AIOZMHO3HABUI CTY Al
Cepis «Ilenarorikay, 6/38 (2018), 15-25

HUMAN STUDIES
Series of «Pedagogy», 6/38 (2018), 15-25

YK 087.5:821.161.2

AIITHTOK Haodis — ooxmop @inocogpcokux nayk, npoghecop xagheopu
3a2anbHoi nedazoziku ma OOWKIIbHOI oceimu, J[pocoouyvbkuil OepicasHull
neoaeociynuil  ynieepcumem imeni leana @Dpawnka, eyn. Ilsana Dpamka, 24,
Jlpoeobuu, 82100, Yrpaina (ashytni@ukr.net)

ORCID: https://orcid.org/0000-0001-7447-5840

ResearcherID: http://www.researcherid.com/rid/D-6076-2018

DOI: https://doi.org/10.24919/2313-2094.6/38.119508

Biomiorpadiunuii omuc crarti: Ashytok, N. (2018). Methodological
approaches to studying educational work with children. Jlroounosnaeui cmydii:
36. Hayk. npayv JAITY imeni Isana @panxa. Cepis «lledazocixay, 6/38, 15-25.
doi: 10.24919/2313-2094.6/38.119508.

Icropis crarTi
Ooeporcano: 21 cepras 2017 Ilooano 0o peoaxyii: 15 motoro 2018
Ilpopeyenzosano: 23 xoBtHI 2017 Jlocmyn on-naiin: 5 xBitast 2018

METHODOLOGICAL APPROACHES TO STUDYING
EDUCATIONAL WORK WITH CHILDREN

METOAOJIOI'TYHI IIIAXOJIU 1O BUBYEHHSA
BUXOBHOI POGOTH 3 JIThMHU

Anomauia. Bubip xonyenyii' (nioxoody, napaouemu) € 8an#CIUBUM YUHHU-
KOM 8UX08aHHA. Po3Kpumo aHmponono2iynutl, akciolo2ivHull ma KyJabmypo-
JIOCTYHULL NIOXO0U, 38 30K Midc HumuU. J{ocnioxceno ocobausocmi pobomu ne-
0azo2is, AKI npayooms 3 OiMmoMu 3 0COOIUBUMU OCBIMHIMU nomMpedbamu Ha
3acadax 32a0anux nioxoois.

Busuenns gpenomerny suxosanms Ha ocHOGI pizHuX nioxoodie cnpusie Oinblu
IPYHMOBHOMY 1020 O0CTIONCEHHIO. AHANIZ MemOoOOoN02IUHUX NiIOX00i8 00 BusYe-
HHSL BUXOBAHHA Oimell BUABUB 83AEMO38 30K MIJIC KYIbMYPOI, AKCIONO02IE0 i
anmpononoziero. Jloseoeno, wo cpopmysamu 0yxo08HO-KYIbMYPHI YIHHOCMI Y
odimetl MOJICHA uUle 3a YMOBU OOHOUYACHO20 3ACMOCYB8AHHA AKCION02IUHO20,
KVIbMYPON02IUHO20 U AHMPONONOCIUHO20 NIOX00I6 | WLIAXOM NIOBUUYEHHS 3HA-
uywocmi 8UX0BHOI NPAKMUKU. /{oyinbHicmy opeanizayii 8UX08HO20 npoyecy
HA 3aca0ax NOEOHAHHA YUX nioxooie 3yMOBIeHa MUM, WO KYJIbMYpPOoI02iuHUll
KOHMEKCM 8U3HAYAE 3MICIMOBHY OCHO8Y I HANPSAMU Nedda2o2iuH020 NOULYKY Npu

© Ashytok Nadiya, 2018
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PO38 A3aHHI 3A80AHb OCOOUCIICHO20 PO3BUMK) Oimell, aHMpPONOIOCIYHUL —
8paxogye ocobaugocmi dimeil K OIOCOYIATLHUX ICMOM, A YIHHICHUL — 3a0e3-
neyye yMaHiCmuyHy CNpAMOBAHICMb IXHbO20 CMAHOBIIEHHS.

