming the first impression of a person, clothing is the most important com-
ponent, because it can be perceived by other people as attractive or unattractive.
Therefore, well-selected clothing will not only make a favorable impression, but
also emphasize the professional and personal qualities.

The modern education is developing quite rapidly. The perception of the tea-
cher’s image has also changed over the last decades. What used to be unacceptable
before (cosmetics, clothing, hairstyles) is commonplace now. Therefore, both the
personal image and pedagogical image and requirements for them have changed
significantly. However, the only thing that is unchanged is the sense of culture and
aesthetics, which is the key to creating a positive image of the university teacher.
Self-restraint, sense of proportion, taste and aesthetics can add perfection to the
image of the teacher, to his appearance and can demonstrate his authority. Failure
in following these basic rules will result in the fact, that the students will not accept
the teacher. In order to meet the requirements of the society and the teaching
profession, the teacher must constantly improve himself, that is, create an image
that must be holistic in nature, where some elements should not contradict others.
Therefore, along with a high level of scientific teaching, speech, knowledge of the
psycho-pedagogical disciplines, methods, information and communication techno-
logies, the appearance and cultural level are the most important elements in
creating the pedagogical image in the modern labor market.

The research has proved that the student audience seems to “‘scan” the teacher
for the first few seconds and only then begins to perceive the information he gives.
The vast majority of listeners continue to perceive the information only because
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their imagination has been attracted to certain elements. Teachers, naturally, may
have different attitude to these situations and may even dismiss them. However, it
should be noted that if the teacher does not pay sufficient attention to the peda-
gogical image, others will do it for him, but then the image can become either positive
or negative. Therefore, nowadays, on the one hand, you can succeed in creating a
professional image if you meet the expectations of others in the profession, and on
the other, success is possible if you rely on your own individual style of activity
taking into account personal traits.

Conclusions

Therefore, based on the research in the field of imageology, it can be stated
that the basis of forming the image of the teacher is motivation, that acts as a vector
of image activity. The aesthetic and personal qualities of the teacher are the main
levers of creating the pedagogical image, that form a moral core in the professional
culture, with the unity of such qualities as beauty, goodness, truth which contribute
to the search for different forms of creativity, richness of the teacher’s activity is
present. The pedagogical image cannot be defined once and for all times, it must be
created, and its creation is based on painstaking work on oneself. It begins with a
motive, continues with the search and use of knowledge, activity and correction of
one’s image, evaluation of the work results. A scientific analysis of the problem of
image creation as a presentation of a university teacher gives the opportunity to
state that pedagogical image is an image of a teacher, which he creates in accordance
with his understanding of the ideal style of professional activity, appearance and
manner of communication, which influences on the formation of his pedagogical
culture. Image is the result of purposeful and long-lasting work of the university
teacher at himself in order to create professional presentation. The problem covered
does not observe all aspects of the problem. Further studies require the deve-
lopment of modern technologies to create a visual image and professional image as
a self-presentation of a teacher of higher education institutions.
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OCOBJIMBOCTI PEAJIIBALIl TBIOTOPCTBA TA MEHTOPTCBA
Y 3AKJIAJIAX BUIIIOT OCBITH IIBEWMIIAPIT