IIpoananizosano winsaxu 600CKOHANEHHA BUXOBHO20 NPOYECy HA Memo-
00/102I4HIl AHMPONOIOCIYHIL, AKCIONO2IYHIN MA KYIbMYPON0TYHIU OCHOBAX.

Buceimneno ocnosni npunyunu oceimu 8 Yxpaiui: pigeHicms yM0o8 KOiC-
HOI 1H00UHU 0151 NO8HOI peanizayii ii 30i6HOCmel, Malaumy, 6cebiuHo2o po3-
BUMKY; 2YMAHIZM, 0eMOKPAMU3M, NPIOPUMEMHICMb 3A2ATbHOIIOOCLKUX OYX08-
HUX YiHHOCMeU ma iH. 3a3Hayero, wo nedazo2iuti ma HAyKoB80-neda2ociui
NPayisHUKU 30008 "S3aHI HACMAHOBAMU MA OCOOUCTIUM NPUKIAOOM YIMBEPOIC)-
samu nosazy 00 NPUHYUNIE 3A2AllbHONOCLKOI MOpAii: npagou, cnpaseoiu-
socmi, 8i00AHOCMI, NAMPIOMU3MY, SYMAHI3MY, 000pOmuU, CMpUMAHOCMI, npaye-
10OCMEa, NOMIPKOBAHOCMI, THUUX YECHOM, BUX08Y8amu y oimell ma Moao0i
nosazy 00 OAMvKIB, HCIHKU, CIMAPUIUX 3A BIKOM, HAPOOHUX MPAOuyill i 36u-
4aig, HAYIOHANLHUX, ICMOPUYHUX, KVIbMYPHUX YIHHOCMeU YKpainu, il Oepoicas-
HO20 I COYIanbHO20 YCmpolo, 0bauiuee cmagieHHs 00 ICIMOPUKO-KYIbIypPHO2O0
ma npupooHo20 cepedosua Kpainu ma ix.

Knrwuoei cnosa: cymanicmuyHo-yinHICHI opieHmayii, 8UX08AHHS, AHMPO-
NONOCTYHUL, AKCIONO2IYHULL MA KVAbMYPOJLO2IYHUL NIOX0O0U, SYMAHICMUYHA Na-
paouema.

Introduction. The formation of a post-industrial society at the begin-
ning of the 21st century with global problems which have brought mankind
to the brink of survival has changed the views on the world, on the place and
role of a person in it, on education. In these conditions, the world community
is reorientated to a model of steady development aimed at solving global prob-
lems in order to preserve a person as a species. Solving global problems in a
post-industrial society depends directly on what kind of person will be brought
up. The success of the solution to the problem of education is associated with
the introduction of the humanistic paradigm. In the context of understanding
this paradigm, comprehension of the educational process becomes significant
as equal for all children, including children with special needs. This is stated,
in particular, in the Law «On Education», which proclaims: «The basic prin-
ciples of education in Ukraine are: accessibility for every citizen to all forms and
types of educational services provided by the state, including accessibility for
people with special educational needs to educational services, in particular
inclusive education at the place of their residence; equality for each person in
the full realization of his/her abilities, talents, full development; humanism,
democracy, priority of universal human values» («About education», 2017).
Nowadays the search for methodological approaches to comprehend the edu-
cation of all categories of children remains actual.

H. Avdiiants, O. Vlasenko, T. Hrabovska, V. Yefimov, L. Muzychko,
V. Nalyvaiko, O. Okseniuk, V. Pavlov, M. Rokych, O. Savchenko, S. Shumylo
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and others dedicated their works to the studies of the process of education.
0. Kobrii (2014), O. Nevmerzhytska (2015), M. Chepil (2008) and others have
focused their studies on the ways to improve education and upbringing. The
issues of the modernization of domestic education for children with special
needs have been analysed by S. Parsons, L. Platt (2017), A. Shaw (2017),
M. Térmédnen, C. Roebers (2017), A. Siddiqua, M. Janus (2017) and others.