Cmamms Haoae Ham ingopmayito npo WeeuyapcoyKy ULy 0C8Imy, a maKoic
ocobnusocmi QyHKyioHysanHs melomopcmea ma menmopcmsa. lIpeocmasneno
nopisnsanbnull ananiz pisnux 3BO. /locniodcenns micmums 0emanvbHy iHghopmayiro
npo 00NOMO2y CMyOeHmi6, 6NIUE HA IXHIll MAuOYMHIll YCHix ma npayeeiaumysaHHs.
3aznauaemovcs, wo po3sumox noaimuKu iHmepHayioHanizayii, niosuwjeHHs akaoe-
MIYHOT MOOLTbHOCMI, HEOOXIOHICMb 3a0e3neueHHst IKOCMI BUMA2alomb WBUOKOI pearyii
cekmopa 8uwjoi’ oceimu 0Jisk NOOOJIAHHA BUKIIUKIB Y UYLl oceimi. Y cmammi makooic
Micmumuvcs iHhopmayiss npo IHHOBAYIUHUL NOMEHYIal WEelyapCbKUx YHIGepcu-
memig. O62060pI0IOMbCA emanu pO3GUMKY eleKmpoHH020 Hasuanus y Llleetiyapii,
AKI NAUBAIOMb HA HAOAHHS NOCAye 3 euwoi ocsimu. 3eadyemuvcsa npoexkm GARCIA
“I'enoeprnicmo 6 yHisepcumemi ma 00CHiOHCeHHI: bopombOa 3 Kap '€pHuMuU Hecma-
oinbHoCcmAMU ma acumempismu’”’, Oe Oyau noOy0o8ami K408l ioei, a makoic y3a-
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2aNbHEHA MOO€eNb 2eHOEPHUX MEHMOPCLbKUX NPOSPAM 3a PISHUMU THCIMUMYYTUHUMU
Keticamu 6 wecmu eeponeticokux kpainax (Imanii, Cnoeenii, Illsetiyapii, benveii,
Icnanoii ma Hioepnanoax). Y cmammi maxoowc npedcmasneni 0ocsio 1llsetiyapcokozo
yHhigepcumemy @Ppanxnina, Keneecvkozo ynisepcumemy, Yuisepcumemy Canxm-
Tannena, Yuieepcumemy Jlozannu, Hesuwamenvcokoeo Yuisepcumemy ma L{iopix-
CbK020 yHigepcumemy.

Y ecmammi 0emanvro onucano cmpykmypy cucmemu (hyHKYIOHYBAHHS MbIOMOPIE
ma menmopie y Lllsetiyapcokomy ynisepcumemi @pankiina, de cmyoenmu MOX*CYymb
PO3pOOIAMU 8IACHUU AKAOEMIYHUL NIAH POOOMU 3 AKAOEMIYHUM HACTNABHUKOM, d
maxodic niamyeamu Kap €pHi nepcnexmusu. 3aznavaemocs, wjo 6 Llenmpi nucvma
ma HABYAHHS NPaYIOOMy PI3HI MUNU MbOMOpI6 | Menmopie. Lle — MoeHi mvromopu,
aKaoemiuHi MeHmopu ma mvlomopu OJisi MIXCHApoOHUx cmyoenmis. Ilpedcmasne-
Hu npuxaad Llseiiyapcvroeo ynisepcumemy Ppaukiina 8i0oopadicae cnekmp cmy-
Odenmcovkozo Hacmasnuymea y 3BO [llsetiyapii.

Kntrouoei cnosa: mvromopcmeo; MeHmopcmeo, 3axkiaou 8Uuwoi oceimu,; iHmep-
HayioHnanizayisi, cmyoeHmoyeHmposane HauaHHs.

PECULIARITIES OF THE TUTORING AND MENTORING
REALIZATION AT HIGHER EDUCATIONAL ESTABLISHMENTS
OF SWITZERLAND

The article provides information on Swiss higher education as well as the pecu-
liarities of tutoring and mentoring. A comparative analysis of different universities
is provided. The paper includes details of assistance to students, its influence on their
future success and employment. It is mentioned that the development of internatio-
nalization policy, the increase of academic mobility, the need for quality assurance
require a prompt reaction of the higher education sector in order to meet the challenges
in higher education. The article also includes the information on the innovative potential
of the Swiss universities. The development stages of e-learning in Switzerland which
influence the higher education services are discussed. The case of GARCIA “Gen-
dering the Academy and Research: combating Career Instabilities and Asymmetries”
project is mentioned, where the key ideas were defined, as well as definitions and a
model of gender sensitive mentoring programs is generalized based on the different
institutional case-studies across six European countries (Italy, Slovenia, Switzer-
land, Belgium, Iceland and The Netherlands). The article also presents the cases of
Franklin University Switzerland, the University of Geneva, the University of St. Gallen,
the University of Lausanne, Université de Neuchdtel and the University of Zurich.

The article outlines in detail the well structured system of tutoring and men-
toring at Franklin University Switzerland where students may design their own aca-
demic plan together with an academic advisor as well as plan the career they want
to pursue. It is demonstrated that different types of tutors and mentors work at the
Writing and Learning Center. These are language tutors, academic mentors and
international student mentors. The provided in the article example of Franklin Univer-
sity Switzerland shows us the spectrum of students assistance at the Swiss universities.

Key words: tutoring, mentoring; Higher Educational Establishments; internatio-
nalization; student-centered learning.
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Introduction

The changes in modern higher education sector in Europe are caused by the
internationalization policy, the academic mobility increase, the need for quality
assurance etc. Therefore, the universities should promptly react in order to meet the
challenges in the higher education area. A successfully implemented system of
tutoring and mentoring in many European countries proved itself as an efficient
instrument in creating a friendly environment for students and teaching staff. The
experience of famous Swiss universities may be applied at other European uni-
versities as it is supported by fruitful results of the tutoring and mentoring system.

Tutoring and mentoring is mostly researched by foreign scholars and the
number of written research papers largely depends on the country and the intensity
of the tutoring and mentoring implementation. With the growth of tutoring and
mentoring implementation at the European universities, the study of these issues
also increases. Foreign scholars study theoretical foundations of tutoring and men-
toring, socio-economic aspects of tutoring and mentoring in the higher education,
the development of a modern university by means of tutoring and mentoring,
tutoring and its impact on students’ progress, forms and methods of tutoring,
specifics of subject tutoring, tutoring projects, programs, online platforms for the
implementation of tutoring and mentoring, training of tutors and evaluation of their
knowledge and skills etc.

While comparing different European countries, we may say that mostly
tutoring and mentoring is researched by the British and German scholars as there is
a structured system and monitoring of its quality. Concerning the Swiss experience,
there is no scientific approach to the study of tutoring and mentoring Therefore, the
practical cases of universities have been taken into consideration (Franklin Uni-
versity Switzerland, Université de Neuchatel, University of Geneva, University of
St. Gallen). In addition to the individual university studies there is a general outline
of the higher education issues described in reports of the State Secretariat for Edu-
cation and Research (SER) and Federal Office for Professional Education and
Technology (OPET) as well as the State Secretariat for Education, Research and
Innovation (SERI) (“Higher Education”, 2018). In terms of mentoring, the research
is provided on gender mentoring issues and the importance of additional assistance
to women when talking about different religious aspects, study of engineering sub-
jects etc. (Adam, Vincke, & Dubois-Shai, 2016). Foreign researchers also study the
quality assurance issues and the quality requirements (Weder, 2007). The academic
mobility directly influences the changes in higher education, therefore the Swiss
case is studied as well (Oggenfuss & Wolter, 2018).



O. Ivanytska, Human studies. Series of Pedagogy, 10/42 (2020), 144-152 147

The scientific findings of the Ukrainian researchers of the Swiss education
should be also taken into consideration. The Ukrainian scholars studied the system
of education in Switzerland (Dushenok, 2015), the influence of ICT on the quality
of the higher education (Radchenko, 2016), the peculiarities of e-learning (Sekret,
2009), the technology of innovative educational environment (Bobrytska, 2014).
The findings of both Ukrainian and foreign scholars contribute to understanding of
the functioning of the Swiss higher education system as well as the peculiarities of
tutoring and mentoring implementation.

The purpose of the article is to analyse the tutoring and mentoring func-
tioning at the Swiss universities.

Presentation of the main research material. The Swiss universities are
popular in terms of their innovative environment and openness in implementing
new ideas in their everyday activity. “Switzerland is actively adapting its education
system to meet the current challenges of globalization and is focused on building
capacity in shaping the innovative educational environment at its universities”
(Bobrytska, 2014, p. 9). The system of higher education originates from the Uni-
versity of Basel (founded in 1460).