The effectiveness of the educational process is determined, first of all,
by the validity of the methodology for solving problems, that is, the search
for approaches, principles, methods. Practice without theory is blind. However,
the study of the methodology of education is not always given due attention.
That is why the purpose of the article is to study the approaches to the edu-
cation of children.

Discussion. Important approaches to the study of education include
anthropological, culturological and axiological ones.

Philosophical foundations of the anthropological approach were laid
down in the scientific theory of I. Kant, who believed that education was
inherent in human nature, since every child needed education the same way
as he/she realized other vital demands (Kant, 1966, pp. 349-587). Anthropolo-
gical ideas were reflected in the works of J.A. Comenius, J. Locke, J.-J. Rous-
seau, J.H. Pestalozzi and others, who developed the principle of conformity to
nature and noted the necessity for free and natural development of a child.
K.D. Ushynskyi gave proofs of the anthropological approach for the first time.
In his understanding, this approach meant systematic use of the information
of all sciences concerning a person and consideration of this knowledge when
organizing the pedagogical process. The statement of the researcher «if peda-
gogy wants to educate a person in all respects, it should first of all perceive
him/her also in all respects» (Ushinskiy, 2004) remains actual today. Afterwards,
the contribution to the development of anthropological pedagogy was made
by B.H. Ananiev, B.F. Lomov, L.V. Zankov, F.H. Jacobi, M. Montessori and
others.

From the standpoint of the anthropological approach education is treated
both as a natural duty of a person, and as a specifically human way of life,
and as a socially significant special activity. Proceeding from this, modern
educators prove the possibility of education by the fact that it corresponds to
human nature, its main distinctive features. Indeed, only a person is capable
of self-examination, self-observation, self-esteem, self-control, without which
the educational process is impossible. As a social being, a person is concerned
with the attitude of other people towards him/her. It matters to a person whether
he/she is approved, accused or indifferent to the people who are important to
him/her, whether he/she is accepted by the community, or adopted by the society
in accordance with its norms and requirements. As an incomplete being, a
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person is ready for change and self-change, self-improvement (Maksakova,
2001, pp. 45-46).

In the context of the anthropological approach, it is noted that a child
with special needs is the same person as the other. Within this approach, a
new understanding of the concepts «disabled person», «child with develop-
mental disordersy is formed. Today, all these definitions give way to the new
one — «children with special needs». The search for the definition is explained by
the fact that the phenomenon of «insufficiency» or «disability» involves the
loss or lack of physical and mental ability. However, the ability to learn does
not depend on the state of individual organs, but on the child’s psychological
functionality. Of course, not every person with disability is able to master the
program of a secondary school on an equal footing with other children, but
the one who is able to do this must attend a general education school in which
a child will receive proper support.

The education of children with special needs takes place with the same
purpose as for other children — with the aim of their inclusion into the system
of social relations through the assimilation of their behavioral patterns, social
norms and values. It may be argued that the education of children with special
needs should take place in a peculiar way, different from this process for other
children. However, this is a false idea. L. Vyhotskyi, denying the expediency
of special education for children with disabilities, wrote that the «formula» of
the traditional special pedagogy of defective childhood, according to which
«blind, deaf and demented children can not be measured by the same measure
as normal children, should be replaced by the opposite. To blind and deaf-
and-dumb children, from the psychological and pedagogical point of view, it
is necessary and possible to approach with the same measure as to normal»
(Vygotskiy, 2014). People with different psychophysical abilities are members
of the same society, and therefore the content of their education should not be
different. There can be only differences in the ways to achieve the goal. It is
advisable to take into account the possibilities of children for the organization
of education on the anthropological basis.

Also important is the culturological approach, because the meaning of
education is the involvement of pupils in culture. The basis of this approach
lies in the principle of culture conformity. This principle was first proved by
A. Disterveg in his article «On the Conformity of Nature and Culture in Edu-
cation» (1832). The mechanism of action of this principle was formulated by
him as following: «Any state of the culture of the people is the basis, it is
something present and real, from which the further state develops. Therefore,
the degree of culture we are currently in, demands us to act according to it, if
only we want to achieve positive results» (Disterveg, 1998). Afterwards, the
culturological approach was proved by S. Hessen on the basis of scientific
researches by H. Rickert (Gessen, 1995, p. 200). The methodological basis of
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education in the context of culture have been described in the works of
M.M. Bakhtin, V.S. Bibler, Ye.V. Bondarevskaia, A.P. Valitskaia, M.H. Vokh-
rysheva, M.S. Kahan, N.B. Krylov, L.M. Mosolova, V.M. Rosin, Kh.H. Tkha-
hapsoiev and others.