Nowadays, the Swiss higher education landscape (tertiary level) is comprised
of a comprehensive and diverse range of high-quality federal institutes of techno-
logy, cantonal universities (both are traditional institutions), universities of teacher
education and universities of applied sciences. The traditional institutions focus on
fundamental research, while the others are based on applied research (Dushenok,
2015). Speaking about the types of the Swiss universities, we should mention that
there are two types of universities in Switzerland: the traditional universities
(including district universities and federal institutes of technologies), at which
education is based on fundamental research and the universities of applied sciences,
at which education is based on applied research. The former are governed by the
Federal department of home affairs (FDHA), and latter by the federal department
of finances (FDF) (Bobrytska, 2014).

Switzerland is the leader in the Global Innovation Index (GllI). For example,
the theme of GII 2014 was “Human Factor in the Innovation Area”, where the
results of the research into the role of individuals and groups in the innovation
process were presented. A statistical definition of this effect is quite a challenge.
However, GII 2014 highlights different requirements to human capital for the sake
of innovations stimulation, including the need to develop the necessary skills of the
specialist in particular, and the quality of higher education in general, the deve-
lopment of the talent and mobility of highly educated professionals in knowledge-
intensive activities. Universities have been improving for many years their com-
puter technology platform as an integral part of their innovative environment
(Bobrytska, 2014).

Using IT technologies and the e-learning opportunities also led to the impro-
vement of educational services and satisfied the needs of students and the teaching
staff. In 1987, all universities were connected to the high-speed SWITCH network.
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The activities of federal polytechnic schools and some universities led to the
emergence of a number of projects within and between universities. An important
tendency of e-learning development in Switzerland is the distance education, one of
the newest and most promising forms of which is the Massive Open Online Courses
(MOOC). For the purpose of MOOC technologies and methods development, the
Federal Polytechnic School of Lausanne opened the EPFL Center for Digital Edu-
cation in 2013, the main mission of which is to create online courses for Lausanne
FPFL and its partners, management of educational programs based on online
courses, and conducting scientific research using digital technologies in education
and professional training (Radchenko, 2016).

Several periods define the peculiarities of e-learning at Swiss universities.
“There are the following stages of e-learning development in Switzerland: 1) first
attempts at electronic study and organization of competent centers at universities
without the participation of the Confederation; 2) appearance of competent
e-learning centers at the same time, but regardless of the Impulse Program of the
Swiss Federal Virtual Campus Funding Program (SVC); 3) organization of e-learning
competencies centers under the influence or the pressure of the Swiss Federal
Virtual Campus Funding Program (SVC); creation of competent e-learning centers
as a prerequisite for universities to participate in the programme of Consolidation
from the SVC program” (Sekret, 2009, p. 210).

The innovation policy and e-learning practices at the Swiss universities
created the need for the additional assistance for students in order to meet the
challenges caused by the increased demands to the universities rating, competition
among different universities, providing the comfortable conditions for students and
their preparation for future employment. At Franklin University Switzerland which
provides a large set of specialities from political sciences to international economics,
banking, finance and management, students may design their own academic plan
together with an academic advisor as well as plan the career they want to pursue.
Besides, there are different types of tutors and mentors to support them in the
education process who work at the Writing and Learning Center. These are lan-
guage tutors, academic mentors and international student mentors. The tutors at the
Writing and Learning Center provide one-to-one tutoring assistance to students in
order to help them understand and meet academic expectations. The tutors work in
a team to foster an environment that enhances the academic progress.

The Language Tutors work to provide supplementary language-learning
assistance to incoming students enrolled in French, German, or Italian classes. Their
duties also include watching movies, reviewing homework, going on excursions
downtown for real-life practice, and answering students’ questions. The Academic
Mentors assists a professor in teaching the First Year Seminar (FYS). They offer
support for incoming students to help them adapt to the college-level academic
work. Their duties are as follows: “helping the professor get ready for the semester,
assisting students in choosing their courses, offering office hours to answer student
questions, facilitating discussions between students and the professor, and clari-
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fying assignments for incoming students” (“Tutors and Mentors”, 2019). Academic
mentors must attend summer training and work during the fall semester. At the end
of the semester, they must complete a final report on their work. The International
Student Mentors work with professors in the English for Academic Purposes (EAP)
Program and in the Academic Year at Franklin Program. Their primary task is to
assist students in the completion of academic assignments and in learning academic
skills necessary to succeed at a US-style university (“Tutors and Mentors”, 2019).

Nowadays, the universities in Switzerland pay more attention to the prepara-
tion of tutors to the tutoring activity. For example, at the University of Geneva at
the Faculty of Medicine there are workshops for tutors in the Bachelor and Master
programs. The training period consists of three phases. Phase A consists of two
sessions: one session common to all tutors in the Bachelor and the Master program
and one which addresses tutors of the two programs separately. It includes introduction
to the role of the tutor and familiarizing the participants with overall curriculum
content and design and the curriculum organization and management infrastructures of
the faculty, the role of the tutor etc. Phase B consists of observation and parti-
cipation in a tutorial session with an experienced tutor. Phase C includes debriefing
with reports. A round table discussion and debriefing of participants’ experiences
as well as observations are gathered during phase B. Tutors are taught how they
evaluate students work and how they are evaluated by students (“Small group
teahing”, 2019).

An interesting approach has been applied at the University of St. Gallen. The
project initiated by Prof. Enrico De Giorgi was launched to develop an e-learning
platform for mathematics to be used by assessment students and prospective master
students as an auxiliary learning instrument. The goals of this new learning instru-
ment are: to give access to learning opportunities in a flexible way; to support the
learning process through constant feedback; to detect students’ individual strengths
and weaknesses; to generate learning content which best addresses students’ specific
needs; to provide an auxiliary link between theory and corresponding exercises; to
facilitate and improve the interaction between students and between students and
lecturers (“Intelligent tutoring system”, 2019).

As the University experience shows the students especially needed additional
assistance during the first year of mathematics study at economics, business, law
specialities. Other universities initiatives include the freshmen interculturality week
for the first-semester students. The aim of this week is to make students sensitive to
other cultures and promote openness and tolerance. There is also a tradition of
information day conducting at the Department of Law. School leavers from Swi-
tzerland and from other countries can learn about the peculiarities of study at this
department. The participants are informed about the law courses at the University,
discuss details with the students and obtain an insight into everyday life. It is also
typical when prospective students work in small groups with a tutor in order to
discuss the facts of the case and work out the relevant legal issues (“Intelligent
tutoring system”, 2019).
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Concerning the details of the Freshers” Week organization, it is worth men-
tioning that there are 60 groups which consist of approximately 25 students who
work with two tutors — senior students. The programme of the week is very infor-
mative. Two modules which are called “InfoTools” introduce the students to the IT
systems, they receive access and passwords to necessary documents and data. During
the week there is a documentation team which consists of new students, tutors and
experienced professionals. This team focuses on different types of coverage and captures
the week on film, features on the radio or in print, as well as digitally. The new
students have the opportunity to participate in any of the three media teams and
gain an insight into journalism and journalistic work methods under the guidance of
the documentation tutors and media experts (“Intelligent tutoring system”, 2019).

As we may see, there is a need for tutors in the specific area and each case is
justified and organized on a professional level. Mainly, introduction or freshers’
weeks are needed for new students including international ones in order to make
them aware of the university structure, its possibilities and give an insight into the
education process in general. One more interesting Swiss example is that of the
Universit¢ de Neuchatel. There is the two-year Swiss Graduate Programme in
Anthropology which is designed to provide specialized training and tutoring, writing
and presentation workshops, peer contact and support. The working languages are
English, French and German; special attention is paid to training students in pre-
sentation and academic language skills in English (“Université de Neuchatel”, 2019).
One of the issues which require the students’ additional assistance is the situation
with further career. Tutors or mentors often consult the students on the possibilities
they have after graduation. The graduates are attracted to the regions that offer more
job opportunities and higher wages. Therefore, high regional unemployment rates can
be a factor that makes graduates leave a place of study. High average unemployment
rates are not a very good predictor of graduate mobility, as the university graduates
tend to find jobs more easily also in places with high levels of unemployment. Eco-
nomic factors should be taken into consideration as well (Oggenfuss & Wolter, 2018).