From the standpoint of a culturological approach, the process of educa-
tion is a cultural process by its nature if one considers culture not simply as a
set of material and spiritual values produced by a person, but as an activity
which results in the same set of values, and the person himself as the most
important value, activity, which transforms the treasure of human history into
the inner treasure of a pupil.

In the context of the culturological approach education as one of the
varieties of socialization should contribute to the formation of an individual.
In our opinion the terminological phrase «socialization of personality» is be-
side the point. After all, it implies that personality seems to exist even before
his/her «socialization». «In fact», E. Ilienkov wrote convincingly, «the perso-
nality is not socialized, but the natural body of the newborn, which still has to
become a personality in the process of this socialization, that is, a person
must still arise. And the act of birth does not coincide neither in time nor in
essence with the act of birth of a humany (Ilenkov, 2013). Being born, a person
has only the opportunity to become a human. The human child appears to be
the least adapted in comparison with the representatives of the animal world,
but this very biological non-adaptability opens up possibilities for the adop-
tion of social experience. In order to become a person, only biological here-
dity is not enough, social heredity is required. This «heredity» is gained in the
process of education, which can be interpreted as transforming the biological
individual into a social being through the absorption of the culture of society.

When organizing an educational process on a culturological basis it is
important to take into account the child’s age characteristics, and the degree
of his/her physical and mental development. In this case, the characteristics
not only of psychophysical level, but also spiritual and moral levels of forma-
tion are determinative, as it is evident, in particular, from work experience with
blind and deaf children. B.M. Bim-Bad noted that due to such experience we
receive answers to the deep secrets of the formation and perfection of a per-
son with different psychophysical possibilities. The development of blind and
deaf people occurs as if during a slow motion movie, which allows to study
every stage of this process. One can ensure that mastering the skills of self-
service is absolutely necessary for humanization, it is as if the acquaintance
of a new inhabitant of the Earth with the laws of the physical world. Then
there is an acquaintance with the rules of courtesy, which are concentrated on
the historical experience of human interaction. The child manages the art of
being pleasant to the environment with tremendous speed and magic power.
Next, a variety of sign systems will be taught to blind and deaf children. Let
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us say, children are taught alphabet letters (dactylology), and visual alphabet,
and writing by Braille for the blind. Now the child has caught up with spi-
ritual, mental development of a usual child. The more sign systems a person
uses in a dialogue with the cultural world, the more stereoscopic is his/her
outlook, the more developed he/she is. With the help of science methods of
teaching culture, it is possible to help the blind and deaf children to reach the
level of a talent. They should be given the opportunity to have a full life. The
experience of correctional pedagogy reveals gigantic reserves of human possibi-
lities. And it reveals the role of different layers of culture in humanization (Bim-
Bad, 2015).

The axiological dimensions of education have attracted attention of scien-
tists looking for ways to improve pedagogical practice aimed at the formation
of values in the context of social and personal development in their intercon-
nection, which is caused by the ability of values to be an integrative basis for
both an individual and society. The value for a person is the one which defines
the purpose of his/her activity, forms him/her as an individuality. On the other
hand, values carry out regulatory functions in the social environment. These
functions play a decisive role in the life of a person, since the system of va-
lues is the basis of his/her existence, as practical activity becomes valuable only
in the society, and only in such way a person can live as a human (Dashutin
& Mykhalchenko, 2001, p. 201).

Nowadays, the idea of a value-oriented approach is associated with the
embodiment of the educational humanistic paradigm in which the main value
is a person. Within this paradigm, it is important to distinguish humanistic
values, which are understood, in particular, by H. Avdiiants and V. Nalyvai-
ko (2010) as «a system of ideological orientations defining that a person treats
himself, another person, society and the natural environment as the highest
value, he is able to choose the good as opposed to the evil and to realize the
systematic implementation of humanistic activity» (p. 213).