The University of Lausanne case should be taken into consideration as a model
for mentoring. The following two different types of mentors are very important:
1) the mentors who directly support the mentees’ career progression (within or
outside academia). This kind of mentor is supportive by providing relevant infor-
mation on the availability of positions. Mentors play a role in circulating infor-
mation about job vacancies and in motivating their mentees to apply for positions
within their department/institution or in other universities. In certain cases, they
may even have an influence on the creation of new positions for which the mentee
would be a suitable candidate. This kind of mentor can also be helpful in adapting
working conditions to suit the parallel commitments of the interviewees; 2) the
mentors who motivate the interviewees to be independent and autonomous. This
kind of mentor shows respect for the research of the mentee and helps the mentee
to define his/her own academic identity as a basis for his/her future academic career. It
is worth mentioning that the necessary information was collected as part of the



O. Ivanytska, Human studies. Series of Pedagogy, 10/42 (2020), 144-152 151

GARCIA “Gendering the Academy and Research: combating Career Instabilities
and Asymmetries” project, where the key ideas were defined, definitions and gene-
ralized model of gender sensitive mentoring programs upon the different institutional
case-studies across six European countries (Italy, Slovenia, Switzerland, Belgium,
Iceland and The Netherlands), were provided (Adam, Vincke, & Dubois-Shai, 2016).

The increase of internationalization policies at universities, the academic
mobility realization, the implementation of the Bologna principles in the system of
the higher education caused the changes concerning the additional assistance for
students in order to provide student-centered educational environment (Kleiber &
Renold, 2006). Therefore, tutors and mentors took the role of senior advisors for
younger students which led to their successful results during and after universities
graduation. One of the successful universities example is the University of Zurich
(UZH) “with over 25.000 students, covering more than 100 subject areas. The uni-
versity places great emphasis on developing junior academics as well as on fostering
an interdisciplinary and international approach. The University of Zurich has aca-
demic exchange programmes with more than 500 institutions in Switzerland and
abroad. Student-centered approach and assistance for students made it a comfortable
for international students and researchers and as a result it is ranked among the
world’s top universities. Numerous distinctions — including twelve Nobel Prizes —
made it famous in the fields of medicine, immunology, neuroscience, life sciences,
social sciences, and business and economics” (“Higher Education”, 2018, p. 48).
For Swiss universities it is very important to deliver qualities not only talk about its
existence. Students’ surveys are taken into consideration including new standardised
survey on the quality of courses and teaching performances of academics (Weder, 2007).

Conclusions

The example of Swiss universities shows us that the well-structured system
of higher education resulted in Nobel Prize winners and one of the best universities
of the world. The Swiss universities implement the student-centered education
process using the assistance of tutors and mentors. Tutors and mentors help with
subject learning, gender equality, foreign students and first-semester students with
the help of introductory courses. However, there is no unified system or network
which coordinates tutoring and mentoring activity. Therefore, it is difficult to ana-
lyze tutoring and mentoring on the national level as well as to define all the advan-
tages and disadvantages of the assistance to students. As a result, the examples of
different universities let us conclude that tutoring and mentoring at the Swiss
universities positively influence the students’ progress, quality assurance, academic
mobility increase and future employment.

Nowadays, the Ukrainian universities try to implement some forms of assis-
tance to students in order to enhance the students’ progress and their comfort. Thus,
there are curators of groups who help students with their subjects in the form of
recommendations, provide consultations etc. At some universities representatives
of international relations offices provide mentorship for foreign students, making
them aware of the university structure and the peculiarities of the educational
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process. Unfortunately, there is no structured system of tutoring and mentoring at
the Ukrainian universities. Therefore, the experience of the Swiss universities may
be taken into consideration while developing the tutoring and mentoring system for
the Ukrainian universities.
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