Unity of values for healthy children and disabled children is indispu-
table. The methodology and practice of analysing modern educational para-
digms with an emphasis on the role of axiological (value) factors for all cate-
gories of children is embodied in the National Doctrine of Education Deve-
lopment, the Laws of Ukraine on Education. In particular, the «National Doc-
trine on the Development of Education in the 21st Century» refers to the ne-
cessity for a continuous updating of the content of education and the organi-
zation of educational process in accordance with democratic values, the edu-
cation of a generation of people capable of creating and developing values of
national culture and civil society. One of the priorities of the state policy in
the development of education is recognition of the formation of national and
universal values. The document states that education directed to the forma-
tion of national values, at the same time, promotes the acquisition of the weal-
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thy world culture by representatives of the younger generation, and the edu-
cation of respect for the peoples of the world («The National Doctrine», 2002).
The Law of Ukraine «On Education» states that the purpose of education is
the full development of a person as an individual and the highest value of the
society, the development of his/her talents, mental and physical abilities, the
education of high moral qualities, the formation of citizens capable of conscious
social choice. The basic principles of education in Ukraine are the equality of
the conditions of each person for the full realization of his/her abilities, talents
and full development; humanism, democracy, priority of universal spiritual
values, etc. It is stated in this document that pedagogical and scientific-peda-
gogical workers are obliged, by means of instructions and personal example,
to establish respect for the principles of universal morality: truth, justice, devo-
tion, patriotism, humanity, kindness, restraint, diligence, moderation, and other
virtues; to form respect among children and youth for parents, women, elderly
people, folk traditions and customs, national, historical, cultural values of
Ukraine, its state and social structure, careful attitude to the historical, cultural
and natural environment of the country, etc. («About education», 2017).

Conclusions. Studying of the phenomenon of education on the basis of
different approaches contributes to a more thorough research. The analysis of
methodological approaches to the study of the education of children has re-
vealed the relationship between culture, axiology and anthropology. Indeed,
the formation of spiritual and cultural values in children can only be conditio-
nal on the simultaneous application of axiological, culturological and anthro-
pological approaches and by increasing the importance of educational prac-
tice. The expediency of organizing the educational process on the basis of the
combination of these approaches is due to the fact that the cultural context
determines the content basis and directions of pedagogical search in solving
problems of personal development of children, anthropological approach takes
into account the peculiarities of children as bio-social creatures, and the value
approach ensures the humanistic orientation of their formation.
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METHODOLOGICAL APPROACHES TO STUDYING
EDUCATIONAL WORK WITH CHILDREN

Abstract. The choice of concept (approach, paradigm) is an important
factor in education. This choice is associated with a review of the goals and
principles of the development of children in the modern world. A successful
selection of approaches facilitates the search for effective innovative tech-
nologies for the upbringing and education of children. The author believes
that such approaches include anthropological, culturological and axiological
approaches.

The article is devoted to review of these approaches in the modern
scientific literature. It indicates a close link between the anthropological,
axiological and culturological approaches. The article analyzes the ways of
improving the educational process in the implementation of various forms of
teaching on the methodological basis of anthropological, axiological and
culturological approaches.

The author pays special attention to the study of the problem of the
formation of moral values and moral ideals of children. The moral education
of children is analyzed on the basis of the mentioned methodological ap-
proaches.

The author considers the peculiarities of the work of teachers working
with children with special educational needs. The article analyzes important
modern problems necessary for educating people with special educational
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needs in Ukraine on the basis of anthropological, culturological and axiolo-
gical approaches. It is noted that these tasks are solved in the context of the
search for ways of developing a national education system that should be
formed in accordance with modern processes of integration and globalization
with a view to transforming the country into a post-industrial civilization,
which will ensure the stable movement and development of Ukraine in the
21* century as well as the integration of the national education system into
the European and the world of learning space.

Keywords: child, education, upbringing, anthropological, axiological
and culturological approaches, humanistic paradigm.
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